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October 23, 2020 
 
Ms. Rachel Uptergrove 
Director, Educational Support Services 
Charter School Office 
Missouri Department of Elementary and Secondary Education 
205 Jefferson Street 
Jefferson City, Missouri 65102-0480 
 
RE: SPONSORSHIP OF THE LEADERSHIP SCHOOL 
 
Dear Ms. Uptergrove, 
 
I am pleased to inform you the Missouri Charter Public School Commission voted on October 23, 2020 to 
serve as the sponsor of The Leadership School and approved the attached application. This charter 
school will be the first to locate in the Normandy Schools Collaborative and seeks to open in the 2021-
2022 school year. The Leadership School will open with a kindergarten through second grades serving 
125 students.  The charter school will eventually serve 450 students in kindergarten through 8th grades.   
 
The Commission reviewed the accompanying charter school application, held a public hearing, and 
interviewed the founding board.  This charter and the board meets the requirements of sections RSMo 
160.400 to 160.425 and sections 167.349.  We have confidence the board and school leaders will provide 
a high-quality public education. 
 
As required by RSMo 160.405.3, the Commission is formally submitting this application to the Missouri 
State Board of Education for their approval at the December board meeting.  Please feel free to contact 
me if you have any questions. 
 
Sincerely, 

 
Robbyn G. Wahby 
Executive Director 
 
CC: Mr. Lennel Hunter, Chair, The Leadership School Founding Board 
 Ms. Kimberly Townsend, Executive Director 

Ms. Jocelyn Strand, Coordinator, School Improvement Office,  
Department of Elementary and Secondary Education 

Missouri Charter Public School Commissioners 
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Missouri Charter Public School Application Cover 
Sheet Form 

NAME OF PROPOSED CHARTER SCHOOL: 
The Leadership School  

NAME OF NOT-FOR-PROFIT 501 (C) (3) ORGANIZATION HOLDING THE CHARTER: 
The Leadership School  

PRIMARY CONTACT PERSON 
Kimberly Townsend 

Title/Relationship to Non-Profit 
Founder/Executive Director 

Mailing Address:  3802 Kentucky Derby Drive St. Louis, MO 63034 
Telephone (Primary): 314-227-1777 
Telephone (Secondary): 314-368-1067 
Email Address: ktownsend@tlsstl.org  

GOVERNING BOARD CHAIR: 
Lennel Hunter 

Title/Relationship to Non-Profit: 
Founding Board &KDLU  

Mailing Address:  1077 Glenway Dr. St. Louis, Missouri 63122 
Telephone (Primary): (314) 276-2458 
Email Address: ERDUGFKDLU@WOVVWO�RUJ  

EDUCATION SERVICE PROVIDER (IF APPLICABLE): 
Not Applicable 

CHARTER SCHOOL PHYSICAL ADDRESS (IF KNOWN): 
Not Known

Charter School Management Organization (CMO/EMO/ESP): 
No CMO/EMO/ESP 

The proposed charter school will reside in the following school district: 
Normandy Schools Collaborative 

The proposed charter school, if approved, intends to open in: 
August 2021



ENROLLMENTPROJECTIONS 
Projected grade level and enrollment over the term of the charter: 

SCHOOL YEAR GRADE LEVELS SERVED YEAR (20XX) 
  1st   K, 1, 2 YEAR 1: 2021-22 
  2nd   K, 1, 2, 3 YEAR 2: 2022-23 
  3rd   K, 1, 2, 3, 4 YEAR 3: 2023-24 
  4th   K, 1, 2, 3, 4, 5 YEAR 4: 2024-25 
  5th   K, 1, 2, 3, 4, 5, 6 YEAR 5: 2025-26 

GRADE LEVELS    K     TO    8th PROJECTED TOTAL ENROLLMENT:  ��0 

THE SCHOOL INTENDS TO BE AT FULL ENROLLMENT IN: 2027-28 

APPLICATION CERTIFICATION 
I certify that I have the authority to submit this application and that all information contained herein is 
complete and accurate. I recognize that any misrepresentation could result in disqualification from the 
application process or revocation after sponsorship. The person named as the contact person for the 
application is so authorized to serve as the primary contact for this application on behalf of the organization. 

_________________________________________________ _________ 
CHAIRPERSON SIGNATURE       DATE 

Lennel Hunter 
PRINTED NAME 

_________________________________________________ _________ 
EXECUTIVE DIRECTOR/FOUNDER SIGNATURE   DATE 

Kimberly Townsend Founder/Executive Director 
PRINTED NAME TITLE/ROLE 

By submitting your application to the Missouri Charter Public School Commission, the applicant agrees 
to participate in a common application and the web-based compliance and governance tool if sponsored 
by MCPSC. 

INITIAL DATE 
KDT Oct ссѶ с0с0

Oct ссѶ с0с0

Lennel Bѵ Hunter җOct ссѶ с0с0 р0ѷтх CDTҘ
Oct ссѶ с0с0



  

  

  

Application   to   the     
Missouri   Charter   Public   School   Commission     

  
  
  

Respectfully   submitted   by:   
The   Leadership   School’s   Founding   Board   of   Directors   
● Kevie   Hendrix   
● Lennel   Hunter   
● Raegan   Johnson   
● Sherita   Love   
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Executive   Summary   
The   Leadership   School   exists   to   grow   our   students’   leadership   capacity   through   earnest   
engagement   in   an   academically   rigorous,   culturally   relevant,   and   relationship-oriented   
environment.   This   mission   was   derived   from   insights   gathered   through   significant   engagement   
with   families   in   Normandy   and   surrounding   municipalities.   Through   one-on-one   interviews   and   
small-group   conversations   with   parents,   as   well   as   extensive   research,   our   model   aims   to   develop   
students   who   know   themselves   deeply   and   are   poised   to   work   with   others   to   make   a   positive   
impact   in   the   world.   We   envision   a   reality   where   our   students   lead   transformational   change   for   
their   communities   and   our   world.   They   will   be   thoughtful   citizens   who   understand   the   
responsibility   of   leaders   to   shape   and   create   equitable   spaces.     
  

The   Leadership   School   will   launch   in   Fall   2021   with   125   kindergarten,   first   and   second   grade   
students,   and   grow   to   serve   approximately   450   elementary   and   middle   school   students,   within   
the   boundaries   of   the   Normandy   Schools   Collaborative.   Our   school   couples   a   sense   of   belonging   
with   a   rigorous   academic   experience   to   lay   the   foundation   for   authentic   student   leadership.   

  
Sense   of   belonging.    We   value   the   opinions   and   insights   of   young   children.   As   a   result,   
our   students   will   learn   and   grow   in   a   relationship-oriented   community   that   both   reflects   
and   honors   their   ideas,   experiences,   and   contributions.   
  

Rigorous   academic   experiences.     At   The   Leadership   School,   we   believe   that   a   focus   on   
“deeper   learning”   is   the   best   route   for   all   students   to   reach   the   highest   levels   of   academic   
success   and   be   able   to   design   and   live   a   successful   life.     

  
Authentic   leadership.     Our   emphasis   on   leadership   stems   from   our   belief   that   we   can  
trust   students   to   drive   their   own   learning   and   to   make   the   best   decisions   about   how   they   
engage   in   the   school   community,   accomplish   goals,   take   responsibility   for   their   own   
success   and   impact   their   community.     

  
As   a   result   of   their   experiences   at   The   Leadership   School,   our   students   will   leave   us   prepared   to   
leverage   relationships     by   showing   empathy   and   collaborating   creatively   with   others.   They   will   
e xcel   academically     in   high   school,   college   and   beyond     by   mastering   rigorous   content   and   
navigating   their   own   learning   experiences.   Most   importantly,   our   students   will    demonstrate   
leadership    knowing   themselves   and   helping   others.       
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Technical   Review   Checklist  
Information   Required   by   Missouri   State   Law  

Statute  Description  Page   Numbers  

160.400.2   160.400.4   160.400.5  Located   in   an   eligible   district  9,   47  

160.400.3   160.403  Sponsored   by   an   eligible   sponsor  Sponsor   Letter  

160.400.7,   .8,   Charter   355  Missouri   non-profit  80  

160.400.11  Sponsorship   fees   are   in   budget     Appendix   CC 

160.400.14  
Criminal   background   checks   and   family   care   safety   
registry   conducted   for   all   members   of   governing   board  

160.400.15  
No   board   members   hold   office   or   is   an   employees   of   the  
school;   or   provides   services   

By-Laws 
Appendix R

160.405.1  Submitted   and   approved   by   sponsor  Sponsor   Letter  

160.405.1  
Submitted   copy   of   application   to   local   school   district  
within   five   business   days   

Appendix   Q  

160.405.1  
Performance   contract   (covering   160.400-160.425,  
160.349)   

TBD by Sponsor  

160.405.1.(1)  Mission   and   vision   statement   for   charter  9  

160.405.1.(2)  Description   of   the   organizational   structure  91, Appendix T  

160.405.1.(2)  Bylaws   of   governing   body  65,   Appendix   R  

160.405.1.(2)  
Description   of   parent,   professional   educator,   community  
involvement   in   governance   and   operations   

   125-127  

160.405.1.(3)  Financial   plan   for   first   three   years   of   operation  Appendix CC  

160.405.1.(4)  Description   of   policy   for   securing   personnel   services  111  

160.420.3.  
Personnel   employed   by   charter   school   shall   participate   in  
the   retirement   system   of   the   school   district   

132  

160.405.1.(4)   160.420.1  
160.420.2   

Personnel   policies,   including   right   to   remain   an   employee   
of   the   district   and   non   employ   instructional   personnel   with  
revoked   or   suspended   license   

TBD - 
Staff   Handbook  

160.405.1.(4)   160.415.2  Personnel   qualifications  111-113

160.405.1.(4)  Professional   development   plan  

160.405.1.(5)  Description   of   grades   and   ages   of   students   served  118  

160.405.1.(6)  School   calendar   of   operation,   at   least   equal   to   160.011  44-45

160.405.1.(7)  Description   of   pupil   performance   standards  
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Appendix R

61-64

109-110



Statute  Description  Page   Numbers  

160.405.1.(7)   160.405.4   (6)  
Description   of   academic   program   performance   standards  
including   indicators,   measures,   metrics   and   targets;   

61-64

160.405.1.(7)  
Indicators,   measures,   metrics   and   targets   for   academic  
program   performance   

61-64

160.405.1.(7)   160.405.1.(8)  
Goals   on   graduation,   standardized   tests   and   academic  
growth   

61-64

160.405.1.(9)  
Description   of   charter   school’s   educational   growth  
program   and   curriculum   

19-29

160.405.1.(10)  Five   year   term   for   the   charter  Sponsor   Letter  

160.405.4.   (4)   160.405.1.(11)  
Procedures   for   monitoring   financial   accountability   of   
charter   consistent   with   MO   financial   accounting   manual  

137-143

160.405.1.(12)  Health,   safety   and   other   legal   requirements  119  

160.405.1.(12)  Description   of   student   discipline   policy  76-79 , Appendix   P

160.405.1.(13)   160.410.1.  
160.410.2.   160.410.3.   
160.415.11   

Description   of   student   admission   policy,   including   no   
tuition,   no   fees   beyond   what   school   district   is   prohibited  

118-124,   
AppendixAA  

160.405.1.(13)  
Description   of   student   admission   policy   for   students   with  
disabilities   

Appendix   AA  

160.405.1.(14)  
Description   of   the   school’s   grievance   procedures   for  
parents   and   guardians   

Appendix   BB 

160.405.1.(14)   160.405.8  
160.405.9   

Charter   School   Agreement   detailing   sponsor   intervention,  
revocation   of   charter   

TBD  

160.405.1.(15)   160.405.16.(6)  Closure   procedures  161-172

160.405.1.(15)   160.405.16.(6)  Closure   procedures   include   transition   of   student   records  161-172

160.405.1.(15)   160.405.16.(6)  
Closure   procedures   include   archival   of   business  
operations   

161-172

160.405.1.(15)   160.405.16.(6)  
Closure   procedures   include   transfer   or   repository   of  
personnel   records   

161-172

160.405.1.(15)   160.405.16.(6)  
Closure   procedures   include   submission   of   final   financial  
records   

161-172

160.405.1.(15)   160.405.16.(6)  
Closure   procedures   include   resolution   of   any   remaining  
financial   obligations   

161-172

160.405.1.(15)   160.405.16.(6)  
160.405.1.(17)   

Closure   procedures   include   disposition   of   charter   school  
assets   

161-172

160.405.1.(15)   160.405.16.(6)  
Closure   procedures   include   notification   plan   to   parents,  
district,   retirement,   state   board   of   education   

161-172
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Statute  Description  Page   Numbers  

160.405.1.(16)  
Description   of   special   education   and   related   services  
available   

53-60

160.405.4.(1)  
Nonsectarian   in   programs,   admissions   policies,  
employment   practices   and   operations   

Appendix   R  

160.405.4.(2)  
Comply   with   state,   county,   city   laws   and   regulations   on  
health   and   safety   

147

160.405.4.(2)   160.261   167.161  
167.164   167.171   

Comply   with   state,   county,   city   laws   and   regulations   on  
minimum   educational   standards   

61-64

167.518  
Comply   with   state,   county,   city   laws   and   regulations   on  
academic   assessment   

61-64

167.020.  
Comply   with   state,   county,   city   laws   and   regulations   on  
transmittal   of   student   records   

171 

160.041  
Comply   with   state,   county,   city   laws   and   regulations   on  
minimum   school   days   and   hours   

44-45

168.133   160.420.2  
Comply   with   state,   county,   city   laws   and   regulations   on   
employee   criminal   history   background   checks   and   family  
care   safety   registry;   all   employees   

81  

160.405.4.(4)  
LEA   complies   with   all   requirements   of   ESSA   as   it   relates  
to   federal   audit   requirements   

112  

160.405.4.(4)  Debt   included   in   repayment   plan   in   financial   plan  135,   Appendix   CC  

160.405.4.(5)  
Provide   a   comprehensive   instructional   program   for   at   least  
one   grade   or   age   group,   K-12   

9-18

160.405.4.(6)(a)   160.514  
Design   a   method   to   measure   pupil   progress   toward   pupil  
academic   standards   

61-64

160.405.4.(6)(a)   160.514  
Establish   baseline   student   performance   in   performance  
contract   during   the   first   year   

61-64

160.405.4.(6)(a)  Collect   student   performance   data  61-64

160.405.4.(6)(a)   160.518  Participate   in   the   statewide   assessment  61-64

160.405.4.(6)(a)   160.522  Complete   and   distribute   annual   report   card   as   prescribed  61-64

160.405.4.(6)(a)   160.410  Provide   data   required   for   the   student   of   charter   schools  61-64

160.405.4.(7)   162.670-162.710  
IDEA   Section   504   

Comply   with   all   federal   and   state   laws   and   regulations  
regarding   student   with   disabilities   

53-60

160.405.14.(1)  
Chief   financial   officer   maintains   a   surety   bond   and  
insurance   policy   

151 

160.415.1  
Collect   and   report   average   daily   attendance,   free   and  
reduced   lunch,   special   education   and   limited   English  
proficiency   pupil   count   

141 

The   Leadership   School     8  



Education   Plan  

 A.1   Mission,   Vision,   Philosophy   and   Goals
The   Leadership   School   proposes   the   launch   of   a   new   Local   Education   Agency   to   serve   
elementary   and   middle   school   students   residing   within   the   boundaries   of   the   Normandy   Schools  
Collaborative.   Our   school   couples   a   sense   of   belonging   with   a   rigorous   academic   experience   to   
lay   the   foundation   for   authentic   student   leadership.   We   will   launch   in   Fall   2021   with   
kindergarten,   first   and   second   grade   students,   adding   a   grade   each   year   to   serve   students   in   
kindergarten   through   eighth   grade   at   full   growth   (2026-27   school   year).     

Local   Context  
The   Normandy   Schools   Collaborative,   established   in   2014,   continues   to   suffer   from   the   
decades-long   challenges   that   plagued   the   Normandy   School   District   before   it   lost   its   
accreditation   and   was   reconfigured   by   the   Missouri   State   Board   of   Education.   In   August   2014,  1

Michael   Brown,   a   graduate   of   Normandy   School   District’s   alternative   program   was   killed   by   a   
police   officer.   In   the   aftermath   of   that   tragedy,   Michael’s   mother   gave   an   emotional   outcry   
detailing   the   challenges   she   faced   supporting   Michael   through   school   and   to   graduation.   Like   2

many   students   in   the   Normandy   district,   Michael   attended   low-quality   schools   that   were   
characterized   by   low   expectations   and   limited   opportunities;   unfortunately   his   experience   was   
not   unique,   but   rather,   a   reality   for   students   in   low-income   communities   in   St.   Louis.   The   
Ferguson   Commission,   which   was   established   after   Michael   Brown’s   death,   produced   a   report   
that   called   for   dramatic   and   significant   changes   for   city   and   North   County   schools   that   serve   
predominantly   black   and   low-income   families.     3

Within   the   local   community,   “The   24:1   Initiative”   brings   together   residents,   officials,   local   
mayors   and   other   organizations   to   improve   the   lives   of   everyone   in   the   community.   The   recently  
published   summary   of   the   Community   Vision   Report   identifies   three   goals   for   the   next   decade:   
neighborly   communities,   invested   families   and   successful   businesses.   Under   the   leadership   of   4

Superintendent   Dr.   Charles   Pearson,   and   with   effective   coordination   of   resources,   strategies   and   
support   from   committed   educators,   community   partners   and   nonprofit   organizations,   the   district   

1  More   details   regarding   the   specific   context   of   the   Normandy   Schools   Collaborative   can   be   found   in   section   A.5.   
2  The   Problem   We   All   Live   With   -   Part   One.   (2018,   November   15).   Retrieved   August   14,   2019,   from   
https://www.thisamericanlife.org/562/the-problem-we-all-live-with-part-one .   
3  The   Ferguson   Commission.   (2015).   Forward   through   Ferguson:   A   path   toward   racial   equity.   Retrieved   from   
https://3680or2khmk3bzkp33juiea1-wpengine.netdna-ssl.com/wp-content/uploads/2015/09/101415_FergusonComm 
issionReport.pdf     
4  24:1   Community   Vision   Report.   (2020).   Retrieved   from    https://our241.com/241-community-vision-report-2020     
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upgraded   its   accreditation   to   provisional.   With   Dr.   Pearson’s   retirement   and   the   selection   of   a   
new   superintendent,   Mr.   Marcus   Robinson,   we   believe   that   the   district   is   well   poised   to   continue   
improving   and   having   stronger   outcomes   related   to   successful   children.   But   students   and   families   
need   and   want   a   better   option   now.   Based   on   the   most   recent   assessment   data,   Normandy   
Schools   Collaborative   is   one   of   the   lowest   performing   districts   in   the   state   of   Missouri.   Despite   
efforts   of   many   committed   individuals,   these   outcomes   have   persisted   for   over   10   years.    
  

Development   Process   
The   Leadership   School’s   mission,   values   and   academic   model   have   been   developed   through   
extensive   engagement   with   parents,   students,   educators,   and   community   members.   Through   
one-on-one   interviews   and   small-group   conversations   with   dozens   of   parents,   we   have   heard   that   
parents   want   their   children   to   be   prepared   for   the   future   and   for   jobs   that   do   not   exist   yet.   
Families   want   their   children   to   be   competitive   academically.   Parents   also   want   their   children   to   
know   themselves   and   to   be   able   to   adapt   to   change   as   they   continue   to   grow   and   explore   the   
world.   One   parent   of   five   commented   that   her   younger   children   thrive   in   schools   where   “the   
principal   has   time   and   can   have   a   conversation   with   you   about   your   child”   and   where   teachers  
“know   your   child.”   Another   mom   said,   “I   want   [my   child]   to   be   confident   in   her   life   and   
choices.”   
  

In   addition   to   schools   that   are   academically   thriving,   parents   are   looking   for   schools   that   cater   to   
the   specific   needs   of   their   children,   schools   that   expose   them   to   a   range   of   career   options,   and   
prepare   them   to   explore   any   field   of   their   choosing.   Essentially,   parents   want   schools   to   help   set   
their   children   up   for   successful   life   outcomes,   and   provide   a   safe,   joyful,   rigorous   community   
along   the   way.   Additionally,   a   mom   of   a   first   grader   chose   her   school   because   she   “wanted   a   
school   that   valued   letting   kids   be   kids   and   be   active.”   She   didn’t   want   to   see   “rows   of   desks   in   
kindergarten.”     
  

After   hearing   from   students   and   parents,   we   began   to   look   for   school   models   that   centered   the   
whole   child.   We   wanted   to   understand   the   culture   and   ethos   at   schools   where   kids   were   seen,   
known   and   loved,   and   where   they   had   a   voice.   We   also   researched   best   practices   and   sought   
inspiration   through   visits   to   some   of   the   most   successful   schools   across   the   country   in   terms   of   
academic   achievement.   We   did   not   find   one   specific   school   model   that   provided   all   of   the   
necessary   approaches   that   students   need   and   parents   desire.   Instead,   we   synthesized   what   we   
learned   from   our   listening   sessions,   empathy   interviews,   and   research   in   multiple   focus   groups   of   
parents   and   educators.   We   gathered   insight   and   feedback   from   families   in   Normandy   and   
surrounding   municipalities.   We   solicited   feedback   and   critique   from   other   successful   educators   
in   robust   learning   sessions   from   local   and   national   supporters.   The   model   that   has   emerged   is   
tightly   woven   and   well-aligned   to   ensure   that   all   components   of   the   design   work   harmoniously   to   
achieve   our   mission,   vision   and   goals.     
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Mission   
The   Leadership   School   exists   to   grow   our   students’   leadership   capacity   through   earnest   
engagement   in   an   academically   rigorous,   culturally   relevant,   and   relationship-oriented   
environment.     
  

Now   —more   than   ever   before—   it   is   essential   that   schools   prepare   students   to   be   in   the   driver’s   
seat   of   their   own   education   and   to   navigate   a   path   toward   the   lives   they   imagine   for   themselves.   
In   light   of   the   current   global   pandemic,   there   is   uncertainty   about   how   schools   will   be   structured   
in   a   post-COVID   world.   However,   through   this   situation,   we   are   more   assured   of   the   need   for   
schools   to   be   more   flexible,   nimble   and   student-centered.   Research   from   Transcend   Education   
offers   nine   “leaps”   that   schools   should   make   to   create   more   “equitable,   21st   century   learning   
environments” .   These   shifts   represent   the   robust   changes   that   are   necessary   to   reimagine   schools   5

to   move   away   from   the   traditional   industrial-era   format.   Specifically,   The   Leadership   School’s   
model   directly   addresses   six   of   the   nine   shifts:   Rigorous   Learning,   Holistic   Focus,   Affirmation   &   
Anti-Oppression,   Customization,   Active   Self-Direction,   Connection   &   Community.   The   other   
three   shifts   of   High   Expectations   with   Unlimited   Possibilities,   Relevance,   and   Anytime,   
Anywhere   Learning   are   also   embedded   into   our   mission,   values   and   educational   philosophy.     
  

Vision   
Our   students   will   lead   transformational   change   for   their   communities   and   our   world.   They   will   
be   thoughtful   citizens   who   understand   the   responsibility   of   leaders   to   shape   and   create   equitable   
spaces.    
  

Educational   Philosophy   
Educating   children   in   the   21st   century   requires   school   experiences   that   prepare   students   to   design   
and   lead   their   versions   of   a   successful   life   and   thriving   world.   We   believe   this   occurs   by   6

discovering   a   deep   sense   of   identity   and   purpose,   cultivating   a   deep   sense   of   justice   and   equity,   
and   having   extensive   experience   with,   and   mastery   of,   academic   standards.   

   
As   we   develop   students   who   know   themselves   deeply   and   are   poised   to   work   with   others   to   
make   a   positive   impact   in   the   world,   we   believe   we   will   get   there   by   aligning   all   aspects   of   our   
school   model   to   three   primary   tenets.   The   first   tenet   is   developing   a   deep   sense   of   belonging   
—ensuring   that   all   students   are   safe,   feel   seen,   and   thrive   in   a   context   of   strong   relationships.   
We   believe   this   goes   hand   in   hand   with   our   second   tenet:   rigorous   academic   experiences,   which   

5   Leaps   for   Equitable,   21st   Century   Learning.(n.d.).   Retrieved   June   5,   2020,   from   
https://www.transcendeducation.org   
6   20th   vs   21st   Century   Classroom.   (n.d.).   Retrieved   April   4,   2019,   from   
http://www.21stcenturyschools.com/20th-vs-21st-century-classroom.html     
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includes   creative   and   innovative   learning    opportunities   that   cultivate   the   skills   needed   to   thrive   in   
the   21st   century.    The   third   tenet   —authentic   leadership—   focuses   on   leveraging   relationships  
and   a   sense   of   belonging,   alongside   each   student’s   toolkit   of   academic   skills   to   practice   and   
exercise   leadership   in   one’s   own   life   and   the   world   around   them.   Below   is   more   information   
about   how   these   three   tenets   come   alive   and   combine   to   create   a   powerful   learning   experience   
for   our   students.   

  
Figure   1.   Components   of   Educational   Philosophy   

   
  

Sense   of   belonging.     We   value   the   opinions   and   insights   of   young   children.   As   a   result,   our   
students   will   learn   and   grow   in   a   relationship-oriented   community   that   both   reflects   and   honors   
their   ideas,   experiences,   and   contributions.     
The   Aspen   Institute's   research   explains   the   strong   connection   between   emotions   and   social   7

relationships   and   how   well   students   learn.   Accordingly,   we   will   do   the   following:     
1. Integrate   social,   emotional   and   academic   development   by   training   and   supporting   all   staff   

to   build   authentic   relationships   with   students   that   are   warm,   positive,   and   welcoming     
2. Employ   relevant,   community-centered   practices   that   value   our   students’   identities   and   

promote   an   equitable   community.    This   includes:     
a. Using   high-quality   instructional   materials   aligned   to   grade-level   content   that   are   

inclusive   of   students’   identities,   experience,   and   culture   
b. Using   all-school   meetings   to   acknowledge   community   needs   and   providing   

resources   to   address   individual   needs   at   all   times   
3. Expose   students   to   a   range   of   literature   and   experiences   that   help   them   develop   empathy   

for   others,   and   understanding   of   the   world   outside   of   St.   Louis.   
  

7  The   Aspen   Institute   Education   and   Society   Program.   (2019,   March).    Integrating   Social,   Emotional   and   Academic   
Development:   An   Action   Guide   for   School   Leadership   Teams .     
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Rigorous   academic   experiences.     At   The   Leadership   School,   we   believe   that   a   focus   on   “deeper   
learning”   is   the   best   route   for   all   students   to   reach   the   highest   levels   of   academic   success   and   be   
able   to   design   and   live   a   successful   life.     
  

According   to    Battelle   for   Kids —a   national   nonprofit   collaborating   with   school   systems   and   8

communities   to   realize   the   power   and   promise   of   21st   century   learning   for   every   student—deeper   
learning   occurs   through   purposeful   integration   of   rigorous   academic   content   with   experiences   
that   intentionally   cultivate   skills,   mindsets,   and   literacies   essential   for   students   to   become   
lifelong   learners   and   contributors   in   the   21st   century   (Battelle   for   Kids,   n.d.).   The   Leadership   
School   will   create   deep   learning   experiences   in   three   ways:   

1. Our   students   will   master   core   academic   content   and   deeper   learning   competencies   
through   a   student-centered   approach   where   we   build   off   of   their   strengths   and   employ   a   
personalized   learning   model.   This   means:   

a. Using   high-quality   curriculum   as   the   foundation   of   our   academic   program   
b. Integrating   projects   and   student-driven   activities   across   disciplines,   aligned   to   

individual   learning   goals   
c. Utilizing   a   standards-based   grading   approach   where   teachers   and   student   focus   on   

mastery   of   competencies   instead   of   grades   
2. Beginning   in   kindergarten   and   continuing   throughout   their   time   at   The   Leadership   

School,   students   will   collaborate   with   their   teachers   to   design   the   optimal   learning   
environment   based   on   their   needs,   solve   problems   collaboratively   with   peers,   and   apply   
their   learning   to   real-life   situations   to   produce   meaningful   work.   

3. Beginning   in   middle   school,   students   will   have   real-world   experiences   with   job   
shadowing   opportunities   and   exploration   of   career   options   available   for   their   particular   
interests,   gifts   and   abilities.   

  
Authentic   leadership.     Our   emphasis   on   leadership   stems   from   our   belief   that   we   can   trust   
students   to   drive   their   own   learning   and   to   make   the   best   decisions   about   how   they   engage   in   the   
school   community,   accomplish   goals,   take   responsibility   for   their   own   success   and   impact   their   
community.   Authentic   leadership   has   three   chief   implications   on   the   daily   experience   of   students   
and   teachers.     

1. Our   school   model   utilizes   FranklinCovey’s    Leader   in   Me   program   to   deliberately   teach,   9

and   unpack,   the   skills   of   leadership,   as   well   as   provide   a   framework   for   how   to   integrate   
student   leadership   throughout   all   aspects   of   the   school.     

2. Our   students   will   be   taught   how   to   self-regulate   their   own   work   assignments   by   tracking   
their   work   and   their   progress   in   their   reflective   journals.   Teachers   facilitate   learning   as   

8  For   more   information   about   Battelle   for   Kids,   view    http://www.battelleforkids.org/how-we-help/learning-design .     
9  For   more   details   about   the    Leader   in   Me,    visit    https://www.leaderinme.org .     
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guides,   mentors   and   critical   thought-partners   to   support   every   student’s   process   of   leading   
and   reflecting   on   their   leadership.     

3. In   addition   to   the   ways   students   will   learn   to   lead   themselves,   we   want   all   of   our   students   
to   apply   their   leadership   skills.   This   means:     

a. Students   will   have   multiple   opportunities   to   practice   leadership   and   to   make   
changes   in   our   community.    For   example,   supporting   a   student   council   that   allows   
student   input   on   school   climate,   student   discipline   options   and   student   
recognition.     

b. Students   will   complete   authentic   community   impact   projects   that   address   
real-world   issues   outside   of   the   school   community.     

  
Core   Values   
At   The   Leadership   School,   we    L.E.A.D.    with:   

● L ove:   We   show   great   interest,   collegiality   and   positivity   in   our   interactions   with   all   
members   of   our   community.   We   cultivate   a   sense   of   empathy   through   strong   
relationships,   collaboration,   and   focusing   on   community   above   self.   

● E xcellence:   We   always   strive   for   our”good”   to   become   “better”,   and   our   “better”   to   
become   our   “best”,   in   all   areas,   for   all   members   of   the   community.     

● A uthenticity:   We   ensure   alignment   of   our   learning   to   authentic   work,   hold   ourselves   to   
the   highest   levels   of   integrity,   employ   just   and   equitable   practices,   and   remain   true   to   our   
mission   at   all   times.     

● D iscipline:   We   set   and   accomplish   our   personal   and   collective   goals.   In   the   face   of   
adversity,   we   stay   the   course,   persevere,   and   accomplish   the   task.   
  

Graduate   Outcomes   
Leadership   has   many   definitions   and   representations.   At   The   Leadership   School,   we   will   know   
that   our   students   are   on   track   to   be   leaders   of   themselves,   their   futures,   and   their   communities   
when   they   have   mastered   specific   academic   skills,   and   personal   and   interpersonal   effectiveness   
competencies .   Our   Graduate   Outcomes   help   orient   us   towards   the   definition   of   leadership   that   10

matters   most   for   our   students.     
  

Our   students   will:     
● Leverage   relationships   by…     

○ Showing   empathy.   Students   seek   diverse   perspectives,   listen   attentively   and   value   
the   ideas   and   opinions   of   others.     

○ Collaborating   creatively.   Students   solve   problems   and   effect   change   by   combining   
diverse   ideas   to   generate   creative   solutions.     

10  See   Appendix   A   for   a   list   of    Leader   in   Me    competencies.     
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● Excel   academically   by…     
○ Mastering   rigorous   content.   Students   pursue   engagement   with   rigorous   content   

and   learning   experiences,   achieve   at   and   above   grade   level,   and   persist   towards   
meeting   academic   goals.   

○ Navigating   their   learning   experiences.   Students   take   charge   of   their   academic   
goals,   monitor   and   direct   their   own   learning,   and   develop   clear   and   prioritized   
plans   with   their   end   goals   in   mind.   

● Demonstrate   leadership   by…   
○ Knowing   themselves.   Students   use   knowledge   of   their   strengths,   passions   and   

learning   styles   to   initiate   opportunities   for   learning   and   leading.   
○ Helping   others.   Students   create   new—and   work   within   existing—organizations   to   

positively   contribute   to   valued   causes   and   community   goals.   
  

In   five   years,   our   founding   students   will   be   embarking   upon   middle   school.   Academically,   our   
students   will   have   acquired   the   foundational   skills   to   set   them   up   to   become   masterful   readers,   
writers   and   problem-solvers.   Our   students   will   have   a   love   of   literacy   and   show   deep   interest   and   
curiosity   for   new   topics.   We   aim   to   have   all   of   our   students   reading   above   grade   level   and   
understanding   how   to   read   to   learn.   In   addition   to   academic   skills   that   our   students   will   possess,   
in   five   years,   our   community   will   reflect   the   purposeful,   self-driven   community-focused   
orientation   that   we   aim   to   build.   Students   will   effectively   drive   their   own   learning   by   identifying   
and   accessing   the   resources   and   tools   necessary   to   achieve   their   personalized   goals.   They   will   
also   collaborate   well   with   others   by   recognizing   and   building   on   the   strengths   of   others.   Our   
students   will   have   experienced   academic   success   while   also   successfully   completing   community   
impact   projects   in   our   school,   and   in   partnership   with   community   organizations.     
  

After   ten   years,   our   founding   students   will   be   entering   their   junior   and   senior   years   of   high   
school.   We   fully   anticipate   that   our   students   will   be   collectively   fulfilling   our   mission   by   
demonstrating   the   leadership   capacity   that   was   developed   and   nurtured   at   The   Leadership   
School.   Not   only   will   our   students   pursue   engagement   with   rigorous   academic   content   and   
experiences,   but   they   will   have   developed   (or   be   in   the   process   of   developing)   a   personal   
manifesto   of   their   values.   Their   personal   mission   statements   will   be   a   testament   to   the   continued   
engagement   throughout   their   years   at   The   Leadership   School.   Equally   important,   the   leadership   
skills   that   our   students   learn   and   practice   within   the   walls   of   our   schools   will   be   employed   in   
various   ways   throughout   their   community.   Our   students   will   take   on   leadership   roles   in   their   high   
schools,   in   community   organizations,   in   their   churches,   in   their   families,   in   their   part   time   jobs   
and   in   every   arena   in   which   they   enter.     
  

Former   students   of   The   Leadership   School   will   be   recognizable   by   the   leadership   they   display   in   
every   facet   of   their   lives   by   achieving   their   own   life   goals,   adding   value   to   group   projects   and   
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group   work   situations,   and   addressing   societal   needs   in   an   equitable   and   inclusive   manner.   
Simply   stated,   our   graduates   will   be   changemakers   and   contributors   to   our   community,   region,   
and   world.   
  

Long-Term   Vision   for   The   Leadership   School   
Given   our   model,   we   believe   that   our   students   will   be   prepared   to   thrive   in   any   high   school   
environment.   This   means   that   a   revitalization   of   Normandy   High   School   (which   is   a   goal   of   the   
new   superintendent)   over   the   next   five   years   can   result   in   our   students   and   families   feeling   
confident   attending   their   district   high   school   and   maximizing   their   high   school   experience   there.   
Our   students   will   also   be   set   up   to   attend   any   private,   independent   school   in   the   area   if   they   wish   
to   take   that   route.   Finally,   we   recognize   that   our   students   and   their   parents   may   desire   to   continue   
their   high   school   journey   with   The   Leadership   School.   While   a   high   school   expansion   is   a   
current   consideration,   if   we   pursue   that   expansion,   we   will   design   the   high   school   model   together   
with   founding   students,   families   and   staff.    That   decision   will   be   based   on   the   demand   for   a   high   
school   and   our   students’   understanding   of   what   type   of   structure   and   academic   environment   they   
need,   and   whether   or   not   it   can   be   found   elsewhere.     
  

Additionally,   as   The   Leadership   School   accomplishes   the   goals   of   our   charter   and   provides   an   
example   of   what   is   possible   for   children   in   North   St   Louis   County,   we   anticipate   our   model   
being   adopted   in   other   areas.   Specifically,   we   have   an   interest   in   opening   a   second   K-8   campus   
within   the   Riverview   Gardens   School   District,   as   well   as   partnering   with   other   school   districts   to   
sponsor   a   Leadership   School   campus   as   a   choice   to   families   in   other   North   St.   Louis   County  
districts.   By   our   five   year   renewal,   we   will   have   multiple   years   of   performance   data   to   
demonstrate   the   success   of   our   model   and   justify   replication   into   other   areas.     
  

Regardless   of   whether   we   seek   to   expand,   our   school’s   impact   will   definitely   reach   beyond   our   
enrolled   students   by   partnership   with   community   organizations   and   the   local   school   district,   as   
well   as   engaging   and   equipping   other   students   and   adults   with   leadership   skills.   Through   the   use   
of   the   Leader   in   Me   program,   anyone   in   our   community   will   have   access   to   leadership   
development   opportunities   similar   to   those   that   our   students   will   receive.     

  
Goals     11

Academic:    The   Leadership   School   will   open   with   kindergarten,   first   grade   and   second   grade,   
adding   one   grade   each   year   thereafter.   We   will   measure   academic   growth   in   literacy   and   
mathematics   through   curriculum-embedded   assessments   and    NWEA   (a   nationally   normed   12

assessment).   We   will   measure   achievement   of   grade-level   standards   through   the   Missouri   

11  See    A.7:School-Specific   Goals   and   Objectives    for   a   more   detailed   review   of   our   goals.   
12More   information   about   NWEA   can   be   found   at    https://www.nwea.org/the-map-suite .     
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Assessment   Program   (MAP)   beginning   in   3rd   grade.   Table   1   provides   a   summary   of   our  
academic,   leadership,   culture,   governance,   financial   and   operations   goals   that   we   aim   to   achieve   
by   the   end   of   our   fifth   year.     
  

Table   1.   Summary   of   TLS   Performance   Goals     

Category   Goal   Description   

Academic   Proficiency   ● By   year   five,   at   least   70%   of   students   enrolled   at   The   Leadership   
School   for   three   consecutive   years   will   score   proficient   or   
advanced   on   the   state   assessment   in   English   Language   Arts.   At   
least   60%   will   score   proficient   or   advanced   in   Mathematics   and   
Science.     

● By   year   five,   our   students   will   score   in   the   75th   percentile   of   
test-takers   in   reading   and   mathematics   on   NWEA,   a   nationally   
norm-referenced   growth   measured   assessment.   

Academic   Growth   ● Annually,   at   least   75%   of   students   enrolled   for   the   full   school   
year   will   make   more   than   one   year   of   academic   growth   in   
reading   and/or   read   at,   or   above,   grade   level   on   the   Fountas   &   
Pinnell   Benchmark   Assessment   System   (F&P   BAS).   

● Annually,   students   enrolled   for   the   full   school   year   will   achieve   
an   average   of   at   least   1.25   years   of   academic   growth   in   reading   
and   mathematics,   as   measured   by   multiple   administrations   of   
NWEA.   

Student   Leadership   ● Utilizing   the    Leader   in   Me    framework,   we   will   articulate   the   
core   competencies   of   leadership   that   we   aim   to   focus   on   from   
K-8.   By   year   five,   The   Leadership   School   will   achieve   the   
Leader   in   Me    Lighthouse   School   Certification.   

School   Culture   ● We   aim   to   have   a   93%   average   daily   attendance   rate   by   year  
five,   and   85%   re-enrollment   each   year.     

● In   addition   to   high   re-enrollment   rates,   we   aim   to   have   95%   or   
more   of   our   students,   and   parents/family   members   express   
satisfaction   with   our   school,   by   year   five.     

○ We   will   use    Panorama   Education   surveys   to   collect   13

feedback   and   data,   specifically   in   the   areas   of   Student   
Voice,   School   Culture,   and   Family   &   Community   
Engagement.     

13  For   more   information   about   Panorama   Education,   visit    https://www.panoramaed.com .     
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Staff   Culture   ● Annually,   90%   of   staff   members   will   respond   positively   on   the   
Panorama   Education   survey   that   their   voice   matters   in   the   
school   and   that   they   are   satisfied   with   our   culture.   

● Annually,   regretted   staff   attrition   remains   lower   than   5%.   

Governance   ● The   Leadership   School   will   be   governed   by   an   independent   
board   pursuant   to   Missouri   state   statute   for   charter   public   
schools.   Our   board   will   ensure   that   the   faculty   and   staff   
successfully   operate   the   school   and   fulfill   our   stated   mission   in   
ways   that   align   with   our   stated   values   and   beliefs.   Each   board   
member   must   be   present   at   a   minimum   of   80%   of   board   
meetings,   have   no   conflict   of   interest,   and   contribute   to   our   
annual   fundraising   efforts.   

Financial   ● By   working   with   a   national   organization,   EdOps,   to   provide   
operational,   financial   and   accounting   services,   The   Leadership   
School   will   develop   a   plan   to   become   financially   viable   through   
public   funds   by   our   fifth   year   of   operation.   Leading   indicators   of   
financial   sustainability   will   be:   30   days   of   cash   on   hand,   pos 

itive   cash   flow,   good   debt-to-income   ratio,   and   a   
positive   fund   balance.   

Operations   ● The   Leadership   School   will   develop   effective   systems   for   data   
reporting   and   compliance.   Annually,   we   aim   to   have   90%   of   
data,   reporting   and   compliance   documents   submitted   to   our   
sponsor   and   to   DESE   accurately   and   on   time.     
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A.2   Curriculum   and   Instruction   
At   The   Leadership   School,   our   curricular   choices   are   guided   by   our   mission   and   vision   for   
students.    We   will   utilize   best   practices   and   research-based   approaches   in   all   aspects   of   our   
academic   program.    Our   school   day   is   developed   in   such   a   way   that   students   benefit   from   proven   
models   for   literacy,   mathematics,   science   and   social   studies   instruction,   while   also   engaging   in   
personalized   learning   experiences.   In   addition   to   our   rigorous   academic   program,   students   
benefit   from   a   proven   leadership   development   curriculum   that   will   teach   them   to   set,   and   
accomplish,   personal   goals,   as   well   as   learn   to   be   better   leaders   and   participants   in   their   
community.   Finally,   our   morning   meeting   and   closing   circle   structures   will   reinforce   the   
social-emotional   learning   and   leadership   development   that   takes   place   during   the   weekly   
Leadership   Block.     

  
Aligning   instructional   philosophy   with   design   elements   
To   define   our   instructional   philosophy,   we   1)   grounded   ourselves   in   our   graduate   outcomes   and   
educational   philosophy   and   2)   sought   the   most   promising   research-based   practices   from   
high-performing   schools   across   the   country .   We   anticipate   that   the   success   of   our   reference   14

schools   can   also   be   achieved   for   our   anticipated   student   population.   During   our   first   year   of   
implementation,   we   will   seek   fidelity   to   the   model   by   focusing   on   building   a   strong   school   
culture   and   implementing   core   curriculum.   We   will   begin   to   adjust   and   adapt   these   programs,   as   
necessary   in   year   one,   to   meet   the   needs   of   our   students   and   move   from   fidelity   to   integrity   of   
implementation .     15

  
Sense   of   Belonging:     
We   make   meaningful   connections   with   all   students.   Students   are   at   the   center   of   learning   in   our   
school   but   they   do   not   learn   on   their   own.   Fostering   strong   relationships   among   our   students,   
teachers,   families   and   the   broader   community   is   an   integral   part   of   how   we   support   our   students.   
  

Guiding   beliefs     Schools   we   are   learning   from   

● We   promote   healthy,   authentic   
adult-student   relationships.     

Van   Ness   Elementary   School   (D.C.   Public   16

Schools)     
● Van   Ness   concentrates   on   holistic   student   

well-being   and   socio-emotional   growth   as   

14  See   Appendix   B   for   a   complete   list   of   schools   that   we   have   learned   from.   
15   Bryk,   A.   S.,   Gomez,   L.   M.,   Grunow,   A.,   &   LeMahieu,   P.   G.   (2017).    Learning   to   improve:   how   America’s   schools   
can   get   better   at   getting   better .   Cambridge,   MA:   Harvard   Education   Press.   
16   https://www.vannesselementary.org     
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● We   believe   that   all   students   benefit   from   a   
culturally-relevant,   identity-focused   
curriculum   and   programs.   

● We   believe   that   peer   connections   across   
lines   of   difference   strengthen   the   learning   
experience   for   all   students.     

● We   prioritize   strong   partnership   between   
families   and   school.     

● We   focus   on   the   longevity   of   community   
impact   rather   than   the   transience   of   
community   service.   

their   foundation.   The   model   promotes   
being   in   the   executive   state   of   the   brain   and   
infusing   connection   activities   such   as   home   
visits,   meeting   each   student   with   a   
personalized   greeting   at   the   classroom   door   
and   decorating   the   room   so   that   it   feels   like   
a   second   home.   

● The   school’s   successful   approach   to   
social-emotional   learning   won   the   2017   
Standing   Ovation   Innovation   for   
Excellence   Award .     17

 
Rigorous   Academics:     
We   offer   a   deeper   learning   experience   where   all   students   at   our   school   have   individualized   goals   
that   guide   their   work   and   partnership   with   teachers.   Students   master   reading,   writing,   
mathematics,   science   and   social   studies   learning   standards   through   engagement   in   critical   
thinking   and   problem-solving   that   prepares   them   to   thrive   in   the   21st   century.     
  

Guiding   beliefs     Schools   we   are   learning   from   

● We   believe   that   our   core   academic   
curriculum   must   teach   and   reinforce   
critical   thinking   and   problem-solving.   

● We   believe   students   benefit   from   a   
personalized   learning   experience .     18

● We   believe   that   the   teacher’s   role   shifts   
over   time   from   instructional   leader   to   an   
instructional   guide.     

● We   believe   that   collaboration   and   
communication   in   all   learning   experiences   
is   necessary   for   students   to   work   
effectively   across   learning   styles   and   
preferences.     

Achievement   First   Charter   Public   Schools     19

● This   network   of   charter   schools   has   seen   
tremendous   success   with   students   who   
share   the   demographics   of   students   in   our   
target   population.   Since   2014-15,   
Achievement   First   NYC   has   grown   34%   
points   in   ELA,   24%   points   in   math   and   
29%   points   overall   on   the   New   York   state   
assessment—far   outpacing   the   growth   of   
the   city   and   state .   20

  
Rocketship   Public   Schools   21

● Students   in   this   national   network   of   charter   
schools   are   outperforming   peers   in   

17  DC   Celebrates   Educators   at   2018   Standing   Ovation   for   DC   Public   Schools.   (2018,   February   8).   Retrieved   from   
https://dcps.dc.gov/release/dc-celebrates-educators-2018-standing-ovation-dc-public-schools     
18  About   Personalized   Learning.   (n.d.).   Retrieved   from   
https://all4ed.org/issues/personalized-learning/key-resources/about-personalized-learning/     
19   https://www.achievementfirst.org/     
20  Our   Results.   (n.d.).   Retrieved   from    https://www.achievementfirst.org/how-we-work/our-results/     
21   https://www.rocketshipschools.org/     
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neighboring   schools   and   exceeding   odds   
throughout   the   country.   Specifically,   in   
California,   Rocketship   students   rank   in   the   
top   10%   on   the   CA   state   assessment   for   
ELA   and   Math,   and   in   Washington,   DC   
schools   have   earned   Tier   1performance   
ranking .     22

  
Authentic   Leadership:    
We   utilize   formal   and   informal   leadership   roles   to   provide   opportune   moments   for   students   to  
exercise   leadership   skills   and   engage   in   robust   self-reflection.   We   make   explicit,   intentional   
choices   so   students   master   rigorous   content   while   growing   their   ability   to   drive   their   own   
learning.     
  

Guiding   beliefs     Schools   we   are   learning   from   

● We   believe   that   students   have   to   be   leaders   
of   themselves   before   taking   on   leadership   
roles   inside   and   outside   of   school.   

● We   believe   that   all   aspects   of   the   school   
day   should   include   an   intentional   focus   on   
allowing   students   to   develop   capacity   to   
lead   themselves   and   their   projects.   

● We   believe   that   schools   must   provide   a   
space   where   students   can   be   themselves   
and   where   the   environment   nurtures   their   
interests,   gifts   and   talents.    

  
  

Village   Tech   Schools   (Duncanville,   TX)   23

● Village   Tech   is   a   PreK-12   charter   school   
just   south   of   Dallas,   TX.   Village   Tech   
utilizes   the   Leader   in   Me   program   as   a   core   
strategy   for   helping   students   to   develop   
their   own   voice,   values   and   passions.   
Through   leadership   development,   students   
learn   how   to   first   be   leaders   of   their   own   
learning   before   learning   how   to   lead   others.   
Their   leadership   development   is   tracked   
through   reflective   journals   that   capture   
both   the   process   of   setting   goals   and  
tracking   them   as   well   as   the   work   that   
students   create.   

  
EPiC   Elementary   School   (Liberty,   MO)   24

● EPiC   strives   to   be   “an   innovative,   
project-based   learning   community   designed   
to   inspire   students   to   be   creative   and   think   
big.”   This   K-5   school   —located   in   a   suburb   
of   Kansas   City,   MO—   is   organized   into   

22  Results.   (n.d.).   Retrieved   from    https://www.rocketshipschools.org/results/     
23   https://www.villagetechschools.org/     
24   https://www.lps53.org/epic     
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grade-level   studios   of   50   students   and   2   
teachers.   With   training   from   the   Buck   
Institute   as   the   foundation   for   
Project-Based   Learning,   each   studio   has   a   
theme   around   which   projects   are   derived.   
The   projects   are   paired   with   online   
personalized   learning   software   that   
supports   the   needs   of   every   student.     

  
Leadership   Development     
To   realize   our   vision   for   leadership,   we   will   use   FranklinCovey’s    Leader   In   Me    (LiM)   program   
as   the   framework   for   developing   leadership   skills   and   habits.   LiM   is   an   evidence-based,   
comprehensive-school   improvement   model   —developed   in   partnership   with   educators—   that   
empowers   students   with   the   leadership   and   life   skills   they   need   to   thrive   in   the   21st   century .     25

  
“In   March   2018,   the   Collaborative   for   Academic,   Social,   and   Emotional   Learning   
(CASEL)   endorsed   Leader   in   Me   as   a   “CASEL   SELect”   program   (their   
program-certification   title).   This   designation   follows   an   intensive   analysis   of   Leader   in   
Me   by   CASEL   reviewers   to   determine   that   the   program   met   their   quality   and   evidence   
criteria.   
  

CASEL   is   the   leading   authority   in   the   advancement   of   SEL   in   education.   CASEL’s   focus   
on   empirical   evidence   and   extensive   collaborative   efforts   has   made   it   the   trusted   source   
for   educational   administrators   and   policymakers   seeking   guidance   on   effectively   
advancing   social   and   emotional   learning   in   their   K–12   students.   CASEL   has   been   
reviewing   SEL   programs   for   over   a   decade   through   an   increasingly   rigorous   selection   
process.”   26

  
LiM   provides   curricular   materials   to   explicitly   teach   the   7   Habits   of   Highly   Effective   People.   
There   are   hundreds   of   LiM   schools   in   Missouri,   with   several   in   the   St.   Louis   area.   Our   founding   
team   has   already   connected   with   principals   of   several   LiM   schools   in   the   Parkway   and   
Rockwood   School   Districts,   where   LiM   is   employed   at   multiple   schools   throughout   the   student   
journey   from   K-12.   One   school   that   has   served   as   an   inspiration   is   Bellerive   Elementary   in   
Parkway,   which   received   the   highly-regarded   recognition   as   a   Lighthouse   school   in   2015.   We   
have   also   connected   with   Brookside   Charter   School   in   Kansas   City,   MO   to   learn   from   their   
implementation   of   LiM.     

25  What   is   Leader   in   Me?   -   About   Us.   (n.d.).   Retrieved   from    https://www.leaderinme.org/what-is-leader-in-me/     
26    Leader   in   Me   is   now   a   CASEL   SELect   Program..   (n.d.).   Retrieved   from     
https://www.leaderinme.org/blog/casel-select/   
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LiM   will   be   integrated   into   all   aspects   of   our   school   design   and   program.   It   is   our   goal   to   achieve   
Lighthouse   certification   (which   can   begin   after   four   years   of   implementation)   by   our   five   year   
renewal.   Once   a   school   receives   Lighthouse   Certification,   you   must   demonstrate   continued   
success   and   be   evaluated   every   two   years   to   maintain   that   status.   More   details   of   the   LiM   
Lighthouse   Certification   requirements   can   be   found   in   Appendix   D.   
  

Initially,   we   will   know   that   we   are   successfully   employing   leadership   when :   27

● All   members   of   the   school   community   integrate   the   language   of   the   habits   into   their   daily   
activities   naturally   and   effortlessly.   

● Leadership   is   baked   into   the   culture.   This   means   that   it   shows   up   in   what   we   can   see,   hear   
and   feel.   Leadership   characteristics   and   values   will   live   in   the   school   environment   
visually   in   terms   of   posters,   artifacts   and   student-created   imagery.   Adults   will   share   
leadership   with   students.   Students   will   hold   leadership   events   regularly.      

  
Curriculum   by   Content   Area   
Curricular   choices   will   be   finalized   during   the   pre-opening   year   and   will   be   chosen   to   meet   our   
goals   and   objectives   for   student   learning   and   leadership.   We   will   adopt   evidenced-based   and   
culturally-relevant   curriculum   that   is   reflective   of   our   projected   students'   backgrounds   and   
identities.   Finally,   as   we   assess   the   needs   of   students   based   on   diagnostic   tests   after   enrollment,   
we   will   be   able   to   ensure   that   our   curricular   choices   are   best   suited   to   meet   their   specific   
academic   needs.     
  

The   Leadership   School   will   select   curricula   that   aligns   with   state   and   national   standards.   
Specifically,   we   will   vet   our   choices   against   the   following:     

● Missouri   Learning   Standards .   “The   Missouri   Learning   Standards   (MLS)   define   the   28

knowledge   and   skills   students   need   in   each   grade   level   and   course   for   success   in   college,   
other   post-secondary   training   and   careers.   These   expectations   are   aligned   to   the   Show-Me   
Standards,   which   define   what   all   Missouri   high   school   graduates   should   know   and   be   
able   to   do.”   The   MLS   are   assessed   through   our   annual   state   assessment   that   all   third   
through   eighth   grade   students   will   take.   As   such,   these   standards   will   heavily   inform   our   
curriculum   and   instruction.     

○ Before   finalizing   our   curricular   choices,   we   will   determine   whether   that   product   
fully   aligns   to   the   MLS   by   completing   a   thorough   review   of   the   major   learning   
targets   within   each   proposed   curriculum.   As   a   new   school,   with   multiple   
responsibilities   for   our   team,   our   teachers   will   not   develop   their   own   curriculum.   

27  See   Appendix   C   to   understand   how   we   will   assess   leadership   throughout   our   school   community.     
28  Missouri   Department   of   Education.   Missouri   Learning   Standards.   Retrieved   from:   
https://dese.mo.gov/college-career-readiness/curriculum/missouri-learning-standards     
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We   will   ensure   that   every   resource   is   fully   aligned   to   the   MLS.   For   example,   we   
are   in   communication   with   representatives   from   Amplify   Science   to   receive   a   
breakdown   of   the   learning   targets   in   their   K-5   curriculum   to   compare   them   to   the   
MLS   and   determine   alignment   before   selecting   that   curriculum.   This   same   
process   will   be   completed   for   every   curricular   choice.   

● Common   Core   State   Standards .   “The   Common   Core   is   a   set   of   high-quality   academic   29

standards   in   mathematics   and   English   language   arts/literacy   (ELA).   These   learning   goals   
outline   what   a   student   should   know   and   be   able   to   do   at   the   end   of   each   grade.    The   
standards   were   created   to   ensure   that   all   students   graduate   from   high   school   with   the   
skills   and   knowledge   necessary   to   succeed   in   college,   career,   and   life,   regardless   of   where   
they   live.”   The   Common   Core   ELA   standards   will   be   utilized   for   their   focus   on   “practice   
with   complex   texts,   textual   evidence   for   arguments,   and   build   knowledge   with   
content-rich   nonfiction   (informational   texts).”   Likewise,   the   Common   Core   Math   
standards   provide   “narrow   topics   and   deeper   focus   at   each   grade   level,   coherence   across   
topics   and   grades,   along   with   rigorous   pursuit   of   conceptual   understanding,   procedural   
skills   and   fluency,   and   application.”     

● Next   Generation   Science   Standards .   “Within   the   Next   Generation   Science   Standards   30

(NGSS),   there   are   three   distinct   and   equally   important   dimensions   to   learning   science.   
These   dimensions   are   combined   to   form   each   standard—or   performance   
expectation—and   each   dimension   works   with   the   other   two   to   help   students   build   a   
cohesive   understanding   of   science   over   time.”   We   see   the   greatest   value   in   the   NGSS   to   
be   the   three   dimensional   approach   of   combining   science   and   engineering   principles,   core   
disciplinary   ideas   and   crosscutting   concepts.   Additionally,   we   believe   that   the   clear   
performance   expectations   at   each   grade   level   will   help   us   to   develop   appropriate   targets   
for   curriculum,   instruction   and   assessment.   Finally,   we   appreciate   the   coherence   with  
other   disciplines   and   Common   Core   standards   to   help   us   develop   a   well-integrated   set   of   
tools.     

  
English-Language   Arts   
In   English-Language   Arts   (ELA),   we   focus   on   systematic   foundations   (in   the   early   grades)   and   
building   reading   comprehension   as   the   core   instructional   strategies   for   ensuring   that   our   students   
are   masterful   readers   and   writers,   who   joyfully   communicate   about   what   they   are   reading   and   
writing.    Prioritizing   comprehension   through   the   use   of   high-quality   text,   deepening   background   
knowledge,   building   vocabulary,   and   integrating   writing   will   ensure   that   our   students   are   

29  National   Governors   Association   Center   for   Best   Practices,   &   Council   of   Chief   State   School   Officers.   (2010).   
Common   Core   State   Standards.    http://www.corestandards.org/the-standards     
30  NGSS   Lead   States.   (2013).   Next   Generation   Science   Standards:   For   States,   By   States.   
https://www.nextgenscience.org/     

The   Leadership   School     24   

http://www.corestandards.org/
https://www.nextgenscience.org/
http://www.corestandards.org/the-standards
https://www.nextgenscience.org/


  

prepared   to   master   ELA   goals.    We   intend   to   use    EL   Education’s   Language   Arts   Curriculum ,   31

which   is   a   top   rated   curriculum   by    EdReports ,   a   nonprofit   organization   that   assesses   K-12   32

curriculum.     
  

The   EL   Education   curriculum   is   rooted   in   a   comprehensive   approach   that   is   summarized   for   K-5   
in   Figure   2.     

  
Figure   2.   EL   Education   K-5   Comprehensive   Literacy   Approach   

  
  

In   our   kindergarten   through   second   grade   classrooms,   students   will   have   three   hours   of   literacy   
instruction   per   day.   The   curriculum   includes   content-based   literacy   through   module   lessons   and   
labs   that   highlight   nonfiction   texts,   and   foundational   reading   instruction   through   the   skills   block.   
The   skills   block   serves   as   a   key   strategy   to   ensure   that   our   founding   kindergarten   through   second   
grade   students   develop   the   skills   to   become   strong   readers.   EL   Education   describes   this   block   as   
follows:   

“The   K-2   Reading   Foundations   Skills   Block   is   a   one-hour   block   that   uses   a   structured   
phonics   approach,   grounded   in   the   Phase   Theory   of   Dr.   Linnea   Ehri,   which   describes   
behavior   related   to   the   types   of   letter-sound   connections   students   are   able   to   make   as   they   
learn   to   read   and   write.   As   such,   the   Skills   Block   is   meant   to   ensure   that,   by   the   end   of   
grade   2,   students   acquire   the   depth   of   skills   they   need   in   the   Reading   Foundations   

31  EL   Education.   (n.d.).   K-5   Language   Arts   Curriculum   Overview.   Retrieved   from,   
https://eleducation.org/resources/k-5-language-arts-curriculum-overview     
32  For   more   information   on   curriculum   ratings,   view    https://www.edreports.org .     
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standards   to   navigate   grade-level   text   independently.   The   lessons   and   assessments   
explicitly   address   the   Reading   Foundations   standards,   as   well   as   some   Language   
standards   associated   with   spelling   and   letter   formation”.   33

  
In   middle   school,   our   students   will   continue   to   build   on   the   progress   made   with   EL   Education’s   
K-5   curriculum,   as   we   implement   the   6-8   curriculum.    This   will   provide   consistency   in   our   
program   from   kindergarten   through   eighth-grade.   Some   of   the   highlights   from   the   new   6-8   
curriculum   include:     

● Building   World   Knowledge   through   Content:   The   curriculum   builds   students'   deep   
subject   matter   expertise,   immersing   them   in   the   study   of   real-world   social   and   scientific   
topics   that   fuel   creativity,   higher-order   critical   thinking,   and   literacy.   

● Embedded   Social-Emotional   Learning:   We   know   that   middle   schoolers   need   what   they   
learn   to   have   emotional   resonance.   New   topics   and   texts   prepare   students   to   be   more   
effective   learners   and   ethical   people.   

● National   Relevance   and   Standards   Alignment:   The   second   edition   engages   students   with   
topics   that   resonate   nationally,   based   on   recommendations   from   students   and   teachers,   
while   maintaining   close   alignment   with   targeted   NGSS   (science)   and   C3   (social   studies)   
content   standards   for   each   grade   band.   

  
Mathematics   
Our   mathematics   instruction   will   follow   a   guided   math   workshop   model.   We   believe   this   
structure   for   math   instruction   allows   us   to   differentiate   based   on   the   needs   of   all   students.   In   
addition   to   a   highly   personalized   workshop   experience,   teachers   can   easily   address   common   
misconceptions   individually   or   in   small   groups   while   other   students   complete   independent   
practice.   The   workshop   model   also   allows   us   to   put   students   in   the   driver's   seat   for   explaining   
and   demonstrating   various   strategies.     We   are   committed   to   making   sure   that   our   students   are   
wrestling   with   the   content,   trying,   failing   and   trying   again,   as   well   as   collaborating   with   one   
another.   As   such,   The   Leadership   School   has   three   priorities   for    mathematics   classrooms:   

1. Students   and   teachers   demonstrate   a   growth   mindset   towards   mathematics.     
a. Setting   and   accomplishing   ambitious   math   goals.   Building   confidence.     

2. Students   engage   in   complex   work   together.     
a. Productive   struggle.   Heavy   lifting.   Authentic   real-world   application.   Focus   allows   

teachers   and   students   to   engage   in   a   deep   dive   and   truly   grasp   content.   
3. Students   feel   supported   in   a   safe   environment.     

a. Safe   to   learn.   Stretch   their   thinking.   Make   and   learn   from   mistakes.   
  

33   EL   Education.   (n.d.).   Implementing   the   K-2   Reading   Foundations   Skills   Block.   
https://curriculum.eleducation.org/sites/default/files/curriculumtools_implementingthek-2readingfoundationsskillsbl 
ock_052217.pdf     
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We   will   utilize    Achievement   First’s   math   curriculum   which   provides   access   to   all   curricula,   34

assessments,   and   related   resources.   Our   teachers   will   also   have   access   to   and   training   on   Math   
Stories,   a   conceptual   math   problem   solving   approach,   as   well   as   fifteen   months   of   coaching   and   
implementation   support   from   Achievement   First.     
  

Science     
Our   science   instruction   has   three   main   components:   inquiry,   experimentation,   and   application   of   
core   discipline   approach.   The   National   Science   Teachers   Association   has   identified   key  
principles   for   effective   elementary   instruction   in   a   position   paper   that   will   guide   our   development   
of   science   curriculum/program   elements.   Specifically,   they   note:   

The   elementary   educational   environment   plays   a   key   role   in   student   learning.   Elementary   
students   have   the   capacity   to   engage   in   scientific   and   engineering   practices   as   they   
develop   conceptual   understandings   over   time.   Elementary   students   can,   and   should,   
engage   in   science   within   the   broader   community   of   science.   There   must   be   adequate   time   
in   every   school   day   to   engage   elementary   students   in   high-quality   science   instruction   that   
actively   involves   them   in   the   processes   of   science.     35

  
Our   curriculum   will   represent   a   mix   of   school-developed   curricular   materials   based   on   the   
Missouri   Learning   Standards   and   Next   Generation   Science   Standards   and    Amplify   Science   
Curriculum .   Amplify   Science   “blends   hands-on   investigations,   literacy-rich   activities,   and   36

interactive   digital   tools   to   empower   students   to   think,   read,   write,   and   argue   like   real   scientists   
and   engineers” .   Amplify   Science   for   middle   school   has   recently   been   rated   as   a   top   curriculum   37

by   EdReports   and   is   aligned   with   the   MLS .   In   review   of   their   K-5   materials,   we   find   that   38

overall,   Amplify   Science   provides   the   type   of   experiences,   with   real-world   problems   and   
scientific   phenomena,   that   we   want   all   students   at   The   Leadership   School   to   encounter   from   
kindergarten   through   eighth   grade.     

  
Social   Studies   
Our   social   studies   instruction   will   be   inquiry-focused   and   analytical   in   nature.   Our   instructional   
leaders   and   teachers   will   create   project-based   learning   units   that   are   based   on   the   Missouri   state   
standards   and   personalized   to   be   culturally-relevant   to   the   students   in   our   classrooms.   The   
National   Council   for   the   Social   Studies   (NCSS)   posits   that   “teaching   and   learning   should   be   
meaningful,   integrative,   value-based,   challenging,   and   active”.   We   share   their   beliefs   about   how   
to   best   engage   students   in   social   studies   content   so   that   they   “begin   to   see   themselves   as   capable   

34  Open   Source:   Education   Resources   &   Tools.   (n.d.).   Retrieved   from    https://www.achievementfirst.org/opensource/     
35  National   Science   Teachers   Association   -   NSTA.   (n.d.).   NSTA   Position   Statement.   Retrieved   from   
https://www.nsta.org/about/positions/elementary.aspx     
36  For   more   information   on   the   Amplify   Science   curriculum,   visit    https://amplify.com/programs/amplify-science .     
37  Amplify   Science.   (n.d.).   Retrieved   from    https://amplify.com/programs/amplify-science/?state=MO     
38  See   Appendix   E   for   a   crosswalk   of   MLS   to   NGSS   to   which   Amplify   Science   is   aligned .   
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problem-solvers   and   active   contributors   to   their   communities   and   beyond”.   As   a   result,   we   will   
use   the   NCSS   College,   Career   and   Civic   Life   (C3)   Framework   for   Social   Studies   State   Standards   
as   the   foundation   for   our   social   studies   instruction.   This   framework   “positions   inquiry   at   the   
heart   of   social   studies”   and   “emphasizes   concepts   and   tools   in   civics,   economics,   geography,   and   
history   as   children   investigate   compelling   questions   that   deal   with   social   studies   topics.”   39

  
Additionally,   we   want   our   students   to   explore   their   own   identity   and   purpose   in   their   local   
communities   and   the   world.   We   believe   that   our   social   studies   curriculum   is   an   important   place   
to   explore   leadership,   both   in   history   and   within   our   current   local   and   global   challenges.   We   will   
utilize    Teaching   Tolerance’s   Social   Justice   Standards   as   a   way   of   vetting   our   commitment   to   40

justice   and   equity,   and   providing   a   way   for   students   and   teachers   to   build   competencies   around   
anti-bias   practices.   Beginning   with   the   youngest   students   in   our   school,   our   social   studies   content   
and   instructional   practices   will   help   them   to   understand,   and   participate,   in   their   world.     
  

Elective   Courses   (Specials)   
Our   elective   courses   are   essential   to   nurturing   our   students   in   terms   of   leadership,   identity   and   
creativity.    While   these   areas   are   not   assessed   through   formal   assessment   and   accountability   
measures,   we   know   that   they   are   equally   important   to   the   overall   academic   development   of   our   
students.   In   fact,   several   of   the   deeper   learning   competencies   such   as   “Critical   Thinking   &   
Problem   Solving”,   “Collaboration”,   and   “Self-Directed   Learning”   are   meaningfully   taught   
through   elective   courses.   All   of   our   courses   will   be   project-   or   performance-based   in   nature.   At   
all   times,   students   will   be   working   towards   authentic   assessment   and   visual   presentation   of   their   
work.     
  

Our   elementary   students   will   have   specials   twice   a   week.   All   students   will   take   Art,   Music,   
Computer   Science   and   Drama.   Additionally,   all   elementary   students   will   have   30   minutes   of   
Physical   Education/Health   daily.   Our   middle   school   students   will   choose   two   elective   courses   
each   semester.   Their   options   will   be   Art,   Music/Band,   Drama,   Dance,   Pre-engineering   (Industrial   
Technology),   and   Computer   Science.   Additionally,   all   middle   school   students   will   have   45   
minutes   of   Physical   Education/Health   three   days   a   week.     
  

Most   of   our   elective   curricula   will   be   teacher   created.   Our   performance-based   arts   courses   will   
be   grounded   in   the    National   Core   Arts   Standards .   “National   Core   Arts   Standards   are   based   on   41

the   artistic   processes   of   Creating;   Performing/Producing/Presenting;   Responding;   and   

39   National   Council   for   the   Social   Studies.   (n.d.).    The   College,   Career,   and   Civic   Life   (C3)   Framework   for   Social   
Studies   State   Standards:   Guidance   for   Enhancing   the   Rigor   of   K-12   Civics,   Economics,   Geography,   and   History .     
40  Teaching   Tolerance.   (n.d.).    Social   Justice   Standards.    Retrieved   from:   
https://www.tolerance.org/frameworks/social-justice-standards     
41  For   more   information,   visit    https://www.nationalartsstandards.org/     
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Connecting”   (n.d.).   These   processes   are   closely   aligned   to   our   Graduate   Outcomes   and   align   with   
the   competencies   we   know   to   be   important   for   all   students   to   develop.     
  

For   elementary   Computer   Science,   we   will   use    Code.org ’s   elementary   CS   Fundamentals   42

course.   For   Middle   School,   we   will   use   a   combination   of   Code.org’s   middle   school   CS   
Discoveries   course   and    Project   Lead   The   Way   (PLTW)   Gateway   6-8   standard   modules.   The   43

PLTW   curriculum   builds   on   the   exploratory   nature   of   middle   school   to:     
empower   students   to   lead   their   own   discovery.   The   hands-on   program   boosts   classroom   
engagement   and   excitement,   drives   collaboration,   and   inspires   “aha!   moments”   and   deep   
comprehension.   And   as   students   engage   in   PLTW’s   activities   in   computer   science,   
engineering,   and   biomedical   science,   they   see   a   range   of   paths   and   possibilities   they   can   
look   forward   to   in   high   school   and   beyond.    44

  
Curriculum   Development     
In   order   to   create   rigorous   educational   experiences   that   will   prepare   students   to   be   leaders   in   
their   community   and   the   world,   The   Leadership   School   requires   a   strong   curriculum   design   
process   in   the   school’s   pre-opening   year.   The   founding   team   will   use   this   time   to   research   and   
gather   materials   from   the   nation’s   highest   performing   schools   and   adapt   them   to   best   suit   the   
needs   of   our   future   students.   Curriculum   design   and   modification   will   be   approached   through   the   
lens   of   backwards   design,   aiming   to   ensure   that   fully   articulated   sequences   of   learning   exist   for   
kindergarten   through   second   grade   prior   to   launch .   As   the   Leadership   School   grows,   45

curriculum   for   each   grade-level   will   be   planned   in   advance   and   in   response   to   the   needs   of   our   
actual   students.   This   commitment   to   strong   curriculum   development   will   be   led   by   the   Director   
of   Teaching   and   Learning   and   will   engage   all   teaching   staff.   
  

When   applicable,   The   Leadership   School   will   engage   all   teaching   staff   in   significant   
development   that   supports   effective   planning   and   curriculum   implementation,   such   as   Teaching   
Tolerance    workshops   and   resources ,   Achievement   First   Mathematics    training   and   workshops ,   46 47

or   the   Buck   Institute   Project-Based   Learning    workshops .   With   the   support   of   this   professional   48

development   and   the   Director   of   Teaching   and   Learning,     teachers   will   be   given   ample   time   
throughout   the   year   for   curriculum   adaptation   and   refinement.   Teachers   will   be   provided   with   

42  For   more   information,   visit    https://code.org/     
43  For   more   information,   visit    https://www.pltw.org/our-programs/pltw-gateway     
44  PLTW   Gateway.   (2020,   March   30).   Retrieved   from    https://www.pltw.org/our-programs/pltw-gateway     
45  Bowen,   Ryan   S.,   (2017).   Understanding   by   Design.   Vanderbilt   University   Center   for   Teaching.   Retrieved   
December   3,   2019   from    https://cft.vanderbilt.edu/understanding-by-design/     
46  For   more   information   on   Teaching   Tolerance   workshops,   visit   
https://www.tolerance.org/professional-development     
47  For   more   information   on   the   Navigator   Program,   visit   
https://www.achievementfirst.org/how-we-work/afaccelerate/navigator     
48  For   more   information   on   the   Buck   Institute   Training,   visit    https://www.pblworks.org/services/teacher-workshops .     

The   Leadership   School     29   

https://code.org/
https://www.pltw.org/our-programs/pltw-gateway
https://www.tolerance.org/professional-development
https://www.achievementfirst.org/how-we-work/afaccelerate/navigator/
https://www.pblworks.org/services/teacher-workshops
https://code.org/
https://www.pltw.org/our-programs/pltw-gateway
https://www.pltw.org/our-programs/pltw-gateway
https://cft.vanderbilt.edu/understanding-by-design/
https://www.tolerance.org/professional-development
https://www.achievementfirst.org/how-we-work/afaccelerate/navigator
https://www.pblworks.org/services/teacher-workshops


  

curricular   resources,   including   a   scope   and   sequence   for   each   subject   in   each   grade   level,   
detailed   syllabi   for   each   course   listing   the   skills   and   concepts   to   be   mastered,   daily   lesson   plans   
and   assessments.   Due   to   the   responsive   nature   of   the   content,   projects   and   performance   
assessments   will   be   updated   yearly   with   support   from   the   Director   of   Teaching   and   Learning.   
  

In   addition   to   our   weekly   and   quarterly   data   cycles,   on   an   annual   basis,   we    will   review   student   
achievement   data,   including   MAP   and   NWEA   scores,   specifically   with   a   lens   for   how   to   
improve   the   curriculum.   The   teachers   will   compare   results   to   school-wide   benchmarks   to   
determine   whether   curricula   are   effectively   supporting   the   fulfillment   of   the   school’s   mission.   
Analysis   will   look   at   data   trends   across   the   entire   school,   as   well   as   by   specific   subgroups   of   the   
student   population.   Teachers   will   use   this   analysis   to   make   curricular   adjustments   through   
collaboration   with   one   another   and   instructional   leaders.   A   timeline   for   this   process   is   outlined   in   
Table   2.   Beyond   this   annual,   formal   revision   process,   curriculum   development   will   occur   less   
formally   through   weekly   cycles   of   curriculum   adaptation   and   internalization   that   will   both   drive   
staff   development   and   address   student   needs .   In   Appendix   F,   you   will   find   a   sample   unit   of   49

study   for   a   first   grade   mathematics   class.     
  

Table   2.   Curriculum   Development   Plan   

Time   Frame   Planning   Goals   

Year   0   
July   -   October   

  2020   

Planning   Year   
● Detailed   overview   of   Core   Curriculum   for   all   grades   K-8   
● Detailed   overview   of   Leadership,   SEL,   Specials   for   all   grades   K-8   
● Planning   for   grades   K-2   

○ ELA,   Mathematics,   Science   and   Social   Studies   (mostly   
adopted;   limited   school-developed)   

○ Leadership   Development   work/tools/plans   →   competency   
development   

Year   0   
November   2020   

-   March   2021   

Pre-Opening   Year   
● Planning   for   grades   K-2   

○ Leadership,   SEL,   Elective   Courses   for   grades   K-2   
○ Focus   on   teacher   development,   curriculum,   instructional   

practices   and   assessments   for   all   subjects   grades   K-2   

Year   0   
April   -   June   

2021   

Pre-Opening   Year   
● Finalize   curriculum   for   grades   K-2   for   all   subject   areas   
● Planning   for   grades   K-2   

○ Teacher   internalization   of   curricula   begins   

49  These   processes   are   discussed   in   section    A3:   Assessing   Student   Performance.     
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Year   0   
July   -   August   

2021   

Pre-Opening   
● Planning   with   incoming   student   needs   in   mind   
● Continue   teacher   internalization   and   adaptation   of   curricula     

Year   1     
2021-22   

Operating   K-2   
● Planning   for   grades   3-5     

○ ELA,   Mathematics,   Science   and   Social   Studies   
○ Add   details   for   Leadership,   SEL,   Electives   for   grades    3-5   

● In   summer,   begin   teacher   internalization   of   curricula   for   new   hires   

Year   2   
2022-23   

Operating   K-3   
● Planning   for   grades   6-8   

○ ELA,   Mathematics,   Science   and   Social   Studies   
○ Add   details   for   Leadership,   SEL,   Electives   for   grades    6-8   

● In   summer,   begin   teacher   internalization   of   curricula   for   new   hires   

Year   3   
2023-24   

Operating   K-4   
● Review/Finalize   curriculum   for   K-8   for   all   subject   areas   
● Continue   teacher   internalization   of   curricula   as   needed   

  
Professional   Development     
In   this   section,   we   aim   to   give   a   brief   understanding   of   how   our   professional   development   
practices   will   prepare   and   support   teachers   to   adopt,   create,   internalize   and   execute   our   rigorous   
curriculum.   More   details   regarding   initial   and   ongoing   professional   development   can   be   found   in   
section    B.4   Staff   Recruitment,   Retention,   Replacement   and   Training .   
  

The   Leadership   School   prioritizes   professional   development   of   our   teaching   staff   that   is:     
● Collaborative   
● Learner   Centered   
● Purposeful   and   Outcome   Focused   
● Practice   Based   

  
Specifically,   we   will   approach   professional   development   in   two   primary   categories:   Summer  
Development   and   School-Year   Development.   Summer   professional   development   will   set   the   
staff   up   for   a   successful   school   year   by   focusing   on:   

1. designing/modifying   curriculum,   including   integration   of    Leader   in   Me    materials,     
2. building   shared   vision   for   school   culture   and   academic   excellence,   and     
3. ensuring   alignment   on   school-wide   initiatives.     

The   team   will   focus   on   curriculum   design   and   modifications   using   data   analysis   from   the   
previous   school   year   to   make   adjustments   to   support   student   mastery   of   standards.   Adjustments   
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to   curriculum   will   also   be   made   during   summers   to   ensure   the   most   current   and   relevant   content   
is   presented   to   students.   
  

Throughout   the   school   year,   professional   development   will   consist   of   three   non-teaching   days   
each   semester,   weekly   data   team   meetings,   weekly   review   of   student   work,   common   planning   
times,   and   individual   coaching   and   feedback   sessions.   During   the   school   year,   our   professional   
development   will   be   geared   towards   data   analysis   and   problem-solving   around   specific   student   
needs,   unit/lesson   plan   internalization   and   teaching   practices,   and   training   specific   to    Leader   in   
Me    and/or   other   school-wide   initiatives.     
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A.3   Assessing   Student   Performance   
At   The   Leadership   School,   we   know   assessment   of   student   performance   is   critical   to   
accomplishing   our   annual   goals,   fulfilling   our   mission   and   achieving   our   stated   vision.   We   know   
that   one   singular   assessment   or   moment   in   time   cannot   provide   a   complete   picture   of   student   
learning.   Therefore,   we   will   utilize   a   system   of   assessments   that   will   “ provide   the   robust   
information   needed   to   inform   teaching,   learning,   and   support,   as   well   as   public   accountability   
and   continuous   improvement   of   education   systems   through   families,   policymakers,   and   other   
stakeholders” .     We   aim   to   strike   a   balance   of   1)   being   grounded   in   our   graduate   outcomes,   2)   50

having   robust   quantitative   and   qualitative   data   to   inform   our   point   of   view,   leveraging   
best-in-class   assessments,   and   3)   tracking   and   sharing   data   in   a   way   that   shows   clear   progress   
and   is   empowering   for   teachers,   students,   families.   In   this   section,   we   discuss   our   1)   assessment   
of   graduate   outcomes,   2)    standards-based   approach   to   grading   and   evaluation   of   student   work,   3)   
use   of   authentic   assessments   for   all   academic   subjects,   and   4)   assessment   of   leadership   skills,   
school   culture   and   social-emotional   learning,   as   well   as   our   schedule   for   formal   progress   
monitoring,   and   plans   for   responding   to   data   both   internally   and   externally.     
  

Assessing   Progress   Toward   Graduate   Outcomes     
In   addition   to   measuring   mastery   of   grade-level   academic   standards,   progress   towards   graduate   
outcomes   will   be   assessed   regularly   using   the   benchmarks   outlined   in   Table   3.   These   
benchmarks   serve   to   ensure   that   our    graduate   outcomes   are   alive   and   well   in   practice.   A   more   
detailed,   grade   by   grade   framework   of   these   benchmarks   will   be   developed   with   the   input   of   our   
founding   teachers,   students   and   families.   In   addition   to   teacher   evaluation   toward   the   
benchmarks,   students   will   complete   self-assessments   to   guide   their   quarterly   priorities   and   goals.   

  
Table   3.   Benchmarks   for   Graduate   Outcomes   across   Grade   Bands   

Graduate   Aim   Kinder   -   2nd   3rd   -   5th     6th   -   8th   

Leverage   
relationships   
by…     
  

Showing   
empathy   
  

Collaborating   
creatively     

● Use   kind,   caring   words   
● Work   together   to   solve   

problems   and   explore   
their   community   

● Know   about   others   and   
how   their   lives   and   
experiences   are   the   
same   and   different   

● Work   with   friends   and   

● Communicate   with   love,   
respect   and   care   for   
others   

● Build   on   and   add   to   the   
ideas   or   understanding   
of   others   

● Contribute   fully   to   group   
projects   and   seek   
support   when   needed   

● Resolve   conflicts   with   
love   

● Value   collective   progress   
over   individual   
outcomes   

● Set   goals   and   distribute   
work   during   projects   
based   on   the   strengths   of   
team   members   

50  Ten   Principles   for   a   High-Quality   System   of   Assessments   (2018).   Boston,   MA:   Jobs   for   the   Future.  
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teachers   to   make   school   
fair   for   everyone   

  

● Ask   questions   
respectfully   and   listen   
carefully   and   
non-judgmentally   to   
learn   about   others   

● Speak   up   to   people   when   
their   words,   actions   or   
views   are   biased   and   
hurtful   

Excel   
academically   
by…     
  

Mastering   
rigorous   content    
  

Navigating   their   
learning   
experiences     

● Explain   understanding   
of   academic   experience   

● Can   read   at/or   above   
grade   level   

● Demonstrates   
proficiency   of   
grade-level   math   
concepts     

● Shows   willingness   to   
persevere   

● Demonstrate     curiosity   
for   learning     

● Engage   in   the   struggle   of   
academic   challenges   

● Can   read   to   learn   and   
use   math   to   solve   
problems   

● Set   and   accomplish   a   
series   of   meaningful   
academic   and   social   
goals     

● Maximize   learning   
during   personalized   
learning   time   (i.e.   
remain   on   task)   

● Demonstrate   proficiency   
on   all   state   assessments   

● Pursue   and   excel   in   
rigorous   academic   
content   

● Can   use   prior   knowledge   
to   solve   increasingly   
more   complex   problems   

● Structure   their   
personalized   learning   
time   to   drive   towards   
individual   learning   
targets   

● Demonstrate   mindset   for   
continual   learning   

● Demonstrate   proficiency   
on   all   state   assessments   

Demonstrate   
leadership    by…    
  

Knowing   
themselves   
  

Helping   others     

● Can   articulate   needs   and   
preferences   

● Engage   in   activities   that   
match   their   interests   

● Ask   questions   about   
classroom   routines,   
practices   and   offer   
suggestions   to   best   meet   
their   needs   

● Can   identify   the   tools   
and   resources   they   need   
to   learn   

● Can   decide   how   to   best   
demonstrate   learning   

● Co-design   classroom   
routines,   practices,   and   
learning   experiences   
with   teachers   

● Can   advocate   for   the   
resources   and   support   to   
be   successful     

● Demonstrates   effective   
time-management/   
project   planning   skills   

● Co-design   individual   
and   team   learning   
experiences   with   
teachers   and   other   
students   

  
Standards-Based   Grading   
Using   a   standards-based   grading   system   allows   us   to   focus   on   mastery   of   standards   and   
objectives   at   each   grade   level.   A   2008   article   published   in    Educational   Leadership    tells   us   that   
“meaningful   assessments   provide   feedback   that   is   useful,   growth-oriented,   and   actionable”.   The   
articles   goes   on   to   say   that   students   should   have   the   opportunity   to   submit   evidence   of   learning   
based   on   where   they   are   on   their   learner   continuum,   with   learning   targets   they   can   reach   based   
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on   their   current   zone   of   proximal   development” .   This   research   is   fully   aligned   to   and   supports   51

our   educational   philosophy   and   desired   school   culture.   At   The   Leadership   School,   our   students   
are   drivers   of   their   own   learning.   In   order   for   them   to   do   that,   we   have   to   provide   timely,   relevant   
and   specific   feedback   to   fuel   their   understanding   of   their   strengths   and   weaknesses   and   guide   
their   actions   to   continuously   improve.   Traditional   grading   systems   often   fail   to   provide   the   
details   needed   for   students   and   families   to   understand   how   they   need   to   grow   and   continue   to   
improve.   We   want   our   students   to   see   learning   as   a   journey   and   not   a   destination   represented   by   a   
specific   letter   grade.     
  

Student   progress   reporting   will   be   done   using   a   4-point   scale,   as   indicated   in   Table   4.   
  

Table   4.   Sample   Standards-Based   Grading   Scale   

Level   Descriptor   

1   -   Beginning   Little   to   no   evidence   of   mastery   is   demonstrated.   
● Students   are   beginning   to   understand   concepts   but   cannot   make   

connections   or   apply   to   new   situations.     
● Students   still   require   a   significant   amount   of   practice.   

2   -   Developing   Demonstrates   limited   or   partial   mastery.   
● Students   are   able   to   demonstrate   basic   understanding   of   new   concepts.   
● Students   require   support   to   apply   to   some   new   situations.   

3   -   Proficient   Demonstrates   mastery.   
● Students   are   able   to   independently   demonstrate   understanding   of   grade   

level   concepts.     
● Students   can   consistently   explain   concepts   to   others.   

4   -   Advanced   Exceeds   mastery.   
● Students   routinely   demonstrate   deep   understanding   by   applying   

concepts   to   new   and   complex   situations.   
● Students   build   connections   between   concepts   in   different   areas   of   study.   

  
This   scale   allows   us   to:   

● Focus   on   proficiency   of   learning   standards/objectives   and   acquisition   of   skills/habits   over   
completion   of   work/general   performance   

● Provide   more   detail   to   students   and   parents   than   a   traditional   letter   grading   system,   
holding   teachers   accountable   for   knowing   exactly   what   skills   and   concepts   students   have   
mastered   and   what   they   have   not   

51   Scriffiny,   P.   L.   (2008).   Seven   Reasons   for   Standards-Based   Grading.    Educational   Leadership,   66 (2),   70–74.     

The   Leadership   School     35   



  

● Build   student   agency   over   how   they   prioritize   their   learning   
  

Beginning   in   7th   grade,   students   will   receive   a   letter   grade   on   their   quarterly   report   card   in   
addition   to   mastery   ratings.   The   shift   at   this   grade   level   allows   us   to   begin   preparing   students   for   
the   traditional   grading   system   they   are   likely   to   encounter   in   high   school.     
  

Authentic   Assessments   
Authentically   assessing   student   mastery   of   standards   aligns   to   our   primary   tenets   of    sense   of   
belonging,   rigorous   academic   experiences   and   authentic   leadership   experiences.   A   rigorous,   
well-rounded   academic   program   provides   for   multiple   avenues   for   assessment   of   student   
progress.   To   support   our   standards-based   grading   and   student-led   environment,   students   will   be   
assessed    at,   or   near,   the   point   that   students   have   demonstrated   proficiency,   and   determinations   of   
proficiency   will   be   consistent   across   students.   Students   will   determine   readiness   for   assessments   
with   support   of   their   teachers.   Teachers   will   use   school-wide   benchmarks   and   planning   guides   
from   our   curriculum   to   assess   students'   progress   on   a   weekly   basis   and   provide   guidance   for   
self-pacing.   Reflection   and   self-evaluation   also   sits   at   the   heart   of   our   assessment   system.   Unlike   
traditional   systems,   teachers   will   not   be   the   only   individuals   to   assess   and   monitor   student   
mastery   and   progress.   In   order   for   students   to   achieve   our   desired   outcomes,   they   must   have   a   
sense   of   their   progress   towards   their   goals   at   all   times.   
  

We   will   implement   a   high-quality   system   of   assessments   that   measures   student   mastery   of   deeper  
learning   skills   and   academic   content   knowledge   by   combining   the   following   assessment   styles :   52

● Performance   items   or   tasks   as   part   of   traditional   “sit-down”   tests   
● Curriculum-embedded   tasks   carried   out   in   the   classroom   during   the   school   year   
● Portfolios   or   collections   of   evidence   that   display   a   broad   set   of   competencies   

  
Additionally,   our   system   of   assessments   will   be   based   on   clear   end-points   and   completion   targets   
that   are   accompanied   by   rubrics   to   give   a   detailed   understanding   of   students’   strengths   and   areas   
for   growth   for   all   standards   and   objectives.   There   are   several   schools   that   serve   as   models   for   
authentic   assessments.   EPiC   Elementary   in   Liberty,   MO   has   developed   an   innovative   K-5   
project-based   learning   environment.   In   their   school,   each   grade   level   represents   a   “studio”   of   50   
students   whose   projects   center   around   a   different   theme.   Students   at   EPiC   produce   authentic   
work   and   showcase   their   learning.   Village   Tech   in   Dallas,   TX   provides   courses   that   are   53

integrated   horizontally   and   vertically   and   emphasize   student   work   that   is   showcased   in   a   variety   
of   settings.   A   career   technical   center   called   The   Forge   is   the   center   of   learning   where   students   

52  Ten   Principles   for   a   High-Quality   System   of   Assessments   (2018).   Boston,   MA:   Jobs   for   the   Future.  
53  Scholes,   C.,   &   Vander   Ark,   T.   (n.d.).   Two   KC   Schools   That   Use   Projects   to   Engage   and   Transform.   Retrieved   
from    https://www.gettingsmart.com/2017/09/two-kc-schools-that-use-projects-to-engage-and-transform/amp     
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create   products   that   bring   their   classroom   learning   to   life.   It   allows   for   deep   application   of   
content   knowledge   learned   in   class   and   supports   the   acquisition   of   job   readiness   skills.   54

  
Formal   Progress   Monitoring     
As   mentioned   above,   The   Leadership   School   will   employ   a   system   of   assessments   that   allow   us   
to   have   an   accurate   pulse   on   the   progress   and   gaps   for   student   learning   at   all   times.   Our   formal   
assessment   program,   as   outlined   in   Appendix   G,   includes   a   variety   of   formative   and   summative   
assessments   aligned   to   Missouri   Learning   Standards.   Each   adopted   curriculum   provides   a   robust   
set   of   assessments   that   teachers   will   utilize   to   formally   and   informally   assess   student   progress.   
Please   refer   to   Section    A.2:   Curriculum   and   Instruction    for   more   details   on   how   those   standards   
will   be   incorporated   into   our   academic   program.     
  

Formative   Assessments   
Formative   assessments   are   designed   to   support   teacher   development   and   student   learning.   
Therefore,   we   will   employ   ongoing   assessment   of   teaching   and   learning   through   observation   and   
data   analysis.   This   includes,   but   is   not   limited   to,   in   the   moment   questioning   and   regular   student   
discourse,   weekly   deep   dives   of   student   work   and   curricular-based   quizzes   and   tests.   For   our   
kindergarten   through   fifth   grade   students,   we   intend   to   use   Fountas   &   Pinnell   Benchmark   
Assessment   System   (F&P   BAS)   to   assess   students’   independent   reading   readiness   and   reading   in   
the   following   areas:   comprehension   within,   beyond,   and   about   the   text,   writing   about   reading,   
fluency,   phonemic   awareness,   letter   names,   early   literacy   behaviors,   phonics   and   word   analysis,   
high   frequency   word   reading,   and   vocabulary   knowledge.   The   F&P   BAS   is   an   external   
assessment   that   will   be   internally   administered   and   scored.   We   will   administer   the   F&P   BAS   
four   times   each   year   (August,   November,   February,   and   May).   Finally,   we   will   use   a   
nationally-normed   assessment,   NWEA’s   Measures   of   Academic   Progress   (MAP),   as   our   
school-wide   (kindergarten   through   eighth   grade)   tool   to   determine   how   competitive   our   students   
are   nationally,   to   track   growth/impact   of   interventions   and   to   report   academic   progress   to   
families.   NWEA   MAP   will   be   administered   three   times   per   year   (August,   January   and   May).   
  

Summative   Assessments     
As   required   by    RSMo    160.518,   The   Leadership   School   will   participate   in   the   Missouri   
Assessment   Program   (MAP)   for   all   third   through   eighth   grade   students.   For   kindergarten   through   
second   grade   students,   end-of-year   assessments   from   our   curricular   resources   will   serve   as   the   
primary   summative   assessment   for   ELA   and   Math.   In   the   areas   of   Science,   Social   Studies   and   
Electives   our   students   will   demonstrate   their   learning   through   project-based,   authentic   
assessments.   Presentation   days   will   take   place   in   December   and   May.     

54   Forge.   (n.d.).   Retrieved   from   
https://www.villagetechschools.org/apps/pages/index.jsp?uREC_ID=1151885&type=d&pREC_ID=1408011   
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Please   see   Appendix   H   for   an   example   of   how   our   assessment   program   will   be   implemented   for   
3rd   Grade   English   Language   Arts.     

  
Assessing   School   Culture,   Social-Emotional   Learning   and   Leadership   
Development     
In   addition   to   assessing   our   students’   academic   performance,   it   is   critically   important   that   we   
also   assess   our   students’   progress   in   terms   of   their   social   emotional   learning    and   leadership   
development.   Additionally   frequent   assessment   of   our   school   culture   must   also   be   done   to   ensure   
that   we   are   living   out   our   core   values.   

  
Assessment   Tools   Aligned   to   Our   Culture   Vision   
Through   the    Leader   In   Me   (LiM)    program,   we   will   set   goals   and   monitor   progress   at   both   the   
individual   student   and   staff   level,   as   well   as   in   regards   to   our   school   culture   and   students’   
social-emotional   growth.    LiM    schools   seek   improvements   in   three   areas:   leadership,   culture,   and   
academics.   Through   our   partnership,   we   have   access   to   their   Measurable   Results   Assessment   
(MRA)   to   help   measure   performance   in   these   areas.   The   MRA   is   a   rigorously   developed   tool   
used   to   annually   collect,   analyze,   and   report   student-,   staff-,   and   school-level   outcomes   related   to   
the   focus   on   improving   leadership,   culture,   and   academics.   It   can   be   used   to   help   a   school   
identify   its   strengths   and   weaknesses,   develop   improvement   plans,   and   monitor   progress.   The   
MRA   measures   are   aligned   with   the   highly   effective   practices   outlined   in   the    LiM    Framework.   
This   alignment   empowers   schools   to   move   from   data   insights   to   action   plans,   as   well   as   best  
leverage   their   limited   time   and   resources   to   meet   their   goals.   
  

Outside   of   the   MRA   process,   our   most   frequent   assessment   of   school   culture   and   climate   will   
take   place   via   observation   and   walkthroughs.   During   our   planning   year,   our   leadership   team   will   
develop   a   rubric   to   regularly   assess   how   well   our   school   community   and   culture   visibly   aligns   to   
our   vision.   However,   we   will   not   rely   completely   on   what   we   can   observe;   ongoing   academic   
and   culture   monitoring   through   the   lens   of   parents   and   students   will   take   place   in   the   form   of   
parent   coffee   meetings,   regular   student/family   community   gatherings   and   opportunities   for   
feedback.   We   also   intend   to   use   Panorama   Education   surveys   to   collect   feedback   and   data,   
specifically   in   the   areas   of   Student   Voice   and   School   Culture   that   are   not   assessed   by    Leader   in   
Me ’s   MRA.   
  

Community   Impact   Projects   
Our   students   will   work   together   to   successfully   complete   community   impact   projects   with   100%   
of   students   contributing   based   on   their   personal   strengths   and   feeling   valued   by   their   fellow   
students.   The   community   impact   projects   are   designed   to   give   students   a   platform   to   make   
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change   both   within   our   school   and   the   broader   community.   Students   will   develop   project   plans   
that   include   the   scope   of   work   to   be   completed   and   identify   the   key   objectives   and   targeted   
outcomes   that   students   will   deliver   upon   completion.   The   projects   will   increase   in   scope,   
complexity   and   independence   as   students   move   from   kindergarten   through   eighth-grade,   
culminating   in   a   capstone   experience.   Examples   of   the   type   of   projects   in   each   grade   band   can   be   
viewed   in   Table   5.     

  
Table   5.   Sample   Community   Impact   Projects   across   Grade   Bands   

Kindergarten   -   2nd   
Grade   

3rd   -   5th   Grade   6th   -   8th   Grade   8th   Grade     
Culminating   Project   

Design   a   classroom   
that   works   for   students   
with   different   needs   
  

Complete   a   class  
service   project   
benefitting   a   local   
community   
organization   

Create   and   run   a   
student   government     
  
  

Volunteer   regularly   
with   a   local   
community   
organization,   
completing   a   
long-term   project   

Create   a   framework   
for   justice   and   equity   
work   among   students   
  

Partner   with   
community   
organizations   to   lead   a   
substantial   effort   on   
behalf   of   the   
organization   

Create   a   school-wide   
mentoring   program   to   
connect   students   K-8   
  

Plan   and   implement   
passion   projects   that   
will   leave   a   legacy   in   
the   St.   Louis   region   

  
  

Response   to   Data   -   Internal   
All   of   the   assessment   tools   described   above   will   work   together   to   drive   our   efforts   to   
continuously   improve   academic   outcomes   for   all   students   and   inform   key   decisions   regarding   the   
educational   program,   quality   of   instruction,   and   teacher   development.     

  
Student   Support   
At   The   Leadership   School,   we   will   utilize   a   Student   Success   Team   to   track   and   monitor   progress   
and   gaps   for   all   students   in   our   school.   This   team   will   include   classroom   teachers,   special   
education   teachers,   content   specialists,   counselors   and   instructional   leaders.   The   main   goal   of   
this   team   will   be   to   develop   and   implement   a   school-wide   multi-tiered   system   of   supports   
(MTSS)   that   focuses   on   academic   and   behavioral   support   for   students,   as   well   as   professional   
development   and   coaching   support   for   teachers.   Our   MTSS   will   provide   support   at   all   levels   of   
our   educational   system:   building,   classrooms   and   teachers;   grade-level,   content-area,   and   
social-emotional   specific;   and   both   groups   of   students   and   individuals.   As   seen   in   Figure   3,   an   
effective   MTSS   will   address   systematic   barriers   and   conditions   for   students   and   teachers.     
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Figure   3.    Multi-Tiered   System   of   Support   

  
Note.   Reprinted   from   Novak   Educational   Consulting .     55

  
With   tools   from   The    RTI   Action   Network ,   the   Student   Success   Team   will   develop   support   56

strategies   specific   to   our   student   and   staff   needs.   The   tiered   approach   of   RTI   fits   well   with   our   
educational   philosophy   in   that   we   have   already   identified   high-quality   curricular   tools,   and   have   
developed   an   instructional   planning   and   support   model   to   ensure   high-quality   instruction   and   
group   interventions.     
Additionally,   there   are   three   categories   of   system   drivers   outlined   by   Novak   Educational   
Consulting   that   our   assessment   data   will   assist   us   in   addressing:   

● Leadership   Drivers    which   include   shared   responsibility   and   collaboration,   resource   
allocation   and   consideration   for   funding   and   scheduling,   student   and   family   engagement,   
and   using   a   scientifically-based   planning   model.   

● Competency   Drivers    which   consider   staff   recruitment   and   retention,   professional   
development,   and   educator   feedback   and   evaluation.   

55  Novak,   K.   (2019,   March   3).   MTSS   vs   RTI:   What   is   the   difference?   Retrieved   July   1,   2020   from   
https://www.novakeducation.com/mtss-vs-rti-what-is-the-difference .   
56  For   more   information   on   the   RTI   Action   Network,   visit    http://www.rtinetwork.org/learn/what/whatisrti .     
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● Implementation   Drivers    which   encourage   administrators   to   use   evidence-based   practices,   
implementation   fidelity,   data-based   decision   making,   and   standards-based   curriculum,   
instruction,   and   assessment   57

  
What   Works   Clearinghouse —an   arm   of   the   U.S.   Department   of   Education   that   reviews   58

research-based   education   programs   and   reports   findings   for   educators—   also   has   a   number   of   
resources   to   support   our   team   to   develop   the   next   tiers   of   targeted   and   research-based   intensive   
interventions.   Our   suite   of   assessments   will   inform   the   planning   of   support   for   students   who   are   
performing   two   or   more   years   behind   grade-level,   experiencing   challenges   or   demonstrating   
performance   gaps   in   a   given   content   area   and/or   receiving   services   via   an   Individualized   
Education   Plan   (IEP)   or   a   504   Plan .     59

  
Promotion     
Our   promotion   policies   will   be   based   on   demonstration   of   progress.   Generally,   we   will   look   for   
benchmark   indicators   of   readiness   for   the   next   grade   level   based   on   the   Missouri   Learning   
Standards   (MLS)   and   our   curriculum   indicators.   During   our   planning   year,   our   Student   Success   
Team   will   develop   a   set   of   at-risk   indicators   for   each   grade   level.   These   will   consist   of   MLS   that   
must   be   mastered   for   students   to   move   to   the   next   grade   level.   Because   all   of   our   students   will   
have   individual   goals,   we   will   be   in   constant   communication   with   students   and   parents   regarding   
their   progress.   Each   conference   (Fall,   Winter   and   Spring)   provides   an   opportunity   to   discuss   
whether   students   are   on   track   for   promotion.   Students   at   The   Leadership   School   will   only   be   
retained   in   instances   where   they   have   not   met   at   least   60%   of   indicators   of   readiness.   A   student   
may,   however,   be   required   to   attend   Summer   School   due   to   lack   of   sufficient   progress   in   
English-Language   Arts   or   math   (K-5th)   or   any   subject   (6th-8th)   as   a   condition   of   promotion.   Our   
Summer   School   program   will   meet   the   requirements   of   RSMo   167.645.4.   

  
Instructional   Program     
In   order   to   see   improvements   in   student   outcomes,   it   is   essential   that   our   assessment   data   and   
analysis   lead   to   improvements   in   our   curriculum,   scheduling,   teacher   support   and   professional   
development.   Our   instructional   leaders   will   work   closely   with   the   Student   Success   Team.   As   
areas   for   growth   and   specific   learning   opportunities   are   identified,   changes   and/or   refinements   
will   be   made   to   ensure   that   all   teachers   are   equipped   to   meet   the   student   needs.   All   teachers   will   
receive   regular   coaching   and   planning   support .   During   our   data   analysis   cycles,   we   will   be   able   60

to   identify   ways   to   better   meet   the   needs   of   our   teachers   aligned   to   competency   and   

57   Novak,   K.   (2019,   March   3).   MTSS   vs   RTI:   What   is   the   difference?   Retrieved   July   1,   2020   from   
https://www.novakeducation.com/mtss-vs-rti-what-is-the-difference .   
58  For   more   details   on   What   Works   Clearinghouse,   visit    https://ies.ed.gov/ncee/wwc/FWW .     
59  See    A.6:   Special   Student   Populations    for   more   details   on   our   support   for   students   with   IEPs.   
60  For   more   information   on   Teacher   Support   and   Professional   Development,   see   Section   B4.   
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implementation   drivers   of   our   multi-tiered   system   of   support.   Based   on   student   needs   and   teacher   
knowledge   and   skills,   our   instructional   leaders   will   develop   tier   two   and   tier   three   interventions   
and   supports   for   teachers   as   well.   For   example,   in   response   to   teacher   difficulty   with   explaining   
mathematical   concepts   correctly,   an   Instructional   Coach   might   schedule   an   additional   lesson   plan   
internalization   session   for   a   small   group   of   teachers.   After   using   that   tier   2   intervention   to   
explicitly   teach   key   concepts   to   those   teachers,   a   tier   3   intervention   might   consist   of   one-on-one   
time   with   a   specific   teacher   to   spend   more   time   dissecting   difficult   concepts   or   practicing   lesson   
delivery.   

  
Response   to   Data   -   External   
Students   and   Families     
For   students   to   own   all   details   of   their   leadership   journey,   it   is   essential   that   they   not   only   remain   
informed   on   their   progress   towards   goals   but   that   they   participate   in   that   evaluation   process.   
Therefore,   students   will   always   have   a   good   sense   of   their   own   individual   progress   data   through   
our   standards-based   grading   system,   as   well   as   their   tracking   and   monitoring   of   goals   on   a   
weekly   basis..   Beginning   in   kindergarten,   we   will   use   Student-Led   Conferences   for   students   to   
bring   their   parents   and   teachers   together   to   share   their   progress   and   work   together   to   set   goals   
and   support   to   improve   in   areas   needed .   At   least   4   times   a   year   (in   alignment   with   our   61

student-led   parent   conferences),   all   students   will   share   their   sense   of   our   collective   progress   
towards   goals   and   how   we   are   doing   as   a   community.   In   addition   to   sharing   data,   we   ensure   that   
we   include   our   students   and   families   in   conversations   and   decision-making   to   problem-solve   
around   any   challenges   or   areas   where   we   are   off   track   toward   meeting   our   goals   as   school.   We   
believe   that   we   should   always   involve   the   people   closest   to   the   challenge   in   the   process   to   
generate   solutions,   this   means   keeping   open   and   productive   lines   of   communication   with   our   
students   and   families.     
  

Instructional   Leaders   and   Board   of   Directors     
Our   instructional   leaders   will   engage   in   data   analysis   and   review   of   student   work   on   a   weekly   
basis   and   more   formal   analysis   mid-quarter   and   at   the   end   of   each   quarter.   In   these   sessions,   
instructional   leaders   will   be   able   to   set   goals   and   targets   for   their   work   with   individual   teachers,   
or   groups   of   teachers,   to   support   individual   students   and   groups   of   students.   Again,   our   
instructional   leaders   will   work   hand-in-hand   with   teachers,   students   and   families   to   generate   the   
best   solutions   and   next   steps   to   address   any   academic   or   social-emotional   needs   of   our   students.   
The   Director   of   Teaching   and   Learning   will   give   regular   reports   to   the   Executive   Director   and   
our   board   in   an   effort   to   keep   them   up-to-date   with   our   progress   and   gaps   and   next   steps   around   
closing   any   necessary   gaps.   Additionally,   our   board   members   are   encouraged   to   engage   in   our   

61   See    A.8:   School   Climate   and   Culture    for   an   understanding   of   how   we   develop   students'   capacity   over   time.     
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school   community   through   communication   with   the   Executive   Director   outside   of   the   monthly   
board   reports.     
  

Sponsor/General   Public     
Our   sponsor   will   receive   regular   progress   reports   and   updates   on   our   progress   toward   goals   as   
outlined   in   our   contract   with   them.   In   addition,   we   also   welcome   our   sponsor   to   engage   with   our   
school   more   closely   by   communicating   with   our   Executive   Director   and   board   chair.   The   general   
public,   outside   of   parents   and   families,   will   receive   information   about   our   progress   at   least   
annually   both   in   the   form   of   state   assessment   scores   reported   directly   from   the   Missouri   
Department   of   Elementary   and   Secondary   Education   as   well   as   our   own   annual   report   that   we   
will   produce   to   notify   the   community   of   our   progress.    
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A.4   School   Calendar   and   Daily   Schedule   
At   The   Leadership   School,   our   school   calendar   and   daily   schedule   are   designed   with   our   
educational   goals   and   philosophy   in   mind.   We   believe   that   through   careful   scheduling   and   
intentionality   around   how   we   spend   our   school   days,   we   can   maximize   the   time   spent   in   school   
without   a   significant   departure   from   traditional   school   hours.   Additionally,   we   focus   on   quality   
over   quantity.   For   us,   this   means   that   our   students   have   minimal   teacher-led   lessons,   maximal   
student-led   and   personalized   learning   time,   rigorous   discussions,   high-interest   exploratory   
experiences   and   inquiry-based   learning   activities.   Our   daily   schedule   has   designated   blocks   for   
explicit   leadership   lessons,   while   the   ideas   and   framework   of   LiM   is   integrated   throughout   our   
students’   daily   experience.   We   also   increase   the   amount   of   “personalized   learning   lab”   time   as   
students   move   to   upper   grades,   giving   them   more   opportunities   for   in-depth   work,   sustained   
practice   and   creative   efforts,   while   learning   to   manage   their   time   over   extended   periods   of   
collaboration   and   group   projects.     
  

Yearly   Calendar   
Our   school   year   has   172.5   school   days/1,121   hours   of   instruction,   which   exceeds   the   state   
required   minimum   of   1,044   hours   pursuant   to   RSMo   171.031.   We   have   also   included   six   
mandatory   weather   makeup   days   as   required   by   RSMo.   171.033.   Our   teachers   have   six   
professional   development   days   during   the   school   year   that   supplement   their   daily/weekly   
planning   meetings.   Additionally,   all   teachers   will   have   five   weeks   of   professional   development   
and   one   week   of   teacher   prep   before   school   begins   in   our   first   year.   In   subsequent   years,   new   
teachers   will   have   four   weeks   of   professional   development   and   returning   teachers   will   have   three   
weeks.   All   teachers   will   continue   to   have   one   week   of   teacher   prep.     
  

At   The   Leadership   School,   our   Summer   School   program   will   consist   of   five   weeks   of   six-hours  
of   class   that   combines   academic   instruction   in   reading,   writing,   and   mathematics   with   a   
leadership   camp   experience   to   further   develop   students   academic   progress   based   on   their   own   
personalized   learning   plans.   During   the   camp   portion,   students   will   choose   which   academic   
course   of   study   to   focus   on   for   the   duration   of   their   summer   school   experience.     
  

Finally,   we   will   do   our   best   to   align   our   major   breaks   with   our   local   public   school   district   to   
assist   families   that   may   have   students   at   The   Leadership   School   and   their   local   district   public   
school.   When   that   is   not   possible,   we   will   communicate   with   parents   proactively.   Our   total   days   
for   students   and   teachers   for   each   quarter   is   summarized   in   Table   6.   A   draft   calendar   for   the   first   
year   of   operation   can   be   viewed   in   Appendix   I.     
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Table   6.   School   Days   for   Students   and   Teachers   

  Student   Days   Teacher   Days   

Pre-opening   professional   development   weeks   30   

Q1   40   42   

Q2   45   46   

Q3   42   44   

Q4   45.5   47   

Year   Totals   172.5   209   

Summer   
School   

23   24   

  
Daily   Schedule   
Our   school   day   runs   from   8:00am   -   4:00pm.   Breakfast   is   available   beginning   at   7:30am   each   day.   
The   work   day   for   faculty   is   7:45am   -   4:15pm   daily.   Student   supervision   during   breakfast   and   
lunch   will   be   monitored   by   members   of   our   leadership   team   and   other   non-teaching   staff   
members.   All   teachers   will   be   assigned   one   day   a   week   to   support   breakfast   and   lunch.     
  

Elementary   students   receive   daily   literacy   instruction   for   180   minutes   in   K-2nd   and   120   minutes   
in   3rd-5th.   Math   instruction   takes   place   in   90   minute   blocks   each   day   for   students   in   K-5th.   
Science   and   Social   Studies   instruction   takes   place   in   45   minute   blocks   two   to   three   times   a   week.   
The   length   of   our   core   instructional   blocks   allow   for   whole   class   lessons,   small   group   guided   
instruction,   and   independent   work   time.   Students   have   time   within   the   core   blocks   for   
personalized   learning   and   work   towards   individual   goals.   An   additional   personalized   learning   lab   
is   used   for   additional   independent   work   time,   group   projects,   community   impact   projects   and   
targeted   instruction   from   teachers   and   tutors   beginning   in   third   grade.   In   middle   school,   all   core   
classes   will   be   75   minutes.     
  

All   students   in   kindergarten   through   eighth   grade   will   have   a   weekly   45   minute   leadership   block.   
During   this   time,   teachers   will   teach   the   lessons   associated   with   the   7   Habits   from   the   LiM   
program.   In   addition   to   that   structured   time,   those   leadership   lessons   will   be   reinforced   during   
personalized   learning   labs   (when   teachers   meet   with   students   individually   to   set,   track   and   
monitor   goals),   and   our   morning   meeting/school   wide   community   meetings.   The   lessons   from   
LiM   will   live   throughout   our   school   experiences.   Students   will   have   designated    leadership   roles   
and   all   teachers   will   incorporate   LiM   principles   throughout   the   academic   program.   
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Our   students   also   benefit   from   scheduled   physical   education   and   electives.   Students   also   have   
several   opportunities   to   take   a   break   from   rigorous   instructional   activities   through   the   
configuration   of   our   daily   schedule.   For   students   who   are   identified   by   our   Student   Success   
Team   (see   section   A.3   for   more   details),   additional   learning   time   takes   the   form   of   after   school   
requirements.   
  

Our   total   minutes   for   each   academic   course   is   summarized   below   in   Table   7.   A   draft   sample   
daily   class   schedule   for   students   and   teachers   can   be   viewed   in   Appendix   J.    A   draft   day   in   the   
life   of   an   elementary   school   and   middle   school   student   who   attends   our   school   is   described   in   
Appendix   K.   
  

Table   7.   Total   minutes   for   each   academic   course     62

  Kinder   -   2nd   Grade   3rd   -   5th   Grade   6th   -   8th   Grade   

Subject   Time   allocation   Time   allocation   Time   allocation   

English   -   
Language   Arts    

180   minutes   each   day;     
900   minutes   per   week   

120   minutes   each   day;     
600   minutes   per   week   

75   minutes   each   day;     
375   minutes   per   week   

Mathematics   90   minutes   each   day;     
450   minutes   per   week   

90   minutes   each   day;     
450   minutes   per   week   

75   minutes   each   day;     
375   minutes   per   week   

Science   45   minutes   (3x/week);     
135   minutes   each   week   

45   minutes   each   day;     
225   minutes   each   week   

75   minutes   each   day;     
375   minutes   per   week   

Social   Studies   45   minutes   (2x/week);     
90   minutes   each   week   

45   minutes   each   day;     
225   minutes   each   week   

75   minutes   each   day;     
375   minutes   per   week   

Elective   
Courses     

45   minutes   each   day;     
225   minutes   each   week   

45   minutes   each   day;     
225   minutes   each   week   

45   minutes   each   day;     
225   minutes   each   week     

Personalized   
Learning   Lab   

Embedded   in   core   
blocks   

60   minutes   each   day;     
300   minutes   each   week   

45   minutes   each   day;     
225   minutes   each   week   

  
    

62  Missouri   Department   Education.   (n.d.)   Recommended   Minutes   of   Instruction   for   Elementary   Schools.   Retrieved   
from    https://dese.mo.gov/quality-schools/mo-school-improvement-program/minutes-instruction .     
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A.5   Target   Population     
The   Leadership   School   will   serve   as   a   high-quality   option   for   all   students   residing   in   the   
twenty-three   St.   Louis   County   municipalities   that   make   up   the   Normandy   Schools   Collaborative   
(an   area   known   as   the   24:1) .   The   Normandy   Schools   Collaborative   serves   just   over   3,100   63

students   across   one   early   learning   center   (pre-kindergarten   and   kindergarten   students),   five   
ele-middle   schools   (grades   1-8),   one   high   school   (grades   9-12)   and   one   alternative   school.   The   
Normandy   Schools   Collaborative   is   one   of   nine   districts   in   the   state   that   is   provisionally   
accredited.   The   MO   School   Improvement   Program   reviews   accountability   data   for   each   district   
in   the   state   and   uses   the   Annual   Performance   Report   (APR)   scores   to   determine   accreditation   
status.   Some   key   milestones   related   to   accreditation   in   the   most   recent   10-year   history   are   as   64

follows:   
● 2010   -   The   Normandy   School   District   absorbed   the   Wellston   School   District   (approx.   600   

students)   after   it   was   shut   down   due   to   chronic   low   performance   and   financial   troubles.     
● 2012   -   The   Normandy   School   District   lost   accreditation   due   to   ongoing   academic   issues.   
● 2012   -   Normandy   students   were   allowed   to   transfer   to   a   chosen   district   with   

transportation   (Francis   Howell),   or   any   district   if   parents   provided   transportation.   A   total   
of   14   districts   received   approximately   600   Normandy   students,   costing   the   district   
millions   and   leading   to   financial   troubles.   

● 2014    -   The   State   Board   of   Education   voted   to   dissolve   the   Normandy   School   District   and   
created   the   Normandy   Schools   Collaborative   governed   by   a   state-appointed   board   and   led   
by   a   new   superintendent.   

● 2018   -   Citing   2017   state   test   data,   the   Normandy   Schools   Collaborative   was   upgraded   to   
provisional   accreditation,   despite   persistent   low   achievement   scores,   ACT   scores   and   
graduation   rates   still   well   below   the   state   average.   Following   this   accreditation,   
Normandy   students   lost   the   ability   to   transfer   to   high   performing   school   districts.     

● 2019   -   Based   on   2018-19   state   test   data,   the   Normandy   Schools   Collaborative   is   the   
lowest   performing   district   in   the   state   with   only    7.3%    of   3rd   -   8th   grade   students   meeting   
proficiency   in   mathematics   and    15.4%    in   English-Language   Arts.   

   
The   following   chart   illustrates   the   student   performance   in   English-Language   Arts   and   
mathematics   by   grade-level   in   Normandy,   according   to   the   2019   state   assessment.     
  
  
  

63  To   learn   more   about   the   24:1   Initiative,   visit    https://our241.com/about/ .    
64  Strange,   L.   (2019,   December   16).   Accreditation   Classification   of   School   Districts.   Retrieved   from   
https://dese.mo.gov/quality-schools/mo-school-improvement-program/accreditation-classification-school-districts     
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Figure   4.   Normandy   ELA   vs.   Math   Performance   

  
Note:    The   full   report   compiled   by   The   Opportunity   Trust   in   December   2019   is   included   in   Appendix   L.   
  

Additionally,   in   2019,   79.84%   percent   of   graduates   took   the   ACT   with   an   average   composite   
score   of   14.7.   This   is   well   below   the   state   average   of   20.6   and   minimum   of   24   required   for   
enrollment   in   our   state’s   flagship   post-secondary   option,   University   of   Missouri   -   Columbia   
campus.   In   2019,   the   district   reported   that   24.8%   of   students   went   on   to   some   form   of   
post-secondary   education,   consisting   of   14.5%   entering   a   4-year   college/university   and   10.3%   
entering   a   2-year   college/university.   These   graduate   outcomes,   as   well   as   the   academic   
achievement   of   students   at   all   levels   (3rd   -   12th   grade),   indicate   that   the   academic   needs   of   all   
students   are   not   currently   being   served   well.     
  

Furthermore,   in   2009,   under   the   leadership   of   former   Commissioner   Chris   Nicastro,   the   Missouri   
Department   of   Elementary   and   Secondary   Education   launched   the   “Top   10   by   20”   initiative.   
That   effort   aimed   for   student   achievement   in   Missouri   to   rank   among   the   top   10   performing   
states   by   2020,   as   indicated   by   an   increase   on   the   National   Assessment   of   Educational   Progress   
(NAEP)   assessment   and   an   increase   in   proficiency   rates   on   our   state   assessment.   In   2009,   65

Missouri   8th   graders   ranked   18th   in   the   country   for   reading   and   23rd   for   math   on   NAEP.   In   

65  Foster,   B.   (2014,   October   29).   State   Board   Approves   Top   10   by   20   Plan.   Retrieved   from   
https://dese.mo.gov/communications/news-releases/state-board-approves-top-10-20-plan     
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2019,   Missouri   8th   graders   ranked   24th   in   the   country   for   reading   and   27th   for   math   on   NAEP.   66

As   we   approach   that   original   target   date,   the   aforementioned   data   demonstrates   that   our   students   
across   the   state   of   Missouri,   the   St.   Louis   region   and,   more   specifically,   the   Normandy   Schools   
Collaborative   are   no   closer   to   being   in   the   top   10   than   we   were   ten   years   ago,   and   haven’t   made   
any   significant   gains   toward   that   achievement.   In   response,   The   Leadership   School   seeks   to   
provide   a   high-quality   school   option   for   families   within   the   Normandy   Schools   Collaborative   
enrollment   zone   that   meets   the   goals   of   the   state’s   Show-Me   Success   plan ,   and   serve   as   a   67

partner   to   North   County   school   districts.   Our   unique   model   —emphasizing   learning   and   
leadership   for   students—   supports   the   needs   of   families   and   the   broader   community.   
  

Community-Centered   Design   
The   Leadership   School   has   a   profound   belief   that   preparation   plus   opportunity   equals   success.   
Therefore,   it   is   important   to   us   that   we   design   and   build,   within   our   school   community,   a   
pathway   that   is   responsive   to   the   unique   aspirations   and   needs   represented.   Throughout   our   
planning   process,   we   have   deeply   engaged   with   the   Community   Impact   Network   (the   Network)   
and   agencies   serving   the   Normandy   community.   With   these   partnerships,   we   have   developed   an   
understanding   of   the   most   pressing   needs   of   the   community,   such   as   diapers,   food,   assistance   
with   rent,   resources   for   mental   health   and   child   care   for   young   children.   We   have   also   
contributed   to   the   planning   and   program   implementation   for   the   Youth   1st   and   5ByAge5   
coalitions   within   the   Network   to   conceptualize   countermeasures   to   restore   the   educational   
building   blocks   of   this   community.   Through   this   partnership,   The   Leadership   School   will   serve   
as   a   liaison   between   our   families   and   much-needed   resources.     
  

In   addition,   we   have   analyzed   achievement   data   and   the   migration   of   students   to   private   schools   
and   surrounding   school   districts.   The   Leadership   School   can   fill   a   school-choice   void   for   the   
district   and   the   families   in   the   24:1   footprint   who   have   taken   their   children   out   of   the   district   for   
private   institutions.   Data   compiled   from   Statistical   Atlas   shows   that   there   are   162   preschool   
students,   141   kindergarten   students,   136   students   first   through   fourth   grade   students   and   123   
students   fifth   through   eighth   grade   students   enrolled   in   and   paying   for   private   education   (See   
Table   7)   within   the   zip   codes   that   are   assigned   to   the   Normandy   Schools   Collaborative.   The   68

Leadership   School   would   like   to   offer   the   approximate   562   students   and   their   thriving   preschool  
population   the   opportunity   to   return   to   their   community   and   receive   an   innovative   public   
educational   experience.     
  

66  NAEP   State   Profiles.   (n.d.).   Retrieved   from   
https://www.nationsreportcard.gov/profiles/stateprofile?chort=2&sub=RED&sj=AL&sfj=NP&st=MN&year=2019R 
3    
67   Read   more   about   the   Show   Me   Success   Plan   at    https://dese.mo.gov/show-me-success     
68  School   Enrollment   in   the   United   States.   (n.d.).   Retrieved   from   
https://statisticalatlas.com/school-district/Missouri/Normandy-Schools-Collaborative/School-Enrollment   
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Table   8.   School-Aged   Enrollment   Data   by   Zip   code   69

Zip   Code   Preschool   
public/private   

Kindergarten   
public/private   

Grades   1-   4   
public/private   

Grades   5-8   
public/private    

63112   193/126   220/31   692/90   789/119   

63114   412/180   439/68   1,727/121   1,386/146   

63120   80/58   120/23   414/6   657/13   

63121   320/148   202/77   1,103/110   994/113   

63130   116/542   170/131   715/486   637/384   

63133   121/33   122/54   427/0   453/0   

63134   130/27   154/5   934/6   902/58   

63136   674/225   759/94   580/186   215/122   

  
The   Leadership   School   has   also   connected   with   United   4   Children,   an   organization   that   supports   
the   daycare   centers   and   childcare   providers   in   the   24:1   municipality   through   their   Programs   
Achieving   Quality   (PAQ)   program.   Relationships   established   with   the   daycare   directors   and   
families   will   play   an   essential   role   in   our   efforts   to   recruit   and   enroll   our   Kindergarten   classes.   
Our   message   for   higher   grade   levels,   which   will   happen   at   a   variety   of   community   events,   will   be   
that   school   choice   means   you   can   return   to   your   community.   In   our   conversations   with   families   
and   community   leaders,   the   consensus   welcomes   school   choice   and   a   school   design   that   
empowers   students   as   leaders   and   learners.   Our   parents   want   schools   that   are   higher   performing,   
but   are   also   designed   to   prepare   students   for   the   world   and   jobs   in   the   future.     
  

Program   Alignment   to   Community   Needs   
The   Leadership   School   seeks   to   provide   our   students   with   earnest   engagement   in   an   
academically   rigorous,   culturally   relevant,   and   relationship-oriented   environment.   It   is   our   goal   
to   reach   this   diverse   socio-economic   community   and   provide   enriching   and   dynamic   academic   
experiences   for   all   students   within   this   community.   Our   curriculum   is   designed   to   bridge   
resource   deficits   so   that   all   aspects   of   the   community   have   access   to   opportunity   and   are   not   
hindered   by   financial   illiteracy   or   limited   exposure.   Our   educational   approach   is   designed   to   give   
students   academic   experiences   that   align   with   real-world   encounters.   Because   of   our   focus   on   
leadership,   students   will   learn   to   set   and   accomplish   goals   and   to   challenge   themselves   to   take   on   
new   roles   and   responsibilities.   As   a   result   of   these   experiences,   our   students   will   be   leaders   in   
their   communities:   in   their   churches,   their   extra-curricular   activities,   their   neighborhoods,   and   
families   to   name   a   few.     

69These   zip   codes   also   reflect   students   residing   within   districts   other   than   the   Normandy   Schools   Collaborative.   
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One   definition   of   a   high   at-risk   neighborhood   is   one   where   there   are   limited   employment   
opportunities,   low   educational   attainment,   and   poverty.   This   definition   of   “at-risk”   does   not   
describe   the   entire   Normandy   community   but   it   is   a   district-wide   concern   due   to   the   fact   that   it   
affects   some   students   and   families.   It   is   the   goal   of   The   Leadership   School   to   make   sure   that   we   
meet   basic   students'   needs,   such   as   access   to   nutritious   meals,   and   that   students   are   integrated   
into   our   community,   promoting   a   sense   of   belonging   for   all   students.   We   also   aim   to   assess   
students’   academic   needs   upon   enrollment   and   use   the   data   to   create   and   execute   educational   
plans   to   set   students   up   for   success.   The   Leadership   School   will   consider   our   students'   life   
circumstances   by   offering   assistance   with   stabilizing   resources   for   families.   We   are   seeking   
partnerships   with   various   social   agencies   such   as   Operation   Food   Search,   Operation   Backpack   (a   
weekend   food   distribution   program),   Big   Brother   Big   Sister   (helping   children   ages   5   to   young   
adult   build   successful   futures),   and   Grace   Hill   (entrepreneurial   training).   It   is   our   goal   to   have   
formal   agreements   with   these   organizations   in   place   as   families   begin   the   registration   and   
orientation   process.     
  

The   Leadership   School   believes   that   social-emotional   learning   (SEL)   is   a   key   factor   in   student   
success.   In   addition   to   building   partnerships   to   provide   wraparound   services   to   families,   we   will   
integrate   SEL   into   our   curriculum   and   every   aspect   of   our   daily   interactions.   To   alleviate   
potential   discipline   issues   or   disruptions   in   the   school   community,   our   faculty   and   staff   will   be   
educated   in   and   utilize   the    Conscious   Discipline    curriculum.    It   is   essential   that   we   function   
holistically   to   have   a   successful   behavior   program   and   give   students   the   tools   needed   to   
self-regulate   their   behavior.   Furthermore,   a   professional   school   counselor   will   provide   
evidence-based   behavioral,   social-emotional,   and   general   mental   health   services   to   students  
utilizing   community   partnerships.   
  

The   Leadership   School   understands   that   struggling   academically   during   the   K-12   years   can   have   
negative   effects   on   families   that   last   generations.   This   is   one   of   the   reasons   we   are   so   passionate   
about   family   participation.   The   Leadership   School   will   be   equipped   with   a   parent   resource   room   
as   one   aspect   of   establishing   partnership.   The   family   resource   room   will   house   office   space   for   
our   family   advisory   group   leaders,   as   well   as   computers,   a   parenting   resource   library,   satellite   
food   pantry   resources   and   will   also   offer   ongoing   parental   development   resources   for   our   
Conscious   Discipline    and    Leader   In   Me    curriculum.   Furthermore,   our   family   volunteer   program   
(under   the   family   advisory   group)   will   collaborate   with   the   administration   on   student   incentive   
programs,   special   events,   and   teacher   appreciation.   
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Attrition   and   Mobility   
We   understand   that   changing   schools   can   affect   achievement,   and   that   for   minority   and   
disadvantaged   students   who   change   schools   frequently,   it   may   be   a   contributor   to   the   
achievement   gap.   Therefore,   it   is   the   goal   of   The   Leadership   School   to   monitor   family   
satisfaction   through   quarterly   surveys   to   ensure   we   are   meeting   the   needs   of   our   families.   We   
will   use   the   results   to   adjust   where   needed,   always   considering   alignment   to   our   mission   and   
goals.   The   Leadership   School   also   understands   that   there   may   be   instances   outside   of   our   control,   
and   unrelated   to   family   satisfaction,   that   could   cause   students   to   transfer.   As   a   result,   we   will   
send   education   plans   with   students   when   transfers   must   occur.   Conversely,   any   new   students   and   
families   that   join   our   school   community   after   the   start   of   our   founding   year   will   receive   
additional   support   from   our   social   worker,   classroom   teachers   and   parent   advisory   group   
members   to   help   them   acclimate   to   the   culture   of   The   Leadership   School.   Our   teachers   and   
instructional   coaches   will   take   additional   steps   to   assess   those   students'   academic   needs   and   
develop   their   academic   plan.   It   is   our   goal   to   keep   accurate   and   up-to-date   data   on   our   students’   
success   and   ongoing   areas   of   growth.   

  
Enrollment   Projections   
The   Leadership   School   intends   to   open   August   2021   with   kindergarten,   first   grade,   and   second   
grade   with   sixty   students   per   grade   level.   Each   year,   we   will   add   one   grade   level   until   we   reach   
eighth   grade.   Our   school   capacity   at   full   growth   will   be   450.   We   expect   that   enrollment   numbers   
will   fluctuate   due   to   attrition   and   mobility.   The   numbers   in   Table   9   show   a   5%   attrition   for   third   
grade   and   beyond.   We   will   make   every   effort   to   retain   families   by   building   strong   relationships   
to   ensure   that   students   and   families   are   thriving   in   our   school   community.   When   students   leave   
for   unavoidable   reasons,   we   will   work   to   backfill   open   spots   each   year   (in   all   grades)   through   
targeted   recruitment   efforts,   and   support   their   transition   to   our   school   as   described   above.     

  
Table   9.   TLS   Enrollment   Projections   for   full   growth   (K-8)   

School   Year   K   1st   2nd   3rd   4th   5th   6th   7th   8th   Total   

Y1:   2021-2022   50  50  25             125  

Y2:   2022-2023   50  50  50  23            173  

Y3:   2023-2024   50  50  50  47  23          220  

Y4:   2024-2025   50  50  50  47  45  21        263  

Y5:   2025-2026   50  50  50  47  45  43  20      305  

Y6:   2026-2027   50  50  50  47  45  43  41  19    345  

Y7:   2027-2028   50  50  50  47  45  43  41  39  18  383  
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A.6   Special   Student   Populations   
The   Leadership   School’s   general   philosophy   is   to   inspire   intellectual,   personal,   and   social   growth   
in   an   atmosphere   in   which   we   expect   academic   excellence,   recognize   individual   differences,   and   
encourage   a   spirit   of   cooperation   among   all   learners.   The   design   of   our   school   provides   a   
learning   environment   that   is   suitably   supportive   to   all   students.   Specifically,   our   emphasis   on   
belonging   and   leadership   recognizes   the   unique   differences   of   all   learners   and   requires   teachers   
to   develop   structures   and   opportunities   for   all   students   to   thrive.   We   acknowledge   that   students   
will   master   academic   skills   at   varying   paces   and   that   both   diagnosed   and   undiagnosed   learning   
differences   may   be   present.   As   such,   our   individualized   learning   plans   (ILPs)   are   core   to   our   
academic   design   and   provide   the   basis   for   instruction   that   is   thoughtful   and   differentiated   to   meet   
the   needs   of   students   performing   at,   below   or   above   grade   level,   English   learners,   and   students   
who   have   identified   special   needs.   For   example,   all   students   will   keep   a   virtual   data   tracker   
where   they   set   individual   goals   and   develop   weekly   action   plans   with   their   teachers.   These   goals   
and   action   plans   will   be   available   not   only   to   students   and   teachers,   but   also   to   parents   so   that   
they   are   able   to   partner   with   the   school   to   ensure   that   students   are   working   towards   their   goals   
with   support   of   their   entire   team.   During   our   personalized   learning   labs   students   will   be   able   to   
choose   which   of   their   goals   they   are   focusing   on   as   well   as   the   specific   action   items   needed   
based   on   their   specific   learning   needs.   In   kindergarten   through   second   grade,   those   choices   will   
be   presented   as   a   menu   of   options   with   greater   student   voice   and   autonomy   and   students   develop   
from   year   to   year.     
  

In   addition,   our   approach   to   instruction   is   also   data   driven   to   ensure   that   small   group   instruction   
provides   enough   support   so   that   student   needs   are   met,   but   also   capitalize   on   their   strengths.   We   
have   chosen   curricula   that   allow   for   easy   differentiation.   Specifically,   our   English   Language   Arts   
curriculum   has   optional   Language   and   Literacy   lessons   that   can   be   used   to   close   gaps   in   small   
groups.   The   Achievement   First   math   curriculum   includes   the   core   lessons   as   well   as   math   stories   
and   math   practice   lessons   that   can   be   layered   in   as   necessary   for   all   or   part   of   the   class.   This   
intentionality   and   our   small   school   setting   promotes   effective   and   creative   teaching   and   close   
student-teacher   relationships.     
  

Our   Student   Success   Team   will   identify   students   who   need   extra   support   in   specific   areas;   and   
develop   targeted   support   plans   that   focus   on   their   strengths,   measure   progress   through   effective   
goal-setting,   implement   an   appropriate   gradual   release   of   responsibility,   and   engage   students   in  
self-reflection.   Each   students’   ILP   will   emphasize   their   learning   style   that   best   supports   their   
academic   success.   We   will   review   and   update   their   ILPs   quarterly,   which   will   include   not   only   
the   teachers,   administrators   and   parents   input   but   most   importantly,   the   students’   input   and   
participation.   When   students   have   a   place   at   the   table   for   discussion   about   academic   and   
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academic   and   social-emotional   progress,   true   leadership   can   emerge   by   increasing   awareness   of   
strengths,   areas   of   growth   and   giving   students   agency   in   their   plans   for   progress.   Even   our   most   
struggling   students   will   be   able   to   develop   leadership   skills   by   knowing   who   they   are   as   learners,   
being   aware   of   the   resources   available,   advocating   for   needs   and   accommodations,   and   striving   
for   independence   by   gradual   release   of   responsibility.   
  

Serving   Students   with   Identified   Special   Needs   
While   our   approach   to   learning   benefits   all   students,   we   know   that   we   will   have   students   with   
identified   special   needs   that   require   additional   support   and   services   outside   of   and   in   the   
classroom.   Therefore,   in   our   planning,   we   have   taken   into   consideration   all   federal   and   state   
requirements   for   serving   students   that   learn   differently,   are   gifted   and   talented,   or   are   
twice-exceptional.     
  

The   Leadership   School   will   follow   all   provisions   of   federal   and   state   law   relating   to   students   
with   disabilities,   including   the   Individuals   with   Disabilities   Education   Act   (IDEA)   and   Section  
504   of   the   Rehabilitation   Act   of   1973.   The   Leadership   School   will   not   discriminate   against   
students   in   any   way,   including   based   on   physical   or   mental   disability.   All   students   with   
qualifying   disabilities   under   IDEA   shall   have   access   to   a   free   and   appropriate   public   education   
(FAPE),   receive   an   evaluation,   IEP,   and   an   appropriate   education   in   the   least   restrictive   
environment;   be   involved   in   decisions   regarding   the   IEP,   along   with   their   parent/guardian(s);   and   
have   access   to   appropriate   procedures   to   resolve   any   disputes   related   to   the   school’s   provision   of   
FAPE.   The   Leadership   School   will   also   comply   with   all   state   and   federal   laws   governing   the  
discipline   of   students   with   special   needs.   In   addition   to   the   process   outlined   in   special   education   
law,   students   with   special   needs   will   receive   the   same   due   process   afforded   other   students.   70

We   shall   maintain   student   education   records   in   line   with   the   federal   Family   Educational   Rights  
Privacy   Act   of   1974   (FERPA)   as   they   relate   to   students   with   disabilities.   This   includes   but   is   not   
limited   to   having   procedures   for   protecting   the   privacy   of   student   education   records.     

  
The   Normandy   Schools   Collaborative’s   special   education   enrollment   was   approximately   13%   for   
the   last   three   years.   The   Leadership   School   projects   a   similar   percentage   of   students   requiring   
special   education   services.   For   evaluation   referrals   and   special   education   services,   we   will   utilize   
the   Special   School   District .   The   Leadership   School   will   provide   formal   training   for   all   staff   71

involved   in   the   IEP   process   to   review   guidelines   for   the   determination   of   student   eligibility   for   
special   education   services   and   the   implementation   of   IEPs   and   504   plans,   including   
modifications   and   accommodations   within   the   classroom,   in   accordance   with   RSMO   162.700   
and   162.857.     

70  Details   about   our   discipline   policy   for   all   students   can   be   reviewed   in   Section   A.8   and   Appendix   P.     
71   See   Appendix   II   for   more   information.   
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In   addition   to   students   who   have   previously   been   identified   as   having   special   needs,   The   
Leadership   Schools   understands   that   during   the   beginning   of   the   year   assessment   (or   at   any   point   
during   the   year)   students   may   be   recommended   for   the   initial   evaluation   process.   The   steps   to   the   
process,   aligned   with   Special   School   District,   are   as   follows:   72

1. Problem   suspected:    If   it   is   suspected   that   a   student   has   a   disability,   the   teacher,   counselor,   
parents,   school   administration,   or   school   social   worker   will   refer   the   student.   

2. Building   Level   Team:    The   SST   will   help   determine   if   a   child   has   a   suspected   disability   by   
1)   assisting   the   classroom   teacher   in   implementing   various   researched-based   
interventions   aligned   to   our   multi-tiered   system   of   support,   2)   evaluating   examples   of   
student   work,   and   3)   tracking   progress   with   the   intervention.   The   time   frame   varies   from   
student   to   student   and   may   be   as   long   as   a   year.   Many   students   who   come   before   the   SST   
may   not   be   referred   if   their   needs   can   be   met   within   the   general   education   setting.   

3. Referral:    If   interventions   are   unsuccessful,   the   SST   will   notify   the   student’s   parent(s)   or   
guardian(s)   that   the   data   collected   indicates   there   may   be   reason   to   have   a   more   extensive   
diagnostic   evaluation   by   relevant   clinicians.   In   this   case,   or   if   there   is   a   request   for   a   Full   
and   Individual   Evaluation   (FIE),   the   SST   will   schedule   a   Domain   Meeting   under   IDEA.   
With   consultation   of   the   Special   School   District,   after   written   parental/guardian   consent   
is   secured   and   a   copy   of   Procedural   Safeguards   and   Parent   Bill   of   Rights   is   provided,   the   
student   will   be   evaluated   by   properly   trained   and   licensed   professionals   through   the   
Special   School   District.     

4. Review   of   Existing   Data   (RED)   Conference:    For   all   students   who   require   an   evaluation,   a   
meeting   is   held   to   review   existing   data   and   discuss   areas   to   be   assessed.   This   meeting   
includes   a   Special   School   District   representative,   regular   education   teacher,   special   
education   teacher,   local   education   agency   representative,   parent   or   guardian,   and   all   other   
relevant   individuals   including   therapists,   counselors,   nurses,   and   administrators.   During   
this   meeting,   written   consent   is   gathered   from   parents   and   an   eligibility   conference   is   
scheduled   within   45   days.     

5. Eligibility   Conference:    The   same   team   from   the   RED   conference,   along   with   school   
psychologists   and   other   evaluators,   will   attend   this   meeting   to   provide   parents   a   verbal   
report   of   the   assessments.   If   it   is   determined   that   the   student   is   a   “child   with   a   disability”   
as   defined   by   IDEA,   he   or   she   will   be   eligible   for   special   education   and   related   services.   
Within   30   days   —most   likely   the   same   day—   the   school   will   convene   a   team   to   develop  
an   Individualized   Education   Plan   (IEP)   for   the   student.   The   purpose   of   each   meeting   will   
be   to   talk   about   the   child’s   unique   educational   needs,   write   the   IEP,   and   then   determine   
placement   based   on   the   IEP.   The   IEP   team   will   meet   to   review   the   child’s   IEP   at   least   
once   a   year   to   determine   whether   annual   goals   are   being   achieved.   At   least   once   every   
three   years,   all   students   with   IEPs   will   go   through   a   re-evaluation,   which   could   include   

72  Special   School   District’s   Evaluation   Process.   Retrieved   from:    https://www.ssdmo.org/page/238 .     

The   Leadership   School     55   

https://www.ssdmo.org/page/238


  

retesting   of   the   student.   If   the   student   is   not   eligible   for   special   education   services,   but   
needs   accommodations   and   modifications   for   equal   access   to   the   classroom   a   504   plan   
will   be   developed.   If   neither   a   504   plan   nor   an   IEP   is   appropriate,   but   the   student   is   still   
struggling,   we   will   meet   with   the   parent   or   guardian   to   revise   the   student’s   ILP   to   include   
a   behavioral   and/or   academic   support   strategy.   

  
The   Leadership   School   will   provide   students   with   a   special   education   diagnosis   the   same   
educational   experience   as   a   student   without   one   by   providing   quality   and   differentiated   
instruction   in   the   least   restrictive   environment   (LRE).   We   aim   to   help   students   master   strategies   
and   skills   to   enable   them   to   meet   the   goals   described   in   their   Individualized   Education   Programs   
(IEP);   the   same   is   implied   for   students   who   are   identified   as   gifted   and   twice   exceptional.   Our   
team   will   provide   strategies   that   work   to   prepare   diagnosed   students   to   exit   from   their   special   
education   program   but   are   committed   to   providing   specialized   and   individualized   education   as   
long   as   students   need   it.   We   will   adhere   to   national   and   state   policies   regarding   special   education   
identification   and   accommodations   by   the   Individuals   with   Disabilities   Education   Act   (IDEA)   
Part   B,   Americans   with   Disabilities   Act   Title   II,   Rehabilitation   Act   Section   504,   and   applicable   
Missouri   statutes   primarily   located   under   Section   700   of   Chapter   162.   We   will   comply   with   the   
local   compliance   plan,   the   state   plan,   and   state   and   federal   laws   and   regulations.     
  

Gifted   Students  
The   nature   of   our   academic   program   —with   high   levels   of   customization   and   personalization   for   
each   student   through   their   individual   learning   plans—   ensures   that   we   are   able   to   meet   the   needs   
of   our   accelerated   learners   by   providing   targeted   and   differentiated   instruction   that   challenges   
students   to   grow   beyond   current   levels.   Using   guidance   from   the   Missouri   Department   of   
Education ,   we   will   develop   a   formal   gifted   and   talented   identification   process.   Once   the   73

number   of   gifted   students   in   our   school   exceeds   our   classroom   teachers’   capacity   to   provide   an   
enriching   gifted   program,   we   will   hire   a   properly   certified   gifted   education   teacher.     
  

Our   identification   process   will   involve   two   steps:   1)   universal   screening   of   all   students   in   a   
designated   grade   level,   and   2)   further   evaluation   that   consists   of   intelligence   tests,   assessment   of   
critical   thinking/problem   solving   ability,   and   portfolio   of   student   work.   These   processes   will   be   
determined   during   our   pre-opening   year   following   the   general   evaluation   recommendations   of   
the   Missouri   Department   of   Education.   In   addition   to   these   general   guidelines,   the   state   also   
provides   guidance   for   identifying   traditionally   underrepresented   student   populations .   Based   on   74

those   guidelines,   we   will   require   our   review   team   to   judge   students’   body   of   evidence   that   

73  Missouri   Department   of   Education.   (n.d.).   Gifted   Education   Program   Guidelines.   Retrieved   from:   
https://dese.mo.gov/quality-schools/gifted-education   
74   Missouri   Department   of   Education.   (n.d.).   Identifying   Traditionally   Underrepresented   Gifted   Students.   Retrieved   
from:    https://dese.mo.gov/quality-schools/gifted-education   
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includes   both   qualitative   and   quantitative   data   points   for   our   evaluation   purpose.   Figure   5   shows   
the   identification   and   referral   process   outlined   by   DESE.   
  

Figure   5.   MO   Gifted   Student   Identification   Process   

  
Note.    Reprinted   from   Missouri   Gifted   Education   Program   Guidelines   

  
English   Language   Learners     
In   2019,   1.6   %   of   the   students   in   the   Normandy   Schools   Collaborative   received   services   as   
English   Language   Learners   (ELL).   In   anticipation   of   serving   a   similar   percentage   of   ELL   
students,   The   Leadership   School   seeks   to   partner   with   University   of   Missouri   St.   Louis   (UMSL)   
to   access   support   needed   for   English   Language   Learners.   UMSL   has   a   graduate-level   degree   
within   the   Education   Department   that   certifies   Teaching   English   to   Students   of   Other   Languages   
(TESOL).   A   partnership   between   The   Leadership   School   and   UMSL   will   allow   graduate-level   
students   to   fulfill   practicum   hours   and   support   our   staff   through   assessing   students,   development   
of   programming   for   students,   and   classroom   teacher   support.   Accommodations   will   be   addressed   
through   each   students’   ILP.   The   Leadership   School   will   strive   to   create   a   culturally-diverse   
environment   that   will   allow   appreciation   and   understanding   of   other   cultures,   their   traditions,   and   
their   languages.     
  

Identification/Referral   Process   
The   Leadership   School   will   follow   all   state   guidelines   concerning   identification   and   services   for   
English   Learners.   Per   the   guidance   from   DESE   in   Figure   we   will   identify   potential   students   
during   enrollment   using   the   Language   Use   Survey   (See   Appendix   M).   The   survey   seeks   answers   
to   the   following   questions:     

● What   was   the   student’s   first   language?     
● Which   language(s)   does   the   student   use   (speak)   at   home   and   with   others?     
● Which   language(s)   does   the   student   hear   at   home   and   understand?     
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If   the   answer   to   any   of   these   questions   notes   a   language   other   than   English   is   either   spoken   or   
understood,   we   will   screen   using   the   state   required   WIDA   Online   Screener   to   determine   whether   
the   student   meets   the   eligibility   criteria,   and   notify   parents   or   guardians   of   assessment   results   and   
placement   decisions   within   30   days   of   enrollment.   The   Leadership   School   will   comply   with   
federal   and   state   regulations   regarding   ELL   education,   assessment   and   reclassification.   These   
include   advertising   language   assistance   services   in   a   visible   location,   providing   them   upon   
request,   and   communicating   information   to   parents   in   a   language   they   can   understand.   
  

Figure   6.   Steps   for   Identifying   English   Language   Learners   

   
Note .   Reprinted   from    Identifying   and   Reclassifying   English   Learners.   73

  
WIDA’s   Online   Screener   is   used   for   students   in   1st   grade   (second   semester)   through   12th   grade.   
First   semester   Kindergarten   students   will   only   take   the   speaking   and   listening   sections   of   the   
Kindergarten   Screener   and   must   take   the   ACCESS   for   ELs   2.0   in   the   spring.   Second   semester   
kindergarteners   and   first   semester   first   graders   must   take   all   four   domains   of   the   paper-based   
Kindergarten   Screener.   All   screeners   will   be   administered   by   a   trained   employee.   The   screener   
will   produce   a   series   of   scores   by   domain   and   an   overall   English   language   proficiency   (ELP)   
score.   The   Kindergarten   Screener   for   kindergarten   and   first   semester   first   graders   will   produce   a   
combined   score   for   speaking   &   listening   and   individual   scores   for   both   reading   and   writing.   
Please   see   Figure   7   below   for   specific   scores   that   determine   eligibility   for   ELL   services.   

  
  
  
  
  

73  Missouri   Department   of   Education.   Identifying   and   Reclassifying   English   Learners.   Guidance   on   Missouri’s   Entry   
and   Exit   Criteria.   Retrieved   from:    https://dese.mo.gov/sites/default/files/curr-eld-entry-exit-criteria.pdf     
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Figure   7.   Eligibility   Criteria   for   ELL   Services   

  
Note .   Reprinted   from    Identifying   and   Reclassifying   English   Learners.   74

  
We   will   instruct   students   according   to   the   Missouri   Learning   Standards   with   the   appropriate   
scaffolding   needed   for   ELL   students   language   learning   needs.   Our   English   Language   Arts   
curriculum   includes   guidance   and   resources   for   meeting   the   needs   of   ELL   students.   Our   Director   
of   Teaching   and   Learning   will   also   provide   targeted   professional   development   to   ensure   that   
teachers   have   the   knowledge   and   skills   to   adapt   all   curricular   resources   using   resources   such   as   
the   EL   Lesson   Planning   Tool   found   in   Appendix   N.     
  

Migrant   Students   
“Migrant   education   is   a   Title   I.C   federal   entitlement   program   designed   to   provide   
supplementary   education   and   human   resources   services   to   highly   mobile   children   who   
are   aged   three   (3)   through   twenty-one   (21).    Eligibility   for   the   program   is   determined   by   
the   lifestyle   of   the   parents/guardian,   i.e   moving   across   school   district,   county,   or   state   
boundaries   for   the   purpose   of   seeking   or   obtaining   temporary   or   seasonal   work   in   
agriculture   or   commercial   fishing   activities.    Children   must   move   with   the   
parent/guardian   or   join   the   parent/guardian   within   12   months   of   a   qualifying   move.”   75

  
Based   on   the   current   demographics   of   students   and   families   in   the   Normandy   Schools   
Collaborative,   The   Leadership   School   does   not   anticipate   enrolling   any   significant   number   of   
migrant   students.   However,   per   guidance   from   the   Missouri   Department   of   Education,   we   will   

74  Missouri   Department   of   Education.   Identifying   and   Reclassifying   English   Learners.   Guidance   on   Missouri’s   Entry   
and   Exit   Criteria.   Retrieved   from:    https://dese.mo.gov/sites/default/files/curr-eld-entry-exit-criteria.pdf     
75  Missouri   Department   of   Education.   (n.d.).   Migrant   Education.   Retrieved   from:   
https://dese.mo.gov/quality-schools/migrant-el-immigrant-refugee-education/migrant-education   
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identify   potential   students   during   our   enrollment   process   using   the   Migrant   Education   Parent   
Questionnaire   (See   Appendix   O).   Any   students   who   are   eligible   for   migrant   education   will   be   
connected   with   the   Region   VIII:   Missouri   Migrant   Education   and   English   Language   Learning   
office   in   St.   Louis   County   to   ensure   that   they   are   able   to   receive   available   services.   Our   school   
social   worker   will   communicate   regularly   with   our   students’   families   to   ensure   that   all   needs   are   
being   met   so   that   students   can   have   a   successful   educational   experience.     

  
McKinney-Vento   Homeless   Assistance   Act   
Given   the   socioeconomic   diversity   of   our   targeted   population,   The   Leadership   School   anticipates   
enrolling   students   who   are   experiencing   homelessness.   We   will   develop   policies   according   to   
state   and   federal   laws   -   McKinney-Vento   Homeless   Assistance   Act   (42   U.S.C.   11431   et   seq.)   
made   applicable   to   Missouri   under   RSMo   167.020.1.   Our   social   worker   will   serve   as   the  
Homeless   Coordinator   for   our   school.   In   that   role,   they   will   be   responsible   for   developing   a   
process   for   identification   of   students   experiencing   homelessness   or   transition   during   the   
enrollment   process   and   at   any   time   in   the   school   year   (e.g.   questions   during   the   enrollment   
process,   teacher   or   counselor   referral   and   conversations   with   parents   and   families),   outlining   
services   to   students   and   families,   assisting   with   access   to   school   and   community   services,   
developing   processes   for   transportation   and   keeping   appropriate   records.   The   social   worker   will   
also   educate   school   personnel   and   others   of   the   rights   of   homeless   children   and   youth   and   
collaborate   with   Missouri’s   state   homeless   coordinator.    
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A.7   School-Specific   Goals   and   Objectives   
To   ensure   that   we   are   fulfilling   our   mission   and   advancing   progress   for   all   students,   we   must   
have   clear   and   measurable   goals   that   drive   our   work.   The   goals   listed   in   this   section   represent   the   
high   expectations   that   we   have   set   for   ourselves   and   our   students   in   the   first   five   years   of   
operation.   We   have   set   goals   in   the   areas   of   academic   performance   (both   growth   and   
proficiency),   student   leadership,   school   culture,   operations,   governance   and   finances.   All   of   our   
goals   seek   to   measure   the   key   components   of   our   school   model   and   are   aligned   with   state   
expectations.   Our   governing   board   will   be   accountable   to   our   sponsor   for   the   attainment   of   these   
goals   and   the   overall   success   of   our   school.   During   the   pre-opening   year,   we   will   develop   more   
detailed   benchmarks   and   a   schedule   for   assessing   our   progress   towards   the   goals   listed   below.   

  
Academic   Goals     
Goal   1   -   Missouri   Assessment   Program   (Proficiency):     

● By   year   five,   at   least   70%   of   students   enrolled   at   The   Leadership   School   for   three   
consecutive   years   will   score   proficient   or   advanced   on   the   state   assessment   in   English   
Language   Arts.   At   least   60%   will   score   proficient   or   advanced   in   Mathematics   and   
Science.   Table   10   shows   the   benchmark   targets   that   The   Leadership   School   will   be   
accountable   for   leading   to   our   five   year   goal.     

  
Table   10.   Missouri   Assessment   Program   (MAP)   Proficiency   Targets   76

Year   Grades   ELA   Proficiency   Math   Proficiency   Science   Proficiency   

Y1:   2021-2022   K-2   N/A  N/A  N/A  

Y2:   2022-2023   K-3   Determine   Baseline   Determine   Baseline   N/A  

Y3:   2023-2024   K-4   At   least   50%     At   least   40%     N/A  

Y4:   2024-2025   K-5   At   least   60%   At   least   50%   5th   only:   At   least   50%    

Y5:   2025-2026   K-6   At   least   70%     At   least   60%     5th   only:   At   least   60%    

  
Goal   2   -   Reading   Levels   (Growth):     

● Annually,   at   least   75%   of   students   enrolled   for   the   full   school   year   will   make   more   than   77

one   year   of   academic   growth   in   reading   and/or   read   at,   or   above,   grade   level   on   the   

76  Students   enrolled   at   The   Leadership   School   for   three   or   more   consecutive   years.   
77  A   full   year   is   defined   as   enrolled   by   October   1   of   each   year.   
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Fountas   &   Pinnell   Benchmark   Assessment   System    (F&P   BAS) .   78

  
Goal   3   -   NWEA   (Ranked   Performance):     

● By   year   five,   our   students   will   score   in   the   75th   percentile   of   test-takers   in   reading   and   
mathematics   on   NWEA,   a   nationally   norm-referenced   growth   measured   assessment.   
Table   11   shows   the   benchmark   targets   that   The   Leadership   School   will   be   accountable   for   
leading   to   our   five   year   goal.     

  
Table   11.   NWEA   Student   Percentile   Targets   79

Year   Grades   Reading   Percentile   Math   Percentile   

Y1:   2021-2022   K-2   Determine   Baseline   Determine   Baseline   

Y2:   2022-2023   K-3   50th   50th   

Y3:   2023-2024   K-4   60th   60th   

Y4:   2024-2025   K-5   65th   65th   

Y5:   2025-2026   K-6   75th   75th   

 
 
Goal   4   -   NWEA   (Growth):     

● Annually,   students   enrolled   for   the   full   school   year   will   achieve   an   average   of   at   least   
1.25   years   of   academic   growth   in   reading   and   mathematics,   as   measured   by   multiple   
administrations   of   NWEA.   

  
  

Culture   and   Community   Goals     
Goal   5   -   Attendance:     

● Annually,   for   the   first   three   years,   we   will   have   at   least   a   90%   average   daily   attendance   
rate.   By   year   five,   we   will   increase   to   93%   average   daily   attendance   rate.   As   of   2019,   the   
state   average   daily   attendance   rate   was   87.3%.   The   Normandy   Schools   Collaborative   and   
adjacent   districts   had   average   daily   attendance   rates   ranging   between   70.%   -   81.2%,   
while   the   highest   performing   districts   in   our   area   have   rates   above   93%.   Therefore,   we   
have   rooted   our   attendance   goal   in   the   current   reality   of   the   target   population   and   the   
anticipated   strong   partnerships   with   families   to   ensure   a   higher   attendance   rate   than   what   
has   been   the   norm   for   our   target   population.     

 

78  For   more   information   on   the   F&P   BAS,   visit    https://www.fountasandpinnell.com/bas/ .     
79  Students   enrolled   at   The   Leadership   School   for   three   or   more   consecutive   years.   
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Goal   6   -   Student   Leadership:   
● Before   renewal,   The   Leadership   School   will   achieve   the    Leader   in   Me    Lighthouse   School   

Certification   by   meeting   the   following   criteria:     80

○ The   principal,   school   administration   and   staff   engage   in   ongoing   learning   and   
develop   as   leaders,   while   championing   leadership   for   the   school.   

○ Leadership   principles   are   effectively   taught   to   all   students   through   direct   lessons,   
integrated   approaches,   and   staff   modeling.   Students   are   able   to   think   critically   
about   and   apply   leadership   principles.   

○ Families   and   the   school   partner   together   in   learning   about   the   7   Habits   and   
leadership   principles   through   effective   communication   and   mutual   respect.   

○ The   school   community   is   able   to   see   leadership   in   the   physical   environment,   hear   
leadership   through   the   common   language   of   the   7   Habits,   and   feel   leadership   
through   a   culture   of   caring,   relationships,   and   affirmation.   

○ Leadership   is   shared   with   students   through   a   variety   of   leadership   roles   and   
student   voice   leads   to   innovations   within   the   school.   

○ Schoolwide,   classroom,   family   and   community   leadership   events   provide   
authentic   environments   to   celebrate   leadership,   build   culture,   and   allow   students   
to   practice   leadership   skills.   

○ The   school   utilizes   The   4   Disciplines   of   Execution   process   to   identify   and   track   
progress   toward   the   high   priority   goals   of   the   school,   classroom,   and   staff   
members.   

○ Students   lead   their   own   learning   with   the   skills   to   assess   their   needs,   set   
appropriate   goals,   and   carry   out   action   plans.   They   track   progress   toward   goals   in   
Leadership   Notebooks   and   share   these   notebooks   with   adults   in   student-led   
conferences.   

○ Teacher   planning   and   reflection,   trusting   relationships,   and   student-led   learning   
combine   to   create   environments   for   highly   engaged   learning .   81

  
Goal   7   -   Positive   School   Culture:   

● Annually,   for   the   first   three   years,   at   least   85%   of   students   will   respond   positively   on   the   
Panorama   Education   survey   that   their   voice   matters   in   the   school   and   that   they   are   
satisfied   with   our   culture.   By   year   five,   student   voice   and   satisfaction   will   increase   to   
95%   of   students.   

● Annually,   for   the   first   three   years,   85%   of   parents/family   members   will   respond   
positively   on   the   Panorama   Education   Family   &   Community   Engagement   survey   that   

80  See   Appendix   D   for   Lighthouse   Certification   rubrics.     
81   What   is   a   Leader   in   Me   Lighthouse   School?   (n.d.).   Retrieved   from   
https://www.leaderinme.org/faq/what-is-a-leader-in-me-lighthouse-school/    
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they   are   satisfied   with   the   school.   By   year   five,   satisfaction   will   increase   to   95%   of   
parents/family   members.   

● Annually,   90%   of   staff   members   will   respond   positively   on   the   Panorama   Education  
survey   that   their   voice   matters   in   the   school   and   that   they   are   satisfied   with   our   culture.   

 
Goal   8   -   Student   Retention:   

● Annually,   at   least   85%   of   students   enrolled   on   October   1   will   be   re-enrolled   the   following   
year,   as   measured   by   the   percent   of   students   who   leave   the   school   for   reasons   other   than   
moving   out   of   the   enrollment   zone.     

  
Goal   9   -   Staff   Retention:   

● Annually,   regretted   staff   attrition   remains   lower   than   5%.   
  

Governance,   Finance   and   Operations   Goals     
Goal   10   -   Board   Engagement:   

● Each   year,   100%   of   board   members   will   attend,   at   a   minimum,   80%   of   the   scheduled   
board   meetings.   

● For   each   fiscal   year,   100%   of   board   members   will   contribute   financially   to   fundraising   
goals.     

  
Goal   11   -   Financial   Sustainability:     

● By   year   three,   The   Leadership   School   will   maintain   at   least   30   days   of   cash   on   hand   at   all   
times.   

● For   each   fiscal   year,   the   annual   audit   will   have   no   material   findings   and   unqualified   
opinion.   

 
Goal   12   -   Data   Reporting:   

● Annually,   at   least   90%   of   state   data,   reporting   and   compliance   submissions   to   the   sponsor   
and   to   DESE   will   be   accurate   and   on   time.   
  
  

Comparison   Data   
Normandy   Schools   Collaborative     
Our   school   will   launch   within   the   boundaries   of   the   Normandy   Schools   Collaborative.   Therefore,   
we   have   reviewed   the   state   achievement   data   of   all   relevant   schools   within   the   district.     82

  
  

82  At   the   start   of   2019-20,   the   district   moved   to   an   ele-middle   model   consisting   of   five   schools   with   grades   1-8.   
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Table   12.   2019   Normandy   MAP   Proficiency   Levels   by   School   

School     ELA   Proficiency   Math   Proficiency   

District   Average   15.4%   7.3%   

Barack   Obama   Elementary   14.3%   15.7%   

Lucas   Crossing   Elementary   7.6%   6.5%   

Jefferson   Elementary   24.8%   15.0%   

Washington   Elementary   17.1%   15.2%   

7th/8th   Grade   Center   11.7%   1.9%   

  
In   December   2019,   The   Opportunity   Trust   compiled   a   report,    District   Performance   Diagnostic:   
Normandy   Schools   Collaborative,    detailing   student   achievement   outcomes   throughout   the   
Normandy   district   over   time .   The   report   summarizes   student   achievement   as   follows:   83

● In   ELA,   Normandy   has   declined   by   more   than   6%   points   relative   to   the   state   since   2010;   
only   from   2015-17   did   it   improve.     

● In   Math,   Normandy   is   performing   at   virtually   the   same   level   as   2010   relative   to   the   state.   
● The   largest   declines   from   2018   to   2019   were   in   Obama   Elementary   and   Jefferson   

Elementary,   some   in   excess   of   15%   points.   
● Even   when   compared   just   to   other   high-poverty   schools   statewide,   Normandy   students   

are   well   below   average.   
● Normandy’s   Black   students   are   significantly   behind   both   Black   and   White   students   

statewide.   Normandy’s   Black   students   are   40%   points   behind   White   students   statewide   in   
ELA   grade   3   and   32%   points   in   Math   grade   8,   key   “gateway”   measures   for   later   success.   

● Compared   to   their   academic   peers,   students   in   Normandy   are   learning   less   year-to-year   
compared   to   other   districts   statewide.   

● In   addition   to   being   2   grade   levels   behind   average   nationally,   students   in   Normandy   grow   
less   (0.74)   than   one   grade   level   per   year.   

  
The   figures   below   show   Normandy   Schools   Collaborative   changes   in   student   proficiency   in   
English   Language   Arts   and   Mathematics   from   2010   through   2019   as   compared   to   the   MO   state   
average,   St.   Louis   County   average   and   neighboring   school   districts’   average.   84

  
  
  

83  See   Appendix   L   for   the   full   report.   Retrieved   from   
https://theopportunitytrust.org/wp-content/uploads/2020/02/NormandyCompendium_201912.pdf     
84  These   figures   from   the    District   Performance   Diagnostic:   Normandy   Schools   Collaborative    reflect   data   for   the   
Normandy   School   District   (2010   -   2015)   and   Normandy   Schools   Collaborative   (2016-2019).     
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Figure   8.   English   Language   Arts   Performance,   from   2010   -   2019   

  
  
  

Figure   9.   Math   Performance,   from   2010   -   2019   
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Adjacent   St.   Louis   County   School   Districts   
The   Normandy   Schools   Collaborative   has   a   43.45%   student   mobility   rate.   Many   families   move   
to   adjacent   districts,   which   also   have   mobility   rates   at   or   above   the   state   average   of   22.46%.   
Because   we   know   that   families   will   move   between   these   districts,   we   have   included   comparison   
data   for   the   five   school   districts   adjacent   to   Normandy   in   Table   13.   Each   of   these   districts   serve   a   
similar   target   demographic   with   greater   student   outcomes   Normandy   but   also   below   the   state   
averages   for   English-Language   Arts   and   Mathematics.     

  
Table   13.   2019   MAP   Proficiency   Levels   for   Adjacent   District   

School   or   District   ADA   Rate  Mobility   
Rate   

FRL   Rate  ELA   
Proficiency   

Math   
Proficiency   

State   87.3%   22.46%   50%   48.7%   41.9%   

Normandy   70.2%   43.45%   96.6%   15.4%   7.3%   

Ferguson-Florissant   76.2%   35.60%   100%   26.9%   17.4%   

Jennings   77.2%   29.56%   100%   24.4%   24.9%   

Ritenour   81.2%   22.67%   100%   34.2%   28.2%   

St.   Louis   City   77.2%   46.03%   100%   22.7%   17.7%   

University   City   77.6%   26.91%   99.1%   33.5%   26.3%   

  
Aspirational   Peer   Schools   

● Meramec   Elementary    serves   approximately   365   kindergarten   through   5th   grade   
students   in   the   Clayton   School   District.   Clayton   is   regarded   as   one   of   the   best   performing   
school   districts   in   our   area,   known   for   high   quality   teaching,   rigorous   academic   
experiences   and   strong   K-12   and   post-secondary   outcomes   for   students .   Meramec   is   85

their   highest   performing   elementary   school,   located   less   than   10   miles   from   each   of   the   
elementary   schools   within   the   Normandy   School   Collaborative.   As   Table   14   shows,   the   
outcomes   for   students   at   Meramec   are   drastically   different   from   those   in   our   less   affluent   
target   area.   Their   students   outperform   the   state   average   by   30-40%,   which   is   an   outcome   
we   hope   to   achieve   at   The   Leadership   School.    
  

● Bellerive   Elementary    serves   roughly   375   kindergarten   through   5th   grade   students   in   the   
Parkway   School   District.   Like   many   Parkway   schools,   Bellerive   uses   the    Leader   in   Me   
program   to   combine   learning   and   leadership.   According   to   their   website,   “While   learning   
is   the   main   mission   at   Bellerive,   we   are   a   Leader   in   Me   Lighthouse   school   and   students   

85   https://www.claytonschools.net/site/Default.aspx?PageID=121   
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are   also   provided   with   a   variety   of   leadership   opportunities   that   encourage   them   to   be   a   
well-rounded   citizen.   Students   are   expected   to   work   to   their   fullest   potential   while   being   
encouraged   and   supported   by   our   caring   staff” .   Bellerive   achieved   their   Lighthouse   86

certification   in   2015;   it   is   our   goal   to   reach   this   distinction   before   our   fifth   year.  
  

● Brookside   Charter   School    serves   pre-kindergarten   through   8th   grade   students   in   Kansas   
City,   MO.   They   serve   a   similar   target   demographic   as   The   Leadership   School,   share   a   
similar   educational   philosophy   of   educating   the   whole   child,   and   utilize   the    Leader   in   Me   
program   to   teach   leadership   and   life   skills.   At   Brookside,   they   “aim   to   develop   leaders   
who   bravely   make   the   world   a   more   just   place.   [They]   nurture   the   whole   child,   instill   a   
growth   mindset,   and   foster   cultural   competence.”   87

  
Table   14.   2019   MAP   Proficiency   Levels   for   Peer   Schools   

School   
  

ADA   Rate   Mobility   
Rate   

FRL   Rate   ELA   
Proficiency   

Math   
Proficiency   

State   87.3%   22.46%   50%   48.7%   41.9%   

Normandy   70.2%   43.45%   96.6%   15.4%   7.3%   

Meramec   Elem.   96.1%   16.09%   11.5%   80.9%   79.3%   

Bellerive   Elem.     94.1%   34.28%   23.3%   54.0%   53.1%   

Brookside   Charter   76.1%   18.84%   100%   31.1%   46.2%   

  
  

Year   1   Priorities   
While   we   have   set   very   ambitious   goals   over   the   life   of   our   charter,   we   also   recognize   that   we   
need   to   focus   on   a   small   set   of   high   priority   goals   at   any   given   time.   In   our   founding   year,   we   
will   prioritize   the   following:     

1. Recruit   and   train   high-quality   teachers   to   implement   high-quality   curriculum   
2. Develop   a   cohesive   system   for   collecting,   analyzing,   and   using   data   to   understand,   

address,   and   close   achievement   gaps   
3. Cultivate   a   nurturing   school   culture   grounded   in   high   academic   press   and   high   

personalization   
4. Establish   operational   systems   and   processes   that   support   student   learning   and   leadership   

86   https://www.parkwayschools.net/domain/447   
87   http://brooksidecharter.org/about/   
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A.8   School   Climate   and   Culture   
The   Leadership   School’s   ultimate   vision   is   to   equip   our   students   to   lead   lasting   change   for   their   
communities   and   our   world.   All   members   of   our   school   community   will   be   expected   to   remain   
focused   on   this   vision   at   all   times   and   operate   in   ways   that   reflect   such   commitment.   In   addition,   
our   mission   and   vision   of   creating   leaders   and   learners   will   require   a   high   level   of   personal   
accountability   from   all   members   of   the   school   community;   we   aim   to   foster   shared   ownership   of   
our   mission   and   vision.   
  

Core   Values     
The   Leadership   School   believes   that   a   culture   built   on   our   core   values   represents   the   essence   of  
our   school,   and   will   create   a   safe   and   supportive   learning   environment.   We   believe   children   who   
are   cared   for,   and   believed   in,   will   develop   the   capacity   to   believe   in,   and   care   for,   themselves   
and   others.   At   The   Leadership   School,   we    L.E.A.D.    with:   

● L ove:   We   show   great   interest,   collegiality   and   positivity   in   our   interactions   with   all   
members   of   our   community.   We   cultivate   a   sense   of   empathy   through   strong   
relationships,   collaboration,   and   focusing   on   community   above   self.   

● E xcellence:   We   always   strive   for   our”good”   to   become   “better”,   and   our   “better”   to   
become   our   “best”,   in   all   areas,   for   all   members   of   the   community.     

● A uthenticity:   We   ensure   alignment   of   our   learning   to   authentic   work,   hold   ourselves   to   
the   highest   levels   of   integrity,   employ   just   and   equitable   practices,   and   remain   true   to   our   
mission   at   all   times.     

● D iscipline:   We   set   and   accomplish   our   personal   and   collective   goals.   In   the   face   of   
adversity,   we   stay   the   course,   persevere,   and   accomplish   the   task.   

  
We   believe   that   culture   begins   with   the   administration   and   staff.   We   cannot   expect   from   students   
anything   we   are   not   willing   to   do   as   the   adults   in   the   school   community.   Furthermore,   we   are   
committed   to   staff   professional   development   and   practice   in   our   L.E.A.D.   values.   Therefore,   all   
adults   will   hold   high   expectations   for   themselves   and   will   be   open   to   receiving   feedback.   We   
believe   feedback   is   an   act   of   love.   As   such,   constant   iteration   is   required   as   we   work   towards   
excellence.   This   feedback   and   iteration   will   likely   take   many   forms;   being   both   formal   and   
informal,   the   expectation   is   that   all   members   give   and   receive   feedback,   regardless   of   titles.   This   
intentionality   will   allow   us   to   model   transparency,   authenticity   and   continual   learning,   which   sets   
a   clear   bar   for   our   students.   In   addition,   continual   feedback   will   help   adult   leaders   remain   clear   
about   our   current   outcomes   and   the   steps   necessary   to   reach   goals.     
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Through   this   unified   approach,   when   you   walk   into   our   school   you   will   see   self-directed   students   
articulating   their   needs   and   advocating   for   themselves.   You   will   see   enthusiastic   students   
checking   the   weekly   assignment   board   for   their   duties   for   the   week.   You   may   see   a   student   ask   
permission   to   go   to   the   calming   station   because   she   realizes   she   needs   time   away   from   the   group.   
You   may   see   a   student   explaining   the   dynamics   of   a   group   project   to   school   visitors.   Most   
importantly,   you   will   see   students   excited   to   learn   because   they   are   able   to   see   the   progress   they   
are   making   and   the   goals   that   they   are   accomplishing.   To   achieve   these   outcomes,   we   focus   on   
three   interconnected   approaches:   1)   Social   Emotional   Learning   as   an   integral   school   practice,   2)   
the    Leader   In   Me    program   as   our   primary   leadership   development   programming,   and   3)   the   use   
of   Conscious   Discipline   as   the   philosophy   behind   our   behavioral   expectations   and   discipline   
practices.     
  

Social-Emotional   Learning   
The   Collaborative   for   Academic,   Social   and   Emotional   Learning   (CASEL)    — the   leading   88

national   organization   dedicated   to   advance   the   science,   practice   and   policy   of   SEL —    describes   
Social-Emotional   Learning   (SEL)   as   “the   process   through   which   students   gain   and   effectively   
apply   the   knowledge,   attitudes,   and   skills   necessary   to   understand   and   manage   emotions,   set   and   
achieve   positive   goals,   feel   and   express   empathy   for   others,   develop   and   maintain   positive   
relationships,   and   make   responsible   decisions.”   The   Leadership   School   believes   that   a   positive   89

school   climate   and   social-emotional   learning   are   co-influential   and   that   both   are   needed   to:   
● promote   healthy   members   of   the   school   community.     
● provide   guidance   on   how   to   support   students   in   an   equitable,   collaborative,   and   healthy   

environment.     
● create   healthy,   safe,   nurturing,   and   developmentally   supportive   schools.   
● develop   students’   social   and   emotional   competencies   as   one   mechanism   to   foster   optimal   

learning   experiences     
● provide   a   focused   strategy—   not   only   for   improving   school   climate   and   student   

engagement   but   also   for   improving   student   learning.     
● make   learning   interactive.     
● using   instructional   practices   and   structures   that   encourage   student-led   discussions,   

interactions,   and   teamwork.     
● Elevating   student   voice,   providing   all   students   with   opportunities   to   be   leaders,   

problem-solvers,   and   decision-makers.   
  
  
  

88  For   more   information   on   CASEL,   visit    https://casel.org .     
89   What   is   SEL?   (n.d.).   Retrieved   from    https://casel.org/what-is-sel/     
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Leader   in   Me   
Leader   in   Me    (LiM)   is   an   evidence-based   school   model   that   empowers   students   with   leadership   
and   life   skills   needed   to   thrive   in   the   21st   century .   It   combines   an   intentional   focus   on   culture,   90

academics   and   leadership.     
  

Figure   10.    Leader   in   Me    Holistic   Approach   

  
Note.    Reprinted   from    www.leaderinme.org .    91

  
These   three   components   of   LiM   work   together   to   create   a   strong   school   culture,   and   align   
directly   with   our   primary   tenets:   sense   of   belonging,   rigorous   academic   experiences   and   
authentic   leadership.   In   addition,   LiM’s   Personal   and   Interpersonal   Effectiveness   Competencies   
map   directly   to   CASEL’s   5   Core   Competencies   making   it   a   very   aligned   tool   for   reaching   our   
Social-Emotional   Learning   outcomes.   
  

The   7   Habits   of   Happy   Kids   
A   core   component   of   the   LiM   program   is   involves   mastering   FranklinCovey’s   7   Habits :   92

● Habit   1:   Be   Proactive   -   teaching   students   to   take   ownership   of   their   learning.     
● Habit   2:   Begin   With   the   End   in   Mind   -   teaching   students   how   to   have   and   work   a   plan.     
● Habit   3:   Put   First   Things   First   -   teaching   students   how   to   prioritize   their   homework   

before   play.   
● Habit   4:   Think   Win   -   teaching   students   to   understand   that   everything   can   be   negotiated.     
● Habit   5:   Seek   First   to   Understand,   Then   to   Be   Understood   -   teaching   students   the   value   of   

understanding   other   people's   point   of   view,   and   that   it   is   just   as   important   to   have   your   
point   of   view   understood.     

● Habit   6:   Synergize   -   teaching   students   the   value   of   collaboration   with   their   peers.     

90   What   is   Leader   in   Me?   -   About   Us.   (n.d.).   Retrieved   from    https://www.leaderinme.org/what-is-leader-in-me/     
91   What   is   Leader   in   Me?   -   About   Us.   (n.d.).   Retrieved   from    https://www.leaderinme.org/what-is-leader-in-me/     
92   The   7   Habits   of   Happy   Kids.   (n.d.).   Retrieved   from    https://www.leaderinme.org/the-7-habits-of-happy-kids/    
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● Habit   7:   Sharpen   the   Saw   -   teaching   students   how   to   have   a   balanced   life.   
  

Our   students   will   receive   weekly   lessons   and   constant   reinforcement   and   practice   of   these   habits.   
The   mastery   of   these   habits   strengthens   the   students’   abilities   to   be   academically   successful.   As   
students   work   individually   to   master   these   habits,   our   faculty   and   staff   will   also   work   to   master   
and   model   effective   use   of   these   habits   for   our   students.   We   will   track   and   monitor   school-wide   
goals   to   make   our   work   transparent   and   engage   all   members   of   the   school   community,   as   well   as   
celebrate   the   degree   to   which   we   are   living   out   the   habits   in   our   daily   lives   to   achieve   our   goals.   
We   see   the   LiM   habits   as   a   tool   to   living   out   our   core   values.   Table   15   shows   how   the   habits   
align   to   our   core   values.     
  

Table   15.   TLS   Core   Values   Alignment   with   Leader   in   Me   Habits   

TLS   Core   Values   Love   Excellence   Authenticity   Discipline   

LiM   Habits           

Be   Proactive     X     X   

Begin   with   the   End   in   Mind     X     X   

Put   First   Things   First     X   X   X   

Think   Win-Win   X     X     

Seek   First   to   Understand,   
Then   to   Be   Understood   

X     X     

Synergize   X   X       

Sharpen   the   Saw   X     X   X   

Find   Your   Voice   and   Inspire   
Others   to   Find   Theirs   

X   X   X   X   

  
 
Student   Leadership   Over   the   Years   
The   Leadership   School   accounts   for   nine   years   of   our   students’   education.   Given   the   span,   we   
have   increasing   expectations   of   students   as   they   rise   throughout   the   program.   Therefore,   we   have   
broken   down   our   program   into   three   three-year   clusters   with   an   increasing   level   of   student   
leadership,   agency   and   autonomy   and   a   decreasing   level   of   teacher   direction   both   within   clusters   
and   from   one   cluster   to   the   next.   
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● Kindergarten   -   2nd   Grade:   Laying   the   foundation.    In   this   grade-band,   students   are   
entering   with   limited   experience   of   what   it   means   to   be   a   part   of   a   school   community.   
Therefore,   students   will   require   significant   teacher   direction   to   ensure   that   classrooms   are   
spaces   where   everyone   is   valued   and   honored.   Once   teachers   set   up   the   structures,   
students   will,   however,   take   on   the   role   of   maintaining   and   improving   upon   systems.   For   
example,   teachers   at   this   level   might   create   a   student   of   the   week   schedule   where   every   
child   gets   an   opportunity   to   be   celebrated   and   valued   by   highlighting   who   they   are   as   a   
person.     
  

This   grade-band   will   also   represent   the   most   teacher-directed   instruction   in   our   school,   as   
students   are   building   their   academic   foundation.    That   said,   each   day   will   include   
meaningful   opportunities   for   students   to   engage   with   their   teachers   and   begin   to   make   
decisions   about   how   to   guide   their   own   development.   By   the   time   students   reach   second   
grade,   they   will   understand   how   to   track   and   monitor   their   own   goals   and   begin   to   set   
their   own   individual   targets.   In   this   cluster,   we   want   our   students   to   build   a   strong   work   
ethic   and   sense   of   responsibility   for   themselves   and   their   school   community.     
  

● 3rd   Grade   -   5th   Grade:   Building   capacity.    As   students   move   into   and   through   this   next   
cluster,   it   will   be   essential   that   students   take   the   reins   of   ensuring   that   everyone   in   our   
school   feels   a   sense   of   belonging   and   is   valued.   Therefore,   students   will   be   responsible   
for   designing   and   implementing   systems   and   structures   that   allow   them   to   address   any   
culture   breaches   or   incidents   that   are   not   reflective   of   our   core   values.   We   anticipate   that  
our   students   will   continue   to   need   guidance   and   coaching   from   their   teachers   as   they   take   
on   more   ownership.   Through   our   morning   meeting,   closing   circle   and   leadership   lessons,   
we   will   provide   ample   space   for   students   to   receive   feedback   from   their   teachers   and   
peers,   and   to   reflect   upon   their   leadership   skills.     
  

In   addition,   the   academic   program   in   this   cluster   will   give   students   more   opportunities   to   
own   their   personal   academic   goals.   At   this   point,   students   have   a   greater   understanding   of   
how   they   learn   best   and,   therefore,   will   advocate   more   strongly   to   their   teachers   
regarding   their   needs   and   interests.   We   will   see   classes   shift   to   having   more   components   
of   the   school   day   that   are   student-directed.   We   will   see   teachers   providing   support   and   
feedback   to   students   when   they   try   and   fail,   and   encouraging   them   to   try   again.     
  

● 6th   Grade   -   8th   Grade:   Leading   the   charge.    By   this   grade-band,   our   students   are   truly   
leading   the   charge   when   it   comes   to   all   aspects   of   our   school   community.   In   terms   of   
maintaining   a   sense   of   belonging   and   a   shared   value   system,   our   middle   school   students   
will   develop   structures   for   monitoring,   assessing   and   revising   our   student-facing   policies   
and   practices.   Students   in   this   grade-band   will   take   on   defined   leadership   roles,   
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partnering   with   teachers,   school   leaders   and   board   members   to   make   high-level   decisions   
about   the   school.   For   example,   students   at   this   level   will   help   to   decide   the   details   of   
school-wide   structures   such   as   families   composed   of   students   from   all   grade   levels.   Our   
founding   middle   school   students   will   contribute   significantly   to   how   our   daily   schedule   is   
configured   for   students   at   this   age,   development   of   community   events   and   traditions   that   
are   created   to   ensure   that   middle   school   feels   like   a   separate   but   well-connected   time   in   
their   journey   at   The   Leadership   School.     

 
Everyone   Matters   
Part   of   the   journey   to   become   a   Lighthouse   School   as   discussed   in   section   A.7   means   ensuring   
that   we   are   engaging   our   students,   staff   and   families   as   outlined   in   the   Lighthouse   rubrics   (see   
Appendix   D).   Achieving   Lighthouse   status   before   year   five   will   validate   our   efforts   to   build   a   
strong,   positive,   and   effective   school   culture.   The   certification   is   evidence   that   schools   have   
produced   outstanding   results   in   school   and   student   outcomes,   by   implementing   the   process   with   
fidelity   and   excellence.   It   is   also   because   of   the   extraordinary   impact   that   the   schools   may   be   
having   on   staff,   students,   parents,   and   the   greater   community.   
  

The   Leadership   School   will   encourage   100%   of   students,   families   and   staff   to   commit   to   the   
success   of   the   entire   school;   we   will   need   leadership   from   all   levels   to   foster   the   desired   growth   
and   development   of   our   students.   For   us,   100%   commitment   means   being   actively   involved   in  
the   school   community.   Families   are   expected   to   contribute   to   the   creation   of   their   child’s   
Individual   Learning   Plan,   to   participate   in   the   school   community,   and   to   ensure   that   we   are   
accountable   to   all   kids   and   families.   During   the   global   pandemic,   and   resulting   stay   at   home   
orders,   we   have   realized   that   there   are   many   ways   for   parents   to   participate   in   the   life   of   the   
school   outside   of   physically   being   present   during   school   hours   or   meetings.   We   will   use   some   of   
the   lessons   learned   during   this   time   to   make   more   school   meetings   and   events   available   via   video   
conferencing,   as   well   as   use   more   creativity   in   how   parents   want   to   participate   in   our   school.   
When   we   ask   for   100%   commitment,   we   will   remain   open   to   that   looking   different   for   different   
families.     
  

Visual   Messaging   of   Values   And   Goals   
The   Leadership   School’s   physical   space   will   reflect   our   mission,   vision,   core   values   and   beliefs.   
Naturally,   this   means   that   the   visual   messaging   throughout   the   school   will   be   mostly   
student-created   and   rooted   in   the    Leader   in   Me    curriculum.   We   will   post   The   7   Habits   of   Happy   
Kids   throughout   the   building.   Goals   and   progress   towards   those   goals   will   be   showcased   in   
classrooms   and   hallways   throughout   the   building,   allowing   students   to   see   their   collective  
progress   in   real   time.   Positive   affirmations   will   also   be   placed   strategically   in   common   areas   like   
the   cafeteria,   gymnasium   and   main   office.   
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Class   and   School   Meetings   
Due   to   its   pivotal   nature,   The   Leadership   School   will   intentionally   promote   Social-Emotional   
Learning   through   our   school’s   systems   and   procedures.   For   instance,   all   classrooms   will   use   a   
morning   circle   to   set   the   tone   for   the   day   and   allow   students   a   safe   space   to   process   any   emotions   
that   could   deter   learning.   We   will   also   end   the   day   with   a   closing   circle   to   provide   time   for   daily   
reflection   to   consider   what   went   well   and   discuss   areas   for   growth.   To   build   and   nurture   
school-wide   connections,   we   will   have   weekly   school-wide   community   meetings   to   celebrate   our   
accomplishments   together,   as   well   as   acknowledge   any   challenges   that   affected   the   greater   
community.   Those   meetings   will   also   provide   students   and   teachers   with   opportunities   to   
celebrate   students   who   exemplify   our   core   values.   
  

Conscious   Discipline®   
The   Leadership   School   believes   that   for   every   student   action   there   is   a   reason   or   trigger.   
Therefore,   we   will   take   a   non-punitive   approach   to   discipline.   Studies   show   that   people   who   
have   experienced   trauma   may   become   triggered   into   responses   that   disrupt   their   ability   to   
comply,   thus   disrupting   their   ability   to   listen   or   learn.   We   believe   that   by   preparing   our   staff   to   
become   trauma-informed   educators   they   will   have   the   tools   to   disrupt   these   triggers,   not   
reinforce   them.   It   is   our   goal   to   reframe   how   adults   respond   to   children's   actions.   The   Leadership   
School   believes   that   punishment   intimidates   children   into   compliance   which   does   not   address   the   
root   cause   of   disruptive   behavior.   Instead,   we   believe   in   giving   students   the   opportunity   to   use   
behavioral   tools   to   articulate   their   needs   or   frustrations   and   behave   in   a   more   productive   way.   
Therefore,   we   are   using    Conscious   Discipline   (CD)   as   the   foundation   of   our   behavior   93

management   system.    We   will   provide   training   for   faculty   and   staff   (during   our   summer   
development   and   at   regular   intervals   throughout   the   school   year)   in   the   area   of   CD,   which   is   a   
program   for   comprehensive   social-emotional   classroom   management.   It   establishes   a   creative   
learning   environment   where   children   feel   cared   for   and   safe,   allowing   students   to   begin   learning   
conflict   resolution,   managing   their   emotions   and   taking   responsibility   for   their   actions.   CD   
believes   that   there   are   seven   skills   of   discipline   that   are   needed   to   transform   everyday   discipline  
issues   into   teaching   moments.   The   seven   skills   are   composure,   encouragement,   assertiveness,   
choices,   empathy,   positive   intent   and   consequences.   They   teach   children   the   social   emotional   and   
communication   skills   necessary   to   manage   themselves   and   develop   prosocial   behaviors.   As   94

mentioned   in    A.1:   Mission,   Vision,   Philosophy   and   Goals,    we   are   learning   from   school’s   like   Van   
Ness   Elementary   in   Washington,   D.C,   which   serves   as   a   model   for   CD.     
  

Because   adult   awareness   is   critical   in   a   non-punitive   approach   to   discipline,   The   Leadership   
School   will   need   investment   from   the   entire   staff.    All   staff   members   are   required   to   build   strong   

93  For   more   information   on    Conscious   Discipline,    visit    https://consciousdiscipline.com .     
94   Methodology.   (n.d.).   Retrieved   from    https://consciousdiscipline.com/methodology     
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relationships   that   help   students   develop   internal   capacities   for   self-management.   As   a   result,   we   
believe   our   approach   will   help   students   to   be   learning-ready   and   create   a   healing   community.   
Thus,   we   will   create   a   school   where   students   are   able   to   make   decisions   that   positively   affect   
themselves   and   our   community   in   the   present   and   in   the   future.     
  

Well-Being   Barometer   
To   further   support   the   implementation   of   CD   and   SEL,   each   classroom   will   have   a   chart   that   
focuses   on   student   needs   at   any   given   moment,   rather   than   discipline   infractions   like   a   typical   
“behavior   chart”.   We   will   call   our   chart   a   “well-being   barometer”   because   of   its   internal   focus   on   
how   students   are   doing   at   the   moment.   The   chart   will   not   list   punitive   markers,   but   rather   will   
include   zones   that   describe   emotions   (i.e.   happy,   surprised,   afraid,   angry,   sad,   excited,   disgusted).   
Students   will   be   able   to   communicate   to   the   teacher   what   their   emotional   thermometers   read   by   
moving   the   clothespin   to   the   zone   that   best   communicates   what/how   they   are   feeling.   Well-Being   
Barometers   will   also   give   the   teacher   the   ability   to   gauge   the   classroom   and   see   where   deeper   
inquiry   and   support   is   needed.   
 
Reboot   Stations   
We   also   understand   that   learning   to   manage   one’s   emotions   is   a   process,   and   sometimes   part   of   
the   process   requires   time   alone.   Therefore,   we   will   have   reboot   stations   in   each   classroom.   
Reboot   stations   are   areas   where   students   can   choose   to   spend   ten   minutes   to   remove   themselves   
from   the   group   to   process   their   emotions   and   articulate   their   needs.   Each   station   will   be   equipped   
with   a   sign-in   chart,   an   emotion   gauge,   timer,   stress   relieving   activities   and   an   area   for   students   
to   comfortably   relax.   If   the   student   is   not   ready   to   return   to   the   group   after   ten   minutes   the   
teacher   will   inform   the   office   and   the   office   will   send   in   additional   support   (i.e.   Director   of  
Student   Affairs,   Social   Worker,   School   Counselor   or   another   teacher).    We   also   acknowledge   that   
some   students   may   need   interventions   from   professional   agencies   and   are   committed   to   working   
with   outside   agencies   to   bring   social-emotional   balance   to   our   students.   

  
Discipline   Policy   
While   we   believe   that   our   behavior   management   approach,   focus   on   social-emotional   learning   
and   implementation   of   the    Leader   in   Me    will   mitigate   and   address   the   bulk   of   behaviors   that   are   
not   aligned   to   our   core   values,   there   may   be   instances   when   student   behavior   requires   a   response   
from   our   administration.    At   The   Leadership   School   we   believe   all   students   want   to,   and   can,   
positively   conduct   themselves   in   an   academic   environment.   We   believe   that   all   students   want   to   
learn   in   a   safe   environment,   and   can,   and   will   exhibit   conducive   behaviors.   We   also   understand   
that   there   will   be   a   behavioral   learning   curve   as   our   students   are   taught   how   to   engage   in   our   
school   environment.   This   means   that   students   may,   at   times,   exhibit   behavior   that   does   not   meet   
our   community   expectations.   When   this   occurs,   we   will   utilize   a   behavioral   management   plan   to   
increase   our   intentional   support   to   help   students   learn   techniques   and   strategies   that   they   can   
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utilize   in   those   instances.   Our   Students   Success   Team   will   develop   the   structure   and   framework   
for   our   behavioral   management   plans   during   our   year   one   professional   development/planning   
time.   These   documents   will   be   available   for   customization   when   it   is   warranted.     
  

Additionally,   emotions   can   sometimes   go   beyond   anger   or   frustration   and   turn   into   physically   or   
emotionally   threatening   situations.   At   all   times,   our   main   priority   will   be   the   safety   of   the   
community.   If   this   occurs,   students   will   be   removed   from   the   classroom   environment   to   address   
those   issues.   However,   we   believe   that   this   is   best   done   with   us   during   school.   Therefore,   
suspensions   from   regular   classroom   participation    will   be   in-school,   designed   and   managed   by   
our   counseling   staff.    Conscious   Discipline    has   a   built-in   structure   for   In-School   Suspension.   It   is   
designed   as   a   space   in   the   school   equipped   with   tools   that   help   students   de-escalate   and   process   
their   emotions   with   the   help   of   a   behavioral   interventionist   (in   our   case,   Director   of   Student   
Affairs   or   Guidance   Counselor).    
  

Suspension   from   regular   classroom   participation   will   also   occur   when   a   student’s   behavior   
results   in   chronic   and   extreme   disruption   of   the   educational   process,   and   is   such   that   the   student   
created   a   barrier   to   learning   for   themselves    and   other   students.   All   behavioral   plans   will   begin   
with   contacting   the   student’s   parent/guardian   and   end   with   a   school   and   family   conference.    Our   
discipline   policy   complies   with   all   federal   and   state   statutes   pertaining   to   school   safety,   including   
but   not   limited   to   the   Missouri   Safe   Schools   Act   ( RSMo   160.261 ).   A   draft   of   our   policy   can   be   
reviewed   in   Appendix   P.   During   our   planning   year,   we   will   review   this   document   with   members   
of   our   design   team   and   solicit   community   feedback   prior   to   finalizing   our   policies.     
  

Long   Term   Suspension   &   Expulsion   
A   long-term   suspension   or   expulsion   is   the   exclusion   of   a   student   from   the   student’s   regular   
school   program   for   an   extended   period   of   time.   “Suspensions   are   usually   for   a   fixed   amount   of   
time   with   the   student   automatically   returning   to   class   after   the   suspension   is   completed”,   and   a   
conference   is   held   with   the   student   and   family.   “An   expulsion   generally   means   that   the   student   is   
removed   from   school   for   an   indefinite   period   of   time   until   the   student   is   reinstated   by   the   
[Board]” .   This   type   of   removal   from   our   school   program   would   only   occur   if   a   student   posed   95

an   imminent   threat   or   serious   harm   to   other   students   or   staff.    The   Leadership   School   will   report   
all   crimes   that   occur   on   school   grounds   to   law   enforcement,   including   those   outlined   in   RSMo   
160.261.   

● First   or   second-degree   murder   under   RSMo   565.020,   .021.   
● Voluntary   or   involuntary   manslaughter   in   the   first   or   second   degree   under   RSMo   
● 565.023,   .024,   .027.   

95  Missouri   Department   of   Elementary   and   Secondary   Education.   Student   Discipline.   
https://dese.mo.gov/financial-admin-services/school-governance/student-discipline#suspension   
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● Kidnapping   in   the   first   or   second   degree   under   RSMo   565.110,.120   RSMo.   First-,   
second-   or   third-degree   assault   under   RSMo   565.050,   .052,   .070.   Sexual   assault   or   
deviate   sexual   assault   under   RSMo   566.040,   .070.   Forcible   rape   or   sodomy   under   RSMo   
566.030,   .060.   

● Burglary   in   the   first   or   second   degree   under   RSMo   569.160,   .170.   Robbery   in   the   first   
degree   under   RSMo   570.023.   

● Manufacture   of   a   controlled   substance   under   section   579.055   
● Delivery   of   a   controlled   substance   under   section   579.020   
● Possession   of   a   weapon   under   chapter   571.   
● Arson   in   the   first   degree   under   RSMo   569.040.   
● Property   damage   in   the   first   degree   under   RSMo   569.100.   
● Child   molestation   in   the   first,   second,   or   third   degree   pursuant   to   RSMo   566.067,   .68,   .69     
● Sexual   misconduct   involving   a   child   pursuant   to   RSMo   566.083.   
● Sexual   abuse   pursuant   to   RSMo   566.100.   
● Harassment   in   the   first   degree   under   RSMo   565.090.   
● Stalking   in   the   first   degree   under   RSMo   565.225.   

  
Student   and   Family   Buy-In   
The   Leadership   School   believes   that   you   cannot   force   culture;   it   has   to   be   a   belief   system   
embraced   by   the   teaching   staff,   the   students   and   our   families.   Our   hiring   process   will   seek   
teachers   who   are   deeply   aligned   to   our   mission,   values   and   approach   to   student   learning   and   
leadership.   This   includes   our   approach   to   discipline.   We   also   believe   that   having   our   students   
embrace   their   leadership   potential   and   having   ownership   of   their   academic   journey   will   
strengthen   their   desire   to   embrace   our   school   culture.   As   families   see   their   students   transform   
into   leaders,   and   learn   to   support   their   students   in   that   journey,   we   believe   that   their   investment   
will   only   deepen.   Through   our   intentionality   with   all   stakeholders,   we   foresee   our   desired   culture   
becoming   a   reality.   

  
Student   Onboarding     
As   our   culture   will   likely   be   a   shift   from   the   students’   previous   school   experiences,   we   will   
implement   a   student   (as   well   as   family)   onboarding   process   for   new   students.   All   of   our   founding   
students   will   attend   an   onboarding   session   before   school   begins   in   August   to   learn   about   the   
components   of    Leader   in   Me,   Conscious   Discipline    and   our   SEL   approach.   They   will   also   learn   
procedures   and   routines   embedded   in   these   systems   such   as   the   reboot   routines   and   how   to   use   
the   well-being   barometer,   as   well   as   general   procedures   like   how   to   transition   in   the   hallway   and   
use   hand   signals   to   communicate   with   teachers   without   being   disruptive   The   onboarding   
experience   will   also   be   filled   with   positive   interactions   and   icebreakers   with   the   teachers,   staff   
and   peers.   This   time   before   the   year   will   be   focused   on   the   most   important   things   that   students   
need   to   know   to   feel   comfortable   and   successful   on   the   first   day   of   school.   During   the   first   six   
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weeks   of   school,   we   will   continue   to   introduce   students   to   part   of   our   culture   in   digestible   ways.   
We   will   work   closely   with   the   trainers   from    Leader   in   Me    and    Conscious   Discipline    to   develop   a  
plan   for   implementing   those   programs   within   our   school.   As   discussed   in    A.5   Target   Population ,   
we   will   support   new   students   in   a   similar   way   with   more   targeted   and   personalized   resources   to   
help   them   learn   about   our   school’s   cultural   expectations   and   procedures.     
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Organizational   Plan     

B.1   Missouri   Non-Profit   
The   Leadership   School   is   organized   as   a   Missouri   nonprofit   501(c)(3)   corporation   incorporated   
pursuant   to   the   Missouri   Nonprofit   Corporation   Act   (RSMo.   355).   The   sole   purpose   of   The   
Leadership   School   is   to   educate   students   within   the   boundaries   of   the   Normandy   Schools   
Collaborative.   The   Leadership   School   is   applying   for   sponsorship   from   the   Missouri   Charter   
Public   Schools   Commission   (MCPSC).   The   full   application   will   be   available   on   the   school’s   
website   ( https://www.theleadershipschoolstl.org/ )   and   has   been   submitted   to   Joint   Executive   
Governing   Board   of   The   Normandy   Schools   Collaborative   and   the   Missouri   State   Board   of   
Education ,   in   compliance   with   RSMo.   160.405.1   of   the   state   statute   for   charter   schools.   96

Members   of   the   Board   of   Directors   (the   Board)   will   operate   at   all   times   as   stewards   of   public   
finances,   the   public   trust,   and   as   decision-making   public   servants   as   defined   in   RSMo.   105.450   
for   purposes   of   the   financial   disclosure   requirements.   The   Board   is   aware   of   their   obligations   to   
comply   with   all   laws   and   rules   related   to   schools,   governing   boards,   and   school   districts   as   
indicated   in   statutes   160.400   to   160.425   RSMo.     
   
Upon   approval   of   this   proposal,   The   Leadership   School   Board   will   hold   the   charter   and   be   
responsible   for:   

● Governing   all   schools   in   the   Local   Education   Agency   (LEA)   
● Meeting   the   terms   of   the   five   year   contract   with   the   Missouri   Charter   Public   School   

Commission   
● Fully   complying   with   Missouri’s   Sunshine   Law,   state   ethics   requirements,   and   all   

applicable   provisions   and   statutes,   including   the   regulations   set   out   in   Missouri   Revised   
Statutes   610.010   to   610.030,   including   but   not   limited   to:   holding   public   Board,   
committee,   and   subcommittee   meetings   with   adequate   advance   public   notice;   publicly   
documenting   Board   activities,   including   all   Board   meeting   minutes   and   Board   meeting   
attendance   rosters,   with   closed   meetings   and   records   allowed   in   some   limited   
circumstances;   permitting   recording   of   meetings;   recording   minutes   including   voting   
records   and   making   those   minutes   available   to   the   public;   abiding   by   all   rules   regarding   
electronic   transmission   of   messages   relating   to   public   business;   maintaining   records   of   
closed   meetings;   and,   ensuring   public   accessibility   (except   as   otherwise   provided)   

● Operating   with   the   awareness   that   the   Board   is   liable   for   acts   in   office   as   if   it   were   a   duly   
elected   school   board,   and   holding   appropriate   liability   insurance   

96  See   Appendix   Q   for   proof   of   submission.   
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● Ensuring   all   Board   members   complete   criminal   background   checks   and   Family   Care   
Safety   Registry   requests   checks   as   required   by   160.400.14   RSMo.   

● Ensuring   all   Board   members   submit   the   financial   disclosure   forms   and   annual   conflict   of   
interest   statements   required   by   the   Missouri   Ethics   Commission,   which   prohibit:   
receiving   compensation   other   than   reimbursement   of   actual   expenses   incurred   while   
fulfilling   duties   as   a   member   of   the   Board;   holding   any   office   or   employment   from   the   
Board,   the   school,   or   the   school’s   sponsor   while   serving   as   a   Board   member;   owning   or   
serving   as   an   employee   of   a   company   that   provides   substantial   fee-for-services   to   the   
school   

  
The   Board   has   adopted   a   set   of   corporate   bylaws,   which   set   forth   the   method   of   election   of   
officers   of   the   Board,   consistent   with   RSMo.   355.326,   and   a   conflict   of   interest   policy.    The   
Board   has   also   filed   a   Federal   Form   1023   request   for   tax-exempt   status   with   the   U.S.   Department   
of   Treasury,   which   has   been   approved.    
  

The   following   required   documents   included   in   Appendix   R   provide   documentation   of   The   
Leadership   School’s   legal   status   and   relevant   Board   policies.   

● Articles   of   Incorporation     
● Corporate   By-laws     
● Documentation   of   Missouri   Nonprofit   Status     
● Documentation   of   IRS   Nonprofit   Status     
● Compliance   with   Nondiscrimination   Laws     
● Conflict   of   Interest   Policies     

  
The   following   required   documents   are   included   in    C.2:   Financial   Management.   

● Criteria   for   Internal   Control   Policies     
● Financial   Management   Policies     

  
The   following   required   documents   will   be   provided   as   indicated.     

● Criminal   Background   and   Family   Care   Safety   Registry     
○ These   will   be   completed   after   charter   approval   and   establishment   of   our   LEA.   

Commitment   to   completing   the   background   check   will   be   included   in   our   Board   
of   Director   Agreement.   
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B.2   Governing   Board   Composition   
The   Leadership   School   will   be   governed   by   a   Missouri   nonprofit   corporation   with   federal   tax   
exempt   status   under   section   501(c)(3)   of   the   Internal   Revenue   Code.   The   corporation   will   be   
governed   by   Articles   of   Incorporation   and   Bylaws,   provided   in   Appendix   R.   The   Board   of   
Directors   holds   fiduciary   responsibility   for   the   school.   As   set   forth   in   the   bylaws,   members   of   
our   Board   of   Directors   will   oversee   The   Leadership   School   and   utilize   their   expertise   in   
business,   non-profit   management,   law,   education,   and   other   areas   to   guide   the   school’s   efforts   to   
provide   a   high-quality   public   education   for   families   within   the   Normandy   Schools   Collaborative   
and   achieve   its   mission   as   outlined   in   the   charter.   To   ensure   that   we   have   fresh   perspectives   our   
directors   are   elected   to   two-year   terms   with   a   five   consecutive   term   limit.   Any   member   of   the  
board   of   directors   may   nominate   candidates   for   board   service.   At   least   annually,   the   board   of   
directors   will   review   the   needs   of   the   board   to   determine   the   profile   of   potential   board   members   
based   on   areas   of   expertise   and   experience   needed   for   strong   governance.     
  

Founding   Board   of   Directors   
Currently,   the   Board   of   Directors   includes   four   members,   whose   resumes   and   required   surveys   
can   be   found   in   Appendix   S.   Below   you   will   find   a   summary   of   the   areas   of   expertise   and   
description   of   professional   experiences   for   each   director.   The   Leadership   School   board   will   
continue   to   grow   and   refine   its   strategy   for   selecting   high-impact   leaders   for   membership.   
Continued   board   growth   will   include   increasing   the   size   of   the   board   to   seven   members   by   the   
end   of   2020.   The   Leadership   School   believes   that   the   Board   of   Directors   could   be   enhanced   with   
the   addition   of   individuals   with   the   a   combination   of   the   following   experiences   or   backgrounds:   

● Strong   charter   school   governance   track   record   
● Finance/accounting   expertise   
● Legal   expertise   
● Strong   community   ties     
● Strong   expertise   regarding   the   educational   model   

  
Table   16.   TLS   Founding   Board   of   Directors   

Director   Current   Professional   Role   Area   of   Expertise   

Kevie   Hendrix   Founder   &   CEO   of   National   Material   
Supply   Co.,   LLC   

● Entrepreneurial/start-up   
operations   

● Project   Management   

Lennel   Hunter   Virtual   Design   &   Construction   Director   -   
Quality   Assurance   at   Clayco,   Inc.   

● Architecture   
● Construction   Management   
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Raegan   Johnson   Public   Communications   and   Media   Lead   
at   Spire   Energy   

● Public   Relations     
● Communications   
● Public   Policy   

Sherita   Love   Director   of   EdHub   STL;   Principal   
Education   and   Equity   Strategist   at   
ExpandED   Equity   Collaborative   

● Education   
● Community   Engagement   
● Racial   Equity   

  
  

Lennel   Hunter,   Founding   Board   Chair   
Lennel   has   worked   in   the   design-build   profession   for   nine   years.   Over   
this   time,   he   has   gained   exposure   to   nearly   all   aspects   of   the   project   cycle   
from   design   development   to   construction   completion.   In   his   current   role,   
he   has   organized   a   framework   for   understanding   BIM   management   
comprising   four   parts:   a   company-level   strategy,   a   project-level   strategy,   
a   plan   for   technology   research   and   acquisition,   and   a   system   for   
maintaining   BIM   assets.    Lennel   leads   virtual   design   and   construction   
efforts   in   an   integrated   project   delivery   environment.   He   is   motivated   by  

opportunities   to   leverage   the   power   of   BIM   throughout   all   project   phases   including   facility   
operation.   These   skills   and   experiences   will   be   instrumental   to   The   Leadership   School’s   selection   
and   renovation   of   facilities.   Lennel   earned   a   Bachelor   of   Arts   in   Architecture   from   Washington   
University   in   St.   Louis.   
  
  

Kevie   Hendrix,   Founding   Board   Member   
Kevie   is   an   entrepreneur   with   more   than   20   years   of   experience   in   the   
wholesale   distribution   industry.   Prior   to   founding   National   Material   
Supply   Co.,   LLC   in   1999,   he   worked   for   Anheuser-Busch   as   a   corporate   
engineer,   as   well   as   at   Boeing   in   several   roles   including   Engineering   
Scientist,   Enterprise   Auditor,   and   International   Business   Development   
Manager   with   Boeing’s   Industrial   Participation   Programs   Office.   His   
specialties   include   international   business   development,   start-up   
operations,   online   sales   and   marketing,   and   project   management   and   

logistics.   These   skills   will   be   instrumental   to   The   Leadership   School’s   development   of   operating   
policies   and   procedures,   as   well   as   managing   the   multitude   of   work   streams   during   the   
pre-opening   phase.   Kevie   earned   a   Bachelor   of   Science   in   Mechanical   Engineering   from   
Rensselaer   Polytechnic   Institute   (RPI)   and   a   Master   of   Business   Administration   from   the   
Washington   University   Olin   School   of   Business.     
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Raegan   Johnson,   Ph.D.,   Founding   Board   Member   
Dr.   Raegan   Johnson   has   worked   in   the   fields   of   magazine   and  
newspaper   journalism,   public   relations   and   both   corporate   and   
non-profit   communications.   She   has   received   multiple   awards   for   
writing   and   communications,   including   Hermes   Creative   Awards   and   
IABC   Silver   Quill   Awards.   She   is   currently   the   Public   Communications   
and   Media   Lead   at   Spire.   Raegan   has   participated   in   the   Focus   St.   Louis   
Emerging   Leaders   program,   the   Washington   University   Women   in   
Leadership   program,   the   St.   Louis   Business   Diversity   Initiative’s   

Fellows   program,   and   the   FBI   St.   Louis   Citizens   Academy.   She   currently   sits   on   the   St.   Louis   
Symphony   Advisory   Council,   the   Regional   Business   Council’s   Young   Professionals   Network   
Steering   Committee,   and   the   United   Way’s   Charmaine   Chapman   Leadership   Society   Cabinet.   
Raegan   earned   a   B.A.   in   Communications   from   St.   Louis   University,   an   M.A.   in   Journalism   from   
the   University   of   Missouri-Columbia,   and   a   Ph.D.   in   Public   Policy   Studies   —   with   an   emphasis   
on   urban   and   community   development   —   from   St.   Louis   University.   

  
  

Sherita   Love,   Founding   Board   Member     
Sherita   began   her   career   in   education   in   the   Webster   Groves   School   
District   before   moving   into   curriculum,   program   and   staff   development   
with   YMCA   Community   Development   Programs   and   Diversity   
Awareness   Partnership.   Sherita   currently   serves   as   the   Director   of   the   
Education   Hub   (EdHub   STL)   a   platform   for   educators   to   reimagine   
education   with   equity   at   the   center.   She   is   also   the   lead   anti-racist   
education   catalyst   with   ExpandED   Equity   Collaborative,   co-founder   of   
GLAMM   (Girls   Lead   and   Make   Moves),   a   consultant   with   a   lens   for   
supporting   girls   and   students   of   color   with   Washington   University’s   

STEM   Teacher   Quality   Institute,   and   a   lead   consultant   with   Education   Equity   Consultants.   
Sherita   earned   a   Bachelor   of   Educational   Studies   from   the   University   of   Missouri-St.   Louis.     
  

The   Leadership   School’s   goal   in   the   next   12   months   is   to   add   three   additional   board   members   to   
the   Board   of   Directors   bringing   the   total   number   of   board   members   to   seven.   New   members   must   
add   to   the   diversity   of   the   current   team   from   either   a   professional   or   demographic   perspective,   as   
it   is   a   priority   to   avoid   significant   redundancy.   The   Leadership   School   is   currently   sourcing   and   
interviewing   prospects   whose   backgrounds   and   experiences   meet   our   desired   needs.     
  

Table   17   gives   a   summary   of   Board   officer   positions.     
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Table   17.   Descriptions   for   Officer   Positions   of   the   Board   

Board   Officers   Position   Description   

President/Chair   The   Board   President   assumes   responsibility   for   the   overall   functioning   of   the   
board.   He/she   facilitates   board   meetings,   oversees   the   work   of   the   committees,   
and   works   most   closely   with   the   Executive   Director.   He/she   ensures   that   the   
board   formally   evaluates   the   Executive   Director   and   monitors   school   
performance.   The   Board   President   also   plays   an   extremely   important   role   on   the   
interpersonal   side   of   the   board.   He/she   must   be   responsive   to   other   board   
members’   views,   maintain   a   collegial   atmosphere,   manage   different   
personalities   and   perspectives,   and   work   hard   to   foster   a   trusting   yet   candid   
relationship   with   the   executive   director.   The   Board   President   must   be   a   strong   
communicator   and   a   skilled   facilitator.   

Secretary  The   Secretary   has   responsibility   for   communicating   with   board   members   about   
meetings,   recording   and   maintaining   minutes   of   all   meetings,   keeping   all   board   
records   and   important   documents,   and   upholding   legal   compliance   in   matters   of   
reporting   and   transparency.   

Treasurer   The   Treasurer   oversees   all   matters   related   to   the   school’s   finances,   property,   and   
budget.   He/she   oversees   the   school’s   leadership   in   the   areas   of   money   
management   and   compliance   (i.e.   monitoring   cash-flow,   budget-to-actuals,   and   
financial   transactions),   chairs   the   finance   committee,   and   has   a   strong   working   
relationship   with   the   Executive   Director   and   Director   of   Operations.   

  
  

Board   of   Directors’   Roles   and   Responsibilities   97
The   board’s   primary   responsibility   is   to   govern   the   nonprofit   organization   by:   

● Ensuring   mission   and   purpose;   that   overall   strategies,   policies   and   priorities   are   in   place.   
● Ensuring   organizational   performance   and   impact.   
● Ensuring   compliance   with   laws   and   regulations   and   fulfillment   of   contractual   obligations.   
● Fiduciary   oversight,   safeguarding   assets   from   misuse,   and   ensuring   maximum   use   of   

resources.   
● Selecting,   monitoring,   evaluating,   and   replacing   the   Executive   Director.   
● Ensure   that   the   board   is   well   run   with   effective   governance   practices   and   processes   in   

place.   
  

97  Cornelius,   M.   (n.d.).   Building   Powerful   Nonprofit   Boards.    www.marlacornelius.com .     
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These   governing   responsibilities   are   performed   by   the   board   as   a   body   or   group.   Individual   
directors   do   not   have   any   authority   outside   the   collective.   While   the   board   —acting   in   its   legal   
capacity—   governs   the   organization,   directors   —as   individual   volunteers—   provide   support   to   
the   staff   in   areas   of   management.   
  

Individual   directors   provide   expertise,   thought   partnership,   access   to   resources,   and   
ambassadorship.   These   efforts   provide   “added   value”   to   the   organization.   Some   responsibilities   
could   include:   

● Fundraising:   Contributing   to   the   organization’s   fundraising   success   as   appropriate   to   the   
individual   (e.g.   making   a   financial   contribution,   volunteering   at   fundraising   events,   
making   business   contacts,   soliciting   cash   and   non-cash   contributions,   etc.)   

● Giving   consultation   or   advising   staff   in   areas   of   expertise,   providing   technical   assistance.   
● Providing   thought-partnership   to   the   ED   and   staff,   acting   as   a   sounding   board.   
● Participation   on   organizational   committees.   
● Acting   as   ambassadors   to   the   community   on   behalf   of   the   school,   its   students   and   staff.   
● Attending   and   volunteering   at   events.   

   
The   full   Board   of   Directors   will   participate   in   regular   meetings,   hold   officer   positions,   and   sit   on   
committees   as   outlined   in   the   bylaws   (See   Appendix   R).   The   Board   of   Directors    may   maintain   
other   standing   committees   that   advise   specific   aspects   of   The   Leadership   School’s   operation,   
each   consisting   of   at   least   one   director.   These   include,   but   are   not   limited   to,   Audit   and   Finance   
Committee,   Academic   Programs   Committee,   and   the   Development   and   External   Relations   
Committee.   Ad   hoc    committees   are   created   as   needed   (e.g.,   a   Real   Estate   and   Facilities   
Committee   to   oversee   building   purchase).   Board   committees   are    governance    committees,   distinct   
from   the   faculty   management    committees   discussed   in     B.3   Management   and   Operations  .   Board   
governance   committees   are   always   chaired   by   Board   members   but   may   include   non-Board   
members   to   draw   from   targeted   expertise   within   our   community.   

  
Board   Expectations   

● Fulfill   their   fiduciary   duties   of   care,   loyalty,   and   obedience   
● Honor   the   distinction   between   governance   and   management   
● Follow   open   meeting   requirements   
● Maintain   80%   attendance   and   participation   at   board   meetings   
● Active   participation   in   fundraising   efforts   98

● Disseminate   positive   information   throughout   the   community   
● Maintain   confidentiality     
● Participate   in   ad-hoc   committees,   as   needed     

98  In   our   founding   stage,   we   have   prioritized   a   “working   board”   to   help   launch   the   school   rather   than   members   who   
can   raise   a   specific   amount   of   funds.     
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Specifically,   in   the   pre-opening   phase,   founding   Directors   must:     

● Provide   accountability   and   oversight:   Strengthen   the   work   of   the   school   staff,   by   
specifically   supporting   the   Founder/Executive   Director   with   pre-planning   tasks     

● Assist   with   resource   development:   Grow   financial   support   for   both   startup   and   ongoing   
costs   to   meet   the   needs   of   our   students   and   fulfill   our   mission   

● Provide   support   and   advocacy:   Spread   positive   awareness   of   our   programs   and   increase   
visibility   within   the   broader   community   

  
Board   Functions   
All   of   these   functions   are   accomplished   as   a   group   –at   board   meetings–   through   review   of   
information,   strategic   questioning,   conversation,   and   decision-making.     

● Articulate   values   and   mission,   and   set   standards,   controls,   and   policies.   Ensure   that   all   
The   Leadership   School’s   programs,   activities,   and   operations   adhere   to   these.     

● Ensure   that   The   Leadership   School   is   an   asset   to   the   community   through   processes   that   
monitor   the   external   environment   and   define   vision,   direction,   and   strategy.     

● Define   and   monitor   key   areas   of   performance   aligned   to   strategic   priorities   compared  
with   short-   and   long-range   strategy   and   plans,   assess   results,   and   ensure   that   steps   are   
taken   for   continuous   quality   improvement   in   all   areas.   

● Ensure   audits   of   the   schools’   finances   are   conducted   as   required   by   law.   
● Provide   appropriate   oversight   of   all   financial   aspects,   including   budget   development,   

approval,   monitoring,   and   fiscal   controls.   
● Publish   annual   financial   reports   aligned   with   Missouri   law   and   requirements.   
● Ensure   that   adequate   risk   management   is   in   place,   e.g.,   safety   and   security,   insurance,   

data   backup,   Executive   Director   succession,   board   officer   and   board   member   succession,   
etc.     

● Define   criteria   for   board   membership,   board   succession,   ensure   proper   recruitment   of   
candidates,   elect   members   and   officers,   and   ensure   proper   orientation   and   development   of   
board   members.   

● Define   and   enforce   parameters   of   the   board’s   work,   including   its   committees   and   task   
forces,   and   the   role   and   performance   of   the   individual   board   member.   Assess   
effectiveness.   

● Define   the   role   of   and   hire   the   Executive   Director.   Develop   performance   contract;   set   
performance   metrics;   appraise   performance;   set   compensation;   reward   competence;   and,   
if   necessary,   replace   the   individual.   

● Ensure   compliance   with   relevant   laws   and   regulations.     
● Ensure   effectiveness   of   management   while   maintaining   a   line   between   governance   and   

operations.     
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● Act   as   a   think   tank   and   sounding   board   regarding   organizational   health   and   effectiveness   
and   the   marketplace   environment   for   the   Executive   Director.     

  
Board   Recruitment   and   Engagement   
Through   training   and   consultation   with    Education   Board   Partners  ,   The   Leadership   School   has   99

identified   key   skills   and   expertise   required   to   govern   a   public   charter   school   in   Missouri.   We   aim   
to   build   a   board   that   possesses   the   necessary   skills   and   competencies   to   fulfill   board   functions,   
and   reflects   a   range   of   diverse   perspectives   aligned   to   our   school’s   mission   and   vision.     
  

To   recruit   new   members,   the   Board   will   form   an    ad-hoc    Board   Development   Committee.   The   
committee   will   develop   a   written   procedure   for   adding   new   Board   members.   This   may   require   
service   on   a   Board   committee   before   full   membership;   an   interview   with   the   Board   chair;   and   a   
nomination   by   a   Board   member.   Once   our   school   is   operational,   the   board   will   add   a   seat   on   the   
board   for   the   leader   of   our   Parent   Advocacy   Group.   Prior   to   the   assignment   of   a   parent,   the   board   
will   conduct   regular   listening   sessions   to   solicit   input   from   parents   and   families   within   the   
school.   

  
Board   Training   and   Development   
The   Leadership   School   Board   of   Directors   will   be   developed   in   a   variety   of   ways.   Though   
potential   board   members   will   learn   about   the   culture   and   goals   of   The   Leadership   School’s   
organization   during   the   cultivation   process,   all   new   board   members   will   be   required   to   attend   
Board   Orientation,   which   includes   a   formal   introduction   to   the   rest   of   the   board   members,   an   
induction   ceremony,   contract   signing   and   training   in   school   governance.   The   orientation   process   
will   also   include   receiving   the   Board   Handbook   and   being   assigned   a   mentor.   The   pre-service   
training   focused   on   board   obligations   and   performance   management   to   ensure   that   each   member   
has   a   thorough   understanding   of   their   governing   role,   the   importance   and   relevance   of   the   charter   
agreement   and   performance   contract,   and   ultimate   responsibility   for   the   school.     
  

Additionally,   board   member   development   will   also   be   enhanced   by   annual   board   retreats.   During   
these   retreats,   board   members   will   tackle   agenda   items   that   are   too   big   to   be   handled   during   
regular   monthly   meetings,   receive   updates   from   key   staff   members,   and   interact   with   students   
and   families.     
  

Finally,   The   Leadership   School   will   be   a   member   of   the     Missouri   Charter   Public   School   
Association   (MCPSA),   and   will   participate   in   ongoing   training   provided   by   the   MCPSA   and/or   
Education   Board   Partners   to   stay   informed   of   ethical   and   legal   obligations.     

  

99  For   more   information   on   Education   Board   Partners,   visit    https://edboards.org/about .     
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Advisors   
In   addition   to   our   founding   Board   of   Directors,   The   Leadership   School   has   been   able   to   rely   
upon   the   knowledge   and   expertise   of   a   wide   range   of   individual   advisors,   educational   
organizations   and   nonprofit   supporters.   While   these   individuals   are   not   formal   members   of   our   
board,   they   have   provided   significant   guidance   and   support   to   our   founding   team.     

  
Table   18.   Advisors   to   The   Leadership   School   

Area   of   Expertise   Name/Organization   

School   Design:   Curriculum,   
new   school   startup,   school   
system   leadership   

● Dr.   Nicole   Evans ,   Founding   Executive   Director   of   Urban   Education   
and   Student   Engagement   at   Harris-Stowe   State   University;   Former   
charter   school   principal   

● Natalie   Gordon ,   Chief   Schools   Officer   at   Attuned   Education   Partners   
● Dr.   Abigail   Hasberry ,   Founder   &   CEO   of   D.E.A.R.   Abby   Consulting     
● Mia   Howard ,   Founding   Partner   at   The   Opportunity   Trust;   Former   

charter   school   founder   
● Lorna   Sanchez   McClellan ,   Managing   Director,   Instructional   

Leadership   at   Teach   For   America   St.   Louis   
● Rob   Strain ,   Founder   &   Principal   of   Rob   Strain   Consulting;   Partner   at   

Transcend   Education   
● Dr.   Doug   Thaman ,   Executive   Director   at   MO   Charter   Public   School   

Association   
● Attuned   Education   Partners ,   New   School   Incubator   Cohort   
● NewSchools   Venture   Fund ,   Innovative   Schools   Cohort   
● The   Opportunity   Trust ,   Entrepreneur-In-Residence   Cohort   

School   Design:   
Social-Emotional   Learning,   
Student   Leadership,   Culture   

● Eugenia   Olison   Blakney,    Program   Manager   at   The   Community   
Builders,   Inc.;   Licensed   Professional   Counselor   

● Dr.   Joseph   Murphy ,   Professor   of   Education   at   Peabody   College   
Vanderbilt   University   

● Gina   Watkins,    Professional   School   Counselor/Non-profit   Program   
Administrator   

● Lance   Wheeler ,   Client   Partner   for   FranklinCovey's    Leader   in   Me   
● Attuned   Education   Partners ,   New   School   Incubator   Cohort   
● Innovate   Public   Schools ,   Organizing   Training   
● NewSchools   Venture   Fund ,   Innovative   Schools   Cohort   

Non-profit   management   &   
operations     

● Dr.   Charles   Corprew   III ,   Founder   &   CEO   of   What’s   Your   Revolution   
Consulting  

● Neal   Richardson ,   President   &   Co-Founder   at   Dream   Builders   4   
Equity;   Vice   President   &   Director   of   Business   Impact   Group   at   U.S.   
Bank   
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● Warren   Morgan ,   Chief   Academic   Officer   at   Indianapolis   Public   
Schools;   Former   Executive   Director   at   Teach   For   America   St.   Louis   

● Camelback   Ventures,    Education   Fellowship   Cohort   

Legal   ● Keith   Kehrer ,   Partner   at   Bryan   Cave   Leighton   Paisner   LLP   

Marketing   ● Kyle   Simmons,    Founder,   Launch+   Land   
Mia   Watkins ,   Media   Specialist   at   Mia   Ginaé   

● Brooke   Foster   &   Janelle   Messel,    We   are   Novella   
● Desiree   Young,    Founder,   VentureWalk   Business   Partners   

Community   Engagement   
  

● Krystal   Barnett ,   Executive   Director   of   Bridge   2   Hope   STL     
● Dr.   Alan   Byrd ,Vice   Provost   for   Enrollment   Management   at   University   

of   Missouri-Saint   Louis   
● Rashaan   Bush ,   PAQ   Early   Childhood   Services   Director   at   United   4   

Children   
● Community   Impact   Network ,     Youth   1st   Coalition   Member   
● CEAM,    Parent   Engagement   
● WEPOWER,    Organizing   Training   

Finance   and   Operations   ● Paul   Greenwood ,   Missouri   Regional   Director   at   EdOps   

Facilities   ● Brian   Feld,    Architect   at   HKW   Architects   
● Jeff   Mishkin ,   President   of   LSJM,   Inc.     
● Brendan   O’Brien ,   Associate   Real   Estate   Broker   at   Intelica   CRE   
● Rebecca   Secrest ,   Senior   Vice   President   at   Charter   Schools   

Development   Corporation   
● Steven   Westbrooks ,   Executive   Director   -   Southern   Region   at   IFF   
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B.3   Management   and   Operation   

The   School   Leadership   Team   
To   ensure   that   The   Leadership   School   is   organized   efficiently   and   effectively   to   achieve   its   
mission,   we   have   divided   the   core   roles   and   responsibility   such   that   there   are   clear   lines   of   
division   and   accountability   for   all   aspects   of   the   school’s   operations.   The   Leadership   School   will   
be   led   by   an   Executive   Director   who   provides   oversight   for   the   School   Leadership   Team,   which   
consists   of   three   members:   a   Director   of   Teaching   &   Learning,   a   Director   of   Student   Affairs   and   
a   Director   of   Operations.   The   Executive   Director   is   responsible   for   the   overall   operation   and   
outcomes   of   the   school,   as   well   as   for   setting   and   stewarding   the   organizational   culture.   The   
Director   of   Teaching   &   Learning   is   responsible   for   curriculum   and   instruction,   student   academic   
performance   and   teacher   professional   development   and   coaching.   The   Director   of   Student   
Affairs   is   responsible   for   student   leadership,   school   culture   and   student   services.   The   Director   of   
Operations   is   responsible   for   data   management,   school-based   operations,   and   coordinating   
support   from   EdOps   (back   office   finance/operations   support).   Under   the   direction   of   the   
Executive   Director,   leaders   in   these   roles   make   all   day-to-day   decisions   for   the   school   in   
alignment   with   the   priorities   set   by   the   Board   of   Directors.     

  
The   full   organizational   charts   show   how   we   will   be   managed   and   organized   in   both   our   founding   
year   and   when   we   have   grown   to   scale.   Details   for   how   we   scale   our   team   over   the   course   of   100

the   first   five   years   can   be   found   in   the   staffing   schedule   at   the   end   of   this   section   (see   Table   20).   
The   job   descriptions   for   members   of   the   School   Leadership   Team   can   be   found   in   the   sections   
that   follow.   Please   see   Appendix   U   for   the   job   descriptions   of   all   other   roles   in   the   organization.   
  

Figure   11.   TLS   Organizational   Chart   -   Year   1 

  
  

100  The   full   organizational   charts   can   be   found   in   Appendix   T.   
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Figure   12.   TLS   Organizational   Chart   -   Full   Growth   

  
 
Executive   Director   
As   the   chief   leader   of   the   organization,   the   Executive   Director   (ED)   will   serve   as   the   face   of   The   
Leadership   School   to   the   school   community   and   the   larger   public.   The   ED   will   partner   with   the   
governing   board   to   determine   the   strategic   direction   of   the   school,   be   a   visible   and   highly   
engaged   leader   in   the   school   community,   and   maintain   the   integrity   of   the   school’s   mission   and   
values.   The   ED   is   responsible   for   the   overall   operation   and   outcomes   of   the   school,   as   well   as   for   
setting   and   stewarding   the   organizational   culture.   As   such,   members   of   the   School   Leadership   
Team   (SLT)   report   directly   to   the   ED.   The   ED   is   responsible   for   stewarding   Board   relationships   
and   providing   ongoing   outreach   and   updates   to   Board   members   outside   of   monthly   and  
committee   meetings.   They   will   meet   frequently   with   the   President   of   the   Board   to   provide   more   
comprehensive   updates   on   all   aspects   of   The   Leadership   School’s   operation.     
  

Our   Founder,   Kimberly   Townsend,   is   the   intended   Executive   Director   of   The   Leadership   School.   
Her   resume   can   be   found   in   Appendix   V.     
 
Minimum   Qualifications   for   ED   Candidates   
Experience   required:   

● Master’s   degree   in   K-12   Educational   Leadership,   Teaching,   Curriculum   &   Instruction   or   
Business   Administration   

● 10+   years   professional   experience,   including   at   least   3   years   leading   teams   in   K-12   
settings   

● Experience   hiring,   leading,   supervising,   developing   and   evaluating   adult   teams,   as   a   
principal   or   equivalent   leadership   role   
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● Experience   working   with   students   of   color   and   students   growing   up   in   low-income   
households   

● Experience   partnering   effectively   with   a   governing   board   
● Experience   managing   a   high   performing   team   and   creating   structures/systems   that   help   

the   team   fulfill   the   organizational   vision   and   mission   
● Experience   managing   budgets,   development   and   fundraising   
● Experience   using   data   to   inform   instructional   planning   and   practice;   sharing   and   

analyzing   student   performance   results   and   constantly   working   to   improve   practices   
  

Required   knowledge,   skills   &   abilities:   
● Evidence   of   alignment   with   school's   mission:   putting   student   leadership   at   the   center   of   

learning   
● Evidence   of   alignment   to   core   values   of   love,   excellence,   authenticity   and   discipline   
● Evidence   of/commitment   to   living   out   the   7   habit   of   highly   effective   people   
● Be   a   highly   collaborative,   results-oriented,   adaptable,   problem-solving   self-starter   who   

seeks   feedback   to   continue   professional   growth   
● Ability   to   thrive   in   a   fast-paced,   entrepreneurial   environment;   flexible,   able   to   work   

autonomously   as   well   as   take   direction   as   needed   
● Ability   to   inspire   and   collaborate   with   a   diverse   group   of   students,   parents,   staff,   and   

community   stakeholders   
● Ability   to   create,   monitor,   and   maintain   systems   that   enhance   organizational   efficiency   
● Strong   organizational   skills;   extremely   careful   attention   to   detail   and   follow-through   
● Strong   analytical   and   problem-solving   skills   
● Strong   communication   and   negotiating   skills   
● Exceptional   ability   to   bridge   and   enhance   cooperative   working   relationships   

Key   Responsibilities     
General   Responsibilities   
The   Leadership   School’s   founding   Executive   Director   will   assume   the   role   in   Winter   2021.   The   
ED   will   report   directly   to   the   school’s   Board   of   Directors   and   hire   all   other   staff   in   the   school.   
The   ED   will   oversee   all   aspects   of   the   school,   including   a   leadership   team   that   consists   of   a   
Director   of   Operations,   Director   of   Teaching   &   Learning   and   Director   of   Student   Affairs.   The   
ED   must   exhibit   a   high   degree   of   professionalism   in   all   elements   of   this   position   while   serving   as  
a   dedicated   role   model   for   other   employees,   and   building   effective   relationships   among   teachers,   
parents,   and   the   community.   The   ED   must   foster   a   school   culture   that   promotes   respect   and   
appreciation   for   all   students,   staff   and   parents.   
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Organizational   Leadership   
● Lead   the   school   through   the   planning   period   and   start-up,   including   oversight   of   securing   

a   facility,   recruiting   students,   hiring   staff,   and   establishing   the   academic   program   and   
school   culture   

● Collaborate   with   the   governing   board   to   determine   the   strategic   vision   and   
implementation   plan   for   The   Leadership   School   to   achieve   its   mission   

● Set   clear   annual   academic,   financial,   operational,   fundraising   and   growth   goals   that   align   
to   the   long-term   strategic   plan   and   vision   

● Collaborate   with   the   governing   board   to   develop   an   annual   budget   and   implement   school   
policies   and   programs   within   the   budget   approved   by   the   board     

● Ensure   compliance   with   policies   and   regulations   at   local,   state,   and   federal   levels   
● Engage   and   invest   all   stakeholders   including   staff   members,   community   members,   and   

financial   supporters   in   supporting   the   execution   of   the   plan   and   the   realization   of   the   
vision   

● Ensure   timely   responses   to   concerns   and   complaints   by   parents   and   staff   
● Establish   and   implement   effective   accountability   systems   and   performance   measures   by   

setting   clear   academic,   growth,   operational,   financial,   and   facility   goals   and   managing   
towards   them;   adapting   as   necessary   given   changes   in   internal   and   external   environments     

● Report   regularly   to   the   governing   board   on   the   condition   of   the   school   and   its   progress   
towards   achieving   its   mission   and   goals   

● Provide   the   governing   board   with   monthly   formal   reports   regarding   academic   
performance,   school   safety,   fundraising,   compliance   issues,   and   other   related   matters   
  

Team   Management   and   Culture   Building   
● Build,   manage,   and   coach   a   high-performing   diverse   leadership   team   that   is   able   to   

deliver   transformational   educational   outcomes   for   students   and   provide   staff   with   
opportunities   for   professional   growth   and   development   

● Establish   a   professional   work   culture   that   promotes   excellence   and   continuous   
improvement   

● Implement   a   talent   strategy   that   ensures   The   Leadership   School   can   recruit,   retain   and   
develop   high   performing   talent   at   every   level   

● Oversee   operations,   budgeting,   finance,   talent/human   resources,   data,   and   academics,   
taking   responsibility   for   all   major   decisions     

● Hold   staff   accountable   for   achieving   the   school’s   mission;   evaluate   and   provide   ongoing   
feedback   to   all   direct   reports   and   approve   evaluations   of   all   other   staff   by   the   leadership   
team   

● Build   and   support   a   strong,   cohesive   student   and   adult   culture   that   leads   to   an   aligned   
organizational   identity   across   the   school     
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● Actively   model,   engage,   drive   and   lead   conversations   and   efforts   to   develop   and   
implement   diversity,   equity,   inclusion   and   antiracism   goals   and   strategy   for   each   function   
of   the   school   to   ensure   that   all   constituencies   have   voice   and   opportunity   to   influence   The   
Leadership   School’s   work   

● Ensure   the   team   is   cohesive   and   unified   with   transparency   in   job   opportunities   and   hiring   
processes,   and   clarity   on   decision-making,   roles   and   responsibilities   and   shared   systems   
and   ways   of   working   that   are   supported   and   implemented   with   fidelity   and   integrity   

● Promote   the   innovation,   testing,   piloting,   and   scaling   of   new   solutions   that   drive   student   
development   and   achievement   in   alignment   with   our   inclusive,   culturally   responsive   
approach,   values   and   educational   model   and   in   close   partnership   with   families   

● Maintain   high   visibility   and   accessibility   and   foster   relationships   at   every   level   of   the   
organization   

External   Partnership,   Engagement,   and   Sustainability     
● Serve   as   the   public   face   of   The   Leadership   School   and   effectively   communicate   the   

school's   accomplishments     
● Continue   to   develop   a   strong,   engaged,   and   active   board   in   close   partnership   with   the   

board   chair   
● Ensure   that   The   Leadership   School   has   a   viable   long-term   financial   plan   and   a   diversified   

and   sustainable    funding   base   in   collaboration   with   the   board     
● Oversee   community   partnerships,   parent/family   engagement,   and   student   recruitment   to   

ensure   The   Leadership   School   is   highly   regarded   by   the   local   community   and   area   early   
childhood   centers   strongly   recommend   The   Leadership   School   when   advising   parents   on   
K-12   school   decisions   

● Build   coalitions,   relationships,   and   partnerships   with   key   stakeholders   in   support   of   The   
Leadership   School's   mission   and   goals   

● Develop   and   nurture   new   and   existing   philanthropic   relationships   while   increasing   The   
Leadership   School’s   capacity   for   fundraising   and   development   

● Develop   meaningful   partnerships   and   relationships   with   key   local   and   national   leaders,   
government   and   authorizing   officials,   national   charter   management   organizations,   and   
community-based   organizations   

● Communicate   the   Board’s   vision   and   The   Leadership   School’s   story   in   a   manner   that   
assures   The   Leadership   School,   its   mission,   programs   and   services   are   presented   
accurately   and   reflect   care   and   commitment   toward   meeting   the   community’s   need   
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Director   of   Teaching   &   Learning     
The   Director   of   Teaching   &   Learning   (DTL)   is   a   member   of   the   SLT   and   serves   as   the   
instructional   leader   of   the   school.   With   support   of   the   ED,   our   DTL   will   be   responsible   for   
setting   instructional   priorities   and   accomplishing   stated   academic   goals   that   fulfill   our   school’s   
mission   and   vision.   The   DTL   will   focus   mainly   on   curriculum,   instruction,   assessment,   and   
professional   development.   At   full   growth,   we   will   have   two   instructional   coaches   who,   along   
with   teachers,   report   directly   to   the   DTL.   The   DTL   will   make   decisions,   in   consultation   with   
teachers   and   coaches,   regarding   the   adoption   and   implementation   of   rigorous   curriculum.   They   
will   determine   the   instructional   coaching   needs   of   our   teaching   faculty   and   align   professional   
development   and   support   to   meet   those   needs   in   service   of   our   academic   goals   for   students.   
  

In   the   first   three   years   of   operation,   the   ED   will   assume   the   responsibilities   of   the   DTL.   During   
year   three,   The   Leadership   School   will   officially   launch   a   nationwide   search   for   the   Founding   
Director   of   Teaching   &   Learning.   Once   the   final   pool   of   candidates   is   established,   we   will   be   
able   to   effectively   evaluate   the   skill   sets   and   interests   of   our   Director   of   Teaching   &   Learning   
candidates   with   our   school’s   needs.     
  

Minimum   Qualifications   for   DTL   Candidates     
Experience   required:     

● Master’s   Degree   or   equivalent   in   Education,   Educational   Leadership,   or   Curriculum   &   
Instruction   

● At   least   three   years   experience   in   the   supervision   of   faculty   members   
● At   least   three   years   experience   teaching   elementary   school   
● Experience   working   with   students   of   color   and   students   growing   up   in   low-income   

households   
● Experience   coaching   and   training   adults   

  
Required   knowledge,   skills   &   abilities:   

● Evidence   of   alignment   with   school's   mission:   putting   student   leadership   at   the   center   of   
learning   

● Evidence   of   alignment   to   core   values   of   love,   excellence,   authenticity   and   discipline   
● Evidence   of/commitment   to   living   out   the   7   habit   of   highly   effective   people   
● Demonstrated   commitment   to   educational   equity   and   a   deep   understanding   of   drivers   of   

the   opportunity   gap   
● Proficiency   in   curriculum   development   
● Thorough   knowledge   of   state   standards   and   requirements   for   K-8   education   
● Ability   to   assess   data   and   use   it   to   drive   instruction   
● Excellent   communication   and   interpersonal   skills     
● Ability   to   build   trust   with   colleagues   and   with   students   
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● Ability   to   exercise   excellent   judgment   in   decision-making   
● Ability   to   hold   others   to   high   standards   and   to   achieve   measurable   results   

  
Key   Responsibilities     
General   Responsibilities:     
The   Leadership   School’s   founding   Director   of   Teaching   &   Learning   will   be   responsible   for   
developing   the   implementation   strategies   to   fulfill   the   strategic   priorities   and   academic   goals   set   
by   the   Board   of   Directors   and   Executive   Director.     All   employees   must   support   and   maintain   the   
integrity   of   the   school’s   mission   and   values.   As   a   member   of   the   leadership   team,   the   DTL   will   
inform   the   strategic   direction   of   the   school,   model   the   school’s   core   values   at   all   times,   be   a   
visible   and   highly   engaged   leader   in   the   school   community,   exhibit   a   high   degree   of   
professionalism   in   all   elements   of   this   position,   and   foster   a   school   culture   that   promotes   respect   
and   appreciation   for   all   students,   staff   and   parents,   and   supports   the   school’s   mission   and   vision.     
  

Instructional   and   School   Leadership:   
● Work   to   dramatically   improve   student   achievement   by   leading   the   educational   program   
● Develope   and   overseeing   school-wide   curriculum,   instruction,   and   assessment   programs   
● Ensure   strong   consistency   within   the   school   program   and   curricular   alignment   with   state   

and   other   rigorous   standards   
● Implement   effective   internal   and   external   assessment   systems   and   use   data   to   inform   

decisions   
● Supervise   the   collection   and   analysis   of   all   academic   data,   as   well   as   the   creation   and   

revision   of   intervention   programs   
● Participate   in   the   development   of   a   individual   learning   plans   for   all   students   
● Assist   the   Director   of   Student   Affairs   with   student   recruitment   and   family   engagement   
● Build   and   maintain   relationships   with   students,   faculty,   staff,   parents   and   families   
● Be   a   visible   presence   in   all   areas   of   the   school;   work   toward   a   resolution   of   all   

problems--both   routine   and   unique--as   they   arise   and   to   keep   the   Executive   Director   
informed   of   these   

● Manage   an   environment   in   which   learning   can   take   place   and   a   school   climate   which   is   
supportive   and   reflects   high   morale   

● Perform   other   duties   as   assigned   by   the   Executive   Director   
  

Evaluation   and   Feedback   
● Observe,   superve,   and   evaluate   the   faculty   in   the   development   and   implementation   of   

curriculum;   supervise   the   teaching   process,   and   review   and   evaluate   academic   programs     
● Facilitate   regular   meetings   with   faculty   which   will   deal   both   with   routine   school   matters   

and   with   the   stimulating   exchange   of   ideas   on   issues   of   educational   or   philosophical   
interest   and   concern   
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● Lead   faculty   onboarding,   training   and   professional   development   
● Manage   the   hiring   process   and   making   recommendations   to   the   Executive   Director   

regarding   the   hiring,   retention   and   assignment   of   faculty   
● Lead   faculty   to   ensure   that   all   staff   are   providing   well-managed   and   rigorous   daily   

lessons,   reasonable   and   effective   daily   homework,   and   regular   and   productive   after   
school   tutoring   

● Foster   commitment   among   faculty   and   staff   to   the   development   and   fulfillment   of   the   
school’s   mission   and   objectives   

● Hold   teachers   accountable   for   meeting   high   standards   for   student   academic   and   
behavioral   performance   

● Work   with   staff   on   all   curricular,   instructional,   assessment,   and   professional   development   
issues   and   activities   to   ensure   data   drives   classroom   instruction   

● Monitor   and   interpret   test   data   and   academic   programs,   working   with   faculty   to   meet   or   
surpass   standards,   supporting   teachers   in   the   process.   

● Develop   effective   policies   and   practices   related   to   mentoring,   supervising,   and   evaluating   
faculty   and   staff   

  
Director   of   Student   Affairs     
The   Director   of   Student   Affairs   (DSA)   is   a   member   of   the   SLT   and   serves   as   the   culture   leader   of   
the   school.   The   DSA   will   oversee   all   student   support   structures   and   programs,   including   
recruitment   and   enrollment,   student   culture   and   discipline,   and   family   and   community   
partnerships.   They   are   responsible   for   creating   and   managing   a   school   culture   where   all   members   
of   the   community   feel   a   sense   of   belonging,   and   where   student   learning   and   leadership   can   
flourish.   The   DSA   will   be   the   main   contact   for   our   partnership   with   FranklinCovey’s   Leader   in   
Me   program,   ensuring   the   successful   design   and   implementation   of   student   leadership   
opportunities.   The   DSA   will   collaborate   with   faculty,   students   and   families   to   develop   a   school   
values-aligned   environment   that   is   inclusive,   relevant   and   engaging   of   all   stakeholders,   as   well   as   
meets   the    needs   of   our   students   and   families.   Our   school’s   Social   Worker   will   report   to   the   DSA.   
As   we   grow   our   team,   the   DSA   will   also   manage   a   Guidance   Counselor,   Special   Education   
Coordinator,   nurse   and   any   other   relevant   support   staff.     
  

In   the   first   year   of   operation,   the   ED   and   Part-Time   Guidance   Counselor   will   assume   the   
responsibilities   of   the   DSA   During   year   one,   The   Leadership   School   will   officially   launch   a   
nationwide   search   for   the   Founding   Director   of   Student   Affairs.   Once   the   final   pool   of   
candidates   is   established,   we   will   be   able   to   effectively   evaluate   the   skill   sets   and   interests   of   our   
Director   of   Student   Affairs   candidates   with   our   school’s   needs.     
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Minimum   Qualifications   for   DSA   Candidates   
Experience   required:   

● Master’s   Degree   in   Education,   Counseling,   Social   Work,   or   a   related   area   of   study   
● At   least   five   years   experience   developing,   implementing,   and   evaluating   programs   with   

demonstrated   results   for   a   high   need   population   
● At   least   three   years   of   teaching   or   related   experience   with   elementary   and   middle   school   

students     
● At   least   three   years   of   experience   serving   as   a   Dean   of   Students,   Dean   of   Culture,   or   

other   leadership   role   
● Experience   managing   and   developing   individual   employees   and   leading   professional   

development   for   teams   
● Experience   working   with   students   of   color   and   students   growing   up   in   low-income   

households   

Required   knowledge,   skills   &   abilities:   
● Evidence   of   alignment   with   school's   mission:   putting   student   leadership   at   the   center   of   

learning   
● Evidence   of   alignment   to   core   values   of   love,   excellence,   authenticity   and   discipline   
● Evidence   of/commitment   to   living   out   the   7   habit   of   highly   effective   people   
● Demonstrated   commitment   to   educational   equity   and   a   deep   understanding   of   drivers   of   

the   opportunity   gap   
● Excellent   communication   and   interpersonal   skills     
● Self-starter   and   ability   to   proactively   identify   solutions   
● Ability   to   build   trust   with   colleagues   and   with   students   
● Ability   to   exercise   excellent   judgment   in   decision-making   
● Ability   to   hold   others   to   high   standards   and   to   achieve   measurable   results   
● Ability   and   desire   to   relate   to   and   work   with   a   diverse   student   and   parent   body   

  
Key   Responsibilities   
General   Responsibilities:     
All   employees   must   support   and   maintain   the   integrity   of   the   school’s   mission   and   values.   As   a   
member   of   the   leadership   team,   the   DSA   will   inform   the   strategic   direction   of   the   school,   model   
the   school’s   core   values   at   all   times,   be   a   visible   and   highly   engaged   leader   in   the   school   
community,   exhibit   a   high   degree   of   professionalism   in   all   elements   of   this   position,   and   foster   a   
school   culture   that   promotes   respect   and   appreciation   for   all   students,   staff   and   parents,   and   
supports   the   school’s   mission   and   vision.     

  
  

The   Leadership   School     99   



  

Student   Enrollment,   Admissions   and   Family   Relations   
● Direct   student   recruitment,   application,   enrollment,   lottery,   admission   and   family   

orientation   process   and   procedures   
○ Develop   a   year-long   process   to   meet   the   recruitment   and   enrollment   goals   set   by   

the   Board/Executive   Director   
○ Host   recruitment   events   (on   and   off   campus)   to   introduce   families   to   the   school   
○ Develop   relationships   with   early   childhood   centers   that   could   provide   access   to   

prospective   families   
○ Develop   relationships   with   churches,   community   centers,   and   other   organizations   

that   could   provide   access   to   prospective   families   
○ Utilize   an   electronic   database   to   manage   contact   with   prospective   students,   active   

applications   and   enrollment   status;   work   with   school   operations   team   to   ensure   
integration   with   the   school-wide   student   information   system   

○ Coordinate   welcome   events   for   new   families   and   retention   events   for   existing   
families   

● Maintain   communication   and   relationships   with   families   of   the   school,   ensuring   they   are   
kept   involved   with   and   held   accountable   for   their   children’s   academic   and   behavioral   
performance   

● Establish   protocols   and   best   practices   to   ensure   that   teachers   communicate   regularly   with   
families   regarding   student   performance   and   academic   achievement   

● Work   with   staff   to   correspond   regularly   with   families   regarding   school   policies,   trips,   
events,   and   milestones   

● Work   with   staff   to   plan,   coordinate,   and   support   family   meetings   and   special   events   
● Develop   combined   student,   family   and   staff   committees   for   various   initiatives   to   support   

instruction   and   school   culture   and   climate   
  

Student   Support:   
● Manage   the   hiring   process   and   making   recommendations   to   the   Executive   Director   

regarding   the   hiring,   retention   and   assignment   of   direct   reports   
● Collaborate   with   teachers   and   other   professionals   to   support   students   who   have   

exceptional   behavior   and/or   social-emotional   health   needs  
● Collaborate   with   school   staff   to   maximize   the   ability   of   the   school   to   support   students’   

academic   and   socio-emotional   development   
● Implement   and   manage   all   support   structures   for   struggling   students   to   ensure   student   

success   in   meeting   academic   and/or   behavioral   expectations   
● Plan   and   conduct   mental   health   group   and   individual   sessions   to   address   social,   

emotional,   and   behavioral   needs   
● Assist   teachers   with   developing   individualized   student   learning   and   leadership   plans     
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● Support   Special   Education   teachers   to   ensure   504   accommodations,   IEP   modifications,   
and   counseling   needs   are   met   

● Refer   students   to   health   services,   counseling   or   psychological   services,   and   Child   
Protection   Services   when   necessary   
  

School   Culture   and   Discipline:   
● Develop   a   clear   vision   of   what   great   school   culture   looks   like   and   regularly   articulating   

this   vision   to   students,   parents,   faculty   and   staff   
● Lead   and   upholdi   school-wide   Conscious   Discipline   framework   that   aligns   with   the  

school’s   mission   
● Establish   guidelines   for   proper   student   conduct;   monitoring   students’   adherence   to   

established   school   rules   
● Be   a   visible   presence   in   all   areas   of   the   school;   working   toward   a   resolution   of   all   

problems--both   routine   and   unique--as   they   arise   and   to   keep   the   Executive   Director   
informed   of   these;   organize   and   oversee   supervision,   lunch,   after   school,   and   otherwise.  

● Build   and   maintaining   relationships   with   students,   faculty,   staff,   parents   and   families   
● Conduct   regular   school   culture   walkthroughs   to   maintain   a   high   bar   of   excellence   
● Manage   systems,   data   and   communication   surrounding   effective   consequences,   and   

support   teachers   in   implementing   these   consequences   
● Coach   and   support   staff   as   they   implement   plans   to   build   strong,   student-centered   

classroom   culture   
● Work   with   staff   to   foster   consistency   in   enforcing   the   Student   and   Family   Handbook   and   

other   school-wide   culture   policies   
● Ensure   traditions   and   rituals   that   support   the   school’s   mission   are   created   and   maintained,   

grade   by   grade,   year   to   year   
● Perform   other   duties   as   assigned   by   the   Executive   Director   

  
  

Director   of   Operations   
The   Director   Operations   (DOO)   is   a   member   of   the   SLT   and   serves   as   the   operations   leader   of   
the   school.   The   DOO   will   manage   our   relationship   with   Ed   Ops,   a   national   organization   that   
specializes   in   the   finance,   student   data   and   operations   work   of   leading   schools.   They   will   provide   
back   office   support   on   items   such   as   payroll,   accounts   payable/receivable,   and   set   up   of   our   
student   information   system.   They   will   supervise   and   manage   the   work   of   the   School   Operations   
Manager   (SOM)   and   Receptionist,   as   well   as   contracted   services.   The   DOO   will   meet   regularly   
with   the   chair   of   the   Audit   and   Finance   Committee   of   the   board   who   is   actively   involved   in   The   
Leadership   School's   budget   management   and   treasury   functions.   The   DOO   is   also   responsible   for   
overseeing   the   day-to-day   operations   of   the   school.   They   will   coordinate   all   school-based   
operations   that   do   not   pertain   to   the   academic   program.   They   report   on   the   facilities   
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improvements   and   capital   plan   to   the   chair   of   the   Facilities   Committee   as   the   plan   is   developed   
and   during   the   construction   process.   
  

In   Fall   2020,   The   Leadership   School   will   officially   launch   a   nationwide   search   for   the   Founding   
Director   of   Operations.   Once   the   final   pool   of   candidates   is   established,   we   will   be   able   to   
effectively   evaluate   the   skill   sets   and   interests   of   our   Director   of   Operations   candidates   with   our   
school’s   needs.   
  

Minimum   Qualifications   for   DOO   Candidates     
Experience   required:   

● Bachelor’s   Degree   in   Business   Administration,   Management,   Systems   Engineering   or   
Facilities   Management   or   similar;   Masters   preferred     

● At   least   4   years   of   successful   leadership   experience,   and   at   least   two   years   in   a   
senior-level   role,   with   responsibilities   related   to   the   operations,   financial   and/or   business;   

● Experience   with   operations   of   a   school   or   non-profit   organization   highly   preferred   
● Experience   with   significant   vendor   management   including   services   negotiation,   contract   

execution   management   and   quality   assurance     
● Experience   with   building   and   facility   management   including   HVAC,   electrical,   

landscaping,   etc   
● Experience   managing   and   developing   individual   employees   and   leading   professional   

development   for   teams   (preferred)   
● Experience   working   in   organizations   serving   people   of   color   and   low-income   

communities   
  

Required   knowledge,   skills   &   abilities:   
● Evidence   of   alignment   with   school's   mission:   putting   student   leadership   at   the   center   of   

learning   
● Evidence   of   alignment   to   core   values   of   love,   excellence,   authenticity   and   discipline   
● Evidence   of/commitment   to   living   out   the   7   habit   of   highly   effective   people   
● Demonstrated   commitment   to   educational   equity   and   a   deep   understanding   of   drivers   of   

the   opportunity   gap   
● Demonstrated   knowledge   of   management   principles   and   practices     
● Ability   to   act   analytically   and   strategically   to   solve   problems   quickly     
● Sound   understanding   of   basic   accounting   practices   
● Ability   to   promote   teamwork,   and   a   proven   record   of   strong   leadership   
● Ability   to   effectively   negotiate   and   manage   vendor   contracts   
● Excellent   interpersonal   and   customer   service   skills     
● Exemplary   organizational   skills;   ability   to   establish   and   manage   multiple   priorities;   

ability   to   work   under   pressure     
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● Excellent   attention   to   detail   and   accuracy   
● Strong   communication   skills,   both   oral   and   written   
● Desire   to   work   in   a   role   and   environment   serving   children   
● Ability   to   exercise   excellent   judgment   in   decision-making     
● Ability   to   work   independently   with   diverse   constituents   while   maintain   high   professional   

standards     
● Patience,   flexibility   and   a   sense   of   humor   
● Highly   motivated,   entrepreneurial,   and   creative     

  
Key   Responsibilities     
General   Responsibilities:     
All   employees   must   support   and   maintain   the   integrity   of   the   school’s   mission   and   values.   As   a   
member   of   the   leadership   team,   the   DOO   will   inform   the   strategic   direction   of   the   school,   model   
the   school’s   core   values   at   all   times,   be   a   visible   and   highly   engaged   leader   in   the   school   
community,   exhibit   a   high   degree   of   professionalism   in   all   elements   of   this   position,   and   foster   a   
school   culture   that   promotes   respect   and   appreciation   for   all   students,   staff   and   parents,   and   
supports   the   school’s   mission   and   vision.   The   Leadership   School’s   founding   Director   of   
Operations   will   be   responsible   for   developing   proper   operational   controls,   administrative   and   
reporting   procedures,   and   systems   to   ensure   financial   strength,   operating   efficiency,   and   to   
promote   student   success.     

  
Operations   and   School   Leadership:     

● Leads   all   aspects   of   school   operations,   including   facilities,   food   and   transportation   
services,   security,   school   schedules,   rosters,   student   information   system,   visitors,   payroll,   
and   benefits  

● Serve   as   the   operational   epicenter   for   the   school   who   interacts   with   facilities,   tech   and   
office   team   members   for   both   accountability   and   support   

● Oversee   front   office   processes,   communication   and   workflow   to   ensure   efficiency   and   
service   for   staff,   students   and   families   

● Create   a   service-based   environment   which   supports   the   academic   and   operational   needs   
of   the   schools   and   their   educators   

● Assist   the   Director   of   Student   Affairs   with   student   recruitment   and   family   engagement   
● Build   and   maintain   relationships   with   students,   faculty,   staff,   parents   and   families   
● Be   a   visible   presence   in   all   areas   of   the   school,   work   toward   a   resolution   of   all   

problems--both   routine   and   unique--as   they   arise   and   to   keep   the   Executive   Director   
informed   of   these   

● Manage   an   environment   in   which   learning   can   take   place   and   a   school   climate   which   is   
supportive   and   which   reflects   high   morale   

● Perform   other   duties   as   assigned   by   the   Executive   Director   
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Business   Affairs:   

● Ensure   the   school   maintains   fiscal   health   and   compliance   with   all   laws,   regulations   and   
rules   

● Manage   the   school-based   functions   for   finance,   provide   timely   documentation   to   the   
back-office   vendor   and/or   school   accountant   

● Coordinate   timely   reporting   to   the   Board   of   Directors   and   Department   of   Elementary   and   
Secondary   Education   in   conjunction   with   the   back-office   vendor   on   finance   

● Manage   the   school-based   personnel   functions,   including   onboarding,   benefits   
administration,   leave,   termination,   etc.   

● Work   collaboratively   with   the   back-office   vendor   to   ensure   that   all   accounts   payable   
obligations   are   met   in   a   timely   fashion   

● Coordinate   frequent   audits   to   prevent   deficit   spending   and   analyze   school   cash   flow   
● Develop   the   school’s   human   resources   and   administration,   enhancing   professional   

development,   compensation   and   benefits,   performance   evaluation,   training,   and   recruiting   
● Ensure   that   recruiting   processes   are   consistent   and   streamlined   
● Establish   and   manage   a   comprehensive   training   program   to   educate   employees   regarding   

staff   tools,   policies,   and   procedures   
● Ensure   personnel   files   are   in   compliance   with   board   policy   and   federal   and   state   

employment   laws   
  

Facility   &   IT   Management:   
● Oversee   the   physical   operation   of   the   school   facility   including   maintenance,   repairs   and   

renovations;   safety   and   security;   waste   management   and   janitorial;   supply   procurement     
● Oversee   the   technology   infrastructure   and   systems   (with   the   help   of   on-   and   off-site   

support   at   all   levels)   including   the   school’s   data   network,   laptop   and   tablet   devices,   phone   
systems,   access   controls,   photocopiers   and   classroom   display   technologies   

● Develop,   maintain   and   report   all   required   environmental,   health,   safety   and   maintenance   
standards   required   by   law   

● Oversee   overall   school   maintenance,   furniture   purchase   &   placement   
● Manage   and   maintain   overall   school   cleanliness    

  
Risk   Management   &   Legal:   

● Lead   evaluation   and   selection   of   insurance   policies   (ex:   general   liability,   property,   and   
casualty)  

● Manage   internal   incident   report   process,   notifying   carrier   and   filing   claims   as   needed   
● Oversee   compliance   requirements   associated   with   insurance   policies   (i.e.   workers   comp   

reports)  
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● Lead   quarterly   risk   management   step-backs   and   monthly   working   groups   to   drive   
improvements   related   to   student   safety,   business   continuity,   and   general   risk   management   
priorities   

● Track   and   manage   key   contract   details   (i.e.   term,   notice   of   cancellation)   and   advise   
stakeholders   on   enforcement   of   terms   

● Ensure   that   the   campus   is   secure   during   the   day   and   after-hours,   as   well   as   manage   the   
contracting   of   a   security   team,   if   necessary   

  
Board   of   Directors’   Role   in   the   organizations   
To   ensure   that   the   Board   of   Directors   is   kept   abreast   of   the   school’s   performance   and   
developments   at   the   school,   members   of   the   School   Leadership   Team   will   provide   briefings   at   
every   Board   meeting   on   their   respective   departments.   These   reports   include   updates   on   The   
Leadership   School’s   financial   health,   fundraising   progress,   facilities,   hiring,   and   academic   
performance.   The   Leadership   School’s   Executive   Director   will   attend   all   open   sessions   of   board   
meetings,   and   be   in   close   communication   with   the   board,   to   supplement   departmental   reports   
with   more   in-depth   updates,   answer   questions   as   they   arise,   provide   progress   reports   on   the   
school   and   ensure   that   action   items   approved   by   the   Board   are   implemented.   The   Leadership   
School’s   progress   on   academic   goals   and   compliance   with   charter   requirements   are   reviewed   at   
each   meeting   by   the   appropriate   department   Director.   Should   The   Leadership   School   fall   short   of   
academic   goals   and/or   compliance,   our   comprehensive   data   systems   supply   us   with   early   
knowledge   of   these   shortcomings   to   give   us   ample   time   to   adjust   and   implement   change   to   get   
progress   back   on   track.   Such   findings   and   action   plans   are   presented   at   the   following   Board   
meeting   and   are   adjusted   based   on   Board   feedback   and   recommendations.   Board   members   will   
receive   more   in-depth   analysis   in   their   committees.   It   is   in   committees   that   they   serve   a   more   
active   advisory   function,   using   their   respective   expertise   to   identify   and   address   any   potential   
issues   before   we   are   non-compliant.     
  

The   table   below   explains   the   division   of   responsibility   between   the   Board   of   Directors   and   the   
School   Leadership   Team.     
  

Table   19.   Relationship   between   Board   and   School   Leadership   Team   

Category   Board   of   Directors   School   Leadership   Team   

Vision   &   Strategic   
Planning   

● Sets   vision,   direction   and   
strategic   priorities   for   the   
school     

● Provides   strategic   guidance   to   
the   ED   regarding   goals   of   the   

● Develops   strategies   and   tactics   (with   
input   from   the   board)   on   how   to   
achieve   the   vision   and   goals   set   by   the   
board   
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charter   

Academic   
Program   

● Holds   ED   accountable   for   
meetings   academic   goals   

● ED   researches   and   selects   curriculum   
● ED   evaluates   and   supports   DTL   and   

Instructional   Coaches’   implementation   
of   curriculum   

Hiring   &  
Personnel   

● Hires   and   evaluates   ED   
● Holds   ED   accountable   for   

hiring   and   personnel   

● ED   responsible   for   selection   and  
hiring   of   the   leadership   team.     

● ED   develops   organization-wide   hiring   
process   and   supports   SLT   with   
selection   and   hiring   of   direct   reports   

● SLT   trains   and   supports   their   direct   
reports.     

Finances   ● Finance   Committee   holds   ED   
accountable   for   financial   
reports   and   transparency   

● With   support   from   back   office   finance   
team,   works   with   SLT   to   develop   
budget   and   ED   holds   them   
accountable   for   adhering   to   budget  

Operations   ● Holds   ED   accountable   for   
operations   via   financial,   
operational   and   academic   
reports     

● DOO   manages   daily   operations   of   the   
school   (including   contracted   services   
and   back   office   support)   

● ED   evaluates   and   support’s   DOO’s   
execution   of   finance   and   operations   
strategy   

  
  

Staffing   Schedule   
The   table   below   shows   our   staffing   schedule   (See   Appendix   W)   for   the   first   five   years   of   
operation.   In   section   B.4,   we   discuss   our   teaching   allocations   and   staffing   model   in   greater   detail.   
The   goal   of   The   Leadership   School   is   to   ensure   that   we   have   the   proper   support   in   place   to   
cultivate   the   culture   and   learning   experiences   necessary   for   students   to   thrive   academically   and   
take   on   authentic   leadership   roles   within   the   school.   The   table   shows   how   our   personnel   will   be   
utilized   across   the   areas   of   school   leadership,   instructional   leadership,   student   support   and   
operations.     
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Table   20.   TLS   Staffing   Schedule   (Years   1-5)   
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B.4   Staff   Recruitment,   Retention,   Replacement   and   
Training   

Staffing   Philosophy   
All   members   of   our   The   Leadership   School   community   play   an   important   role   in   fulfilling   our   
mission   and   achieving   our   goals.   In   the   same   way   that   we   expect   members   of   the   School   
Leadership   Team   (SLT)   to   support   and   maintain   the   integrity   of   the   school’s   mission   and   values,   
we   will   seek   faculty   and   staff   members   who   are   also   aligned   with   our   mission   and   values   and   
demonstrate   a   willingness   to   serve   as   a   role   model   for   students.   Faculty   and   staff   must   be   
committed   to   building   effective   relationships   with   students,   parents,   leaders,   other   teachers,   and   
the   broader   community.   Additionally,   staff   will   be   held   to   the   same   standards   for   exhibiting   a   
high   degree   of   professionalism   and   fostering   a   school   culture   that   promotes   respect   and   
appreciation   for   all   students,   staff   and   parents.     
  

Positive   adult   culture   is   critical   to   the   success   of   our   school.   The   Leadership   School   believes   that   
emphasizing   the   social-emotional   well-being   of   our   team   is   imperative   to   taking   care   of   our   
students.   All   adults   will   receive   training   and   coaching   in   Conscious   Discipline   to   reframe   the   
way   they   respond   to   students.   Conscious   Discipline   is   also   a   care   staple   for   teachers   as   well.   It   
allows   them   the   space   to   be   introspective   and   find   healing   for   areas   in   their   lives,   which   will   
make   them   better   equipped   to   care   for   students.   Additionally,   as   a   component   of   our    Leader   in   
Me    program,   faculty   will   also   set   and   track   their   “wildly   important   goals”   just   like   our   students.   
The   SLT   depends   on   the   leadership   of   the   staff   and   will   support   them   in   achieving   their   goals.   
We   believe   in   synergy   and   will   be   intentional   in   creating   space   for   faculty   and   staff   to   collaborate   
and   combine   their   efforts   for   our   students.     

  
Staffing   Plan     
Our   staffing   plan   is   designed   to   ensure   that   all   of   the   core   functions   of   our   school   (academics,   
culture   and    operations)   are   led   by   talented   leaders   and   supported   by   strong   team   members.   As   
seen   in   the   staffing   schedule   in    B.3:   Management   and   Operation,    we   will   maintain   a   
staff-to-student   ratio   of   approximately   1-to-10   for   each   year   of   operation.   In   our   first   year   of   
operation,   we   have   three   core   teachers   in   each   grade   for   a   classroom   teacher-to-student   ratio   of   
1-to-20.   In   addition,   our   students   will   have   two   elective   courses   (art   and   music)   as   well   as   the   
support   of   a   special   education   teacher   for   students   with   diagnosed   learning   differences.   As   we   
grow   our   enrollment   each   year,   we   will   continue   to   allocate   teachers   to   maintain   the   same   ratios   
as   in   year   1.   In   year   1,   we   will   have   one   instructional   coach   to   provide   feedback,   coaching   and   
support   for   our   teachers,   along   with   the   ED.   Over   time,   as   our   student   enrollment   and   teaching   
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staff   grows,   we   will   bring   on   an   additional   instructional   coach   (year   2)   and   the   Director   of   
Teaching   &   Learning   (year   3).     
  

Outside   of   the   instructional   program,   our   organizational   and   school   operations   systems   and   
processes   will   need   to   be   managed   with   substantial   staff.   Our   Director   of   Operations   will   be   
supported   initially   by   a   full-time   receptionist   and   other   contracted   service   providers   (See    C.4   
Contracted   Services ).   Over   time   we   will   add   a   School   Operations   Manager   (year   3).   Likewise,   
our   emphasis   on   student   leadership   and   culture   requires   substantial   staff   to   implement   a   strong   
social-emotional   program.   Given   the   anticipated   budget   cuts   and   fundraising   challenges   
Post-COVID,   we   have   adjusted   our   staffing   plan   to   start   with   a   part-time   Guidance   Counselor   to   
support   students’   social-emotional   needs,   as   well   as   take   on   some   of   the   responsibilities   of   the   
Director   of   Student   Affairs   (i.e.   our   leadership   development   program).   In   year   2,   we   will   bring   
on   the   Director   of   Student   Affairs,   and   SPED   Coordinator   in   year   5.     
  

Our   staffing   schedule   has   been   developed   based   on   a   conservative   budget   (See    C.1   Budget )   and   
anticipated   student   enrollment.   In   section   C.1,   we   also   identify   contingency   plans   regarding   
staffing   (and   other   areas   of   the   organization)   if   we   have   a   budget   shortfall,   as   well   as   if   we   
surpass   our   fundraising   goals.     

  
Professional   Development   
In   order   to   achieve   our   mission   of   growing   students’   leadership   capacity   through   earnest   
engagement   in   an   academically   rigorous,   culturally   relevant,   and   relationship-oriented   
environment,   it   will   be   essential   that   we   develop   a   culture   of   high   expectations,   deep   reflection   
and   continual   learning   for   all   members   of   our   school   community.   Our   staff   will   have   a   number   of   
professional   learning   opportunities   throughout   their   tenure   at   The   Leadership   School,   beginning   
with   their   interview   process.   All   teacher   candidates   will   complete   a   sample   lesson,   receive   
immediate   feedback   and   coaching   and   then   redo   the   lesson   implementing   the   feedback   that   they   
received.   We   believe   that   we   must   hire   staff   who   desire   to   work   in   an   environment   where   they   
receive   constant   feedback   and   are   expected   to   improve   at   a   rapid   pace.     
  

The   most   important   part   of   our   professional   development   plan   for   teachers   is   the   
observation-feedback   coaching   cycles.   It   is   through   the   coaching   process   that   teachers   will   
receive   personalized   support,   aligned   to   their   target   areas   for   growth   and   the   specific   needs   of   
their   students.   The   ED,   DTL   and   Instructional   coaches   will   each   coach   specific   teachers   in   our   
school   using   a   framework   based   on   the   Danielson   Framework   of   Teaching .   This   means   that   101

they   will   be   able   to   constantly   assess   the   performance   of   all   teachers   in   our   school.   Every   teacher   
will   be   observed   weekly   and   will   meet   with   their   coach   to   discuss   strengths   and   areas   for   growth.   

101  For   more   details   on   this   framework,   visit    https://danielsongroup.org/framework .     
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In   addition,   any   teachers   with   less   than   three   years   of   experience   will   be   assigned   a   mentor   
teacher   to   support   their   development   of   foundational   teacher   habits   and   skills   in   a   non-evaluative   
manner.   Our   mentor   program   will   be   planned   during   our   pre-opening   year   and   may   require   the   
assistance   of   veteran   teachers   outside   of   our   school.     
  

The   DTL   and   the   DSA   will   also   lead   team   meetings   with   teachers   from   each   grade   level   weekly.   
That   time   will   provide   training   and   support   aligned   to   immediate   needs   (e.g.   lesson   
internalization   and   preparation   or   classroom   management   support).   Attending   the   weekly   
meetings   will   also   give   our   SLT   the   ability   to   assess   the   needs   across   the   school.   In   our   weekly   
SLT   meetings,   we   will   plan   collaboratively   for   the   support   of   teachers   across   the   school.   All   
conversations   will   be   rooted   in   student   outcomes   to   ensure   that   our   efforts   are   always   focused   on   
improving   the   academic   experience   for   students.   Table   21   explains   our   strategy   for   professional   
development   at   The   Leadership   School.   

  
Table   21.   Professional   Development   Strategies   

Type   Timeline/Focus   areas     Coordinator     

Spring   
Onboarding   

● Assigned   readings   related   to   student   leadership,   social   
emotional   learning   and   instruction   

● Brief   faculty   gathering   to   begin   to   norm   around   expectations    
● Visits   to   the   school   to   meet   students   and   begin   learning   the   

culture   of   the   school     

ED   

Summer   
Development   

4   weeks   before   school   begins:   
● New   faculty   orientation   
● Curriculum:   unit/lesson   internalization   for   Q1   
● School-wide   systems   (academic   and   culture)   
● Leader   in   Me   (LiM)   workshops   

ED,   SLT   

Non-teaching   
Professional   
Development   
Days   

3x   each   semester:   
● Unit/lesson   internalization     
● School-wide   data   analysis/progress   monitoring   
● School-wide   culture   training   related   to   LiM   
● Targeted   development   based   on   trends   across   teachers     

ED,   DTL,   DSA     

Grade-Level   
Meetings   

3x   per   week:     
● Data   analysis   /   review   of   student   work   
● Planning   of   student   leadership   experience     
● School   culture   related   
● Sample   teachbacks     

DTL,   DSA   
  

Individual   2-4x   per   week,   as   needed:   ED,   DTL   
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Teacher   
Coaching     

● Unit/Lesson   plan   internalization   
● Observation/Feedback   Cycle   
● Coaching   +   Mentoring   Sessions   

  
  

Recruitment   and   Selection   
First   and   foremost,   all   adults   at   our   school   must   hold   high   expectations   for   themselves   and  
others.   We   believe   feedback   is   an   act   of   love;   constant   revision   is   required   as   we   work   towards   
excellence.   Modeling   transparency,   authenticity   and   continual   learning   sets   a   clear   bar   for   our   
students.   Our   adult   leaders   remain   clear   about   our   current   outcomes   and   the   steps   necessary   
toward   reaching   goals,   which   is   shared   with   students   and   families.   
  

Presently,   data   from   the   MO   Department   of   Elementary   and   Secondary   Education   shows   that   
students   within   the   Normandy   Schools   Collaborative   have   less   access   to   high-quality   teachers   
than   other   students   across   the   state.   The   figure   below   shows   stark   contrast   between   the   state   
averages   and   Normandy   in   terms   of   teacher   experience,   effectiveness   and   teaching   in   their   areas   
of   expertise.     
  

Figure   13.   Rates   of   Access   to   Educators   102

  
  

Pipelines   for   Strong   Teacher   Candidates   
Given   these   realities,   it   is   essential   that   we   engage   in   a   robust   recruitment   and   selection   process   
to   ensure   that   students   at   The   Leadership   School   receive   high-quality   instruction   from   strong   
teachers.   Our   recruitment   efforts   will   be   grounded   in   a   search   for   staff   that   meet   our   desired   
competencies:   alignment   to   core   values,   robust   teaching   ability,   strong   classroom   management,  
high   student   achievement,   personal   responsibility,   deep   commitment   to   our   community   and   

102  MO   Department   of   Elementary   and   Secondary   Education.   (n.d.).   Retrieved   from   
https://apps.dese.mo.gov/MCDS/Home.aspx   
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continual   learning.   Please   see   Table   22   below   for   a   more   detailed   description   of   each   
competency   and   the   relevant   indicators.     
  

To   ensure   that   we   are   able   to   pull   from   a   broad   field   of   teacher   candidates,   we   will   access   local   
and   national   teacher   pipelines.   Specifically,   networks   and   partnerships   that   we   are   utilizing   for   
sourcing   teachers   include,   but   are   not   limited   to,   local   colleges   and   universities,   Teach   For   
America,   St.   Louis   Teacher   Residency,   Profound   Gentleman,   Black   Males   in   Education   -   St.   
Louis,   Educators   for   Social   Justice   and   the   Black   and   Brown   Teaching   Trust.     
  

As   a   general   rule,   The   Leadership   School   will   engage   in   sourcing   and   cultivating   top   teachers   
throughout   the   year.   This   strategy   allows   us   to   have   access   to   high-quality   candidates   once   we   
are   actively   interviewing   for   new   roles.   Other   steps   that   we   will   take   to   ensure   a   pipeline   for   
strong   candidates   include:   

● Build   precise   candidate   profiles   based   on   the   school’s   needs   and   capacity   at   a   given   time   
● Ask   leaders   and   board   members   to   use   individual   professional   networks   to   make   

introductions   to   strong   candidates     
● Develop   a   system   that   allows   candidates   to   have   multiple   touchpoints   with   someone   in   

our   organization   
● Engage   in   both   regional   and   national   sourcing   to   identify   talented   individuals   willing   to   

return   home   or   move   to   the   area   
● Perform   constant   evaluations   of   our   candidate   pools   to   ensure   that   we   are   sourcing   a   

diverse   group   of   referrals   
● Track   diligently   &   follow   up   promptly   with   any   potential   candidate,   even   outside   of   our   

traditional   hiring   season   
  

Table   22.   Staff   Selection   Criteria   103

Selection   Criteria   Indicators   

Alignment :   Committed   to   
creating   a   school   community   
where   student   voice   and   choice   
is   centered   
● Desires   to   work   in   a   

community   with     
● Demonstrates   core   values   

of   love,   excellence,   
authenticity   and   discipline   

● Creates   opportunities   for   students   leadership   
● Shares   decision-making   in   the   classroom   with   students   
● Shows   empathy   and   care   for   others     
● Builds   relationships   with   diverse   people   
● Values   the   unique   contributions   and   identities   of   all   

members   of   the   community   
● Is   a   highly   collaborative,   results-oriented,   adaptable,   

problem-solving   self-starter     

103  Adapted   from   TNTP   Selection   Criteria   and   Indicators.   Retrieved   from    https://tntp.org/teacher-talent-toolbox     
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Commitment :   Committed   to   
raising   academic   achievement   
in   urban/high   needs   schools   
● Desires   to   work   in   a   

community   with   high   needs   
schools   

● Believes   that   students   of   all   
backgrounds   can   and   must   
learn   at   high   levels   

● Holds   all   students   to   high   
standards   

● Desires   to   teach   specifically   in   urban/high   needs   schools   
● Conveys   reasonable   understanding   of   potential   

challenges   involved   in   teaching   in   high-need   schools   
● Conveys   belief   that   all   students   have   the   ability   to   learn   

at   high   levels   
● Articulates   high   expectations   for   potential   and   

performance   of   future   students   (in   theory   and   through   
scenario   examples)   

● Holds   him/herself   accountable   for   the   success   and   
growth   of   students   

● Maintains   high   expectations   and   continues   to   focus   on   
the   students’   academic   success   when   confronted   with   
setbacks   in   scenario   questions   

Achievement :   Demonstrates   
success   in   achieving   student   
learning   and   other   goals   
● Focuses   on   concrete,   

measurable   results   
● Teaching   success   related   to   

specific,   measurable   
student   achievement   

● Demonstrates   initiative   and   
general   willingness   to   take   
on   challenges   as   well   as   a   
history   of   overcoming   them   

● Sets   and   meets   ambitious   
goals   

● Describes,   in   detail,   a   significant,   quantifiable   goal   
demonstrating   excellence   

● Earns   formal   recognition   or   awards   for   achievement   
● Demonstrates   pattern   of   going   above   and   beyond   normal   

expectations   
● Possesses   accomplishments   with   students   and/or   in   other   

endeavors   
● Sets   ambitious   and   concrete   goals   for   teaching   

performance   and/or   student   success   
● Describes   specific   examples   of   taking   on   challenges   or   

initiatives   
● Discusses   using   benchmarks   and/or   concrete   goal   setting   

as   a   general   habit   

Teaching   Ability :   
Demonstrates   an   appropriate   
knowledge   of   content   and   
pedagogy   
● Provides   reasonable   

examples   of   effective   
lesson-planning,   
instructional   strategies,   
and/or   student   assessment   

● Instruction   is   focused   on   
student   achievement   

● Conveys   ideas   and   
information   clearly   

● Addresses   the   multiple   and   varied   needs   of   students   in   
the   classroom   

● Makes   content   meaningful   to   students   in   the   district   
● Sets   concrete,   ambitious   goals   for   student   achievement   
● Indicates   confidence   that   all   students   should   be   held   to   

high   standards   
● Reflects   on   successes   and   failures   
● Maintains   high   expectations   for   students   when   

confronted   with   setbacks;   continues   to   focus   on   
students’   academic   success   
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Classroom   Management :    
Demonstrates   ability   to   deal   
effectively   with   negative   
student   behavior   
● Remains   productive   and   

focused   when   confronted   
with   challenges   

● Displays   willingness   to   
adapt   classroom   
management   style   to   meet   
the   particular   needs   of   the   
school   or   culture   

● Assumes   accountability   for   classroom   management   and   
culture   

● Conveys   reasonable   understanding   of   potential   
challenges   involved   in   teaching   in   a   high-need   school   

● Demonstrates   ability   to   deal   effectively   with   negative   
student   behavior   

● Persists   in   offering   viable   and   realistic   strategies   to   deal   
with   classroom   management   challenges   

● Conveys   willingness   to   try   multiple   strategies   or   
something   new   when   things   change   or   when   confronted   
with   challenges   

Personal   Responsibility:   
Assumes   accountability   for   
reaching   outcomes   despite   
obstacles   
● Focuses   on   own   capacity   to   

impact   situations   rather   
than   on   external   barriers   

● Understands   challenges   
within   larger   context   

● Takes   initiative   to   solve   
own   problems   

● Holds   self   accountable   for   student   learning   
● Assumes   responsibility   for   classroom   environment   and   

culture   
● Takes   ownership   of   failures   
● Identifies   lessons   from   past   failures   
● Speaks   specifically   about   setbacks   in   past   experiences   

and/or   scenario   questions   and   is   able   to   maintain   
appropriate   focus   and   optimism   

● Persists   in   offering   viable/realistic   strategies   to   address   
scenarios   

● Provides   examples   of   being   self-reliant   

Constant   Learning:     Draws   
lessons   from   previous   
experiences   and   applied   them   to   
future   endeavors   
● Reflects   regularly   on   

performance   to   identify   
areas   for   improvement   

● Seeks   and   welcomes   
feedback   from   others   

● Accesses   resources   to   
support   self-development   

● Incorporates   a   variety   of   resources   to   achieve   results   
● Generates   strategies   that   involve   a   range   of   resources   
● Seeks   out   and   welcomes   feedback   from   others   
● Describes   examples   of   professional   development   and   

other   learning   in   order   to   become   a   more   effective   
teacher   

● Reflects   on   previous   professional   experience   and   how   
they   relate   to   teaching   

● Conveys   willingness   to   learn   from   other   perspectives   
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Interview   Process   
All   employees   will   go   through   the   same   hiring   process   that   consists   of   four   types   of   interviews   
based   on   a   strategy   developed   by   Relay   Graduate   School   of   Education .   Background   checks   104

will   be   completed   for   each   candidate   that   accepts   our   offer   of   employment.   
  

Table   23.   TLS   Interview   Process   

Interview   Format     Look   Fors   

The   Screening   
Interview   
  
  
  

Résumé,   Cover   Letter   and   Written   
Application   
● 1-2   mission   questions   
● 1-2   specific   competency   

questions     

● Mission-alignment;   why   TLS?   
● Teaching   experience/certification   
● Student-centered   
● Constant   learner   
● Professional   presentation/attention   to   

detail   

The   “Who”   
Interview   105

  

Phone   Interview   
● Walking   through   resume   job   by   

job   and   asking   the   same   
questions   to   be   consistent   for   
each   applicant   

● Ask/probe   reason   for   transition   

● Mission-alignment;   why   student   
leadership?   

● Past   experiences     
○ Achievement   of   measurable   

outcomes   
○ Ability   for   self-reflection/evidence  

of   growth   from   challenges   
○ Self-awareness/understanding   of   

strengths   +   areas   for   growth   
● High   expectations   
● Constant   learner   

The   Focused   
Interview   
  
  

In   Person   Interview     
● Performance   Task   (Sample   

Lesson   for   teacher   candidates)    
● Feedback   Session   
● Time   with   different   members   of   

our   team   (to   rate   different   
competencies)     

● Tour   of   school     
● Student   interview   once   school   is   

open   

● Mission-alignment:   why   TLS,   student   
leadership   and   deeper   learning?   

● Alignment   to   core   values:   Love,   
Excellence,   Authenticity   and   Discipline   

● Role   plays/team   and   conflict   
management   (skill   oriented)   

● Skill   -   Sample   teach/facilitation   of   
student   learning,   organization,   
preparedness   

● Response   to   feedback   

The   Reference   
Interview   

Multiple   Reference   Checks     
● 3-5   phone   calls,   with   at   least   

● Probe   the   areas   mentioned   above   
● Dig   deeper   into   relationships,   student   

104   https://relay.edu/     
105  Based   on   Smart,   G.,   &   Street,   R.   (2008).   Who:   the   A   method   for   hiring.   New   York:   Ballantine   Books.   
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one   manager     
● Ask   the   same   questions   for   all   

candidates   →   consistent   with   
initial   questions   and   probing   
questions   

leadership,   alignment   to   our   model   and   
core   values   

  
  

  
  

Staff   Retention   and   Replacement   
We   aim   to   build   a   positive   and   professional   work   culture   that   promotes   excellence   and   
continuous   improvement.   In   addition,   we   will   build   community   through   fun,   engaging   
opportunities   to   reinforce   a   culture   of   love   and   community.   Our   SLT   will   offer   a   work   experience   
parallel   to   the   experience   that   our   students   receive;   a   sense   of   belonging,   continual   learning   and   
opportunities   for   leadership   are   key   priorities   for   retaining   high-quality   teachers.   Specifically,   we   
will   use   the   following   strategies   to   retain   effective   teachers.   
  

Table   24.   TLS   Teacher   Retention   Strategies   106

Strategy   Details     

School   Leaders   build   
strong,   caring   
relationships   with   all   
teachers.    
  
  
  

● We   get   to   know   teachers   personally   through   formal   check-ins   with   
every   teacher   at   least   once   a   semester.   This   allows   us   to   learn   
more   about   their   lives   outside   of   school   and   their   long-term   
professional   goals.     

● We   make   teachers   feel   valued.   All   teachers   have   access   to   
effective   professional   development   with   frequent,   high-quality   and   
rigorous   feedback.   

● We   recognize   teachers   publicly.   Celebrations   include   daily   shout   
outs,   weekly   acknowledgement   of   small   wins,   and   other   public   
displays   of   appreciation   (i.e.   newsletter   entries,   social   media   posts,   
lunches,   gift   cards,   etc.).   

Teachers   have   a   voice   in   
decision   making   in   the   
school.     
  

● We   solicit   teacher   input   through   bi-annual   surveys   to   gather   
teacher   perspectives   on   all   aspects   of   the   school.   Teachers   will   
also   complete   culture   surveys   through   Panorama   Education.     

● We   follow   up   with   teachers   (individually,   when   appropriate)   to   let   
them   know   how   we   will   respond   to   their   feedback   or    implement   
their   ideas.   

● We   create   authentic   leadership   opportunities   for   teachers   to   lead   
from   the   classroom   and/or   move   into   part-time   leadership   roles.     

106  Adapted   from    New   Schools   for   New   Orleans.   (n.d.).    Teacher   retention   research,   strategies,   &   resources   for   New   
Orleans .   
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School   leaders   value   
and   protect   teacher   
time.     
  
  

● We   hold   teachers   planning   time   sacred   by   providing   at   least   1.5   
hours   of   planning   and   collaboration   time   daily   that   is   not   
interrupted   for   other   purposes.     

● We   are   flexible   whenever   possible   (e.g.   late   arrival   and   early   
departure   times).   

● We   offer   individual   coaching   and   feedback   that   supports   constant   
growth   and   differentiated   professional   development   that   is   
targeted   to   specific   needs   of   each   teacher.     

School   leaders   employ   
timely   talent   systems.   

● We   have   a   pulse   on   retention   by   December   of   each   year   by   having   
conversations   with   teachers   early   and   often.     

● We   place   a   high   priority   on   retention   of   “irreplaceables”.   We   
explicitly   express   desire   for   them   to   return   during   the   fall   
semester.   

● We   track   and   incentivize   returning   though   stay   conversations,   
express   value,   offering   support,   and   seeking   feedback   on   
individual   or   school-wide   improvements.     

The   Leadership   School   
offers   a   comprehensive   
total   compensation   
package.   

● We   find   ways   to   increase   teacher   salary   and   benefits   (i.e.   health,   
dental,   vision,   and   contribution   to   retirement).   

● We   work   to   increase   total   compensation   through   perks   such   as   
leaving   early   certain   days.   We   ask   our   teachers   what   they   need.     

● We   are   transparent   about   how   salary   decisions   are   made   upon   
initial   hiring   and   annual   raises   to   ensure   equity   in   the   system.   
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B.5   Student   Recruitment   and   Enrollment   
As   described   in    A.5:   Target   Population ,   our   school   will   serve   students   and   families   within   the   
boundaries   of   the   Normandy   Schools   Collaborative.   Because   we   will   be   open   to   all   students   
residing   within   the   boundaries,   families   who   move   from   one   part   of   the   district   to   another   will   
still   be   able   to   attend   our   school.   Once   we   solidify   our   facility   plan   (see    C.3:   Facility    for   more   
details),   we   anticipate   that   families   in   the   municipalities   located   most   closely   to   our   school   will   
become   a   primary   target   but   we   intend   to   employ   outreach   and   recruitment   strategies   throughout   
the   entire   footprint.     
  

Figure   14.   Targeted   Enrollment   Area   

  
  

Enrollment   Targets     
In   our   founding   year,   we   will   enroll   students   in   kindergarten   through   second   grade.   Eligible   
kindergarten   students   must   be   5   years   old   by   August   1,   2021.   Students   enrolling   in   first   grade   
must   be   6   years   old   by   August   1,   2021   or   demonstrate   successful   completion   of   kindergarten.   107

107   Strange,   L.   (2019,   October   1).   Kindergarten   &   First   Grade   Entry.   Retrieved   from   
https://dese.mo.gov/governmental-affairs/kindergarten-first-grade-entry     
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We   will   enroll   50   students   in   kindergarten   and   first   grade   and   25   students   in   second   grade   in   our   
founding   year.   Subsequent   years   will   enroll   50   new   kindergarten   students   and   fill   any   spots   due   
to   attrition   in   the   other   grades.   For   enrollment   planning,   we   have   considered   a   20%   attrition   rate   
each   year   meaning   that   we   will   need   to   recruit   10   new   students   in   each   grade.   See   Table   25   for   108

our   recruitment   targets   per   year   to   maintain   50   students   in   each   grade   (25   in   the   initial   second   
grade   class).   
  

Table   25.   TLS   Recruitment   Targets   Per   Year   

  Year   1   
2021-22   

Year   2   
2022-23   

Year   3   
2023-24   

Year   4   
2024-25   

Year   5   
2025-26   

Kdg   50     50     50     50     50     

1st   50   10   10   10   10   

2nd   25   10   10   10   10   

3rd     5   10   10   10   

4th       5   10   10   

5th         5   10   

6th           5   

7th               

8th               

New   
Students   

125   75   85   95   105   

Total   
Capacity   

125   175   225   275   325   

  
In   accordance   with   federal   laws,   no   student   will   be   denied   admission   to   The   Leadership   School   
based   on   race,   ethnicity,   national   origin,   gender   or   disability.   Additionally,   in   compliance   with   
RSMo.   160.410,   our   school   is   open   to   all   students   eligible   for   admission   to   our   local   public   
school.   We   will   offer   enrollment   and   lottery   priority   to   students   whose   sibling   attends   The   
Leadership   School   or   whose   parent/guardian   is   employed   by   The   Leadership   School,   when   
eligible.   RSMo.   160.410   outlines   these   statutorily   approved   enrollment   preferences.   All   other   
students   will   be   enrolled   through   the   general   open   enrollment   and   lottery   procedures.     
  

We   are   confident   in   our   ability   to   meet   these   enrollment   targets   based   on   the   potential   number   of   
students   within   the   targeted   area   and   the   community   support   for   our   proposed   model.   Table   26   

108  In   our   budget,   we   considered   a   10%   attrition   rate   to   be   conservative   if   all   spots   due   to   attrition   are   not   filled.   
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shows   the   current   enrollment   at   each   school   within   the   Normandy   Schools   Collaborative.   The   
Leadership   School’s   recruitment   strategies   will   aim   to   reach   a   broader   audience   than   parents   with   
children   currently   enrolled   in   the   local   public   school   district.   As   described   in    A.5:   Target   
Population ,   there   are   a   significant   number   of   families   choosing   other   options,   including   
homeschool   and   private   schools.   Based   on   population   estimates   for   Normandy   Township,   there   
are   over   2,000   children   under   the   age   of   5   living   within   the   area   (see   Figure   15).     
  

Table   26.   Normandy   Schools   Collaborative   2019-20   Enrollment     

  
  

Figure   15.   Population   Estimates   for   Normandy   Township   109

  

109American   Community   Survey   2018   (5   year   estimates).   (n.d.).   Retrieved   from   
https://www.socialexplorer.com/tables/ACS2018_5yr/R12468473   
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Additionally,   we   have   received   very   positive   reception   from   parents,   and   organizations   working   
directly   with   parents.   At   the   time   of   this   application,   we   have   approximately   400   followers   on   
Facebook   and   175   on   Instagram.   We   also   had   20   five-,   six-   and   seven-year   olds   signed   up   for   our   
Spring   Break   Camp.   In   June   2020,   we   received   positive   feedback   from   parents   and   community   
leaders,   adding   65   new   interested   parents,   after   distributing   over   200   summer   learning   kits.   
Through   continued   parent   engagement,   social   media   engagement,   direct   referrals,   and   socially   
distant   canvassing,   we   added   an   additional   40   interested   parents   during   the   months   of   July   and   
August   2020.    The   most   common   feedback   that   we   hear   from   parents   is   an   excitement   about   a   
different   kind   of   school,   questions   about   where   the   school   will   be   located   and   a   wish   that   we  
were   starting   sooner.   In   Appendix   X,   we   have   included   letters   of   support   from   community   
members   who   are   excited   to   partner   with   The   Leadership   School   to   support   our   establishment   of   
a   new   public   school   option.     

  
Marketing   and   Student   Recruitment   
Our   recruitment   strategy   to   reach   our   desired   students   and   families   involves   multiple   touchpoints   
and   strategies   for   engaging   a   wide   range   of   parents   throughout   the   entire   boundaries   of   the   
school   district.   Given   that   The   Leadership   School   will   be   the   first   charter   public   school   in   St.   
Louis   County,   it   will   be   important   that   we   also   educate   parents   on   what   charter   schools   are   and   
are   not.   In   our   printed   materials   as   well   as   formal   meetings   (informational   sessions,   focus   
groups,   etc)   we   will   explain   what   it   means   to   be   a   public   charter   school.   Additionally,   we   want   
parents   to   take   an   active   role   in   working   to   recruit   new   families.   Members   of   our   parent   
advocacy   group   and   parents   from   our   design   team   will   contribute   heavily   to   our   recruitment   
strategies.   They   will   have   the   best   insight   as   to   how   to   engage   and   recruit   parents.   They   will   also   
be   the   most   compelling   spokespeople   to   explain   why   they   support   our   school   and   intend   to   enroll   
their   own   children.     
  

As   we   worked   to   refine   our   school   model,   we   sought   feedback   from   numerous   sources   within   the   
community:   parents,   students,   nonprofit   organizations   servicing   the   area   and   other   community   
leaders.   Over   the   next   year,   we   will   continue   to   engage   families   and   organizations   through   focus   
groups,   engagement   in   pilot   experiences   with   our   model   as   well   as   the   development   of   a   design   
team   to   create   plans   for   implementation   in   the   pre-opening   year   and   beyond.   We   believe   that   this   
engagement   within   the   community   not   only   helps   to   ensure   that   our   school   design   meets   the   
needs   of   students   and   families,   but   also   provides   the   first   opportunity   to   recruit   founding   
students.   
  

We   began   our   outreach   through   direct   contact   with   parents   and   organizations   that   have   access   to   
parents.   Specifically,   The   Leadership   School   is   a   member   of   the   Community   Impact   Network.   
Through   our   affiliation   with   the   network   coalitions,   we   are   able   to   access   a   number   of   service   
providers   who   can   connect   us   to   parents   and   invite   them   to   learn   more   about   our   school.   Given   
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that   we   are   enrolling   young   students,   early   childhood   centers   also   serve   as   a   key   partner.   We   
have   already   built   relationships   with   several   early   childhood   centers   and   daycares.   Through   them   
we   have   been   able   to   learn   more   about   what   parents   are   looking   for   in   schools,   as   well   as   recruit   
students   for   our   pilots.   We   anticipate   that   those   relationships   will   be   a   key   partner   in   our   
recruitment   efforts.   In   addition   to   service   providers   and   early   childhood   centers,   we   will   also   do   
outreach   to   local   places   of   worship,   neighborhood   associations,   libraries   and   community   centers.     
  

Exposure   to   a   wide   range   of   parents   is   just   the   first   step   in   our   recruitment   process.   We   know   that   
it   will   be   critical   to   engage   with   parents   over   time.   Therefore,   we   are   using   a   database   to   track   
families   who   are   interested   in   our   school   so   that   we   can   continue   to   communicate   with   them   at   
various   stages   of   the   enrollment   process.   Some   of   the   touchpoints   that   we   will   utilize   are   
informational   sessions   held   at   various   locations   throughout   the   community,   focus   groups   to   
gather   input   about   various   components   of   our   model,   and   informational   tables   at   community   
events.     
  

Outside   of   these   direct   interactions   with   members   of   The   Leadership   School,   we   will   use   various   
indirect   marketing   strategies.   Social   media   and   our   website   will   be   a   key   resource   in   this   arena.   
Those   platforms   provide   a   place   for   us   to   share   specific   details   about   our   school,   to   survey   and   
solicit   feedback   from   parents   and   community   members   and   to   invite   individuals   out   to   learn   
more   about   our   school.   We   will   also   leave   printed   marketing   materials   at   popular   locations   
throughout   the   community   (i.e.   barber   shops,   salons,   restaurants).   Finally,   as   we   move   towards   a   
push   for   enrollment   —and   after   other   strategies   have   been   taken   to   expose   our   school   to   the   
community—   we   will   engage   in   canvassing   the   neighborhood   both   of   popular   locations   and   
door-to-door.   See   Appendix   Y   for   more   details   on   our   approach   to   student   recruitment.   
  

Application   and   Enrollment     
As   we   continue   to   engage   families   through   the   measures   outlined   above,   we   will   invite   families   
to   an   enrollment   launch   event   where   they   will   receive   enrollment   packets   and   have   an   
opportunity   to   ask   questions   about   our   school,   as   well   as   the   enrollment   and   registration   process.   
This   event   will   also   allow   us   to   share   our   expectations   for   families   enrolled   at   The   Leadership   
School   prior   to   the   completion   of   enrollment   materials.   Our   application,   enrollment   and   
registration   process   will   follow   the   schedule   outlined   in   Table   27.   Our   Admission   and   
Enrollment   Policy   and   Lottery   Policy   can   be   found   in   Appendices   Z   and   AA,   respectively.   The   
Executive   Director   will   ensure   that   our   Board   of   Directors   have   up-to-date   enrollment   numbers   
throughout   this   period.   If,   at   the   end   of   our   second   open   enrollment   period,   we   are   not   on   track   to   
reach   our   enrollment   goals   we   will   be   able   to   revise   our   strategies   and   determine   what   
adjustments,   if   any,   need   to   be   taken   to   ensure   organizational   stability.   
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Table   27.   TLS   Enrollment   Process   110

Phase   Description   of   Activities   Timeline   

1st   Application   
Period   

November   1   -   January   15   
● TLS   staff   follows   up   with   parents   

who   have   expressed   interest.     
● Parent   advocacy   team   hosts   

enrollment   events.   
● TLS   team   does   canvassing   to   

target   specific   areas,   as   needed.     

Applications   due   by   5:00   p.m.   on   
January   15   
● All   students   submitting   

applications   will   be   admitted.   
● A   lottery   will   be   held   January   22,   

if   necessary.   Accepted   students   
notified   within   3   days.   

1st   Enrollment   +   
Registration   Period   

January   16   -   February   7   
● TLS   staff   conducts   home   visits   to   

learn   more   about   students   and   
families.   Parents   also   have   an   
opportunity   to   share   their   
expectations   with   TLS   staff.     

● Parents   submit   enrollment   
paperwork.  

All   spots   must   be   confirmed   by   5:00   
p.m.   on   February   7   
● In   our   founding   year,   we   

anticipate   being   60%   to   goal   at   the   
end   of   this   first   enrollment   period.    

2nd   Application   
Period   

February   8   -   March   31   
● TLS   staff   and   parent   advocacy   

team   continues   to   follow   up   with   
interested   parents,   host   enrollment   
events   and   canvass   target   areas.     

Applications   due   by   5:00   p.m.   on   
March   31   
● All   students   submitting   

applications   will   be   admitted.   
● A   lottery   will   be   held   April   7,   if   

necessary.   Accepted   students   
notified   within   3   days.   

2nd   Enrollment   +   
Registration   Period   

April   1   -   April   21   
● TLS   staff   conducts   home   visits   to   

learn   more   about   students   and   
families.   Parents   also   have   an   
opportunity   to   share   their   
expectations   with   TLS   staff.     

● Parents   submit   enrollment   
paperwork.  

All   spots   must   be   confirmed   by   5:00   
p.m.   on   April   21   
● In   our   founding   year,   we   

anticipate   being   80%   to   goal   at   the   
end   of   this   second   enrollment   
period.     

Rolling   Admission   
Period   

Starting   April   22  
● TLS   staff   and   parent   advocacy   

team   continues   outreach.   
● TLS   staff   conducts   home   visits   as   

First   come,   first   served   admission   
● All   students   submitting   

applications   will   be   admitted   on   a   
rolling   basis.   

110  Dates   provided   are   an   estimate.   Annually,   they   will   be   adjusted   based   on   the   calendar.   For   our   founding   year,   the   
timeline   will   be   determined   once   we   secure   authorization.     
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applications   are   received.     ● Enrollment   paperwork   will   be   
accepted   with   application.   

Student   &   Family   
Orientation   

Summer   (Early   August)   
● Families   will   attend   an   orientation   prior   to   the   start   of   the   school   year   to   set   

expectations   and   begin   building   relationships   with   TLS   staff   and   other   
founding   families.     

● Students   will   attend   a   multi-day   orientation   before   school   begins   to   introduce   
them   to   our   culture   and   routines.   Teachers   will   also   administer   reading/math   
assessments   to   begin   to   plan   for   specific   needs   of   our   enrolled   students.     

  
Dates   will   be   published   on   our   website   and   in   materials   at   least   4   weeks   prior   to   open   enrollment.   
All   currently   enrolled   students   will   be   exempt   from   the   lottery   and   guaranteed   a   spot   in   the   next   
academic   year.   Parents   will   submit   an   intent   to   return/re-enrollment   form   to   ensure   that   we   have   
an   accurate   count   of   how   many   spaces   are   open   in   each   grade   prior   to   the   first   open   enrollment   
period.   Any   parents   who   do   not   complete   the   re-enrollment   form   by   the   deadline   will   be   subject   
to   the   general   enrollment   policy,   as   their   spot   is   no   longer   reserved.     
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B.6   Parent/Guardian,   Community,   Higher   Education   
&   Employee   Involvement   

The   Leadership   School   recognizes   that   a   necessary   component   of   educating   students   to   become   
leaders   includes   building   and   maintaining   a   strong,   interactive   community   in   which   staff,   
parents,   families,   and   members   of   the   surrounding   community   are   all   invested   in   the   
development   and   success   of   students.   Fostering   relationships   and   collaboration   with   community   
members,   both   those   within   and   surrounding   the   school,   reinforces   our   Graduate   Outcomes   and   
encourages   connections   and   accountability   for   all   involved.   Additionally,   the   spirit   and   intention   
of   our   Core   Values   (Love,   Excellence,   Authenticity   and   Discipline)   require   us   to   lean   into   
relationships   in   a   way   that   honors   the   perspectives   and   contributions   of   each   individual.   
Establishing   a   community   of   learners   and   leaders   at   all   levels   is   extremely   important   to   the   
culture   that   we   seek   to   establish   that   will   allow   us   to   fulfill   our   mission   and   reach   our   stated   
goals.     
  

Stakeholder   Involvement   in   Governance   and   Operation     
Our   goal   is   robust   parent   involvement   in   the   education   of   students   and   in   the   governance   and   
operations   of   the   school.   The   following   diagram   (Figure   16)   from   the   Home   Visiting   Applied   
Research   Collaborative   (HARC)   shows   the   path   that   organizations   take   to   move   stakeholder   
engagement   from   participation   to   partnership .   In    B.3:   Management   and   Operation ,   we   discuss   111

how   the   governing   board   will   work   with   the   Executive   Director   (ED)   to   set   vision   and   direction   
for   the   school,   as   well   as   develop   accountability   measures   for   all   stated   goals.   Our   board   expects   
the   School   Leadership   Team   (SLT),   under   the   direction   of   the   ED,   to   have   multiple   mechanisms   
to   solicit   input,   feedback   and   guidance   from   our   stakeholders.   Thus   far,   we   have   interacted   with   
the   community   in   more   of   a   participation   mode;   we   have   informed,   consulted   and   involved   
community   organizations   and   residents   as   we   worked   to   define   our   school   model.   While   the   
feedback   and   input   from   the   community   has   been   invaluable   to   us,   The   Leadership   School   will   
continue   to   build   on   that   interest   and   participation   by   establishing   a   design   team   and   a   parent   
advocacy   group   to   collaborate   on   various   aspects   of   the   school   design   and   implementation.   Over   
time,   we   know   that   these   relationships   will   develop   into   a   true   sense   of   shared   leadership   that   
includes   not   only   parents,   families   and   community   leaders   but,   more   importantly,   our   students.     
  
  
  

111  P articipatory   Approaches   in   Precision   Home   Visiting   Research:   HARC.   (n.d.).   Retrieved   from   
https://www.hvresearch.org/precision-home-visiting/participatory-approaches/   
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Figure   16.   Continuum   of   Stakeholder   Participation   

  
  

Parents   and   Families   
Home-School   Connections   
Parents   are   our   students'   first   teachers,   and   therefore,   have   the   best   insight   into   their   individual   
needs   and   learning   preferences.   A   strong   partnership   between   home   and   school   will   be   essential   
to   individual   student   success   and   our   collective   goals   for   the   school.   As   referenced   above,   prior   
to   The   Leadership   School’s   opening,   parents   and   guardians   will   collaborate   with   members   of   the   
educational   community   to   share   ideas   through   surveys   and   focus   groups.   These   sessions   will   also   
address   questions   or   points   of   clarification   about   our   model   and   the   implementation   of   our   
program,   and   will   continue   after   The   Leadership   School’s   opening.     
  

Our   relationship   with   families   will   begin   during   our   recruitment   and   enrollment   period,   and   112

continue   with   newsletters,   weekly   student   progress   notes   and   quarterly   check-ins.   Our   staff   will   
use   home   visits   to   get   to   know   our   founding   families   and   begin   planning   for   the   unique   needs   of   
each   student.   In   those   settings,   parents   will   also   be   able   to   use   this   one-on-one   time   to   share   their   
expectations   from   the   school   and   ask   any   clarifying   questions   that   pertain   to   their   child’s   
experience   at   The   Leadership   School.   Once   our   school   opens,   we   will   continue   to   prioritize   
formal   and   informal   meetings   with   school   staff.   Finally,   our   use   of   a   comprehensive   student   
information   system   will   allow   the   school   staff   to   communicate   proactively   with   families   
regarding   student   progress,   school   events   and   other   important   information.     

  
The   Leadership   School   also   utilizes   student-led   conferences.   We   will   strive   for   100%   
participation   for   these   conferences.   To   ensure   that   all   families   are   able   to   engage   with   their   child,   
we   will   host   conferences   at   various   times   (mornings,   afternoons   and   evenings),   utilize   video   
conferences,   and   welcome   any   member   of   our   students’   families   to   attend.     

112  More   details   can   be   found   in    B5:   Student   Recruitment   and   Enrollment.   
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Parent/Family   Leadership   
At   The   Leadership   School,   we   seek   to   design   an   environment   of   inclusion,   integrating   academic   
as   well   as   social   activities   to   nurture   the   development   of   the   whole   child.   Research   by   the   
Flamboyan   Foundation   indicates   that   “families   play   five   essential   roles   in   their   children’s   
education:   1)   communicate   high   expectations;   2)   monitor   performance;   3)   support   learning   at   
home;   4)   guide   their   path;   and   5)   advocate   for   their   needs” .   The   Leadership   School   will   foster   113

family   involvement   that   encourages   and   supports   parents   to   operate   in   each   of   these   roles   by   
ensuring   constant   open   communication.   Parent-led   initiatives   will   be   organized   and   led   by   the   
parent   advocacy   group,   with   support   of   our   Social   Worker.   We   will   have   monthly   parent   
breakfast   meetings   and   all-school   events,   including   social   events   such   as   bowling,   game   nights,   
and   movie   nights.   We   will   also   host   parent   training   and   curriculum   nights   for   parents   to   learn   
more   about   our   students’   academic   experiences   and   how   they   can   best   support   their   learning   at   
home.     
  

In   addition   to   the   various   scheduled   events,   The   Leadership   School   will   have   an   open-door   
policy   for   our   families.   For   kindergarten   students,   we   will   have   a   two-week   period   where   parents   
are   asked   not   to   visit   or   linger   in   the   classrooms   so   that   their   children   can   get   adjusted   to   school.   
After   that   designated   period,   parents   are   welcomed   at   any   time,   and   we   will   provide   
opportunities   to   volunteer   in   a   variety   of   ways.   The   parents   will   oversee   our   family   volunteer   
positions   for   field   trips,   holiday   celebrations   and   student   award   ceremonies,   as   well   as   additional   
opportunities   that   further   enrich   our   school   community.   We   intend   to   set   up   a   parent   and   family   
resource   center   within   the   school   building   where   parents   can   access   resources,   work   on   campus   
and   be   involved   in   the   life   of   the   school   as   much   as   possible   without   disrupting   learning   time.     
  

Further   expectations   are   designed   to   encourage   engagement   in   the   community   through   the   
support   of   activities   and   social   events.   The   Leadership   School   encourages   families   to   attend   five   
(5)   additional   social   or   academic   events   during   the   school   year,   which   may   include   
academic/curriculum   nights,   parents   coffees,   or   social   events.   To   support   family   participation,   
evening   events   will   include   child   care   for   families,   as   well   as   dinner.   Faculty   and   staff   are   also   
expected   to   attend   five   (5)   events   during   the   school   year.   Board   members   are   requested   to   attend   
a   minimum   of   three   (3)   events   during   the   school   year   in   order   to   enrich   relationships   across   all   
the   points   where   the   welfare   of   the   students   and   the   life   of   the   community   intersect.   During   our   
planning   year,   we   will   work   with   our   parent   advocacy   group   to   develop   a   family   engagement   
plan.   That   team   will   determine   appropriate   goals   (such   as   those   listed   above)   regarding   home   
visits,   parent   conferences,   attendance   at   school   events,   volunteer   hours   and   other   interactions   
with   parents.     
  

113  Our   Approach.   (n.d.).   Retrieved   from    https://flamboyanfoundation.org/our-approach     
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Formal   Complaint/Grievance   Process   
The   Leadership   School   has   an   open   door   policy   meaning   that   parents   and   guardians   will   be   able   
to   speak   directly   with   members   of   our   School   Leadership   Team   when   any   issues   arise.   However,   
when   concerns   are   not   addressed   through   conversation   with   relevant   staff   and   leaders,   parents   
can   engage   our   formal   complaint   process.   Parents   with   a   grievance   will   be   asked   to   complete   a   
grievance   report   form.   The   form   can   be   submitted   for   noted   concern   only,   or   for   review,   by   the   
grievance   review   panel   which   consists   of   administration,   faculty   members   and   parents.   If   the   
grievance   warrants   a   review   it   will   be   placed   on   the   calendar   for   the   monthly   review   session.   If   
the   grievance   has   not   been   resolved   by   the   review   session   the   grievance   can   be   brought   before   
the   Board   of   Trustees   for   review.   A   full   description   of   our   Student   and   Parent   Grievance   
Procedure   can   be   viewed   in   Appendix   BB.     
  

Community   Engagement     
Our   founding   team   has   spent   the   last    year   meeting   with   community   members,   business   owners,   
school   leaders,   organization   heads,   and   more   (See   Table   28).   T he   foundation   has   been   set   to   
build   strong   community   partners   to   ensure   that   The   Leadership   School   students   and   families   
have   access   to   a   range   of   supports   throughout   the   St.   Louis   community.   Our   leadership   team   will   
continue   to   build   relationships   with   community   stakeholders   and   deepen   relationships   throughout   
the   charter   application   process   and   will   continue   to   maximize   those   relationships   once   the   school   
is   launched .   At   the   time   of   this   application,   we   have   moved   into   conversations   regarding   formal   
partnerships   once   our   school   receives   authorization   with   several   key   organizations   in   our   
community.     
  

The   Leadership   School’s   approach   is   innovative   in   its   community   partnerships   by   investing   
partners   in   student   outcomes.    We   believe   that   meaningful,   long-term   relationships   are   critical   for   
student   success.   We   want   our   students   to   have   access   to   various   sources   of   inspiration   and   real   
connections   that   will   last   well   beyond   their   time   at   The   Leadership   School.   Therefore,   our   
targeted   partners   will   have   a   direct   impact   on   student   success.   Our   goal   is   that   students   will   have   
a   village   of   community   support:   a   system   in   which   organizations   and   businesses   are   invested   in   
the   school   and   its   students,   not   just   financially,   but   also   with   energy   and   resources,   to   educate   
and   develop   tomorrow’s   leaders.   Student   leadership    is   a   core   component   of   our   model   and   our   
community   partners   will   be   crucial   contributors   by   allowing   our   students   to   do   their   Community   
Impact   Projects   with   their   organizations.    We   aim   to   partner   with   organizations   that   will   support   
our   efforts   to   close   the   opportunity   gap   by   providing   resources   and   tangible   connections   that   will  
help   our   students   access   additional   opportunities   in   life;   provide   resources   and   services   to   
address   current   challenges   that   our   families   face;   offer   curricular   enrichment   and   extension   
opportunities;   and   foster   student   leadership   and   civic   engagement   opportunities.     
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The   Leadership   School   is   also   exploring   options   that   will   allow   the   school   to   provide   
wrap-around   support   for   families.   Over   time,   we   intend   to   have   mental   health   resources   as   well   
as   a   clinic   to   support   our   families.   Based   on   our   initial   meetings   with   families   we   will   determine   
additional   supports   we   can   provide.   Our    Leader   in   Me    program   will   have   components   that   
benefit   the   families   as   well.   If   we   are   unable   to   provide   services   in-house,   we   will   assist   families   
in   finding   organizations   in   the   St.   Louis   area   that   will   meet   their   needs.     
  

Table   28.   TLS   Existing   Relationships   

Category   Name   of   Organizations   Nature   of   Engagement   with   TLS   

Parent   
Engagement   

● Bridge2HopeSTL   
● CEAM  

Supporting   efforts   to   connect   with   broad   
range   of   parents   in   the   community;   
Providing   an   outlet   to   share   information   
about   our   school   with   parents   

Community   
Organizations   

● Community   Impact   Network   
  
  

Providing   an   opportunity   for   our   team   to   
be   part   of   network   of   supporters   (member   
of   coalitions   working   to   impact   
community;   contributing   resources   and   
aligning   services   for   parents   and   students   
in   the   footprint)   

Higher   Education   ● University   of   MO   -   St.   Louis   
● Washington   Univ   -   Brown   

School   

Providing   practicum   and   internship   
support   of   counselors   and   social   workers;   
Source   for   full-time   candidates   

Teaching   &   
Learning   

● MO   Charter   Public   School   
Association   

● Teach   For   America   St.   Louis    
● EdHub   STL   

Training,   professional   development   and   
talent   sourcing   for   TLS   staff;   Providing   an   
opportunity   for   our   team   to   support   
regional   education   initiatives     

Funders/   
Supporters   

● Camelback   Ventures     
● Charter   Schools   

Development   Corp   
● IFF   
● NewSchools   Venture   Fund   
● The   Opportunity   Trust   

Providing   startup   funding,   professional   
development,   coaching   and   mentoring   to   
school   founders   for   a   successful   start;   
Access   to   facility   search   support   and   
funding   

Student   &   Family   
Recruitment   

● City   Sprouts   
● United4Children   

Developing   lasting   partnerships   as   an   
enrollment   pipeline   
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Business   Plan   

C.1   Budget   
The   Leadership   School’s   financial   strategy   is   driven   by   the   following   academic   priorities:     

● Recruit   and   train   high-quality   teachers   to   implement   high-quality   curriculum   
● Develop   a   cohesive   system   for   collecting,   analyzing,   and   using   data   to   understand,   

address,   and   close   achievement   gaps   
● Cultivate   a   nurturing   school   culture   grounded   in   high   academic   press   and   high   

personalization   
● Establish   operational   systems   and   processes   that   support   student   learning   and   leadership   
● Achieve   the   ambitious   goals   set   forth   in    A.7:   School-Specific   Goals   and   Objectives   

  
The   projected   five-year   budget   and   statements   of   cash   flow   in   Appendix   CC   demonstrate   The   
Leadership   School’s   ability   to   achieve   these   priorities   while   growing   to   serve   students   in   
kindergarten   through   eighth-grade.   As   represented   in   the   first-year   cash   flow,   The   Leadership  
School’s   fiscal   year   begins   July   1 st    and   ends   June   30 th .     
  

In   addition   to   resources   provided   by   the   Missouri   Department   of   Elementary   and   Secondary   
Education   (DESE),   The   Leadership   School   developed   our   budget   in   consultation   with   Doug   
Thaman   at   the   Missouri   Charter   Public   School   Association,   and   Paul   Greenwood   at   EdOps.   The   
resulting   analyses   are   a   good-faith   estimate   of   the   revenues   and   expenses   necessary   to   realize   our   
educational   and   organizational   plans.   Our   analysis   and   budget   assumptions   are   further   detailed   in   
Appendix   CC.   From   a   macro   perspective,   the   school’s   initial   success   in   raising   startup   funds   
creates   a   strong   financial   foundation.   The   budget   is   conservative,   and   yet   financial   stress   is   never   
an   issue.   

  
Budget   Model   
The   Leadership   School’s   budget   shows   our   capacity   to   scale   instructional   and   support   staff,   
building   and   executive   administration,   and   facilities   and   service   costs   for   Years   1-5.   We   relied   on   
conservative   budgetary   estimates   to   ensure   continued   financial   solvency.   In   addition,   although   
we   expect   to   receive   grants   and   donations,   our   budget   only   includes   grants   that   have   been   
committed   to   in   writing   during   operational   years.   We   also   do   not   assume   any   increases   in   
per-ADA   federal,   state,   or   local   revenue.     
  

The   Leadership   School’s   annual   enrollment   totals   drive   both   revenues   and   costs.   As   discussed   in   
B.5:   Student   Recruitment   and   Enrollment ,   The   Leadership   School   will   enroll   125   students   in   
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Year   1,   and   50   students   for   each   class   thereafter.   The   budget   maintains   an   average   reserve   fund   
of   14.5%   per   annum   (minimum   11.35%   in   Year   1,   maximum   16.15%   in   Year   5).   We   have   
restricted   $25,000   each   of   the   first   three   years   per   sponsor   requirements   for   closure   funds   in   the   
event   school   needs   to   be   closed.     
  

Revenues   
State   aid   has   been   conservatively   projected   using   a   foundation   formula   that   replicates   funding   
formula   for   St.   Louis   charters,   but   is   based   on   Normandy   School   Collaborative   numbers.   The   
calculation   is   detailed   below.   Given   the   current   climate   in   which   school   funding   has   experienced   
two   consecutive   years   of   withholdings,   we   have   taken   a   conservative   approach,   planning   for   
funding   to   incrementally   improve   over   the   first   five   years   of   the   school’s   life.   Year   1   is   based   on   
a   5%   withholding,   with   the   withholding   decreasing   1%   per   year   in   the   out   years.   Based   on   
nearby   schools   and   demographic   data,   The   Leadership   School   projects   a   Limited   English   
Proficiency   (LEP)   population   of   2%,   and   a   Free-and-Reduced-Price   Lunch   (FRPL)   population   of   
90%   in   Year   1.   As   the   school   district   in   which   we   are   located   has   historically   low   attendance   
rates,   we   have   budgeted   the   school   to   start   with   89%   attendance,   far   below   our   actual   expectation   
of   93.5%.   We   grow   each   year   in   this   regard,   culminating   in   hitting   a   target   of   93.5%   in   Year   5.   
Although   we   have   included   SPED   staffing   and   outsourced   services   in   our   budget   model,   we   have   
not   modeled   receiving   any   WADA   weight   for   sped   students.   Thus,   in   every   way   possible,   the   
budget   model   has   been   made   with   conservative   projections   of   state   aid,   while   integrating   the   
possibility   of   continued   revenue   shortfalls   due   to   Covid-19   and   other   state   fiscal   challenges.   
  

Table   29.   Revenue   Calculations   Formula   
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After   Year   1,   the   budget   includes   revenues   from   Proposition   C   funding   at   $995   per   prior-year   
WADA   –   less   than   2019-2020   funding   level.   Other   than   start-up   funding   that   has   already   been   
committed,   the   budget   includes   no   donations.   

   
Federal   funding   for   IDEA   Part   B,   Title   I,   and   Title   II   were   calculated   using   a   weighted   average   
of   peer-   and   near-school   per-pupil   funding.   The   National   School   Lunch   Program,   School   
Breakfast   Program,   and   After   School   Snack   Program   were   all   calculated   based   on   the   most   
recent   reimbursement   rates;   and   food   service   was   expensed   at   5%   above   projected   revenues.   
  
  

Expenses     
Staff   
To   recruit   exceptional   faculty,   The   Leadership   School   offers   leading   opportunities   for   
professional   growth   and   compensation.   Our   median   starting   salary   is   $48,000,   and   no   new   
faculty   member   earns   less   than   $42,000   per   year.   Health   benefit   premiums   have   been   modeled   at   
$450/staff/member.   Salary   increases   of   2%   annually   have   modeled.   By   Year   5,   our   median   staff   
salary   is   nearly   $52,000+.   Per   statute,   the   school   will   pay   into   the   Public   School   Retirement   
System   of   Missouri.   As   such,   we   have   allocated   14.5%   of   salaries   for   the   school’s   portion   for   
certificated   staff,   and   15.5%   for   non-certificated   staff.   Per   PSRS   guidelines,   the   school’s   PSRS   
contribution   replaces   social   security   tax.   
  

Facilities   
To   be   pragmatic   and   conservative   while   allowing   for   the   flexibility   needed   to   fully   vet   all   facility   
options,   facility   costs   have   been   modeled   based   on   industry   metrics.   The   model   assumes:   

● 100   sq   ft/student   
● Rent   at   $12/sq   ft   
● Operating   Costs   at   $7/sq   ft   
● Debt   Service   for   750K   Tenant   Improvements   -   Terms:   20   year   amortization   at   5%   annual   

interest   rate   
  

Table   30.   TLS   Facilities   Plan   

The   Leadership   School   Facilities   Plan   

    Year   1   Year   2   Year   3   Year   4   Year   5   
Total   Student   Enrollment     125   173   220   263   283   
Square   Footage   Allocation   of   Facility   
based   on   100   sq.   ft.   per   student   12,500   17,300   22,000   26,300   28,300   

Operating   Costs   Allocation   at   $7/sf   87,500   121,100   154,000   184,100   198,100  

Rent   at   $12/sf   150,000   207,600   264,000   315,600   339,600  
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Debt   Service   for   300K   Tenant   
Improvement   60,182   60,182   60,182   60,182   60,182   

Total   Facility   Costs   297,682   388,882   478,182   559,882   597,882  

%   of   Facility   Costs   to   Budget   19.16%   18.27%   17.08%   16.59%   15.99%   

  
  

Other   Expense   Assumptions   
Instruction   

Curriculum   $100/student   
Specialist   Materials   $25/student   
Substitute   Teachers   5   sub   days   per   core   staff   @   $125/day   
Classroom   Paper   and   
Supplies   $25/student   

Computers/Tablets   
Assume   1   tablet   cart   for   every   grade   level,   20   
Surface   tablets   per   cart   

Software  $50/student   
Instructional   Equipment   /   
Technology   $2000/new   classroom   
Classroom   equipment   $300/new   classroom   
Library   and   Media   Center     $10/student   
Assessment   $25/student   
Teacher   laptops   $1000/new   instructional   staff   
Field   Trips   $60/student/field   trip   
Parent   Involvement   Funded   by   Title   1   

  
Special   Education   (SPED)   

SPED:   OT,   PT,   SLP   $1250/sped   student   
SPED   SUPPLIES   $100/sped   student   

  
IT   Support   Services   

IT   Support   Services   $150/student   
  

Transportation   
Transportation   $55,000/bus   

  
Please   refer   to   the   “6300   and   6400”   section   of   our   budget   (Appendix   CC)   to   cross   reference   the   
exact   budget   location   of   the   above   expenditures.   

The   Leadership   School     133   



  

  
Contingency   Plans   
To   prevent   a   financial   shortfall,   the   Board   and   school   management   will   work   diligently   to   stay   
abreast   of   state   and   national   policies,   enrollment   fluctuations,   and   special   education   revenues   and   
costs.   Each   month,   the   Executive   Director   prepares   a   financial   report   in   consultation   with   EdOps.   
First   and   foremost,   The   Leadership   School   prioritizes   fidelity   to   mission.   As   such,   all   
contingencies   scale   our   spending   to   maintain   approximately   the   same   ratio   of   spending   in   
instruction   and   technology.   To   guard   against   serious   shifts   in   anticipated   revenues   or   
expenditures,   the   Director   of   Operations   will   monitor   the   budget   daily   and,   if   necessary,   advise   
the   ED   on   swift   corrective   actions   required.   These   actions   may   include:     

● Renegotiating   contracted   services   or   seeking   new   providers   
● Modifying   our   facilities   plans   to   save   on   long   term-costs     
● Adjusting   school   staffing   in   accordance   with   the   below,   and   
● Seeking   a   line   of   credit   with   our   banking   institution   to   cover   temporary   cash-flow   

shortfalls.   
  

The   Leadership   School’s   staffing   schedule   is   based   on   projected   student   enrollment   for   each   
year.   Prior   to   open   enrollment,   we   will   capture   intent   to   return   enrollment   forms   from   existing   
families   to   help   anticipate   student   enrollment.   Approximately   10   additional   students   are   
necessary   to   hire   each   additional   faculty   member.   In   Year   1,   The   Leadership   School   must   enroll   
75   students   (58%   of   projected   enrollment)   in   order   to   function   as   a   school:   This   worst-case   
scenario   enrollment   would   involve   a   scale   back   of   staff   to   include   core   teaching   staff,   a   special   
education   certified   faculty   member,   and   two   leaders   serving   in   administrative   capacities.   
  

To   remain   conservative,   we   have   excluded   fundraising   from   our   five-year   budgets   outside   of   
what   has   already   been   committed.   However,   The   Leadership   School   has   begun   and   will   continue   
seeking   support   from   current   and   prospective   funders   to   safeguard   our   LEA’s   long-term   financial   
health.   The   Leadership   School’s   fundraising   plan   will   be   developed   and   tailored   by   the   ED   to   
enrich   the   academic   and   operational   foundation   of   the   school.   We   anticipate   that   fundraising   will   
add   approximately   3%   to   total   revenues   in   the   first   five   years   of   operation.     

  
Pre-Operational   Finances   
Secured   Funding   

● The   Opportunity   Trust   ($600,000   +   Salary/Benefits):    Because   of   their   belief   in   our   
educational   model,   The   Opportunity   Trust   has   agreed   to   fund   staff   and   marketing   
expenses   during   pre-operation.   The   school’s   Founder/Executive   Director   will   receive   a   
salary   from   The   Opportunity   Trust   through   June   30,   2021.   As   a   current   
Entrepreneur-In-Residence,   The   Opportunity   Trust   has   also   committed   to   additional   
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funding   ($2,000/student   for   Years   1   -   3)   to   close   funding   gaps   as   our   student   enrollment   
grows   over   the   first   few   years   of   operation.     114

  
● New   Schools   Venture   Fund   ($215,000) :   NewSchools   Invent   is   a   planning   grant   to   115

support   teams   of   educators   who   want   to   launch   new,   innovative   schools   “that   prepare   
young   people   to   achieve   their   most   ambitious   dreams   and   plans.”   In   addition   to   the   initial   
grant,   we   have   also   received   $5,000   worth   of   funding   for   consultant   work   through   
Catalyst:Ed   to   support   our   team   during   the   planning   year.     116

  
● Camelback   Ventures   ($41,000) :   The   Camelback   Fellowship   is   a   six-month   program   117

that   supports   the   development   of   both   founder   and   venture   for   entrepreneurs   of   color   and   
women.   Camelback   invests   time   and   energy   into   each   Fellow   through   coaching,   capital,   
and   connections.   Due   to   COVID-19,   Camelback   has   continued   to   provide   marketing   
support,   executive   coaching   and   access   to   additional   grant   funding.     

  
Potential   Funding   
We   have   included   a   debt   service   payment   on   a   300K   leasehold   improvement   loan   in   our   
operations   of   plant   cost   breakdown,   and   anticipate   including   any   classroom   and   office   furniture   
that   hasn’t   been   donated   in   that   loan.   Our   Year   1   cash-flow   shows   that   we   pay   for   all   start-up   
technology   costs   in   July   2021.   While   we   have   not   included   any   fundraising   in   our   5   year   Pro   
Forma   that   hasn’t   already   been   committed,   we   are   in   communication   with   the   organizations   
below   regarding   launch   funding.   

   
● New   Schools   Venture   Fund   ($250,000   -   $400,000) :   Although   NewSchools   primarily   

funds   charter   schools   before   they   apply   for   sponsorship,   they   also   support   sponsored   
charter   schools   during   pre-operation.    As   a   current   NewSchools   Invent   grantee,   we   are   
eligible   for   additional   start   up   funds.   
  

● Charter   School   Growth   Fund   ($250,000   -   $600,000) :   The   Charter   School   Growth   118

Fund   (CSGF)   awards   general   operating   grants   of   between   $250,000   and   $600,000   to   help   
promising   leaders   open   new   schools   through   their   Seed   grant.   Selected   Seed   leaders   will   
join   a   cohort   of   their   peers   who   lead   public   charter   school   networks   in   the   early   stages   of   
growth.   As   a   community,   they   participate   in   annual   events   and   group   convenings.   Once   

114   See   Appendix   DD   for   The   Opportunity   Trust’s   letter   of   financial   commitment.   
115   For   more   information,   visit    https://www.newschools.org .     
116   For   more   information,   visit    http://www.catalyst-ed.org/ .     
117    For   more   information,   visit    https://www.camelbackventures.org .     
118  For   more   information,   visit     https://chartergrowthfund.org/apply-for-funding    
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awarded,   these   grants   are   disbursed   over   a   two-   to   three-year   period.    We   will   apply   for   the   
CSGF   Seed   grant   during   our   planning   year.     
  

● Walton   Foundation   Innovative   Schools   Grant   ($325,000) :   The   Walton   Foundation’s   119

Innovative   Schools   Program   supports   educators   and   entrepreneurs   who   open   all   types   of   
schools   that   look   and   feel   truly   different   and   can   help   students   achieve   at   the   highest   
level.   This   grant   is   open   to   all   schools—district,   charter,   and   private—across   all   
geographies   outside   of   WFF’s   13   focus   cities.    We   will   apply   for   the   Walton   grant   during   
our   planning   year.     

  
● U.S.   Department   of   Education’s   Charter   Schools   Program   (CSP)  :   The   Federal   CSP   120

grants   are   open   to   Charter   School   Developers   for   the   Opening   of   New   Charter   Schools   
and   for   the   Replication   and   Expansion   of   High-Quality   Charter   Schools   in   states   that   do   
not   have   an   existing   state   program.    We   have   registered   through   the   federal   website   in   
anticipation   of   applying   for   the   CSP   grant   during   our   planning   year.     

  

   

119  For   more   information,   visit    https://www.waltonfamilyfoundation.org/innovative-schools-program .     
120  U.S.   Department   of   Education.   Charter   Schools   Program   Developer   Grants   for   the   Opening   of   New   Charter   
Schools.   
https://oese.ed.gov/offices/office-of-discretionary-grants-support-services/charter-school-programs/charter-schools-p 
rogram-non-state-educational-agencies-non-sea-planning-program-design-and-initial-implementation-grant/applican 
t-info-and-eligibility/     
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C.2   Financial   Management   
The   Leadership   School   is   registered   as   a   Missouri   nonprofit,   operating   within   regulations   
outlined   in   RSMo   355.001.   To   abide   by   fiscal   best   practices,   The   Leadership   School   will   adopt   
the   Missouri   Charter   Public   School   Association’s   financial   management   policies,   which   align   to   
state   and   federal   requirements   (including   ESSA).   These   policies   provide   procedures   and   
guidelines   for:   

  
● Board   Resolution   Adoption   
● Bank   Procedures   
● Designation   of   Financial   Institution  
● Cash   Management     
● School   Accounting   System   
● Audit   and   Financial   Statements   
● Conflict   of   Interest   Questionnaire     

● Payroll   Policy     
● Federal   Fiscal   Compliance     
● Capital   Assets   Accounting     
● State   Tax   Sources   
● State   and   Federal   Projects   
● Borrowed   Funds   
● Bonded   Indebtedness     

  
If   necessary,   the   Board   will   review   and   modify   said   policies   to   ensure   fiscal   practices   are   in   
accordance   with   The   Leadership   School’s   mission   while   staying   within   the   law.   The   Leadership   
School   intends   to   contract   with   a   financial   services   provider   as   needed.   This   provider   will   review   
accounting   policies   and   procedures,   assist   in   the   yearly   audit,   preparation   of   budgets   and   
monthly   reports,   and   professionally   develop   the   school’s   administrative   staff.   As   referenced   
below,   The   Leadership   School   will   contract   with   a   financial   services   provider   once   operational.   
That   provider   will   support   the   Executive   Director   and   Director   of   Operations’   financial   
management,   as   well   as   help   develop   and   review   The   Leadership   School’s   financial   policies   
manual   and   employee   handbook.   The   Leadership   School   has   consulted   Paul   Greenwood   at   
EdOps   for   the   past   year   to   design   a   sound   budget   and   financial   management   plan   that   aligns   to   121

our   academic   model.   The   Board   is   considering   retaining   EdOps’   services   once   operational   and   
would   only   choose   another   financial   services   provider   who   can   offer   support   of   similar   quality,   at   
a   better   value,   for   the   school.   While   that   determination   is   still   pending   until   authorization,   we   
refer   to   EdOps   as   our   service   provider   for   convenience   in   the   application.   

  
Finalized   financial   policies    will   be   presented   by   the   Board   Finance   Committee   at   least   9   months   
before   opening   and   adopted   by   the   full   Board   at   least   6   months   before   opening.   Although   not   
comprehensive,   the   following   details   highlight   important   features   of   The   Leadership   School's   
financial   management   plan.   

  

121  To   learn   more   about   EdOps,   visit    http://www.ed-ops.com .     
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Budget   
The   Leadership   School   will   operate   as   an   independent   LEA   with   a   fiscal   year   ending   on   June   30.   
The   Executive   Director   (ED)   is   responsible   for   overseeing,   managing,   and   developing   school   
budgets.   Throughout   that   process,   the   ED   solicits   input   and   support   from   the   School   Leadership   
Team   —Director   of   Operations   (DOO),   Director   of   Teaching   &   Learning   (DTL),   and   the   
Director   of   Student   Affairs   (DSA)—,   EdOps,   and,   as   appropriate,   other   faculty,   stakeholders,   and   
advisors.   At   least   two   months   prior   to   the   close   of   the   fiscal   year,   the   ED   submits   a   draft   annual   
budget   and   statement   of   cash   flows   to   the   Board   Finance   Committee   for   consideration.   The   
Board   Finance   Committee   works   with   the   ED   to   finalize   a   detailed   budget   and   statement   of   cash   
flows   for   presentation   to   the   full   Board.   One   month   prior   to   the   close   of   the   fiscal   year,   the   Board   
meets   to   review   and   approve   the   proposed   budget   and   statement   of   cash   flows.   The   Board   
Secretary   records   this   approval   for   review   during   the   annual   audit   process.   

  
During   our   pre-operational   year,   the   ED   begins   drafting   a   prospective   budget   for   approval   by   
February   1.   This   relatively   early   date,   recommended   by   EdOps,   enables   the   school   to   begin   
considering   key   hires   for   Year   1   early   in   the   recruiting   season.   EdOps   then   helps   the   school  
revise   its   initial   budget   based   on   actual   funding   levels   once   confirmed   by   DESE.   The   ED,   in   
consultation   with   the   DOO   and   EdOps,   ensures   that   The   Leadership   School   follows   a   budgeting   
process   consistent   with   Federal   and   Missouri   statutes,   State   Board   of   Education   Rules   and   
Regulations,   and   State   Accounting   Codes   as   outlined   by   the   Missouri   Financial   Accounting   
Manual .   Each   month,   the   DOO   presents   the   Board   Finance   Committee   with   balance   sheets   and   122

statements   of   activity;   the   Treasurer   then   presents   a   summary   financial   report   to   the   full   Board.     
  

The   Board   will   adopt   a   procurement   policy   that   complies   with   federal   guidelines   relating   to   
public   schools.   No   purchase   shall   be   made   unless   the   goods   or   services   purchased   are   reflected   in   
the   The   Leadership   School   budget.   If   unexpected   costs   do   arise   beyond   budgeted   categories,   the   
ED   and   the   DOO   review   the   budget   and   make   a   recommendation   to   the   Board   Finance   
Committee   regarding   how   best   to   address   the   expense.   After   committee   review   and   approval,   the   
budget   modification   must   then   be   approved   by   the   full   Board   of   Directors.   The   Board   Finance   
Committee   will   develop   a   policy   for   handling   emergency   situations,   and   a   small   emergency   fund   
will   be   included   in   the   budget.   

  
Policies,   Systems,   and   Procedures   
Consistent   with   our   fiduciary   responsibility   for   public   funds,   The   Leadership   School   is   operated   
according   to   a   system   of   internal   controls,   developed   in   conjunction   with   EdOps,   which   includes   
the   segregation   of   appropriate   financial   duties.   

122  Missouri   Department   of   Education.   (n.d.).   FY21   Financial   Accounting   Manual.   Retrieved   from   
https://dese.mo.gov/financial-admin-services/school-finance/accounting-manual/fy-2021-missouri-financial-account 
ing     
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Internal   Controls   
Restricted   access:    Only   authorized   personnel   have   access   to   valuable   and   movable   assets.   

  
Financial   data   security:    Accounting   software   is   accessible   only   to   the   ED,   DOO   and   EdOps   (or   
another   contracted   financial   services   provider).   Individual   usernames   and   passwords   are   issued   
for   each   user,   and   users’   functionality   and   access   is   limited   according   to   their   role   within   The   
Leadership   School.   

  
Document   control:    Accounting   system   documents   are   initialed   and   dated   upon   recording.   

  
Records   retention:    Records   are   maintained   as   long   as   required   by   IRS   regulations,   federal   grant   
requirements,   audit   requirements,   and,   if   applicable,   other   legal   needs.   

  
Processing   controls:    These   controls   identify   errors    before    they   are   posted   to   the   general   ledger.   
Common   processing   controls   include   (i)   source   document   matching,   (ii)   clerical   accuracy   of   
documents,   and   (iii)   general   ledger   account   code   checking.   

  
Reconciliation   controls:    These   controls   identify   errors    after    transactions   have   been   posted   and   
the   general   ledger   has   been   run.   The   process   involves   reconciling   selected   general   ledger   control   
accounts   to   subsidiary   ledgers.   

  
Cash   Flow   
Petty   Cash:    Petty   cash   is   maintained   in   a   locked   box   in   the   DOO’s   office   in   an   amount   not   to   
exceed   $500.   All   disbursements   from   petty   cash   are   documented   in   writing,   indicating   the   date,   
amount   disbursed,   the   identity   of   the   individual   receiving   the   funds,   and   the   reason   for   the   
disbursement.   Receipts   from   purchases   made   with   petty   cash   are   remitted   to   the   DOO’s   office   as   
soon   as   possible.   Petty   cash   funds   are   not   used   to   cash   checks.   

  
Deposits:    All   cash   transactions   are   recorded   in   writing,   signed,   and   dated   by   the   ED   or   their   
designee   who   has   the   authority   to   receive   cash   on   behalf   of   The   Leadership   School.   Distinct   
from   cash   receipt,   the   DOO   is   responsible   for   depositing   cash   in   The   Leadership   School’s   bank   
account.   Deposits   are   made   within   a   week   of   cash   receipt.   Undeposited   cash   is   kept   on   school   
premises   in   a   secure   location   with   limited   access.   A   copy   of   the   validated   deposit   slip   is   returned   
to   The   Leadership   School   within   one   business   day   of   the   deposit.    Checks   received   are   endorsed   
“for   deposit   only,”   and   deposits   are     made   weekly   by   someone   other   than   the   person   who   
prepared   the   deposit.   Like   cash,   undeposited   checks   are   kept   on   school   premises   in   a   secure   
location   with   limited   access.   
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Expenditures:    As   a   general   rule,   cash   is   not   used   to   make   purchases   except   for   small   outlays   
from   petty   cash.   School   checks   are   not   made   payable   to   “Cash”.   Only   the   Board   President,   Board   
Treasurer,   ED,   and   DOO   are   authorized   to   sign   checks   or   credit   card   receipts   on   behalf   of   The   
Leadership   School.   Online   invoice   processing,   payment,   and   payroll   with   EdOps   minimizes   
check   and   credit   card   expenses.   All   expenditures   are   documented   and   accounted   for   by   daily   
receipts.   Any   authorized   check   or   credit   card   receipt   for   over   $5,000   drafted   on   The   Leadership   
School’s   designated   bank   account   must   be   signed   by   both   the   ED   and   the   Board   Chair.    Each   
check   must   be   completed   in   its   entirety   before   being   signed   by   either   party.   EdOps   will   set   up   the   
school’s   online   accounts   payable   platform   designed   to   maximize   efficiency   around   invoice   
processing   and   archiving.   EdOps   will   lead   the   setup   and   implementation   of   the   financial   system,   
provide   training   to   staff,   and   update   the   system   with   new   vendors   as   they   are   chosen.   

  
External   Checks   
Conflict   of   interest:    The   School   Leadership   Team   and   Board   of   Directors   complete   a   
conflict-of-interest   questionnaire   annually   to   determine   any   conflicts   of   interest   as   defined   by   
Missouri   law.   The   Board   will   also   adopt   a   conflict   of   interest   policy,   as   outlined   in    B.1   Missouri   
Nonprofit .   No   transaction   which   constitutes   a   legal   conflict   of   interest   is   completed.   EdOps   
provides   procurement   support   and   manages   all   requests   for   proposals   when   contracting   with   
external   vendors,   including   food   service,   transportation,   insurance,   janitorial   services,   
technology,   and   student   information   systems.   

  
Audit:    The   Leadership   School’s   books   and   accounts   are   audited   annually   by   an   independent   
certified   public   accountant   in   conformance   with   the   Generally   Accepted   Accounting   Principles   
(GAAP).    The   Board,   with   input   from   the   Executive   Director,   selects   the   auditing   firm,   which   in   
turn   reports   directly   to   the   Board.   The   audit   is   made   public   pursuant   to   RSMo    165.121    and   
included   in   the    Annual   Secretary   of   the   Board   Report   (ASBR),   as   required   by   RSMo    162.821 .   
The   ASBR   is   submitted   to   the   Sponsor,   the   State   Board   of   Education,   and   parents   of   students   
attending   The   Leadership   School.   The   Leadership   School   files   all   necessary   federal   and   state   tax   
returns.     

  
Designation   of   financial   institution:    The   Leadership   School   may   use   a   request   for   proposals   or   
otherwise   seek   competitive   bids   for   banking   services .   The   Board   will   adopt   a   resolution   in   
accordance   with   its   bylaws   to   designate   the   financial   institution(s)   that   The   Leadership   School   
will   use   for   banking   transactions.    The   Board   will   authorize   the   ED    to   open   a   business   checking   
account   and   a   business   operating   account   on   behalf   of   The   Leadership   School   to   hold   its   assets.   
The   funds   in   those   accounts   will   be   monitored   by   the   DOO   and   Board   Treasurer   as   required   by   
RSMo   110.010   and   110.020.     
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Record   Keeping   
School   accounting:    The   Leadership   School   will   adhere   to   the   accounting   guidelines   of   the   
Missouri   Department   of   Elementary   and   Secondary   Education.   In   conjunction   with   EdOps,   
which   provides   accounting   functions,   The   Leadership   School   will   maintain   digital   records   that   
adequately   identify   the   source   and   application   of   funds.   These   records   must   contain   information   
pertaining   to   grant   or   subgrant   awards,   income,   outlays   or   expenditures,   assets,   liabilities,   off   
balance   sheet   obligations,   and   any   other   obligations   or   authorizations.    Grants,   awards,   donations,   
and   program   funding   will   be   administered   according   to   federal   and   state   guidelines,   including   the   
Code   of   Federal   Regulations,   Uniform   Grant   Guidance   (OMNI),   and   Education   Department   
General   Administrative   Regulations   (EDGAR).   EdOps   provides   support   including   tracking   
accounts   payable   and   receivables,   closing   monthly   accounts,   filing   Form   990,   analysis   of   
monthly   financial   statements,   preparation   of   finance   presentations,   attendance   at   monthly   Board   
or   Finance   Committee   meetings,   management   of   federal   or   state   grants,   and   assisting   with   the   
budgeting   and   audit   process.     

  
Payroll :   The   DOO   will   work   with   EdOps   to   ensure   that   school   employees   are   paid   accurately   
and   on   time   in   accordance   with   the   Fair   Labor   and   Standards   Act   and   other   applicable   laws   or   
rules.   The   DOO   will   maintain   employee   files   in   a   confidential   manner   on   school   premises   and,   in   
conjunction   with   EdOps,   administer   related   payroll   activities,   

  
Student   Information   System:     The   DOO   will   be   responsible   for   managing    Lumen   Touch’s   Bright   
Student , a   Missouri-based   electronic   student   information   system   (SIS)   that   tracks   student   123

enrollment,   registration,   attendance,   scheduling,   discipline,   assessments,   achievement,   
transcripts,   transportation,   food   service,   free   and   reduced   lunch   eligibility,   special   education   
status,   and   English   proficiency.   The   SPED   Department   Chair   will   be   responsible   for    Lumen   
Touch’s   Bright   SPED ,   an   integrated   special   education   compliance   and   management   system   124

that   tracks   student’s   eligibility,   IEPs,   evaluations,   data,   and   progress.   Both   student   information   
tracking   systems   are   digital,   align   to   state   and   federal   reporting   requirements,   and   accommodate   
the   financial   coding   system   prescribed   by   the   Missouri   Financial   Manual.   Information   in   both   
systems   will   be   kept   confidential   per   mandates   in   the   Family   Educational   Rights   and   Privacy   Act   
and   the   Safe   Schools   Act.   The   DOO   will   be   responsible   for   reporting   data   from   both   systems   to   
required   state   and   federal   authorities.   The   systems   will   track   information   over   multiple   years   in   
compliance   with   laws   pertaining   to   public   school   information   retention.   
  
  
  
  

123  For   more   information   Lumen   Touch’s   Bright   Student,   visit    https://www.lumentouch.com/student .     
124  For   more   information   Lumen   Touch’s   Bright   SPED,   visit    https://www.lumentouch.com/sped .    
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Procurement   Policy     
The   Leadership   School’s    procurement   policy   is   to   ensure   that   our   school   can   buy   efficiently   and   
obtain   value   for   money   from   its   suppliers.   The   Director   of   Operations   (DOO)   will   oversee   goods   
or   services   costing   $5,000   or   more.   Purchases   over   $50,000   will   require   a   Request   for   Proposal   
(RFP)   and   Board   approval.   Those   purchases   must   comply   with   The   Leadership   School’s   
documented   procedures   and   proper   documentation   for   the   purchases   is   maintained.   Goods   and   
services   in   lesser   amounts   will   follow   our   purchasing   procedure.   

  
Table   31.   TLS   Purchasing   Procedures   (Internal)   

The   Leadership   School   Purchasing   Procedures   125

● Requisitioner   searches   for   purchases.     

● Requisitioner   enters   a   request   for   purchase   order   (PO)   from   the   DOO’s   office.   
● Requisitioner   checks   with   the   office   for   purchase   order   approvals.   

● The   DOO   takes   appropriate   action   regarding   a   PO.   

● Once   PO   is   approved,   the   requisitioner   may   then   place   the   approved   order.     
● Requisitioner   must   obtain   a   tax   exempt   letter   from   the   office   for   tax-exempt   purchases.   

● If   a   Procurement   Card   (school   credit   card)   is   used,   all   original   receipts   (along   with   a   
copy   of   the   original   PO)   must   be   submitted   to   the   office   in   a   timely   manner.     

● Requisitioner   receives   the   order.     
● Requisitioner   forwards   all   packing   slips   and   invoices   with   a   copy   of   original   PO   to   the   

office.   
● If   a   packing   slip   is   not   available   please   indicate   on   your   copy   of   the   PO   that   the   

order/service   has   been   received.   

● DOO   verifies   delivery   and   processes   invoices   for   payment.   

  
  

Insurance   
The   Board   of   Directors   will   acquire   and   maintain   comprehensive   insurance   coverage   for   The   
Leadership   School   to   indemnify   the   school,   its   Board,   staff,   and   faculty   against   tort   claims.   
Liability   coverage   will   be   secured   from   an   A+   rated   insurance   provider.   The   Board   annually   
reviews,   updates,   and,   when   prudent,   improves   insurance   coverage.   Coverage   will   include:   
  

125  Adapted   from   Herscher   Community   Unit   School   District   #2   
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● Business   Continuity   to   maintain   operations   in   event   of   disaster   
● Directors’   and   Officers’   Liability     
● Commercial   General   for   Outsourcing   Major   Operational   Tasks   
● Comprehensive   Liability   that   expressly   covers   corporal   punishment   and   athletic   

participation   
● Educators’   Legal   Liability   
● Employment   Practices   Liability   
● Sexual   Abuse   Liability   (either   a   separate   policy   or   a   separate   part   of   general   

comprehensive   insurance   with   independent   limits)   
● Workers   Compensation   Liability   
● Excess   or   Umbrella   Liability   (i.e.,   a   bundled   commercial   general   liability,   directors’   and   

officers’   liability,   automobile   liability,   and   sexual   abuse   liability)   
● A   surety   bond   for   the   school’s   chief   financial   officer   in   an   amount   to   be   determined   based   

on   the   cash   flow   of   the   school   or   evidence   that   school’s   liability   insurance   covers   
employee   theft   insurance   

● Include   evidence   to   support   the   budget   expense   assumptions   related   to   insuring   the   
schools   such   as   copies   of   broker   or   agency   estimates   126

  
  
  

  
   

   

126  See   Appendix   EE   for   an   insurance   quote.     
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C.3   Facility   
The   founding   team   is   committed   to   securing   a   suitable   facility   for   The   Leadership   School   to   
serve   students   within   the   24:1   footprint.   While   we   recognize   that   finding   buildings   in   our   
targeted   area   to   fit   our   specific   needs   can   be   challenging,   we   are   confident   that   our   team   of   
experts   will   be   able   to   help   us   identify   and   prepare   the   school   facilities   by   July   2021.   To   support   
our   facility   efforts,   we   have   worked   with   the   following   individuals   and   organizations.   
  

Table   32.   TLS   Facilities   Advisory   Team   

Name/Organization   Area   of   Expertise   

Brian   Feld   Brian   is   a   local   architect   with   HKS   Architects,   where   he   works   
with   numerous   nonprofits   and   schools   on   flexible   facility   options.   
He   has   provided   estimates   for   construction   costs   for   buildings   of   
interest.     

Lennel   Hunter   Lennel   is   the   Board   President   of   The   Leadership   School.   He   works   
as   a   VDC   Director   in   Quality   Assurance   at   Clayco,   one   of   the   
nation’s   largest   real   estate,   architecture,   engineering,   design-build   
and   construction   firms.   He   is   experienced   in   all   aspects   of   a   project   
cycle   from   design   development   to   construction   completion.   

Ethan   Levine   Ethan   is   an   architect   with   Manuel   Zeitlin   Architects.   He   has   17   
years   of   experience   in   architecture,   including   creating   
non-traditional   school   spaces   that   align   with   a   school’s   mission   and   
academic   programs.     

Jeffrey   Mishkin   Jeff   is   Principal/Licensed   Real   Estate   Broker   at   LJSM,   Inc,   an   
owner’s   representative   firm   that   specializes   in   build   out,   expansion,   
or   new   construction   projects.     

Susan   Sauer   Susan   is   owner   and   real-estate   broker   at   RomeWest   Realty,   LLC.   
She   has   extensive   experience   in   the   St.   Louis   real   estate   market,   
including   supporting   charter   schools   to   find   unconventional   spaces.    

Charter   Schools   
Development   
Corporation   (CSDC)   
-   Rebecca   Seacrest   

CSDC   is   a   national   CDFI   supporting   quality   public   school   choice   
for   underserved   students   by   developing   and   financing   affordable   
charter   school   facilities.   CSDC   will   support   our   efforts   through   
direct   loans,   credit   enhancement   of   their   turnkey   development   
program.   

IFF   -   Stephen   
Westbrooks,     

IFF   is   a   mission-driven   lender,   real   estate   consultant,   and   developer  
for   nonprofit   organizations.   We   have   worked   with   the   Executive   
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Paula   Langley   Director   of   the   Southern   Region   throughout   our   process   of   
identifying   and   evaluating   potential   sites.   IFF   serves   as   another   
possible   lender.     

The   Opportunity   
Trust,   Partner   

Mia   Howard   is   a   former   charter   school   founder   offering   guidance   
and   support   throughout   our   facilities   search.     

  
  

Facility   Needs   
Phase   1  
With   125   students   in   the   first   year   (2021-22),   an   ideal   site   for   The   Leadership   School   would   be,   
at   minimum,   12,500   square   feet   (125   students   x   100   sq.   ft).   Each   classroom   is   to   be   at   least   1,250   
square   feet   (25   students   x   50   sq.   ft.)   providing   ample   space   for   group   work   and   centers   that   align   
with   our   instructional   model.   To   be   able   to   remain   in   one   site   for   at   least   three   years,   a   32,500   
square   feet   building   would   be   ideal.     
  

Phase   2  
We   will   add   50   students   each   year   until   we   are   fully   enrolled   in   7   years.   By   year   7,   we   will   need   
to   have   between   45,000   -   55,000   square   feet.   Therefore,   we   will   need   to   consider   a   phase   2  
facility   project   at   the   same   time   that   we   are   working   on   Phase   1   to   have   a   sense   of   what   will   be   
required   to   grow   into   a   long-term   suitable   facility.   See   the   summary   of   enrollment   and   space   
needs   in   Table   33.     
  

Table   33.   TLS   Facility   Needs   

  Size   in   
square   feet   

(sf)   

Year   1   
2021-22   

Year   2   
2022-23   

Year   3   
2023-24   

Year   4   
2024-25   

Year   5   
2025-26   

#   of   Students   127   125   175   225   275   325   

Grades   served     K-2   K-3   K-4   K-5   K-6   

Gen   Ed   Rooms   1000sf   each   5   7   9   11   14   

Special   Ed   
Rooms   

1000sf   each   1   1   2   2   2   

Art   Room     1500   sf   1   1   1   1   1   

Music   Room   1500   sf   1   1   1   1   1   

Elective   Rooms   1000   sf   each   0   1   2   3   4   

127  This   table   shows   space   needs   based   on   the   maximum   possible   student   enrollment   for   each   year.   
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Collab   Space   4,000sf   0   0   2   2   3   

Student   
Restrooms   

K-2   area   
600sf   each   

  
3-8   area   

300   sf   each   

2   girls/2   
boys   (K-2)   

  
  

2   girls/2   
boys   (K-2)   

  
2   girls/2   

boys   (3-8)   

2   girls/2   
boys   (K-2)   

  
2   girls/2   

boys   (3-8)   

2   girls/2   
boys   (K-2)   

  
2   girls/2   

boys   (3-8)   

2   girls/2   
boys   (K-2)  

  
2   girls/2   

boys   (3-8)   

Adult   Restrooms   
(single   stalls)   

  100sf   each   2   2   4   4   4   

Cafeteria   
  

2,000   sf   1   1   1   1   1   

Main   Office   500   sf   1   1   1   1   1   

Leadership   Suite  250   sf   per   
office   

4   5   5   6   7   

Counseling   Suite  250   sf   per   
office   

2   2   2   2   2   

Nurse’s   
Restroom   

Single   stall   
100sf   

0   0   1   1   1   

Small   Meeting   
Room   

250   sf   1   1   1   1   1   

Large   Meeting   
Room   

600   sf   0   0   1   1   1   

Teacher   Room     750   sf     0   0   1   1   1   

Parent   Room   750   sf   1   1   1   1   1   

Multipurpose   
Room/Gym   

5000   sf   1   1   1   1   1   

Outdoor   
Learning   &   Play   

Spaces   

  Playground  Playground  Playground  
Class   space  

Playground  
Class   space  

Playground  
Class   space  

Parking   &   Safe   
Arrival/Dismissal  

  50   spots   50   spots   100   spots   100   spots   100   spots   

  
School   Accessibility   
The   Leadership   School   will   ensure   that   our   facility   is   ADA   compliant   and   fully   accessible   to   all   
students   who   apply,   regardless   of   mobility   limitations.   All   students   will   have   access   to   the   
entirety   of   our   programmatic   offerings   in   a   safe   space   that   is   welcoming   and   contributes   to   their   
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academic   and   personal   development.   All   of   our   classrooms,   community   spaces,   outdoor   spaces   
and   other   parts   of   the   school   will   be   accessible   to   all   of   our   students,   families,   community   
partners   and   visitors.   No   child   will   be   excluded   from   enrollment   or   the   full   academic   program   at   
The   Leadership   School   based   on   their   ability   or   mobility   level.   
  

School   Safety   
The   safety   and   security   of   our   students,   staff,   and   community   as   they   enter,   exit   and   participate   in   
programming   on   our   campus   are   of   the   utmost   importance   to   us.   The   Leadership   School   will   
comply   with   applicable   laws,   resolutions,   codes,   requirements,   decisions,   statutes,   ordinances,   
rules,   and   regulations   of   any   governmental   or   quasi-governmental   authority,   department,   bureau,   
agency,   body   or   official   having   jurisdiction   over   the   operation,   occupancy,   maintenance,   
alteration,   and   use   of   school   facilities.   Our   Director   of   Operations   will   submit   an   annual   report   to   
the   Board   that   documents   how   our   facilities   comply   with   applicable   local   and   federal   health   and   
safety   laws   and   regulations.   We   will   also   comply   with   all   applicable   health   and   safety   inspections   
by   government   officials,   and   take   all   appropriate   steps   to   ensure   appropriate   air   
quality/ventilation,   building   condition,   cleanliness,   temperature   control,   and   absence   of   
pests/infestation   in   compliance   with   applicable   health   and   safety   and   building   regulations.   As   
stated   above,   The   Leadership   School   will   comply   with   the   Americans   with   Disabilities   Act,   
ensuring   that   children   with   disabilities   have   access   to   school   facilities   as   required   by   law.     
  

In   addition,   The   Leadership   School   will   comply   with   all   regulations   for   fire   safety   under   Title   XI   
Chapter   1115   of   the   St.   Louis   County   Code   of   Ordinances   (e.g.   submitting   floor   plans   to   our   
local   police   and   fire   departments,   providing   fire   safety   and   emergency   training   to   staff   and   
students,   developing   fire   evacuation   and   safety   plans,   and   conducting   fire   and   emergency   drills   
in   accordance   with   all   such   requirements).   Emergency   routes   will   be   mapped   and   posted   in   each   
room   and   fire   and   safety   drills   will   be   performed   regularly.   
  

During   our   pre-opening   year,   we   will   carefully   attend   to   the   federal,   state   and   local   guidelines   
regarding   school   operations   post-COVID.   Ensuring   that   our   students,   faculty   and   staff   remain   
safe   and   healthy   is   a   high   priority.   We   will   make   plans   to   ensure   that   we   can   provide   a   safe   and   
effective   learning   environment   for   all   students.   During   the   planning   year,   we   will   also   be   able   to   
conduct   interviews   with   our   parents   and   families   to   inform   our   planning.     
  

Budget   Considerations   
Through   extensive   research   and   guidance   from   our   team   of   advisors,   we   intend   to   move   forward   
with   facility   financing   to   purchase/lease   and   renovate   as   necessary   for   our   school   to   open.   We   
have   allotted   $750K,   which   is   approximately   20%   of   our   total   budget   to   pay   back   a   renovation   
loan.   Therefore,   we   are   partnering   with   potential   landlords   to   have   them   cover   a   significant   
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portion   of   the   initial   renovation   costs   to   ensure   that   we   are   able   to   meet   our   budget   constraints.   
As   indicated   in   the   letter   of   support   (See   Appendix   Y),   once   our   charter   has   been   authorized   the   
Charter   Schools   Development   Corporation   (CSDC)   will   formally   begin   a   partnership   with   The   
Leadership   School.   Their   support   may   include   a   credit   enhancement,   a   direct   loan   or   a   turnkey   
facility   project.     
  

Potential   School   Sites     
The   Leadership   School   is   currently   working   alongside   lenders,   design   firms,   and   community   
partners   to   assess   two   sites   in   the   24:1   footprint.   While   the   African   Diaspora   Council   building   
(formerly   Grace   Lutheran   Church)   at   1425   Ferguson   Ave.,   in   Pagedale,   is   an   ideal   location,   we   
are   continuing   to   pursue   other   options   as   a   backup   plan.   
  

Option   1:   1425   Ferguson   Ave   St.   Louis,   MO   63133   -   African   Diaspora   Council,   Inc.   
  

Figure   17.   L ocation   of   Facility   Option   1  

  
  

The   African   Diaspora   Council   facility   is   located   in   the   City   of   Pagedale,   on   the   southern   end   of   
the   24:1   footprint.   The   existing   structure   is   approximately   27,000   sf,   sits   on   7.2   acres   which   
includes   a   parking   lot   and   ample   green   space.   There   is   an   additional   1-acre   playground   adjacent   
to   the   south   end   of   the   property.   That   land   is   under   control   of   the   City   of   Pagedale   for   as   long   as   
it   is   used   as   a   public   playground.   Our   school   would   have   access   to   the   playground   during   the   
school   day.   As   indicated   above,   the   existing   square   footage   of   this   property   is   sufficient   for   our   
first   year   of   operation,   with   renovations   and   improvement.   The   Leadership   School   has   executed   
a   Letter   of   Intent   (See   Appendix   FF)   with   the   African   Diaspora   Council   to   begin   pursuing   the   
necessary   planning   to   determine   whether   our   school   can   enter   into   an   acceptable   lease   
agreement.     
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Option   2:   North   Oaks   Plaza   St.   Louis,   MO   63121   

  
Fi gure   18.   Location    of   Facility   Option   2   

  
  

The   available   space   in   the   North   Oaks   Plaza   is   the   home   of   the   former   North   Oaks   Bowling   
Alley.   This   51,000   sf   lot   is   located   on   the   eastern   end   of   the   rear   section   of   the   plaza   next   to   the   
newly   remodeled   Fresenius   Kidney   Care.    The   Leadership   School’s   founders   have   met   with   the   
owner   of   the   facility,   Greg   Sansone,   who   is   very   interested   in   securing   this   space   for   our   school.   
Mr.   Sansone   has   owned   the   North   Oaks   Plaza   and   nearby   commercial   properties   for   decades,   and   
remains   committed   to   seeing   this   space   serve   a   great   purpose   in   the   community.     
  

The   former   bowling   alley   would   also   require   a   significant   amount   of   build-out.   An   architect   on   
our   team   has   given   preliminary   estimates   for   the   renovation   costs,   which   top   $4   million,   to   build   
out   the   space   to   meet   our   needs   for   the   first   three   years   (approximately   30,000   sf).   We   are   still   
working   to   determine   whether   an   agreement   can   be   reached   where   the   costs   of   renovations   are   
affordable   for   The   Leadership   School   and   the   owner.     

  
Timeline   
Our   team   will   continue   to   source   other   properties   within   the   24:1   footprint   to   increase   our   
options.   Given   the   unique   challenges   that   charter   schools   face   with   regards   to   securing   and   
renovating   suitable   facilities,   we   fully   understand   that   we   may   not   be   in   a   permanent   school   
facility   in   the   first   two   to   three   years.   Over   the   course   of   July   and   August   2020,   we   have   begun   
conversations   with   two   additional   nonprofit   organizations   to   determine   whether   it   will   be   
feasible   to   lease   space   in   their   facilities   as   the   initial   home   to   the   school.   One   additional   factor   is   
the   funding   constraints   under   which   charter   schools   operate.   New   charter   schools   have   no   track   
record   of   success,   and   a   relatively   high   failure   rate.   Typically,   there   is   no   one   other   than   the   
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school   to   guarantee   debt   taken   out   by   the   school,   which   greatly   restricts   lending   institutions   
willing   to   entertain   extending   credit   to   a   charter   school.   As   a   result,   we   are   working   with   local   
supporters   to   identify   potential   philanthropists   to   back   a   larger   loan   in   order   to   build   on   land   that   
can   be   purchased   for   a   relatively   low   amount.     

Additionally,   through   conversations   with   CSDC   we   have   determined   that   the   most   likely   path   is   
to   lease   a   space   for   the   first   few   years   while   we   work   to:  

● Increase   our   financeability   by   reaching   our   goals   in   the   first   years   and   meeting/exceeding   
enrollment   targets   (i.e.   building   a   waitlist)     

● Demonstrate   strong   financial   health   by   running   a   small   surplus   each   year   
● Demonstrate   philanthropic   support   by   meeting/exceeding   fundraising   goals   
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C.4   Contracted   Services     
The   Leadership   School   anticipates   that   it   will   provide   and   procure   its   own   contracted   services   
including,   but   not   limited   to,   accounting,   food   service,   student   and   instructional   support,   
insurance,   legal,   auditing,   technology,   and   transportation.   At   this   time,   we   have   gathered   
information   from   existing   nonprofits   and   schools,   local   vendors   and   third   party   contractors.   
Contract   decisions   will   be   made   during   pre-operation,   and   follow   our   procurement   policy   listed   
in    C.2:   Financial   Management.   

  
Back   Office   Accounting   
The   Leadership   School   is   on   retainer   with   EdOps   for   budget   creation   and   support   at   this   present   
time.   The   EdOps   contracting   will   continue   during   our   inaugural   year.   The   Leadership   School’s   
Director   of   Operations   will   have   a   scope   of   work   that   includes   setting   our   policies   and   
procedures   for   recording   employee   work   hours,   and   dealing   with   issues   of   overtime,   absences,   
leaves,   vacation   and   other   adjustments .     
  

Insurance   
The   Leadership   School   has   sourced   a   quote   from    Glatfelter   Public   Practice   (See   Appendix   EE)   128

regarding   the   procurement   of   insurance   coverage.   Prior   to   acquiring   coverage,   The   Leadership   
School   will   solicit   bids   from   other   providers   familiar   with   the   needs   of   charter   schools.   Our   
attached   LEA   budget   (Appendix   CC)   includes   expenditures   for   insurance   related   to   coverage   
required   by   our   sponsor.     
  

Legal   
Currently   The   Leadership   School   has   representation   through   Keith   Kehrer   at    Bryan   Cave   
Leighton   Paisner   for   legal   needs.   We   will   continue   with   them   throughout   our   approval   process.   129

  
Audit   
The   Leadership   School   has   begun   partnership   talks   with    Randle   &   Associates,   LLC   Certified   
Public   Accountants ,   a   100%   privately   owned-minority   CPA   firm.   Jeffery   Randle   offers   over   130

twenty   years   of   professional   accounting   experience,   including   five   years   with   a   "Big   Four"   
public   accounting   firm,   he   also   has   a   wealth   of   experience   in   the   insurance   industry   and   with   
not-for-profit   organizations.     
  

128  For   more   information   visit,    https://www.glatfelterpublicpractice.com/insurance-sales-map .     
129  For   more   information,   visit    https://www.bclplaw.com/ .     
130  For   more   information,   visit    http://www.randlecpa.com/ .     
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Technology   
The   Leadership   School   is   considering   running   technology   procurement   internally,   although   we   
will   release   a   Request   for   Proposal   (RFP)   for   technology   such   as   projectors,   document   cameras,   
student   and   staff   laptops,   charging   carts,   a   school   camera   system,   and   copy   machines   upon   
sponsorship.   
  

Food   Service   
The   Leadership   School   anticipates   a   high   percentage   (over   75%)   of   students   who   qualify   for   free   
and   reduced   lunch.   As   a   result,   we   intend   to   provide   breakfast   and   lunch   to   all   of   our   students.   
The   Leadership   School   is   considering   a   partnership   with    Food   Service   Consultants   Inc   but   will   131

continue   to   source   other   options.    Food   Service   Consultants   is   a   foodservice   management   
company,   which   specializes   in   serving   the   greater   St.   Louis   Metropolitan   area.   Their   goal   is   to   
offer   a   high   quality   and   fiscally   sound   foodservice   program   that   will   meet   the   ever   changing   
needs   of   the   accounts   they   so   proudly   serve.   Their   unique   ex pertise   comes   from   a   diversified   
staff   of   caring   professionals.   They   are   a   foodservice   company   that   is   more   dedicated   to   the   
mission   of   serving   our   students    needs   to   the   very   best   of   their   ability.   See   Appendix   GG   for   
more   details   about   their   offering.    

  
Transportation   
The   Leadership   School   is   open   to   all   students   within   the   24:1   Normandy   Schools   Collaborative   
and   will   offer   bus   transportation   for   enrolled   students   living   within   the   boundaries   of   the   school   
district.   A   contractual   agreement   with   a   bus   company,   pursuant   to   RSMo   160.415.8,   will   be   
written   in   the   budget   beginning   year   one   to   provide   transportation   for   enrolled   students.   The   
Leadership   School   shall   also   be   eligible   to   receive   state   aid   pursuant   to   RSMo   163.161   to   assist   
with   providing   this   service   for   our   students.   In   the   case   of   an   enrolled   student   being   in   need   of   
transportation   because   of   the   Mckinney-Vento   Homeless   Assistance   Act,   a   transportation   plan   
will   be   put   into   place   with   the   family   and   transportation   will   be   contracted   with   a   local   
transportation   company.   The   Leadership   School   is   considering    First   Student   Inc.   of   St.   Louis,   132

MO.   First   Student   is   a   local   bus   company   that   has   been   a   part   of   our   community   for   many   years. 
See   Appendix   HH   for   a   preliminary   quote.   

   

131   http://www.foodserviceconsultants.org/our-values/     
132   https://firststudentinc.com/partner-with-us/     
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Pre-Opening   Plan   

Table   33.   TLS   Major   Milestones   through   First   Operating   Year   

Description   of   Time   Period   

Pre-Petition   Year   
August   2018   -   June   2020:   Period   of   research   and   community   engagement   prior   to   submission   of   charter   
application.   
Pre-Opening   Year   (Year   0)   
July   2020   -   June   2021:   Academic   year   prior   to   launch;   This   formally   begins   once   charter   has   been   
approved.   
Year   1     
July   2021   -   June   2022:   First   year   of   operation.   

Category   Month   Year   Task   

1.   Governing   Board   Jul   Pre-Petition   Establish   Board   meeting   calendar   for   planning   
year   

1.   Governing   Board   Jul   Pre-Petition   Complete   initial   training   for   board   members   
(legal,   financial,   etc.)   

1.   Governing   Board   Jul   Pre-Petition   Initial   Board   Meeting   
1.   Governing   Board   Aug   Pre-Opening   Regular   Board   Meeting   #2   
1.   Governing   Board   Sept   Pre-Opening   Regular   Board   Meeting   #3   
1.   Governing   Board   Oct   Pre-Opening   Regular   Board   Meeting   #4/Retreat   
1.   Governing   Board   Nov   Pre-Opening   Regular   Board   Meeting   #5   
1.   Governing   Board   Dec   Pre-Opening   Regular   Board   Meeting   #6   
1.   Governing   Board   Jan  Pre-Opening   Regular   Board   Meeting   #7   

1.   Governing   Board   Jan  Pre-Opening   Develop   evaluation   and   employment   agreement   
for   Executive   Director   

1.   Governing   Board   Feb   Pre-Opening   Regular   Board   Meeting   #8   
1.   Governing   Board   Mar   Pre-Opening   Regular   Board   Meeting   #9   
1.   Governing   Board   Apr   Pre-Opening   Regular   Board   Meeting   #10   
1.   Governing   Board   May  Pre-Opening   Regular   Board   Meeting   #11   
1.   Governing   Board   Jun   Pre-Opening   Annual   Board   Meeting     

1.   Governing   Board   Jul   Year   1   Schedule   Year   1   Board   meetings   and   submit   to   
authorizer   (if   required)   

1.   Governing   Board   Jul   Year   1   Setup   and   schedule   ongoing   Board   Member   
training   

1.   Governing   Board   Dec   Year   1   Board   Mid-Year   Evaluation   of   Executive   
Director   

1.   Governing   Board   Jan  Year   1   Execute   contract   with   an   independent   auditor   

2.   Leadership   Team   Aug   Pre-Opening   
Establish   relationship   with   authorizer   entity   
who   will   be   responsible   for   conducting   annual   
oversight   

2.   Leadership   Team   Oct   Pre-Opening   Adopt   system   and   calendar   for   interim   
assessments   in   CORE   subjects   

2.   Leadership   Team   Oct   Pre-Opening   Develop   evaluation   and   coaching/support   
system   for   staff   
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Category   Month   Year   Task   
2.   Leadership   Team   Oct   Pre-Opening   Develop   Schoolwide   Discipline   Policy   

2.   Leadership   Team   Dec   Pre-Opening   
Finalize   Parent-Student   Handbook   aligned   to   
authorizer   requirements,   state/federal   laws   

2.   Leadership   Team   Dec   Pre-Opening   Develop   Medication   Administration   Policy   

2.   Leadership   Team   Dec   Pre-Opening   
Adopt   a   Response   to   Instruction   and   
Intervention   Plan   

2.   Leadership   Team   May  Pre-Opening   Develop   School   Safety   Plan   tailored   to   
facility/support   from   local   authorities   

2.   Leadership   Team   Jun   Pre-Opening   
Development   calendar   of   School   Advisory   
Council,   English   Learner   Advisory   Committee   
and   parent   workshops     

2.   Leadership   Team   Jun   Pre-Opening   Complete   consolidated   application   and   related   
reporting   for   federal   funds   

2.   Leadership   Team   Jul   Year   1   Conduct   Child   Abuse   Reporting   Training   

2.   Leadership   Team   Jul   Year   1   Familiarize   leadership   and   staff   with   the   annual   
authorizer   oversight   process   

2.   Leadership   Team   Jul   Year   1   Hold   summer   orientation/team   meeting   for   
incoming   staff   

2.   Leadership   Team   Jul   Year   1   Conduct   team   building   activities   during   initial   
staff   developments   

2.   Leadership   Team   Jul   Year   1   Identify   potential   security   concerns   and   
intervention   strategies   

2.   Leadership   Team   Jul   Year   1   Identify   Special   Education   students   
2.   Leadership   Team   Jul   Year   1   Determine   room   assignments   

2.   Leadership   Team   Aug   Year   1   Articulate   school   vision,   mission,   values,   
beliefs,   and   goals   to   all   stakeholders   

2.   Leadership   Team   Aug   Year   1   Create   system   for   on-going   collection   of   
artifacts   for   annual   oversight   

2.   Leadership   Team   Aug   Year   1   Determine   additional   assignments   for   staff   
(advisory   lead,   after   school   tutors,   coaches,   etc.)  

3.   Student   Recruitment   Nov   Pre-Petition   Develop   school   message/logo/visual   identity   
3.   Student   Recruitment   May  Pre-Petition   Update   website   and   social   media   presence   
3.   Student   Recruitment   Sep   Pre-Opening   Develop   a   marketing   and   recruitment   plan   
3.   Student   Recruitment   Sep   Pre-Opening   Develop   school   brochure   

3.   Student   Recruitment   Sep   Pre-Opening   Continue   building   community   relationships   (ie.   
churches,   libraries,   community   centers,   etc.)   

3.   Student   Recruitment   Oct   Pre-Opening   Develop   a   system   for   organizing   and   tracking   
student   applications     

3.   Student   Recruitment   Oct   Pre-Opening   Develop   application   forms   

3.   Student   Recruitment   Nov   Pre-Opening   

Develop   student   enrollment   package   to   ensure   
all   student   demographic   data   is   requested   and   
complies   with   requirements   for   meeting   student   
needs   (IEP,   FY,   Homeless,   Language   Survey)   
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Category   Month   Year   Task   

3.   Student   Recruitment   Dec   Pre-Opening   
Establish   recruitment   calendar/activities   using   
community   agencies   (i.e.   churches,   libraries,   
health   clinics)   

3.   Student   Recruitment   Jan  Pre-Opening   Open   enrollment   begins   for   founding   year   

3.   Student   Recruitment   Jan  Pre-Opening   
Conduct   student   recruitment   meetings   (in  
coordination   with   local   churches,   Rotary   Club,   
community   centers,   etc.)   

3.   Student   Recruitment   Mar   Pre-Opening   Conduct   lottery   (per   state   requirements   and   only  
if   applicants   exceed   number   of   seats   available)   

3.   Student   Recruitment   Apr   Pre-Opening   Complete   student   enrollment   

3.   Student   Recruitment   Jun   Pre-Opening   Train   staff   to   monitor   Parent   Engagement   Plan   
goals   

3.   Student   Recruitment   Jul   Year   1   Revise   Parent   Engagement   Plan   with   input   of   
school   administration/school   leadership   team   

3.   Student   Recruitment   Jul   Year   1   Arrange   tour   of   school   for   community   members  

3.   Student   Recruitment   Jul   Year   1   Develop   and   establish   an   on-site   “Parent   
Center”   

3.   Student   Recruitment   Jul   Year   1   Continue   student   enrollment   until   goal   is   met   

3.   Student   Recruitment   Jul   Year   1   Hold   orientations   to   meet   with   incoming   
students   and   parents   

3.   Student   Recruitment   Jul   Year   1   Meet   with   local   police   and   fire   department   

3.   Student   Recruitment   Jul   Year   1   Meet   with   neighbors   and   local   businesses   
regarding   the   opening   of   the   school  

3.   Student   Recruitment   Jan  Year   1   Open   enrollment   for   next   academic   year   

3.   Student   Recruitment   Feb   Year   1   "Intent   to   Return"   Letter   to   families   for   next   
instructional   year   

3.   Student   Recruitment   Feb   Year   1   Conduct   tours   for   prospective   families   for   next   
instructional   year   

3.   Student   Recruitment   Mar   Year   1   
Enrollment   Deadline   for   next   academic   
year/establish   waitlist,   and   notify   applicants   
regarding   lottery   

3.   Student   Recruitment   Mar   Year   1   Conduct   lottery   for   Year   2   (if   applicants   exceed   
number   of   seats   available)   

4.   Talent   
Recruitment/HR   Oct   Pre-Opening   Establish   hiring   process   

4.   Talent   
Recruitment/HR   Dec   Pre-Opening   Engage   benefits   broker   to   compare   benefits   

options   
4.   Talent   
Recruitment/HR   Dec   Pre-Opening   Draft   Employee   Handbook   

4.   Talent   
Recruitment/HR   Jan  Pre-Opening   Develop   employee   job   descriptions   (general,   

specialized)   and   specify   credential   requirements  
4.   Talent   
Recruitment/HR   Jan  Pre-Opening   Advertise   open   certificated   and   classified   

positions   
4.   Talent   
Recruitment/HR   Feb/Mar   Pre-Opening   Interview   process   for   open   positions   
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Category   Month   Year   Task   

4.   Talent   
Recruitment/HR   Mar   Pre-Opening   Finalize   Employee   Handbook   

4.   Talent   
Recruitment/HR   Mar   Pre-Opening   Develop   employment   agreements   

4.   Talent   
Recruitment/HR   Apr   Pre-Opening   Establish   retirement   participation   in   The   Public   

School   Retirement   System   of   Missouri   (PSRS)   
4.   Talent   
Recruitment/HR   Apr   Pre-Opening   Recruit   and   hire   leadership   team   

4.   Talent   
Recruitment/HR   Apr   Pre-Opening   Ensure   that   all   teachers   meet   state   requirements   

for   certification   
4.   Talent   
Recruitment/HR   May  Pre-Opening   Establish   employee   benefits   

4.   Talent   
Recruitment/HR   May  Pre-Opening   Implement   a   Human   Resources   system   

4.   Talent   
Recruitment/HR   Jun   Pre-Opening   Ensure   all   positions   have   been   filled   or   

alternates   identified   
4.   Talent   
Recruitment/HR   Jul   Year   1   Hire   Janitor/Plant   Manager   

4.   Talent   
Recruitment/HR   Jul   Year   1   Complete   hiring,   DOJ,   and   mandated   

pre-employment   trainings   for   all   staff   
4.   Talent   
Recruitment/HR   Jul   Year   1   Ensure   all   employees   complete   HR   benefits   

orientation   
4.   Talent   
Recruitment/HR   Jul   Year   1   Hire   or   assign   duties   of   Parent   Liaison   

4.   Talent   
Recruitment/HR   Jul   Year   1   Post   HR   Employee   Rights   Poster   

5.   Instruction   Jan  Pre-Opening   Develop   professional   development   calendar   for   
the   academic   year   

5.   Instruction   Mar   Pre-Opening   Finalize   curriculum   (including   digital   content   
providers)   

5.   Instruction   May  Pre-Opening   Develop   Master   Schedule   (iterative   process,   but   
basic   schedule   should   be   done   by   May)   

5.   Instruction   Jun   Pre-Opening   Develop   a   process   for   receiving   the   curriculum   
materials   

5.   Instruction   Jul   Year   1   Train   staff   on   grading   procedures   

5.   Instruction   Jul   Year   1   Familiarize   teachers   with   individual   student   
services   and   timeline   

5.   Instruction   Aug   Year   1   Acquire   student   Cumulative   Files/Records   
5.   Instruction   Aug   Year   1   Create   “School   Profile”   Document   

5.   Instruction   Aug   Year   1   Establish   State   Testing   Coordinator   and   
register/attend   trainings   

5.   Instruction   Sep   Year   1   Establish   Interim   Assessments   Coordinator   

5.   Instruction   Sep   Year   1   Hold   Title   I   meeting   for   development/revision   
of   Parent   Compact   

5.   Instruction   Sep   Year   1   Cycle   1   Teacher   Observations/Feedback   Process  
5.   Instruction   Oct   Year   1   Q1   Interim   Assessments   in   CORE   Subjects   
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Category   Month   Year   Task   

5.   Instruction   Oct   Year   1   Q1   Interim   Assessments   Data   Analysis   for   
Teachers   (Pupil-free)   

5.   Instruction   Nov   Year   1   Cycle   2   Teacher   Observations/Feedback   Process  
5.   Instruction   Nov   Year   1   Fall   Semester   Evaluation   (Mid-Year)   
5.   Instruction   Dec   Year   1   Q2   Interim   Assessments   in   CORE   Subjects   

5.   Instruction   Jan  Year   1   Q2   Interim   Assessments   Data   Analysis   for   
Teachers   (Pupil-free)   

5.   Instruction   Jan  Year   1   Cycle   3   Teacher   Observations/Feedback   Process  
5.   Instruction   Mar   Year   1   Q3   Interim   Assessments   in   CORE   Subjects   

5.   Instruction   Mar   Year   1   Q3   Interim   Assessments   Data   Analysis   for   
Teachers   (Pupil-free)   

5.   Instruction   Mar   Year   1   Cycle   4   Teacher   Observations/Feedback   Process  
5.   Instruction   May  Year   1   Spring   Semester   Evaluation   (Final)   

6.   Facilities   Feb   Pre-Opening   Secure   a   facility   for   the   school   and   complete   
necessary   renovations   

6.   Facilities   Oct   Pre-Opening   
Secure   all   building   permits   (including   
Certificate   of   Occupancy)   and   inspection   
reports   

6.   Facilities   May  Pre-Opening   Establish   utility   services   

6.   Facilities   May  Pre-Opening   Identify   vendors   for   services;   plumbing,   
locksmith,   handyman   etc.   

6.   Facilities   Jun   Pre-Opening   Design,   order,   and   install   building   signage   

6.   Facilities   Apr   Pre-Opening   Purchase   office   equipment   (copiers,   fax   
machine,   printers,   etc.)  

6.   Facilities   Jul   Year   1   Complete   IT   installation   (phones,   fax,   network,   
imaging)   

6.   Facilities   Jul   Year   1   Contract   for   elevator   maintenance   
6.   Facilities   Jul   Year   1   Contract   for   HVAC   service   

6.   Facilities   Jul   Year   1   Contract   for   janitorial   supplies   and   place   initial   
order   

6.   Facilities   Jul   Year   1   Contract   for   landscape/gardener   services   
6.   Facilities   Jul   Year   1   Contract   for   pest   control   service   
6.   Facilities   Jul   Year   1   Contract   for   security/camera   systems   
6.   Facilities   Jul   Year   1   Design   school   map   for   emergency   evacuations   
6.   Facilities   Jul   Year   1   Distribute   keys   to   staff  

6.   Facilities   Jul   Year   1   Ensure   entrance   and   egress   from   the   school’s   
space   is   adequately   controlled   

6.   Facilities   Jul   Year   1   Ensure   that   fire   extinguishers   have   been   
recently   inspected   

6.   Facilities   Jul   Year   1   Obtain   phone   numbers   from   phone   company   

6.   Facilities   Jul   Year   1   Provide   plant   manager   with   daily   schedule   and   
tasks   

6.   Facilities   Jul   Year   1   Set   up   tents/outdoor   covering   
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Category   Month   Year   Task   

6.   Facilities   Jul   Year   1   Train   janitor/plant   manager   on   building   
maintenance   

6.   Facilities   Jul   Year   1   Ensure   each   room   has   emergency   exit   plans   and   
maps   

6.   Facilities   Jul   Year   1   Ensure   that   there   is   adequate   signage   for   
emergency   response   purposes   

6.   Facilities   Jul   Year   1   Equip   classrooms   for   the   arrival   of   students   

7.   Finance   Jan  Pre-Opening   
Revise   Fiscal   Policies   and   Procedures   (if   
necessary)   with   input   from   business   
management   firm   

7.   Finance   Jan  Pre-Opening   Execute   business   management   firm   contract   

7.   Finance   Jan  Pre-Opening   Setup   Accounting   System   and   Chart   of   
Accounts   

7.   Finance   Jan  Pre-Opening   Setup   Bank   Account   

7.   Finance   Apr   Pre-Opening   Develop   a   list   of   needs/wants   for   each   
classroom   

7.   Finance   Apr   Pre-Opening   Finalize   projected   enrollment   

7.   Finance   Apr   Pre-Opening   Prepare   new   draft   budget   based   on   petition   and   
updated   estimates   

7.   Finance   Apr   Pre-Opening   Research   prices   for   furniture   and   fixtures   
7.   Finance   Jun   Pre-Opening   Finalize   budget   for   Board   approval   

7.   Finance   Jun   Pre-Opening   Update   budget   based   on   most   accurate   
information   (repeat   as   necessary)   

7.   Finance   August   Year   1   Ensure   equipment   items   are   properly   
inventoried   

7.   Finance   Sep   Year   1   Revise   budget   based   on   actual   enrollment   and   
costs   

7.   Finance   Apr   Year   1   Develop   draft   budget   for   next   academic   year   
based   on   expected   enrollment   

7.   Finance   Jul   Year   1   Finalize   Year   2   budget   for   Board   approval   
8.   Operations   Jul   Pre-Opening   Run   background   checks   on   all   Board   Members   
8.   Operations   Jul   Pre-Opening   Establish   Custodian   of   Records   

8.   Operations   Dec   Pre-Opening   
Post   all   Board-approved   policies   on   website   
(*For   all   subsequent   Board   meetings,   this   
process   must   be   followed)   

8.   Operations   Dec   Pre-Opening   Order   work   laptops   for   School   Leadership   Team  

8.   Operations   Jan  Pre-Opening   Engage   internet   vendor   and   sign   contract   
(expect   120   days   to   delivery)   

8.   Operations   Jan  Pre-Opening   Post   RFP   and   begin   collecting   Erate   bids   
8.   Operations   Jan  Pre-Opening   Request   a   list   of   authorizer   reporting   deadlines   

8.   Operations   Apr   Pre-Opening   Decide   how   lunches   will   be   provided   
(participate   in   NSLP)   

8.   Operations   Mar   Pre-Opening   Obtain   requisite   insurance   coverage   
8.   Operations   Mar   Pre-Opening   Apply   for   Erate   
8.   Operations   Mar   Pre-Opening   Post   and   publicize   RFP   for   meals   vendor   

8.   Operations   May  Pre-Opening   Order   laptops   and   desktop   computers   for   staff   
and   students   
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Category   Month   Year   Task   

8.   Operations   May  Pre-Opening   Close   RFP,   contract   with   a   vendor   and   establish   
lunch   and   nutrition   procedures   

8.   Operations   May  Pre-Opening   Submit   purchase   orders   to   order   textbooks   
8.   Operations   May  Pre-Opening   Order   work   laptops   for   all   new   hires   
8.   Operations   Jun   Pre-Opening   Develop   inventory   management   system   
8.   Operations   Jun   Pre-Opening   Contract   for   transportation   provider   
8.   Operations   Jun   Pre-Opening   Order   classroom,   office,   and   outdoor   furniture   
8.   Operations   Jun   Pre-Opening   Order   school   t-shirts   

8.   Operations   Jun   Pre-Opening   

Purchase   necessary   equipment   to   either   prepare   
food   on   site   or   accept   food   service   delivery   and   
properly   store   food   and   beverage   until   it   is   
consumed   

8.   Operations   Jun   Pre-Opening   Purchase   P.E.   equipment   

8.   Operations   Jun   Pre-Opening   
Submit   documentation   of   the   school’s   
relationship   with   a   registered   nurse   and/or   
physician   

8.   Operations   Jun   Pre-Opening   Order   white   boards,   tack   boards,   Smartboards   
8.   Operations   Oct   Pre-Opening   Engage   Erate   consultant/expert   if   necessary   
8.   Operations   Oct   Pre-Opening   Set   up   systems   for   digitized   records     
8.   Operations   Nov   Pre-Opening   Make   technology   plan/engage   needs   assessment  

8.   Operations   Mar   Pre-Opening   Ensure   school   is   properly   set   up   on   state   data   
system   

8.   Operations   Mar   Pre-Opening   Develop   calendar   to   comply   with   all   state   data   
reporting   133

8.   Operations   Jul   Year   1   Collect   all   free   and   reduced   lunch   applications   
(if   any   are   outstanding)   

8.   Operations   Jul   Year   1   Communicate   School   Safety   Plan   with   local   
Police   and   Fire   departments   

8.   Operations   Jul   Year   1   Develop   day-one   procedures   

8.   Operations   Jul   Year   1   Purchase   classroom   supplies   and   consumables,   
etc.   

8.   Operations   Jul   Year   1   Purchase   emergency   supply   items   

8.   Operations   Jul   Year   1   Purchase   research   based   intervention   programs   
and   materials   

8.   Operations   Jul   Year   1   Request   and/or   receive   student   records,   and   lock  
in   storage   accordingly   

8.   Operations   Jul   Year   1   Schedule   monthly   emergency   drills   for   school   
year   

8.   Operations   Jul   Year   1   Separate   student   health   records   from   academic   
records   

8.   Operations   Jul   Year   1   Sign   contract   with   Health   Dept.   for   visits   (if   
running   NSLP)   

8.   Operations   Aug   Year   1   Inventory   all   supplies   and   materials   and   
distribute   to   staff   

8.   Operations   Oct   Year   1   Hold   initial   Wellness   Committee   meeting   
8.   Operations   Oct   Year   1   File   health   department   visit   report   

133  For   more   information,   visit     https://dese.mo.gov/data-system-management/data-acquisition-calendar .   
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Category   Month   Year   Task   
8.   Operations   Nov   Year   1   NSLP   Lunch   form   verification   

9.   Data   May  Pre-Opening   Submit   copy   of   FERPA   procedures   for   
storage/handling   of   student   files   in   school   

9.   Data   Jun   Pre-Opening   Select   a   Student   Information   System   (SIS)   and   
integrated   assessment   systems   

9.   Data   Jul   Year   1   Create   an   assessment   calendar   (benchmarks,   
MAP,   etc.)   

9.   Data   Jul   Year   1   Create   attendance   reporting   calendar   aligned   to   
authorizer   requirements   

9.   Data   Jul   Year   1   Create   master   schedule   and   set   up   academic   
calendar   in   SIS   

9.   Data   Jul   Year   1   Create   report   cards   

9.   Data   Jul   Year   1   Create   attendance   monitoring   process   consistent  
with   state   requirements   

9.   Data   Jul   Year   1   Incident   management   setup   and   training   (create   
category   types   and   train   staff)   

9.   Data   Jul   Year   1   Internal   attendance   audit   procedure   review   
9.   Data   Jul   Year   1   Provide   gradebook   training   
9.   Data   Jul   Year   1   Review   no   show   procedure   
9.   Data   Jul   Year   1   Setup   health   screens   within   SIS   to   track   vaccine  
9.   Data   Jul   Year   1   Setup   truancy   letters   

9.   Data   Jul   Year   1   Train   office   staff   in   weekly   and   monthly   
attendance   procedures   

9.   Data   Jul   Year   1   Train   teachers   in   attendance   procedures   

9.   Data   Jul   Year   1   Determine   attendance   reporting   periods   and   
review   attendance   codes   

9.   Data   Jul   Year   1   Review   required   fields   in   new   student   import   
template   
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Closure   Plan   
In   the   event   of   closure   or   dissolution   of   The   Leadership   School,   the   Board   of   Directors   shall   
manage   the   dissolution   process,   in   partnership   with   our   charter   sponsor,   to   ensure   an   informed   
and   seamless   closure   of   the   school   for   our   students,   families,   staff   and   partners.   

The   following   closure   plan   is   based   on   the   current   procedures   provided   by   the   Missouri   Charter   
Public   School   Association   (MCPSA)   in   accordance   with   RSMo   160.400.16(6)   and   RSMo   
160.405.15.   Any   liabilities   of   the   LEA   shall   be   satisfied   in   accordance   with   the   Sponsor’s   
closure   procedures   and   the   procedures   provided   for   in   RSMo   355,   Nonprofit   Corporation   Law,   
and   in   full   compliance   with   RSMo   160.405.15.1(17).     

Table   34.   Required   School   Closure   Actions     

Category   
Required   

Action   
Description   of   Action   

Evidence   of   
Completion   

Assigned   
Group   

MCPSC   Action   

Identify   
School   
Closure   
Coordinator   

Contract   with   a   School   Closure   Coordinator   
(SCC)   or   designate   a   MCPSC   staff   member   
to   serve   as   SCC   

Contract   with   SCC   MCPSC   

MCPSC   Action   

Establish   
Ad-Hoc   
Closure   
Transition   
Team   (CTT)   

The   team   will   focus   on   providing   a   smooth   
transition   of   students   and   staff   and   to   close   
down   the   school's   business   affairs.   The   team   
will   include:   
*SCC   
*Board   Chair   
*Chief   Executive   Officer   
*School   Leader(s)   
*CFO   and/or   Board   Treasurer   
*Parent   
*Representative   from   local   harbormaster   or   
school   choice   organization   (optional)   
*DESE   Charter   School   Field   Director   
(optional)   

Agreements   from   
team   members   to   
serve   on   CTT   

MCPSC   

Finance   
Assess   current   
financial   
situation   

The   Charter   School   Board   must   understand   
what   its   cash   flow   position   is,   as   well   as   its   
general   assets   and   liabilities,   in   order   to   
determine   if   the   school   can   stay   open   to   the   
end   of   the   current   school   year.   

Board   minutes   with   
evidence   of   board   
discussion   

CTT   

Finance   
Develop   a   
closure   budget  

After   assessing   the   current   financial   situation   
and   the   budget   to   close   out   the   current   fiscal   
year,   the   CTT   should   develop   a   closure   
budget.   

Closure   budget   
document   

CTT   
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Finance   

Evaluate   
Controls   and   
Financial   
Management   

Evaluate   the   current   controls   and   financial   
management   practices.   If   necessary,   put   
additional   controls   in   place   to   ensure   a   clean   
wind   down   of   finances.   

CTT   meeting   
minutes   that   reflect   
controls   and   
practices   have   been   
evaluated   by   the   
CTT   or   designee   

CTT   

Finance   
Maintain   
Insurance   

Maintain   existing   insurance   coverage   until   
the   disposal   of   such   assets   under   the   school   
closure   action   plan.   Continue   existing   
insurance   for   the   facility   until   the   disposal   or   
transfer   of   real   estate   or   termination   of   lease   
and   disposal,   transfer,   or   sale   of   other   assets   
are   sold.   Maintain   existing   directors'   and   
officers'   liability   (D&O)   insurance   until   the   
final   dissolution   of   the   school.   

Copies   of   insurance   
coverage   provide   to   
CTT   
  

Provide   the   CTT   
with   evidence   
notification   has   
been   completed   

Board   Chair  

Finance   Reserve   Funds  

Pursuant   to   the   Charter   contract,   Charter   LEA   
Board   resolution   places   in   an   escrow   account   
or   attorney   trust   account   a   minimum   of   
$75,000   in   funds,   as   directed   by   the   
Commission,   to   be   used   for   legal,   accounting   
and   other   expenses   to   execute   this   Closure   
Plan   and   dissolve   the   charter   LEA.   The   
Commission   will   determine   the   exact   amount.  
These   funds   may   be   used   to   pay   the   following  
entities:   
*Retirement   systems   
*Teachers   and   staff   
*Employment   taxes,   federal   taxes   and   
benefits   
*Audit   preparation   
*   Private   creditors   
*Overpayments   from   DESE   

Statement   of   funds   
in   account   

CTT   

Finance   
Reporting   of   
Financial   
Condition   

  Board   minutes   
Board   and   
CTT   

Finance   
Secure   
Financial   
Records   

Ensure   all   financial   records   are   organized,   up   
to   date   and   maintained   in   a   secure   location   

CTT   has   ongoing   
access   to   financial   
records   secured   
location   

CTT   

Finance   
Notify   
Contractors/V 
endors   

Formulate   a   list   of   all   contractors   and   vendors   
with   contracts   in   effect   with   school   and:   
*Notify   them   regarding   school   closure   and   
cessation   of   operations   
*Instruct   contractors   and   vendors   to   make   
arrangements   to   remove   any   property   from   
the   school   by   a   certain   date   
*Maintain   telephone,   gas,   electric,   water,   

List   of   contractors   
and   communication   
with   contractors   
  

Provide   the   CTT   
with   evidence   
notification   has   
been   completed   

Board   
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insurance,   D&O   liability   insurance,   long   
enough   to   cover   the   time   period   required   for   
all   necessary   closure   procedures   

Finance   
Notify   
Creditors   and   
Debtors   

Formulate   a   list   of   all   creditors   and   debtors   
and   any   amounts   accrued   and   unpaid   with   
respect   to   such   creditor   or   debtor   and:   
*Solicit   from   each   creditor   a   final   accounting   
of   the   school’s   accrued   and   unpaid   debt   
*Compare   the   figures   provided   with   the   
school’s   calculation   of   the   debt   and   reconcile.  
*Where   possible,   negotiate   a   settlement   of   
debts   consummated   by   a   settlement   
agreement   reflecting   satisfaction   and   release   
of   the   existing   obligations   
*Contact   all   debtors   and   demand   payment.   If   
collection   efforts   are   unsuccessful,   consider   
turning   the   debt   over   to   a   commercial   debt   
collection   agency.   All   records   regarding   such   
collection   or   disputes   by   debtors   regarding  
amounts   owed   must   be   retained   

List   of   creditor   and   
debtors   and   
communication   
with   them   
  

Provide   the   CTT   
with   evidence   
notification   has   
been   completed   

Board   

Finance   Audit   

Engage,   by   vote   of   the   board,   an   independent   
auditor   subject   to   MCPSC   and   DESE   
approval,   to   conduct   a   final   close-out   audit   of   
the   school.   The   school   will   submit   a   signed   
and   dated   copy   of   the   engagement   letter   to   
MCPSC   and   DESE   along   with   an   estimated   
timeline   for   the   start   and   completion   of   the   
audit.   

Evidence   of   board   
vote   and   
engagement   letter   

Board   

Finance   

Payroll   and   
Employment   
Verification   
Reports   

Provide   a   list   of   all   payroll   reports   including   
taxes,   retirement   or   adjustments   on   employee   
contracts   as   well   as   employment   verification   
report   for   each   employee   including:   
*Evidence   of   having   made   payment   and   
arrangements   for   the   timely   and   complete   
processing   of   all   payroll   documentation   
(W2’s,   1099’s,   etc.).   Evidence   of   such   will   
consist   of   a   signed   and   dated   assurance   from   
the   provider.   
*An   employment   verification   report   to   each   
employee   at   the   end   of   their   employment   
which   includes   the   dates   that   the   individual   
worked   at   the   school,   the   position(s)   held   
(including   grade   and   subject   taught   if   a   
teacher),   and   salary   history.   

Payroll   reports,   
signed   and   dated   
assurances   and   
verification   report   
  

Provide   the   CTT   
with   evidence   
notification   has   
been   completed   

Board   
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Finance   
Itemized   
Financials   

Review,   prepare   and   make   available:   
*Fiscal   year-end   financial   statements   
*Cash   analysis   
*List   of   compiled   bank   statements   for   the   
year   
*List   of   investments   
*List   of   payables   (and   determinations   of   
when   a   check   used   to   pay   the   liability   will   
clear   the   bank)   
*List   of   all   unused   checks   
*List   of   petty   cash   
*List   of   bank   accounts   
*List   of   all   payroll   reports   including   taxes,  
retirement   or   adjustments   on   employee   
contracts   
*Additionally,   collect   and   void   all   unused   
checks   as   well   as   close   accounts   once   
transactions   have   cleared   

Financials   listed   in   
description   

Board   

Finance   
Final   Closeout   
Audit   

The   school   will   submit   a   final   closeout   audit   
(by   an   independent   CPA   firm   or   Missouri  
State   auditor,   as   determined   by   statute),   
which   documents   disposition   of   all   liabilities.   

audit   Board   

Finance   

Notification   of  
Commercial   
Lenders   /   
Bondholders   

School's   attorney,   banks,   bondholders,   
conduit   issuers,   etc.   should   be   notified   of   the   
school’s   closure   and   a   likely   date   as   to   when   
an   event   of   default   will   occur   as   well   as   the   
date   of   the   last   payment   by   the   school   toward   
its   debt.   
Provide   the   CTT   with   evidence   notification   
has   been   completed   

notification   of   
lenders/bondholder 
s   

Board   

Finance   

Notification   of  
Food   and   
Transportation   
Services   

Cancel   school   district   or   private   food   and/or   
transportation   services   for   summer   school   
and   next   school   year.   
Provide   the   CTT   with   evidence   notification   
has   been   completed   

Copy   of   
notification   
  

Provide   the   CTT   
with   evidence   
notification   has   
been   completed   

Board   
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Finance   

Financial   
Wind   Down   
and   Action   
Plan   

The   Board   shall   collect   debts,   dispose   of   
assets   and   negotiate   with   and   pay   creditors   in   
an   orderly   fashion   in   accordance   with   a   
timetable   and   plan   adopted   by   the   board.   
Priority   should   be   given   to   employee   wages   
(including   benefits)   then   to   continuing   the   
school’s   educational   program   through   the   end   
of   the   school   year   and   retaining   funds   to   
complete   the   closure   process.   The   initial   plan   
should   be   adopted   within   30   days   of   closure   
decision,   and   be   updated   at   least   bi-weekly   
with   copies   to   MCPSC.   The   plan   should   
include,   but   not   be   limited   to,   the   following:   
*Termination   of   non-essential   personnel   and   
cancellation   of   non-essential   services   prior   to   
final   day   of   operation.   
*Make   final   federal,   state   and   local   tax   
payments   (every   employer   which   pays   wages   
to   employees,   is   responsible   for   withholding,   
depositing,   paying,   and   reporting   federal,   
state   and   local   income   tax,   social   security   
taxes,   and   federal   unemployment   tax   for   such   
wage   payments).   
*Auction   /   sale   of   assets   in   a   manner   that   
avoids   conflicts   of   interest,   and   maximizes   
net   revenue   to   the   extent   permitted   by   
ongoing   agreements   with   existing   creditors.   
Sales   must   be   a   fair   market   value,   and   
valuations   may   be   needed   for   insider   sales.   
*Liquidation   or   closing   of   bank   accounts   
according   to   a   schedule   that   minimizes   fees   
but   leaves   the   Education   Corporation   enough   
flexibility   to   pay   creditors,   attorneys,   
accountants,   etc.   during   the   course   of   the   
wind-up   including   funds   for   a   final   audit,   and   
for   dissolution   in   accordance   with   state   
statute   and   regulation.   
*Cancellation   of   corporate   credit   cards   and   
lines   of   credit.   
*Change   authorized   signatures   on   accounts   as   
needed   to   reflect   changes   in   persons   
authorized   to   implement   the   winding   down   
operations   of   the   school.   

Financial   wind   
down   action   plan   
approved   by   board   

CTT   
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Finance   
Closeout   of   
State   and   
Federal   Grants  

State,   federal   and   other   grants   must   be   closed   
out,   including:   
*notification   to   the   grant   entity   of   the   school   
closure;   
*filing   of   any   required   expenditure   reports   or   
receipts   and   any   required   program   reports,   
including   disposition   of   grant   assets   
The   school   may   continue   to   pursue   grant  
funds   to   which   it   is   entitled,   provided   that   it   
fully   discloses   its   current   situation   and   
intentions   with   respect   to   closure.   The   school   
should   not   seek   or   accept   grant   funds   for   
future   school   years   when   the   school   will   be   
closed.   Grant   status   should   be   noted   on   
financial   statements.   
Note:   For   federal   grants   all   of   the   above   must   
be   done   in   accordance   with   34   CFR   Part   80   et   
seq.   or   applicable   regulations.   

Copies   of   
notification   and   
reports   for   grants   
  

Provide   the   CTT   
with   evidence   
notification   has   
been   completed   

Board   

Finance   
U.S   Dept.   of   
Education   
Filings   

File   Federal   form   269   or   269a   if   the   
Education   Corporation   was   receiving   funds   
directly   from   the   United   States   Department   of   
Education.   See   34   CFR   80.41.   

Copies   of   US   DOE   
filings   
  

Provide   the   CTT   
with   evidence   
notification   has   
been   completed   

Board   

Finance   

Ensure   all  
assigned   tasks   
to   the   Board   
regarding   
Finances   are   
completed.   

If   tasks   are   not   completed   by   Board   or   LEA   
representatives   the   SCC/CTT   will   initiate   
tasks.   

Evidence   from   
individual   tasks   

CTT   

Communication   
Notification   of  
Parents/Guard 
ians   

School   board   shall   notify   parents/guardians   
of   the   decision   to   close.   Notification   should   
minimally   include:   
*date   of   last   day   of   instruction   
*Cancellation   of   any   planned   summer   
instruction   
*Notice   to   parents   that   enrollment   of   children   
in   school   is   mandatory   under   state   law   
*Listing   of   other   public   school   options   
(district   and   charter)   
*Date   of   planned   school   choice   fairs   
*Date   of   parent/guardian   closure   meeting   
*Instructions   on   how   to   obtain   student   
records   
*Contact   information   for   SCC   or   team   
designated   Parent   liaison   

Copy   of   
notification   
  

Provide   the   CTT   
with   evidence   
notification   has   
been   completed   

Board   
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Communication   
Notification   of  
Staff   

School   Board   shall   notify   all   employees   of   
termination   of   employment   and/or   contracts,   
and   termination   of   all   benefit   programs.   
Notice   to   Employees   should   include   
information   about:   
*COBRA   
*State   Unemployment   Eligibility   
*Known   local   job   fairs   or   other   assistance   the   
planned   to   assist   in   transitioning   
*Instruction   on   how   to   obtain   applicable   
records   for   future   employment   
*Pertinent   licensure   information   
*Processing   of   tax   documents   

Copy   of   
notification   
  

Provide   the   CTT   
with   evidence   
notification   has   
been   completed   

Board   

Communication   
Community   
News   Release   

Create   and   distribute   a   press   release   that   
includes   the   following:   
*History   of   School   
*Reason   for   Closure   
*Brief   outline   of   support   provided   for   
students,   parents   and   staff   
*Contact   information   for   SCC   or   team   
designated   community   liaison.   Make   sure   this   
is   on   the   school   and   MCPSC   websites   

News   release   MCPSC   

Communication   
Notification   of  
State   

Letter   to   the   State   Board   should   include:   
*Reason   for   Closure   
*Timeline   for   transition   Including   last   day   of   
instruction   
*Copy   of   termination   agreement   
*Contact   information   for   SCC   

Letter   to   state   
board   

MCPSC   

Communication   

Notification   of  
Local   District  
and   other   
Charters   

This   should   include:   
*Materials   shared   with   parents   and   students   
*Timeline   for   transition   including   last   day   of   
instruction   
*Termination   of   any   partnership   agreements   
with   District   or   other   charters   upon   last   day   
of   instruction   
*Request   for   information   on   enrollment   
procedures   to   share   with   students   and   
families   

Copy   of   
notification   

MCPSC   

Communication   

CTT   Provide   
Regular   
Communicati 
on   with   the   
Board   

Provide   regular   meeting   materials   to   the   
board   as   well   as   documents   and   minutes   from   
transition   team   meetings.   There   is   a   standing   
agenda   item   called   closure.   Board   meets   until   
CTT   determines   closure   is   complete.   

CTT   &   board   
minutes   

CTT   
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Communication   

Notification   of  
Funding   
Sources/Chari 
table   
Partners/Com 
munity   
Partners   

All   sources   of   operational   funding   and   
charitable   partners   should   be   notified   of   the   
school   closure   and   last   day   of   instruction.   The  
LEA   should   not   accept   additional   loans   from   
funders,   foundation,   etc.   nor   otherwise   incur   
liabilities.   The   LEA   may   continue   to   accept   
donations   or   gifts   as   long   as   the   donor   is   
aware   of   the   school's   closure   status.   Partners   
with   property   on   the   premises   of   the   school   
should   be   notified   to   remove   the   property   as   
soon   as   possible   or   after   the   last   day   of   
instruction,   whichever   is   appropriate.   

Copy   of   
notifications   
  

Provide   the   CTT   
with   evidence   
notification   has   
been   completed   

Board   

Communication   

Convene   a   
Parent/Guardi 
an   Closure   
meeting   so   
parents   know   
what   to   expect   
the   rest   of   the   
school   year   
and   know   how   
to   assure   their   
student   has   a   
new   school.   

Meeting   school   include   the   following   topics:   
*Provide   overview   of   closure   decision   
*Provide   calendar   of   important   dates   for   
parents   
*Provide   specific   remaining   school   vacation   
days   and   date   for   end   of   classes   
*Present   timeline   for   transitioning   students   
*Present   timeline   for   closing   down   of   school   
operations   
*Provide   contact   information   for   SCC   

Notice   of   meeting   
  

Provide   the   CTT   
with   evidence   
notification   has   
been   completed   

Board   

Communication   
Benefit   
Providers   

The   school   will   notify   all   benefit   providers   of   
pending   termination   of   all   employees   and   
notify   the   payroll   processor   of   pending   
closure   of   the   school.   
Terminate   all   programs   as   of   the   last   date   of   
service   in   accordance   with   applicable   law,   
CBAs   and   regulations   (i.e.,   COBRA),   
including:   
*   health   care   /   health   insurance;   
*   life   Insurance;   
*dental   plans;   
*   eyeglass   plans;   
*   cafeteria   plans;   
*   401(k),   retirement   plans;   and,   
*pension   plans.   
Specific   rules   and   regulations   may   apply   to   
such   programs   especially   teacher’s   retirement   
plans   so   legal   counsel   should   be   consulted.   

Copy   of   
notification   
  

Provide   the   CTT   
with   evidence   
notification   has   
been   completed   

LEA   

Communication   

Ongoing   
parent   and   
staff   
communicatio 
n   so   all   are   

Create   a   communication   plan   to   assure   
orderly   transition   of   students   and   staff.   This   
should   be   given   to   all   staff   and   included   in   
communication   with   parents.   

Copy   of   
communication   
plan   and   evidence   
plan   is   executed   

CTT   
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keep   aware   of   
any   decision   
during   final   
months   of   
school   year   

Communication   

Convene   a   
Staff   meeting   
to   
communicate   
closure   
information.   

Meeting   school   include   the   following   topics:   
*Commitment   to   continuing   coherent   school   
operations   through   the   transition   
*Provide   calendar   of   important   dates   for   staff   
*Provide   specific   remaining   school   vacation   
days   and   date   for   end   of   classes   
*Plan   to   assist   students   and   staff   by   making   
closing   as   smooth   as   possible   
*Present   timeline   for   closing   down   of   school   
operations   
*Compensation   and   benefit   timelines   
*Copies   of   information   shared   with   families   
*Provide   contact   information   for   SCC   

Notice   of   meeting   
  

Provide   the   CTT   
with   evidence   
notification   has   
been   completed   

Board   

Communication   

Ensure   all  
assigned   tasks   
to   Board   and   
LEA   
regarding   
Communicati 
ons   are   
completed.   

If   tasks   are   not   completed   by   Board   or   LEA   
representatives   the   SCC/CTT   will   initiate   
tasks.   

Evidence   from   
individual   tasks   

CTT   

Facilities   

Maintain   
Communicati 
ons   and   
Identifiable   
Location   

During   the   wind-up   of   the   Local   Education   
Agency   and/or   charter   school's   affairs,   it   is   
anticipated   that   the   Charter   School   Board   will   
use   the   school   facility,   and   access   thereto   
should   be   maintained,   even   if   only   by   
advance   notice   in   order   to   access   assets,   etc.   
In   the   event   the   school   facility   is   sold   or   
otherwise   vacated   before   the   winding   up   of   
the   charter   school   and/or   LEA's   affairs,   the   
charter   school   must   relocate   its   records   and   
remaining   assets   to   a   secure   location.   The   
school   must   also   maintain   operational   
telephone   service   with   voice   message   
capability,   and   custody   of   business   records   
until   all   business   and   transactions   are   
completed,   and   the   charter   school   is   dissolved   
pursuant   Missouri   State   Statute,   regulations   
and   provisions   in   the   contract.   The   school   
must   relocate   its   business   records   and   
remaining   assets   to   a   location   where   a   
responsive   and   knowledgeable   party   is   

The   school   must   
immediately   inform   
the   authorizer   if   
any   change   in   
location   or   contact   
information   occurs.  

CTT   

The   Leadership   School     169   



  

available   to   assist   with   closure   operations.   
The   school   must   maintain   custody   of   business  
records   until   all   business   and   transactions   are   
completed   and   legal   obligations   are   satisfied.   

Facilities   
Working   
space   for   SCC  

School's   office   will   include   working   
telephone,   internet,   and   desk   space   for   SCC   

Agreement   with   
school   for   space   

CTT   

Real   
Estate/Property   

Conduct   an   
Inventory   and   
Plan   for   
Disposition   of   
Assets   

Plan   for   the   disposition   of   all   assets,   property,   
and   inventory,   including   assets   purchased   
with   federal   and   Missouri   State   funds.   
Specifically,   school   will:   
*Create   a   fixed   asset   list   segregating   Missouri  
State   and   federal   
dollars   
*Note   source   codes   for   funds   and   price   for   
each   purchase   
*Establish   fair   market   value,   initial   and   
amortized   for   all   fixed   assets   
*Ensure   that   all   liabilities   and   obligations   of   
the   School   are   paid   and   discharged   to   the   
extent   of   the   School’s   assets   
*assets   or   materials   related   to   federal   grants   
must   be   inventoried   pursuant   to   34   CFR   Part   
80   et   seq.   and   other   applicable   regulations.   
*Ensure   that   any   unobligated   assets   be   
returned   to   DESE   

List   of   assets   
including   source   
codes   and   value   of   
assets   

CTT   

Academics   

Assure   
Instruction   
Continues   
throughout   the   
Year   

Board   chair,   School   Leadership,   Commission   
Executive   Director   and   DESE   (Field   
Directors)   meet.   School   presents   a   plan   to   
keep   school   open   and   instruction   rigorous   
throughout   the   year.   

Action   plan   LEA   

Academics   

Continue   to   
Administer   
MAP   Test   in   
accordance   
with   state   
regulations   
and   policies   

  
Requirements   for   
MAP   testing   are   
completed   

LEA   

Academics   

Terminate   
Summer   
School   
Program   

Notify   DESE,   staff   and   parents   that   any   
planned   summer   school   will   no   longer   be   
conducted   
Provide   the   CTT   with   evidence   notification   
has   been   completed   

Notification   of   
cancelled   summer   
school   

LEA   

Academics   
Final   Report   
Cards   

Following   the   last   day   of   instruction   the   
school   will:   
*Compile   all   student   records   and   final   report   
cards   
*Provide   parents/guardians   with   copies   of   

Screenshots   or   
physical   proof   that   
report   cards   have   
been   issued   and   are   
part   of   student   

LEA   
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final   report   cards   and   notice   of   where   student   
records   will   be   sent   with   specific   contact   
information   

record   

Academics   

Review   and   
approve   plan   
to   keep   school   
open   and   
instruction   
rigorous   for   
remainder   of   
year   

  
Action   plan   
approved   by   CTT   

CTT   

Academics   

Ensure   all  
assigned   tasks   
to   LEA   
regarding   
Academics   are  
completed.   

If   tasks   are   not   completed   by   LEA   
representatives   the   SCC   will   initiate   tasks:   
*Terminate   Summer   School   Program   
*Map   Testing   is   completed   in   accordance   to   
statute   and   regulation   
*Issue   Final   Report   Cards   

Evidence   from   
individual   tasks   

CTT   

Records   
Secure   
Student   
Records   

Ensure   all   student   records   are   organized,   up   
to   date   and   maintained   in   a   secure   location   

CTT   has   ongoing   
access   to   student   
records   secured   
location   

CTT   

Records   

Compile   a   list   
of   Publicly   
Available   
Student   
Information   

Provide   MCPSC   with   student   information   
such   as   telephone,   address,   email   and   other   
publically   available   data.   This   information   
will   be   used   to   communicate   with   families   
regarding   closure   and   enrollment   in   new   
schools   

Student   
information   
provided   to   
MCPSC   

LEA   

Records   

Archival   and   
Transfer   of   
Student   
Records   

The   school   will   ensure   that   each   student   has   a   
complete   student   record   (academic,   health,   
special   education)   archived   and   transferred   to   
the   new   school   (if   known).   This   will   include:   
*Grades   and   evaluations   
*All   materials   associated   with   IEPs   or   504s   
*Immunization   Records   
*Parent/guardian   information   
Updates   on   transfer   and   Archival   of   records   
will   be   provided   to   CTT   

Documentation   that   
records   have   been   
archived   in   
perpetuity   and   
records   have   been   
transferred   

LEA   

Records   
Final   
Reporting   

Submit   any   and   all   final   reports   and   
cooperate   with   any   remaining   oversight   
requirements   of   MSPSC   or   DESE   

Documentation   that   
reports   have   been   
submitted   

Board   
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Legal   

Notification   of  
Management   
Company   or   
CMO   and   
Termination   
of   
Management   
Contract   

If   applicable,   notify   the   management   
company   or   charter   management   organization   
(“CMO”)   of   termination   of   the   education   
program   and   of   the   last   day   of   classes   and   
absence   of   summer   instruction.   
Terminate   management   or   CMO   agreement   
or   give   notice   of   non-renewal/closure   in   
accordance   with   management   contract.   If   
applicable,   the   management   company   or   
CMO   should   be   asked   for   a   final   invoice   and   
accounting   including   an   accounting   of   any   
retained   Education   Corporation   funds   and   the   
status   of   grant   funds.   
The   management   company   or   CMO   should   
also   be   notified   that   it   should   remove   any   
property   lent   to   the   school,   or   in   which   it   
retains   rights,   after   the   EOC.   The   school   
should   get   a   receipt   for   such   property   or   an   
accounting   as   to   the   property   equity   status.   
(See   below).   
The   school   n   generally   should   not   accept   
further   loans   from   the   management   company   
/   CMO,   etc.   nor   otherwise   incur   additional   
liability.   However,   it   may   continue   to   accept   
gifts   from   the   management   company   /   CMO   
as   long   as   the   entity   is   aware   of   the   school’s   
closure   status.   
Provide   the   CTT   with   evidence   notification   
has   been   completed   

Copy   of   notice   to   
management   
company   

Board   
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Appendix A Leadership Skills and Competencies 

CASEL 

5 Core Comeetencies 
Self-Awareness 

= 

'The ablty 10 9Cctr.lte/y recognize one's oY.11 emotions. 
t�ts. and valuo$ ond how lltoy inlluenc8 behO'l!or. TI,e 
ebiity 10 accuately assess one's strengths 1111d 11m1a,1ons. w,th 
a wofl,groooded sense of con�. optimism. end a 'growth 
mindsot'" 

Leader In Me 

Personal and Interpersonal Effectiveness Competencies 
Vision & Self-Olscipline 
Studi!fits are able to: 
, TI'in< ahood about C0flSOQU8l"CllS of acflons/chcicos bofore ac1u,g. 
, Uncsstard how goal selfing apples nt � and in one's per.;onal tves 
, Learn how to set rroanlngf,J goals ard moko pbls. 
• Sot cloor expoctatlons for lhfrnsel;os and olhots. 
• Create a pe,sonaf mission statement to define mea,lng and ll\lPOS8 in ther ife, and who thoy want to becomo. 

-S�e-lf--M-an-ag_e _m-en_t ___________ Seif-D iscipl ine & Vision 
'The ablity to successfuly reg.,fate aie's emoliofls. thoughts, Students are able to: 
and oohavio!s in d,fferenl situations - elfectively managing • Develop respoosiblty for thei' actJons. e-nollOOS, atutudes, cl1olces, and bei1avlors. 
strass, controllng Impulses, and rrolMlllng ooesalt, lhe al:lility , Understand and appt,, lhe concept 'Choosa YCM O,m Weatrer." (choose yo..r feclirYJs, ard responses). 
to set and won< toward per.;onal and academic goals." , Stop and IIWlk beforn acting. 

Responsible Decision Making 
'The abiity 10 make construcwe clx>lces abOUt poo;onot 
behavior and social 1n1cract1ons bosod oo Olhical standalds. 
safely concerns, and social norms. The roafistic evaJu.ition of 
consequences of vurfous acilons, and a conslderalJOn or the 
wet-being of oneself and others.· 

, Identify tho dffarenco between Prooclive vs. Reactrve 1.Mguage-arxd use Proacuw Language. 
• Focus thinking and bEhavlors on things they can ccnt/01 vs. things one can·, control (C.Ctes ol :Con1�Conlrul) 
, Becomo a Tran511ion Persoi-take negatrve tilngs that happen, iJ!d nm them .-ito oomething pos,1ive: and help 

build others t)'f bei1g a P<)Shive example. 
Initiative 
Students are able to: 
• klentify YmBI is n'QSt lmpOOant (priority Big Rocks) at school and DI hOme. 
, ldenllfy what is toast Important and cfstracuons that can take them off track. 
, l.Eain the Tmo Maui. 10 learn how 10 say ·nc· 10 cfstraclions Of lftfC)0<1/Jlll tm,gs. and say "yes' 10 the Important 
• Do weekly plining oroond p,io<1llos to go1 rnponant things done frst e.g. doing homew1lfk, turning it assigrrnoots 

on time. being prepared 101 dMce Class, studying for tests. etc. 
, UnclErstard roles and goals. and how 10 plan oromd tho$8 to create balor1Ce and mearw,g. 
, Uva tho classroom misslon statement and contnbUlo to posil,w OU1comes n class. 
, Uve their pe,-sonal mission statement, and bE<:o<no v.f10 they wan1 to be. 

-R-e -,a-llo_n_sh_ i _p�S-ki-lls ___________ Relationship Building 
'The abiity to estabish and maotan lt8Mhy and llll'la.'dng Students are able to: 
relalionstips l'lllh diverse lndr.iduals and Q(0\4)5. The ablity to • Underatend the meanng of abul1dance ond Gea'Cily lhilkilg and beha>iors. 
00ff1mlflk:ale cieor1'/, listen WEIi. cooperate with others. resist • BIJid trusl end strong Emotional Bank Accou,ts in relal,inslips 
lnapp,oprlate social P,6SS\J'e, negotiate confflct constructively, , Approciato dilfarences and respect othors. 
and seek and offer help when nooded.' • Got along W<!A vath others and SOM! p,ob!aTis in mutual benefool ways. 
-=----------------- • Cooperate with olhcls to find Win-WI/I solutions and creole w.,.w., Agroemoo1s. 
Social-awareness Communication 
'The abily to take me perspective of and empai11lza 'Mlh othe.-s, Students are able to: 
inclJdrg lhose from dM!f5e bod<grOltlds end cultures. The , Use anentlve r.s1ening by using eyes. ears, and hear, 10 unde<stand olhers. 
slliity to t.f1de(stand social and ethical norms for behavior and to , Be open 10 others y,thoul pre-judgner\1. 
r8COQ111ze lamly, school, and COITVIUllly resources and , Bw'd h9' trust wilh O1hers by commoolcalJrg honestly. 
suppor1s. • , Use "I' messages to effectivelt express moui,,ts and feelngs, 

• Solve p,oblems or conmcts t)'f using a Ta!l<ing Stick lo listen first, theo ta.'k. 
, Learn how to do pliJllc speaking v.ith confidence. 
CollaboraUon 
Students are able to: 
• Cetobrato (ilferoncos as strongths and op1unzo those stronglhs 10 accomplish group goills. 
• Be tunblo and open lo now idoas, and lnvolYo Others. 
, Worl< will in teams t)'f ls1aring. bralnstoon.ng ideas. and loorring from each team member 
• Seek crea1lvo SOIU110fls by combining divetso mis to aoato '3rd A11crna1ivcs' or now and boner t<Joas. 
• Oveicomo bohavlors that got In lho VI"{ of leomwori< ard croativo collabc:rnlion. 
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STUDENT LEADERSHIP AT THE CENTER OF LEARNINC 

Appendix B - List of Excellent School Visits 

Boston, MA • Brooke Charter School Roslindale
• Nathan Hale Elementary

Dallas, TX • Village Tech Schools

Denver, CO • DSST (multiple campuses)
• Rocky Mountain Prep Elementary

Indianapolis, IN • Amy Beverland Elementary School
• Matchbook Leaming at Wendell Phillips School 63k

Kansas City, MO • EPiC Elementary
• Ewing Marion Kauffman School
• Lewis & Clark Elementary
• Scuola Vita Nuova Charter School

Nashville, TN • KIPP Antioch College Prep
• Intrepid College Prep
• Rocketship United Academy
• Valor Collegiate Academy (all campuses)
• University School ofNashville

New Orleans, LA • Alice M. Harte Charter School

New York City, NY • Achievement First (multiple campuses)
• Northstar Academy, Vailsburg
• Success Academy Fort Greene
• Success Academy Hudson Yards

San Diego, CA • High Tech High (3 campuses including Elementary,

Middle and High School)

San Francisco, CA (Bay Area) • Lighthouse Community Charter Public
• Roses in Concrete
• Summit Public Schools
• The Primary School
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St. Louis, MO • Bellerive Elementary
• City Academy
• City Garden Montessori School
• Community School
• Forsyth School
• Lafayette Prep Academy
• New City School
• Parkway Northeast Middle
• The College School
• The Wilson School

Washington, D.C. • Rocketship Rise Academy
• Rocketship Legacy Prep Academy
• Van Ness Elementary
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STUDENT LEADERSHIP AT THE CENTER OF LEARNING 

Appendix C - Assessment of LiM Leadership 

The Leadership School's secondary focus will be the development of student leadership. We will 

be in a contractual agreement with Franklin Covey, a global leader in education solutions, using 

their Leader in Me (LiM) program. 

Li1v.f promotes improvements in three areas- leadership, culture and academics. The Leadership 

School will have access to Measurable Results Assessments (MRA) to help measure 

performance in these areas. Franklin Covey's MRA is a rigorously developed tool used to 

annually collect, analyze and report student, staff, and school-level outcomes related to the focus 

on improving culture and academics. It will be used to help The Leadership School identify our 

strengths and weaknesses, develop improvement plans, and monitor progress. The MRA 

measures are aligned with the highly effective practices outlined in the liMFramework. This 

alignment will empower us to move from data insights to action plans and best leverage limited 

time and resources to meet our goals. 

Leader ill Me Framework 

SEE 
Core 
Paradigms 

Paradigm 
of Leadership 

�,OllttS I l'UTT'1S 

W<U!r$hlp,s 
forthc:lew 

EveryoMun 
�o11lc;\der. 

Paradigm 
of Potential 

tJ(JT 1111, 2U THI, 

En,yonaku 
ie:nius. 

Paradigm 
of Change 

To;mpu"• 

I u:hoolj,, 011! CNnge SUrtJ 
iplefl'I needs wh.h me. 

1och,mge fou 

Paradigm 
of Motivation 

r,ur 1•1 < fh l TH) 

Educaton. 
con1rol.vid 

dirtt1 s1udent 
learning. 

Educators 
empowl!!r 

students to 
load thelro"Nn 
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STUDENT LEADERSHIP AT THE CENTER OF LEARNING 

The Leadership School believes that Franklin Covey's Lilvf program aligns with our tenets which 

are Authentic Leadership, Rigorous academics and a Sense of Belonging. Research by dozens of 

universities have documented the success of the Lilvf program. The idea that leadership is a 

catalyst to student academic success is what is most appealing. The Lilvf program monitors 

leadership, culture and academics. 

Franklin Covey's Leadership (Authentic Leadership) 

The Leadership School knows that the development of leaders has to be intentional. We also 
believe that students have to play an active role in developing leadership skills. The process of 
developing sh1dents as leaders starts with students taking ownership of their journey from the 
very beginning. As the students enter The Leadership School the process includes participating 
in goal setting, data tracking, leadership roles, Student-led conferences and leading Leadership 

events. Throughout The Leadership School all subjects (core and specialty) will be tailored to 
embed leadership principles. Franklin Covey supports that when leadership principles are woven 
into lessons, activities and day-to-day interactions, leadership becomes a way of living and 
learning, not just another topic to be taught. Student leadership roles will be evident in the 
classroom and throughout the school. Students and faculty will be elected to a lighthouse team 

where they will plan and execute our Leadership Days to be held once a semester. 

Franklin Covey's Culture (Sense of Belonging) 

The Leadership School not only aspires to be a rigorous learning environment but a thriving and 

loving community. Franklin Covey's onboarding process is designed to help us achieve 

successful cultural transformation through the application of their LiM program. Their initial 

onboarding process preparation is guided to ensure that the school is ready to fully engage in 

LiM implementation. Qua! ification and pre-work is required with each school prior to 

implementation to ensure that the principal and staff are informed, engaged, and committed to 

implement the process with fidelity. 

Franklin Covey's Academics (Rigorous Academics) 

Franklin Covey, although not an academic curriculum, is aligned in supp011 of student 

achievement. It will monitor The Leadership School's progress in the areas of student goals, 

classroom goals, grade-level goals and school-wide achievement goals. In order for the students 

to truly become effective leaders they must understand what it takes to be successful, and be able 

to articulate it as well. The Leadership School will be monitored on how we cultivate student 

ownership of goals, empower academic growth and leverage goals to achieve growth. 
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�,. STUDENT LEADERSHIP AT THE CENTER OF LEARN INC 

The Leadership School wants to empower our students with the Why. It's important that students 
understand why they are learning what they are learning and how to make it happen. Covey uses 

Wildly Important Goals (WlGs) for us to use for accountability. WIGs show data progress being 

tracked at the school, classroom and student level. We will use Covey's 4dx model which 
conveys the disciplines needed to ensure success in a goal. The four disciplines are: l )  Create a 

cade, 2) Act on the lead measures, 3) Keep a compelling scoreboard and 4) Create a cadence of 
accountability. With these four disciplines in place, students and educators can ensure that their 

goals and lead measures are met with regularity. 

lcldcrm.Mc 

'¼�ell!"'<" 

The Leadership School will use school-wide data reporting monitored by administration, which 

includes visible tracking bulletin boards in our halls. 

Using the same model as the hallway bulletin boards, classroom and grade-level data reporting 

will be monitored by teachers in their classrooms. 
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STUDENT LEADERSHIP AT THE CENTER OF LEARN INC 

rlT'l'lJ r.�'O 

.,1 :r,r J .,:�J a 

Individual student data will be monitored by students and teachers in their data binders. 

The Leadership School is committed to student success and believes that monitoring data is a 

vital part of the success of our mission. We are excited to be in partnership with Franklin Covey 

and their monitoring process. 

ANNUAL 
PLANNING CALL 

September 

School Ye • 

ONSITE 
COACHING DAY 

January 

FALL COMMUNITY 
COACHING DAY 
October-November • . 

ONSITE 
COACHING DAY 

May-June 

SPRING COMMUNITY 
COACHING DAY 

M01eh-April 
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IMPORTANT NOTICE 

Copyright© Franklin Covey Co. All rights reserved. 

FranklinCovey owns or controls all proprietary rights and copyrights to the publication provided herein. The Leader in Me and many other terms, slogans, and 

logos are registered trademarks of Franklin Covey. No part of this publication may be resold 0n part or whole), file-shared, copied, reproduced, modified, stored in 

a retrieval system, transmitted, or made public (e.g., Slideshare, Facebook) in any form, without the express written permission of FranklinCovey. FranklinCovey 

may pursue criminal and civil claims for any unauthorized use, misappropriation, or the distribution of any content contained herein. This publication is provided 

to you for use with the licensed Franklin Covey program or for your individual use only. You are prohibited from using this publication with other training offerings 

or profiting from it in any way. 

ABOUT FRANKLINCOVEY EDUCATION 

For nearly three decades, FranklinCovey Education, a division of Franklin Covey, has been one of the world's most prominent and trusted providers of educational 

leadership programs and transformational processes. Our mission is to enable greatness in students, teachers, and schools everywhere. The FranklinCovey 

Education team is primarily composed of outstanding former teachers and administrators from various educational levels and entities. Franklin Covey Co. (NYSE: 
FC) is a global, public company specializing in performance improvement. We help organizations and individuals achieve results that require a change in human 

behavior. Our expertise is in seven areas: leadership, execution, productivity, trust, sales performance, customer loyalty, and education. 

These terms are registered trademarks of FranklinCovey: 
Habit 1: Be Proactive® 

Habit 2: Begin With the End in Mind® 

Hab1t3: Put First Things First® 

Habit 4: TI1ink Wln-Win• 
Habit 5: Seek First to Understand, Then to Be Understood® 

Habit 6: Synerglze"' 

I labit 7: Sharpen the saw3 
The 8th Hab�: Find Your Voice and Inspire others to find Theirs 

lntoflectua! Property Agreement 
All content in this The Leader in Me Community Coaching L<J proprietary. Making photocopies or 
reproductions of any kJnd is Jn direct vlolation of this copyright The Leader in Me and many other 
terms, slogans, and logos found in this book are copyrights, trademarks, logos, or service marks of 
frankJlnCovey. Any unauthorized use ofth!s copyrighted material without written pennission from 
FrankllnCovey is prohibited. Thls Lighthouse Rubric is not intended for resale. 
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The Leader in Me Process 

The Leader in Me is a whole-school transformation process that empowers students with leadership and life skills to thrive in the 21st 
century, The process starts with a powerful paradigm: every child has unique strengths and talents that they can use to lead, This 
paradigm allows the staff and community to encourage the development of the whole child, 

The Leader in Me teaches leadership principles; creates a leadership culture; and aligns academic systems into existing programs, 
curricula, and traditions. The Leader in Me serves as a foundational operating system for the school, improving relationships, transforming 
culture, and intrinsically motivating staff and students. 

The Leader in Me Certification 

Lighthouse Certification is a highly regarded standard that is attainable by every Leader in Me School, FranklinCovey Education has 
established the Lighthouse Rubric to establish high standards for process fidelity and, ultimately, school outcomes, 

Lighthouse Certification comes as a result of implementing The Leader in Me with fidelity, Schools use this Lighthouse Rubric to measure 
outcomes in three areas: teaching leadership principles, creating a leadership culture, and aligning academic systems, Schools also 
measure their success as it relates to their unique school. Lighthouse Schools serve as exemplars to their community and other schools. 

The Lighthouse Certification Process 

1. To become a Lighthouse School, a
Leader in Me School works with a coach
through The Leader in Me Process Map,
documenting progress in The Leader in

Me Online Evidence Binder.

2. After 3-5 years in the process, a school
can request a coach to do a Lighthouse
Readiness Check to evaluate its potential
for a formal Lighthouse Review. A formal
Lighthouse Review requires a site visit.

IV 

3. The Lighthouse Review Team evaluates
the online Evidence Binder. Following
the review, the team conducts a site
visit. During the visit the team observes
classes; tours the school; reviews
evidence; and interviews students,
parents, and staff to assess the school's
performance against the Lighthouse
Rubric, The Lighthouse Certification
standard is reflected in the "Mature"
column of the Lighthouse Rubric.

4. Formal Lighthouse Certification is
granted by The Leader in Me Team.
Lighthouse Certification is granted
for a period of two years, after which
schools recertify by conducting an online
self-assessment. After four years, the
recertification process involves another
site recertification visit. This pattern
of alternating between online and site
recertification visits continues every two
years as long as the school is part of The

Leader in Me Community.

Rubric Version 3.1 : © FrankITn Covey Co. 



f�aderinMe· I Framework

SEE 
Core 
Paradigms 

Paradigm 
of Leadership 

Paradigm 
of Potential 

MMidiMN:\•iidiM MMidiM 

Leadership Is Everyone 
A few people Everyone 

for the few. can bea are gifted. has genius. 
leader. 

Paradigm 
of Change 

To Improve 
schools, the Change 

system needs starts with

to change me. 
first. 

Paradigm 
of Motivation 

Educators Educators 

control and empower 

direct student students to 
lead their learning. 

own learning. 

Paradigm 
of Education 

NOT THIS BUT THIS 

Focus solely Develop 
on academic the whole 
achievement. person. 

Teach Leadership Principles Create a Leadership Culture Align Academic Systems 

DO 
Highly 
Effective 
Practices 

GET 
Measurable 
Results 

Professional Learning 

• Ongoing Staff Learning

• New-Staff Learning

• Principal Learning and Modeling

Student Learning 

• Direct Lessons

• Integrated Approaches

• Modeling

Family Learning 

• Family Communication

• 7 Habits Training for Families 

• Student Teaching at Home

Leadership 

© Franklin Covey Co. I Rubfic Version 3. I 

Leadership Environment Schoolwide-Goal Achievement 

• Physical Environment (See) • School Goals
• Common Language (Hear) • Team Goals
• Emotional Environment (Feel) • Staff Goals

Shared Leadership Student-Led Achievement 

• Student Leadership Roles • Student Goals

• Student Voice • Leadership Notebooks

• Active Lighthouse Teams • Student-Led Conferences

Leadership Events Empowering Instruction 

• Schoolwide Events • Trusting Relationships

• Classroom Events • Student-Led Learning
• Family & Community Events • Collaborative Planning and Reflection

Culture Academics 

V 



f�aderinMe· I Measurable Results Targeted by The Leader in Me

VI 

Leadership 

• Student Behavior*
-Discipline Referrals

-Suspensions

• Staff Social/Emotional
Teaching Readiness

• Student Leadership
-Self-Direction

-Interpersonal Effectiveness

-Group Leadership

• Family Engagement

I 
Culture 

• Attendance*
-Student Attendance

-Student Absenteeism

-Teacher Attendance

• Supportive School
Environment

• Student Engagement

• Staff Satisfaction

Academics 

• Reading Proficiency*

• Math Proficiency*

• Teaching Efficacy

• Student-Led Achievement

*Measures typically tracked by schools.
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Core Paradigms 
The Core Paradigms provide the "why" behind The Leader in Me process. Paradigms are powerful because our success (in anything) 

largely depends on our mindset. Our paradigms (SEE) impact our behaviors (DO), which in turn impact the results we achieve (GEl). "If 

you want to make minor, incremental changes and improvements, work on your practices, behaviors, or attitude. But if you want to make 

significant, quantum improvement, work on your paradigms." -Stephen R. Covey 

Paradigm of Leadership 

NOT THIS 

Leadership is for the few. 

Paradigm of Potential 

NOT THIS 

A few people are gifted. 

Paradigm of Change 

NOT THIS 

To improve schools, the system needs to change first. 

Paradigm of Motivation 

NOT THIS 

BUT THIS 

Everyone can be a leader. 

BUT THIS 

Everyone has genius. 

BUT THIS 

Change starts with me. 

BUT THIS 

Educators control and direct student learning. Educators empower students to lead their own learning. 

Paradigm of Education 

NOT THIS BUT THIS 

Focus solely on academic achievement. Develop the whole person. 

© Frank./rn Covey Co. I Rubric Version 3. 1 
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Teach Leadership Principles 

1 . Professional Learning 
Returning staff members develop as leaders through ongoing staff learning around the 7 Habits® and highly effective 

practices while new staff members engage in training and mentoring. The principal and school administration develop as 

leaders while championing leadership for the school. 

2. Student Learning
The 7 Habits and leadership principles are effectively taught to all students through direct lessons, integrated

approaches, and staff modeling. Students are able to think critically about and apply leadership principles.

3. Family Learning
Families and the school partner in learning about the 7 Habits and leadership principles through effective communication

and mutual respect. The school provides resources and trainings, and encourages students to Teach to Learn with their

families.

J 



Professional Learning 

1.1 Ongoing Staff Learning 

No Evidence Basic 

There is no Ongoing staff 
evidence that staff learning in the 7 
members have Habits and The

ongoing learning Leader in Me 

opportunities in principles and 
the 7 Habits and practices is limited 
The Leader in Me without systems in 

principles and place to sustain staff 
practices. learning over time. 

C r,ankli1 Covey Co. I rlubric Ve1sio11 3. 1 

Developing 

Ongoing staff 
learning in the 
7 Habits and 
The Leader in 

Me principles 
and practices is 
occurring, with 

initial systematic 
approaches to 
sustain staff learning 
over time. 

J 

Mature Sustaining 

Ongoing staff Ongoing staff 
learning in the learning in the 
7 Habits and 7 Habits and 
The Leader in The Leader in 

Me principles Me principles 
and practices and practices is 
is occurring as occurring as an 
an intentional intentional priority, 
priority, with some with refined 
systems supporting systems supporting 
frequency and depth frequency and depth 
of ongoing learning of ongoing learning 
activities. activities. 

5 
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Professional Learning 

1 .2 New-Staff Learning 

No Evidence 

There is no evidence 

that new staff are 

trained or mentored 

in the 7 Habits

and The Leader in

Me principles and 

practices. 

I 

' 

Basic 

New staff members 

receive a few 

hours of training 

in the 7 Habits

and The Leader in

Me principles and 

practices within their 

first year. Mentors 

are not utilized for 

new staff. 

Developing 

New staff members 

receive the 

equivalent of one 

day of training in 

the 7 Habits and 

The Leader in Me 

principles and 

practices within their 

first year. Mentors 

are identified for 

each new staff 

member. 

Mature 

New staff members 

routinely receive 

the equivalent 

of two or more 

days of training in 

the 7 Habits and 

The Leader in Me 

principles and 

practices within their 

first year. Mentors 

meet with new staff 

members regularly 

to support growth. 

J 

Sustaining 

A system exists to 

ensure that new 

staff members' 

professional

learning plans 

include the 

equivalent of two 

or more days of 

training in the 7

Habits and The

Leader in Me 

principles and 

practices within their 

first year. Mentors 

meet with new staff 

members regularly 

to support growth. 

Rubric Vernlon 3.1 I @ Franklin Covey Co 



Professional Learning 

1.3 Principal Learning and Modeling 

No Evidence 

There is no 

evidence that the 

principal and school 

administration are 

actively involved 

with the school's 

leadership model. 

e rrank11n Covey Co. J Rubric Version 3.1 

Basic 

The principal 

and school 

administration 

believe in the 

school's leadership 

model. They 

develop as leaders 

by modeling 

personal growth in 

the 7 Habits and 

leadership. 

Developing 

The principal 

and school 

administration 

are involved 

in the school's 

leadership model. 

They develop as 

leaders by modeling 

personal growth in 

the 7 Habits and 

leadership, and 

through setting 

specific goals and 

sharing with the 

staff. 

J 

Mature Sustaining 

The principal 

and school 

administration 

are advocates of the 

school's leadership 

model and attend 

all Leader in Me

trainings. They 

develop as leaders 

by modeling 

personal growth in 

the 7 Habits and 

leadership, through 

setting specific 

goals and sharing 

with the staff, and 

by building the 

leadership capacity 

of the staff. 

A system is in place 

to ensure that the 

principal and school 

administration are 
champions of the 

school's leadership 

model and 

incorporate 7 Habits 

leadership principles 
into professional

learning plans. 

They develop 

as leaders by 

making substantive 

contributions to 

The Leader in Me 

Community and/ 

or mentoring other 
Leader in Me 

principals. 

7 
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Student Learning 

2.1 Direct Lessons 

No Evidence 

There is no evidence 

that students are 
directly taught 
the 7 Habits or 
other leadership 
principles. 

Teachers directly 
teach the 7 Habits 
and leadership 
principles using 
Leader in Me 

curriculum or 
teacher-developed 
equivalent lessons 
that result in a basic 
understanding. 

Developing 

Teachers directly 
teach the 7 Habits 
and leadership 
principles using 
Leader in Me 

curriculum or 
teacher-developed 
equivalent lessons 
that result in basic 
understanding and 
application. 

Mature 

Teachers follow 
a grade-level or 

team yearlong plan 
that specifically 
outlines when all 
students will be 
directly taught 
the 7 Habits and 
leadership principles 
through Leader in

Me curriculum or 
teacher-developed 
equivalent lessons. 
Lessons result 
in higher-order 
thinking, encourage 
internalization, 
and foster a desire 
for real-world 
application. 

J 

Sustaining 

A system is in 
place to ensure that 

teachers follow a 
yearlong schoolwide 
curriculum plan that 
is integrated into the 
master calendar and 
specifically outlines 
how and when 
all students will 
be directly taught 
the 7 Habits and 
leadership principles 
using Leader in

Me curriculum or 
teacher-developed 
equivalent lessons. 
The school shares 
direct lesson 
excellence with 
other Leader in Me

Schools. 

Rubric Veislo11 3.1 I © Frankfin Covey Co. 



Student Learning 

2.2 Integrated Approaches 

No Evidence 

There is no evidence 
that teachers are 

integrating the 7 

Habits or leadership 
principles into their 

lessons. 

© Franklin Cov,,y Co. I Rul)fiC Version 3.1 

Basic 

Many teachers 
and staff integrate 

the 7 Habits and 

leadership principles 
into lessons and/or 

roles with a focus 
on identification, 
memorization, and 
recitation. 

Developing 

Most teachers 
and staff integrate 

the 7 Habits and 

leadership principles 
into lessons and/ 

or roles. Student 
learning is focused 

on connections 
with prior learning 
and real-world 
application. 

J 

Mature Sustaining 

All or almost all 
teachers and 

staff members 

effectively integrate 
the 7 Habits and 
leadership principles 
into lessons and/ 

or roles. Student 
learning reflects 

higher-order thinking 
and internalization, 

with a focus on 
transfer to real
world application. 

All or almost all 
teachers and 

staff members 

effectively integrate 
the 7 Habits and 
leadership principles 
into lessons and/ 
or roles with depth 
and creativity. The 
school has a system 
by which teachers 
can regularly 
share integrated 
approaches and 
collaborate to 
continuously 

improve lessons. 

9 



Student Learning 

2.3 Modeling 

' 

' 
' 
I 

10 

No Evidence 

There is no evidence 

that teachers model 

the 7 Habits or 

leadership principles 
for students or other 

staff. 

Basic 

Many teachers and 

staff consistently 

model the 7 Habits 

and leadership 
principles for 

students, staff, 
and community by 

using the common 

language of the 7 
Habits. 

Developing 

Most teachers 

consistently model 

the 7 Habits and 

leadership principles 
for students, staff, 
and community by 

using the common 

language, living 

the 7 Habits, and 
developing School 
and Class Mission 

Statements. 

All or almost 

all teachers 

consistently model 

the 7 Habits and 
leadership principles 
for students, staff, 

and community by 

using the common 

language, living the 

7 Habits, developing 
School and Class 

Mission Statements, 
and communicating 

leadership potential 
through interactions 
with students, staff, 
and families. 

J 

Sustaining 

All or almost all 

teachers and staff 

consistently model 

the 7 Habits and 
leadership principles 
for students, 
staff, families, and 

community by 

living the 7 Habits, 
developing School 
and Class Mission 

Statements, and 
communicating 

leadership potential 

through verbal, 
nonverbal, and 
written interactions 
with students, 

staff, and families. 
A system of staff 

Accountability 

Partners sustains 

modeling the 

7 Habits and 
leadership principles. 

Ru1J1ic Ve1slon 3.1 I I;) Franklin Covey CO. 



Family Learning 

3.1 Family Communication 

No Evidence 

There is no evidence 
that the school 
communicates 
with families 
about leadership 
initiatives. 

© Franklin Covey Co. I Rub<lc Version 3.1 

Basic 

Print, electronic, 
and/or verbal 
communication 
about leadership 
initiatives occurs 
infrequently, focused 
primarily on the 

announcement of 
events. 

Developing 

Print, electronic, 
and/or verbal 

communication 
occurs irregularly, 
focused on the 
the impact of 
leadership, culture, 

and academics 
on the growth of 

students and the 
school. 

Mature 

Print, electronic, 
and/or verbal 

communication 
occurs regularly, 
and is effectively 
focused on 
the impact of 

leadership, culture, 
and academics 

on the growth of 
students and the 
school. Staff and 
students collaborate 

on the development 
of structures and 
strategies for 

communication. 

J 

Sustaining 

Print, electronic, 
and/or verbal 

communication 
is systemic and 
systematic, and it 
utilizes far-reaching 
strategies. There is a 

system in place for 
family engagement, 
collaboration, 
and continuous 
improvement 
of family 

communication. 
Families are 
routinely invited 

to participate on 
committees, teams, 
and advisory 
boards. 

11 



Family Learning 

3.2 7 Habits Training for Families 

12 

There is no evidence 
that the 7 Habits 

leadership principles 
are taught to 
families. 

Basic 

The 7 Habits and 
leadership principles 

have been taught 
to parents through 
conversation and 
informal means. 

Developing 

The 7 Habits 

and leadership 

principles are 
taught to families 
through a specific 
school event such 
as training based 
on The 7 Habits

of Successful 

Families®. 

J 

Mature Sustaining 

A schoolwide 
plan has been 

established 
identifying 
when and how 
the 7 Habits 
and leadership 
principles will 
be taught to 

families through 

events such as 
training based 
on The 7 Habits

of Successful 

Families. 

There is a system 

in place that 
ensures the school 
calendar includes 
regularly scheduled 
opportunities for 
families to engage 
with the 7 Habits 
and leadership 
principles, learn 
how to integrate 
leadership principles 
at home, and 
participate in 
training based on 
The 7 Habits of

Successful Families. 

The school has at 
least one school
community member 
who is trained to 

facilitate a formal 7 
Habits of Successful 

Families training. 

Rub11C Ve,slon 3.1 I © F1a11kl111 Covey Co. 



Family Learning 

3.3 Student Teaching at Home 

I 

I 
No Evidence 

There is no evidence 
that students are 
encouraged to teach 
the 7 Habits at 

home. 

© Franklin Covey Co. l Aub11c Version 3.1 

Basic 

Students are 
encouraged to share 
the 7 Habits and 
leadership principles 
with families but 
receive little or no 
direction on how to 

communicate their 
growing leadership. 

Developing 

Students are 

given occasional 
opportunities 
to utilize Teach 
to Learn ideas 
around the 7 Habits 
and leadership

principles lessons 
with families, but 
these are not 
formalized or 
systemic. 

Mature 

Students are given 
regular leadership
curriculum 
assignments or 
equivalent teacher
designed Teach 
to Learn lessons 
around the 7 Habits 
and leadership 
principles to share 

with families. 

J 

All students are 
expected to share 

their leadership 
development with 
their family through 
directly teaching 
the 7 Habits and 
leadership principles 

or authentically 
implementing their 
unique leadership 
growth in a positive 
way at home. A 
systematic process 
for reflection or 
capturing stories of 
positive leadership 
at home is 
established. 

13 
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Create a Leadership Culture 

4. Leadership Environment
Students and staff members are able to see leadership in the physical environment, hear leadership through the com

mon language of the 7 Habits, and feel leadership through a culture of caring, relationships, and affirmation.

5. Shared Leadership
Leadership is shared with students through a variety of leadership roles, and student voice leads to innovations in the

school. Lighthouse Teams are active and provide leadership for the school.

6. Leadership Events
Schoolwide, classroom, and Family & Community Leadership Events provide authentic environments to celebrate lead

ership, build culture, and allow students to practice leadership skills.

J 



Leadership Environment 

4.1 Physical Environment (See) 

No Evidence 

I 

There is no 

evidence of visual 

representation of 

the 7 Habits and 

leadership principles 

throughout the 

school. 

Ill Franloln Covey Co. I Rubric Vers,011 3.1 

Basic 

Staff creates 

a physical 

environment that 

reflects the 7 Habits 

and leadership 

principles through 

projects and student 

work in some areas 
of the school. 

Developing 

Staff and students 

collaborate to 

design and create 

an intentional 
physical 

environment that 

reflects the 7 Habits 

and leadership in 
many classrooms. 

Mature 

Staff, students, and 

families collaborate 

to design and 

create an 
intentional physical 
environment that 

reflects the 7 Habits 

and leadership 

principles in almost 

all classrooms and 
public areas. 

J 

Sustaining 

The Lighthouse 
Team implements a 

system to establish 

a high standard 

for the physical 
environment of 

classrooms and all 

areas of the school. 

The plan includes 
participation of 
students, staff, 

and families in 
temporary and 

permanent elements 

that ubiquitously 

showcase the 

7 Habits and 

leadership 

principles. 

17 



Leadership Environment 

4.2 Common Language (Hear) 

' 

18 

No Evidence 

There is no evidence 
that staff and 

students use the 
language of the 7 
Habits or leadership 
principles. 

Some staff 
model the use 

of the language 

of the 7 Habits 
and leadership 
principles. 

Developing 

Students and 

staff occasionally 

use the language 
of the 7 Habits 
and leadership 
principles positively 
in interactions, 

classroom 
discussions, 
and family 
communication. 

J 

Mature Sustaining 

Students and 
staff regularly 

and naturally use 
the language 
of the 7 Habits 
and leadership 
principles positively 

in interactions, 
classroom 
discussions, 
and family 

communication. 

Students and 

staff comfortably 

and naturally use 
the language of 
the 7 Habits and 
leadership principles 
in a variety of 

authentic situations 
and environments. 
Staff engage in an 
ongoing system of 

staff development to 

sustain and expand 
the use of common 

language. 
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Leadership Environment 

4.3 Emotional Environment (Feel) 

,_ 

No Evidence Basic 

There is no evidence Staff, student, and 

that students and family relationships 

staff feel welcome, are sometimes 

valued, loved, and reinforced through 

trusted at school. individualized 

Emotional Bank 

Account deposits. 

Some students and 

staff feel welcome, 

valued, loved, and 

trusted at school. 

© Franklin Covey Co. I Aubtic Version 3. 1 

Developing 

Staff, student, and 

family relationships 

are occasionally 

reinforced through 

individualized 

Emotional Bank 

Account deposits. 

Many students and 

staff feel welcome, 

valued, loved, and 

trusted at school. 

J 

Mature Sustaining 

Staff, student, and A system is in place 

family relationships to ensure staff, 

are frequently student, and family 

reinforced through relationships are 

individualized reinforced through 

Emotional Bank individualized 

Account deposits. Emotional Bank 

Almost all students Account deposits. 

and staff feel All students and 

welcome, valued, staff feel welcome, 

loved, and trusted at valued, loved, and 

school. trusted at school. 

19 



Shared Leadership 

5.1 Student Leadership Roles 

20 

. 

_No Evidence 

There is no evidence 
of opportunities for 
student leadership 
roles. 

Basic 

Students are 
assigned a 
leadership role 
from a list of 
possibilities with 
minimal integration 
of student ideas. 
Students are able 
to explain their role 
and describe why 
the role exists. 

•- - . . .

Students apply for 
leadership roles that 
sometimes involve 
the integration 
of student ideas. 
Students can 
articulate what 
it means to be 
successful, reflect 
on learning, and 
identify multiple 
resources for 
assistance. 

Mature 

Students apply 
for classroom 
leadership roles 
and interview for 
publicly displayed, 
schoolwide 
leadership roles 
based on school 
needs and student 
ideas. Students 
overcome 
challenges, evaluate 
skills, mentor others, 
and transfer skills 
learned in leadership 
roles to areas inside 
and outside school. 

J 

An innovative, 
school wide 
leadership-role 
system is in place to 
foster a wide variety 
of schoolwide 
and classroom 
leadership 
opportunities. The 
system involves 
applications and 
interviews for 
roles, reflection 
on execution, 
and celebration 
of unique 
contributions. 
Students are able to 
transfer and apply 
their leadership 
skills to impact their 
own lives. 
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Shared Leadership 
J 

5.2 Student Voice 

I 

Basic Developing Mature Sustaining 

There is no evidence The school The school The school routinely The school has 
that student voice is occasionally frequently seeks out seeks out and developed systems 
valued or utilized. seeks out and and utilizes student utilizes student to authentically 

utilizes student voice, leading to voice, leading to involve students 
voice, but student some innovations many innovations in the continuous 
ideas have not or changes in or changes in improvement of 
led to innovations the continuous the continuous all aspects of the 
or changes in improvement of the improvement of the school through 
the continuous school. school. opportunities to 
improvement of the lead, innovate, and 
school. collaborate with 

staff. 
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Shared Leadership 

5.3 Active Lighthouse Teams 

22 

No Evidence 

There is no evidence 
of active Student 

or Staff Lighthouse 
Teams. 

Basic 

A Staff Lighthouse 
Team is in place and 

meets occasionally. 

Developing 

Staff and Student 

Lighthouse Teams 

exist and meet 
regularly to facilitate 
leadership, culture, 
and academic goals. 

Mature 

Student and Staff 
Lighthouse Teams 

meet regularly and 
utilize action teams 
to assess progress 
on goals and 

timelines. Synergy is 

emerging between 

the Lighthouse 
Teams, and shared 
leadership among 
stakeholders is 

apparent. 

J 

Sustaining 

Student and Staff 

Lighthouse Teams 

meet regularly and 
have a system in 
place to establish, 
monitor, and 
update an annual 

implementation 
plan to accomplish 
schoolwide goals 
through action 
teams. A Family 

&Community 

Lighthouse Team 
has also been 
established. Synergy 
exists between the 
Lighthouse Teams, 

and shared 
leadership among all 

stakeholders is 

apparent. 
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Leadership Events 

6.1 Schoolwide Events 

No Evidence 

There is no evidence 

that existing 

schoolwide events 

have opportunities 
for students to 

develop, practice, 
and demonstrate 

leadership skills. 

© F1a11klin Covoy Co. I Rubric Version 3.1 

Basic 

Schoolwide events 

are primarily 

planned and 

implemented 
by staff. Events 

integrate leadership 
principles. 

Developing 

Schoolwide events 

are planned by 
staff involving 

student voice in 
implementation, 

providing 
opportunities 

for students to 
develop, practice, 

and demonstrate 
leadership skills. 

Mature 

Schoolwide events 

involve student 

voice in support 

of planning and 
implementation, 

providing 
opportunities 

for students to 
develop, practice, 

and demonstrate 

leadership skills. 

J 

Sustaining 

School traditions 

and annual events 
involve significant 

student voice 
in creatively 

infusing leadership 
principles. 

Schoolwide events 
are continuously 

improved through 
a system of 

planning, execution, 

and reflection by 

students, staff, and 

families. 

23 



Leadership Events 

6.2 Classroom Events 

24 

No Evidence 

There is no evidence 
that traditional 
classroom events 
are transformed to 
develop leadership 
skills. 

Basic 

Many teachers 
transform classroom 
events into 
opportunities to 
develop leadership 
skills. 

Developing 

Most teachers 
facilitate the 
transformation 
of traditional 
classroom events 
into opportunities to 
develop leadership 
skills and celebrate 
goal achievement. 

Mature 

All or almost all 
teachers collaborate 
with students to 
transform traditional 
classroom events 
into opportunities to 
develop leadership 
skills and celebrate 
goal achievement. 

I 

J 

Sustaining 

All or almost all 
teachers collaborate 
with students to 
transform traditional 
classroom events 
into opportunities to 
develop leadership 
skills and celebrate 
goal achievement. 
A schoolwide 
system exists for 
teachers to share 
best practices 
and innovations to 
classroom events. 
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Leadership Events 

6.3 Family & Community Events 

I 
I 

No Evidence 

There is no evidence 
that Family & 

Community 
Leadership Events 
exist. 

ti, Franklin Covey Co. I Aubrie Version 3. I 

Basic 

Family & Community 
Leadership Events 
are primarily 

designed and led by 
staff. 

Developing 

Family & Community 
Leadership Events 
are a result of 
staff and student 
collaboration, 
and provide 
opportunities 

for students to 
practice and share 

leadership skills with 
authentic audiences. 

J 

Mature Sustaining 

Family & Community 
Leadership Events 
are primarily 
student-driven, and 
provide an authentic 
audience inside 
and/or outside the 
school for students 
to practice and 

share leadership 
skills to impact the 

community. 

Family & Community 
Leadership Events 
are student-
driven with broad 
participation 
from family and 
community members 

to provide an 
authentic audience 
for students to 
practice and share 
leadership skills. 
Innovative and 
mutually beneficial 
school-community 
relationships 
exist and are 
systematically 
sustained over time. 

25 
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Align Academic Systems 

7. Schoolwide Goal Achievement
The school utilizes the 4DX® process to identify and track progress on scoreboards toward aligned Wildly Important

Goals (WIGs) for the school, team/classroom, and staff.

8. Student-Led Achievement
Students lead their own learning with the skills to assess their needs, set appropriate goals, and carry out action

plans. Students are empowered through the use of Leadership Notebooks® and Student-Led Conferences to reflect on

progress toward goals.

9. Empowering Instruction
Teachers use instructional methods that empower students to lead their own learning. Building trusting relationships,

engaging student-led learning, and utilizing collaborative planning and reflection combine to create environments for

highly engaged learning.

J 



Schoolwide Goal Achievement 

7 .1 School Goals 

No Evidence 

There is no evidence 
that school 
WIGs have been 
established. 

© Frankl,1 Covey Co. I Rubric Version 3. I 

Basic 

Schoolwide WIGs 
are identified and 
written in a "From 
X to Y by When" 
format. 

, 
Developing 

Schoolwide WIGs 
are identified and 

written in a "From 

X to Y by When" 
format. Schoolwide 
WIGs are tracked on 
compelling public 

scoreboards, and 
progress toward 
their attainment is 
celebrated. 

J 

Mature Sustaining 

Schoolwide 
academic WIGs 
are collaboratively 
identified and 
written in a "From 
X to Y by When" 

format. Schoolwide 

WIGs are tracked on 
compelling public 
scoreboards, and 
progress toward 

their attainment 
is celebrated. 
A cadence of 
accountability 
ensures regular 
conversations 
around progress 
toward schoolwide 
WIGs. 

A system, including 
annual review of 
data and calibration 
to drive growth, 
is in place to 
collaboratively 
establish schoolwide 
academic WIGs. 
Schoolwide WIGs 
are tracked on 
compelling public 
scoreboards, and 
progress toward 
their attainment 
is celebrated. 
A cadence of 
accountability 
ensures regular 
conversations around 
progress toward 
schoolwide WIGs. 

29 



Schoolwide Goal Achievement 

7 .2 Team Goals 

30 

No Evidence 

There is no evidence 
that team or class 
WIGs have been 
established. 

Basic 

Team or class WIGs 
are identified and 
written in a "From 
X to Y by When" 
format. 

Developing 

Team or class WIGs 
are identified and 
written in a "From 
X to Y by When" 
format. Team or 
class WIGs are 
routinely tracked 
on classroom 
scoreboards, and 
progress toward 
their attainment is 
celebrated. 

Mature 

Team or class WIGs 
are collaboratively 
identified, written 
in a "From X to Y 
by When" format, 
and aligned to 
schoolwide WIGs. 
Team or class WIGs 
and lead measures 
are tracked 
on compelling 
scoreboards. 
A cadence of 
accountability 
ensures regular 
conversations 
around progress 
toward WIGs. 

J 

Sustaining 

A system, including 
annual review of 
data and calibration 
to drive growth, 
is in place to 
collaboratively 
establish team or 
class WIGs. Team or 
class WIGs and lead 
measures are tracked 
on compelling 
public scoreboards. 
A cadence of 
accountability 
ensures regular 
conversations 
and student 
understanding 
around progress 
toward WIGs. 
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Schoolwide Goal Achievement 

7.3 Staff Goals 

No Evidence 

There is no evidence 
that staff WIGs have 

been established. 

� Franklin Covey Co. I Rubric Version 3.1 

Basic 

Many staff have 
developed a 

Personal Mission 

Statement and 

identify personal 
and/or professional 

WIGs written in a 

"From X to Y by 

When" format. 

' 

Developing 

Most staff have 
developed a 

Personal Mission 

Statement and 

identify personal 
and/or professional 

WIGs written in a 

"From X to Y by 
When" format. Staff 
have identified 
lead measures for 

WIGs. WIGs and 

lead measures are 

routinely tracked on 

scoreboards. 

Mature 

All or almost all staff 
have developed a 

Personal Mission 

Statement and 
identify personal 
and professional 

WIGs written in a 

"From X to Y by 
When" format. Staff 
have identified 
lead measures 

for WIGs, which 
are tracked on 

scoreboards. Staff 

have Accountability 
Partners and 

have established 

a cadence of 

accountability. 

J 

Sustaining 

The 4DX process is 
used by all or almost 

all staff to achieve 

their goals as part 
of the professional 
learning system. 

Staff identify WIGs 

written in a "From 
X to Y by When" 
format. Staff have 

identified lead 

measures for 
WIGs. WIGs and 

lead measures are 

routinely tracked 
on scoreboards. 

A system of staff 

Accountability 

Partners is in place, 

ensuring that each 
staff member have 

regular conversation 
around progress 
toward WIGs. 

31 



Student-Led Achievement 

8.1 Student Goals 

32 

No Evidence 

There is no evidence 

that students create 
goals. 

Basic 

Student academic 

and personal WIGs 
are identified and 

written in a "From 

X to Y by When" 
format. 

Developing 

Student academic 

and personal WIGs 
are identified and 

written in a "From 

X to Y by When" 
format. Students 
have identified lead 

measures for WIGs, 
which are tracked 

on scoreboards. 

J 

Mature Sustaining 

Students develop 

academic and 
personal WIGs 

written in a "From 

X to Y by When" 
format. At least 
one academic 

WIG is aligned 
with classroom 

academic WIGs. 
Specific strategies 

that directly 
impact student 
achievement are 
selected by students 

as lead measures. 
Classroom routines 
to collect, analyze, 
and share data are 
built into the weekly 
schedule. Students 
have peer-to-peer 

Accountability 

Partners. 

A system is in 
place for students 
to routinely reflect 
on the progress 
and attainment of 
goals. Students 
develop academic 
and personal WIGs 
written in a "From 
X to Y by When" 
format. Academic 
WIGs are aligned 
with classroom 
academic WIGs. 
Specific strategies 
that directly impact 
student achievement 
are selected by 
students as lead 
measures. Classroom 
routines to collect, 
analyze, and share 
data are built into 
the weekly schedule. 
Students have peer
to-peer Accountability 
Partners. 
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Student-Led Achievement 
J 

8.2 Leadership Notebooks 

No Evidence Basic Developing Mature Sustaining 

There is no evidence Many students Most students All or almost all All or almost all 
that students have a Leadership have a Leadership students have students frequently 
have Leadership Notebook. Notebook including, Leadership use Leadership 
Notebooks. but not limited to, Notebooks Notebooks through 

sections about including, but not a continuously 
themselves, WIGs, limited to, sections improving 

learning, leadership, about themselves, schoolwide 

and celebrations. WIGs, learning, system. Leadership 
Students leadership, and Notebooks are 
demonstrate the celebrations. aligned to the 
ability to monitor Students take school's standards 

and reflect on primary ownership and highest 

progress. Evidence of updating, leadership and 

exists that students assessing, curricular priorities. 

use Leadership and reflecting Students take 

Notebooks as an on progress. primary ownership of 

empowerment tool. Leadership updating, assessing, 

Notebooks are and reflecting on 

an essential part progress. Leadership 

of the reflective Notebooks are 
learning process an essential part 

around academic of the reflective 

and personal learning process 

development around academic 

through regular and personal 

classroom routines. development through 

regular classroom 
C Franklin covey Co. I Rubnc V!:.'fSion 3. 1 routines. 33 



Student-Led Achievement 

8.3 Student-Led Conferences 

34 

No Evidence 

There is no evidence 

that Student-Led 

Conferences take 

place. 

Basic 

Student-Led 

Conferences 

are held where 

teachers guide 

students through a 

conversation about 

their learning with 

their families or 

adult mentors. 

Developing 

Schoolwide, 

regularly scheduled 

Student-Led 

Conferences are 

held where students 

lead a goal-oriented 

conversation about 

their learning with 

their families or 

adult mentors. 

Mature 

Schoolwide, 

regularly scheduled 

formal and informal 

Student-Led 

Conferences are 

in place. Students 

use Leadership 

Notebooks to plan 

for and lead a goal

oriented, reflective 

conversation 

about progress 

toward leadership, 

academic, and 

personal goals with 

their families, adult 
mentors, or peers. 

J 

Sustaining 

Schoolwide, 

regularly scheduled 

formal and informal 

Student-Led 

Conferences are 

an established part 

of the schoolwide 

culture. Students 
use Leadership 

Notebooks to plan 

for and lead a goal

oriented, reflective 

conversation 

about progress 

toward leadership, 

academic, and 
personal goals 

with their families, 

adult mentors, or 

peers. Continuous 

improvement 

of Student-Led 

Conferences takes 

place through 

stakeholder input. 
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Empowering Instruction 

9.1 Trusting Relationships 

No Evidence 

There is no evidence 

of teachers 
intentionally 
building trusting 
teacher-student 
relationships. 

I;) Franklin Covey Co. I Rubric VOfSIOn 3. 1 

Basic 

Some teachers 
intentionally build 
trusting teacher
student relationships 
through consistent 
use of the behaviors 
of high trust. 

Developing 

Many teachers 
intentionally build 
trusting teacher
student relationships 
through consistent 
use of the behaviors 
of high trust. 

Mature 

Most teachers 
intentionally build 
trusting teacher
student relationships 
through consistent 
use of the behaviors 
of high trust. 

J 

Sustaining 

Teachers intentionally 
build trusting 
teacher-student 
relationships through 
consistent use 
of the behaviors 
of high trust. 

There is a system 
of professional 
development and 
support to develop 

staff high-trust 
behaviors. 

35 



Empowering Instruction 

9.2 Student-Led Learning 

36 

No Evidence 

There is no evidence 
of Student-Led 
Learning, only 
teacher-directed 
lessons. 

I 

Basic 

Many students are 
empowered through 
student-led learning 
experiences. Some 
classroom strategies 
and leadership tools 

involve a release of 

teacher control to 
empower students 
to lead their own 
learning. 

Most students are 
empowered through 
student-led learning 

experiences. Many 
classroom strategies 
and leadership tools 

involve a release of 

teacher control to 
empower students 
to lead their own 
learning. 

Mature 

All or almost 
all students are 

empowered through 
student-led learning 
experiences. 
Almost all classroom 
strategies and 

leadership tools 
involve a release of 
teacher control to 
empower students 

to lead their own 
learning. 

' 
Sustaining 

All or almost 
all students 

J 

are routinely 

empowered through 
student-led learning 
experiences. 
The school 

systematically 
ensures 
opportunities for 
student-led learning 

experiences. 
Classroom 
strategies and 
leadership tools 
involve a release of 
teacher control to 
empower students 
to lead their own 
learning. 
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Empowering Instruction 
J 

9.3 Collaborative Planning and Reflection 

No Evidence Basic Developing Mature Sustaining 

I 

There is no Many teachers Most teachers All or almost All or almost 
evidence that collaboratively plan collaboratively plan all teachers all teachers 

teachers engage and reflect based and reflect based collaboratively plan collaboratively plan 

in collaborative on the effectiveness on the effectiveness and reflect based and reflect based 

planning and of their lessons of their lessons on the effectiveness on the effectiveness 

reflection. and instructional and instructional of their lessons of their lessons 

techniques to techniques to and instructional and instructional 

impact student impact student techniques to techniques to 

learning. learning. Time impact student impact student 

Collaborative for collaborative learning. Time learning. Time for 

planning is based planning and for collaborative 
collaborative planning 
and reflection is 

on teacher initiative reflection is centrally planning and 
centrally planned for 

and takes place planned for many reflection is centrally 
all teachers with a 

sporadically. teachers but without planned for most system in place to 
clear expectations teachers, with ensure clear purpose, 
or accountability. some expectations expectations, 

and accountability. accountability, 
There is evidence and alignment 
that reflective to school goals. 
collaboration leads There is evidence 
to innovation and that reflective 
improved classroom collaboration leads 
learning. to innovation and 

improved classroom 
learning. 
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Measurable Results 

The school shows measurable outcomes that demonstrate significant gains in results using appropriate measures and indicators of 

student leadership skills, school culture, and academic performance. 

Leadership 

Results 

Culture 
Results 

Academic 

Results 

38 

No Evidence 

. . . . .. . 

measure or track 
progress regarding 
student leadership 

skills. 

The school does not 
measure or track 
progress in school 

culture. 

The school has 
experienced no 

academic growth as 
indicated by state 
or local student 
assessments. 

Basic 
I 

The school has 
experienced some 
growth in leadership 
indicators. 

The school has 
experienced some 
growth in culture 
indicators. 

The school has 
experienced some 

academic growth as 
Indicated by state 
or local student 
assessments. 

Developing 

The school has 
experienced moderate 
growth in leadership 
indicators. 

The school has 
experienced 
moderate growth in 
culture indicators. 

The school has 
experienced moderate 
academic growth as 
indicated by state 
or local student 
assessments. 

Mature Sustaining 

The school has The school has 
experienced experienced very 
strong growth in strong growth in 
leadership indicators. leadership indicators 

or is sustaining 
extremely high 
performance in 
leadership indicators. 

The school has The school has 
experienced experienced very 
strong growth in strong growth in 
culture indicators. culture indicators or is 

sustaining extremely 
high performance in 
culture Indicators. 

The school has The school has 
experienced strong experienced very 
academic growth as strong growth 
indicated by state academic growth or is 
or local student sustaining extremely 
assessments. high academic 

performance as 
indicated by state 
student assessments. 
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Appendix E 
Science 

6 - 8 MLS - NGSS Crosswalk 
(Draft) 

The following document represents the relationship between the Missouri Learning Standards Expectations and the Next 
Generation Science Standards. MLSEs are on the left and NGSS are on the right. The NGSS codes are hyperlinked to NGSS Evidence 

Statements for the respective expectation. This is still in draft form, so please advise if there are any issues with this document: 

john.kitchens@dese.mo.gov 



Science 

Missouri Learning Standards: 
NGSS 

Grade-Level Expectations 
(Adopted April 2016 for implementation in the 2016 - 2017 school year, 

assessed be1:1innine: in the 2018 - 2019 school vear.) 

Phvsical Science 
PS1 - Matter and Its Interactions 

A. Structure and Properties of Matter

6-8.PSl.A.l Develop models to describe the atomic composition of simple Develop models to describe the atomic composition of simple 
molecules and extended structures. [Clarification Statement: molecules and extended sb·uctures. [Clarification Statement: 
Emphasis is on developing models of molecules that vary in Emphasis is on developing models of molecules that vary in 
complexity. Examples of simple molecules could include complexity. Examples of simple molecules could include 
ammonia and methanol. Examples of extended structures could ammonia and methanol. Examples of extended structures could 
include sodium chloride or diamonds. Examples of molecular- include sodium chloride or diamonds. Examples of molecular-
level models could include drawings, 30 ball and stick MS-PS1-1. level models could include drawings, 3D ball and stick structures, 
structures, or computer representations showing different or computer representations showing different molecules with 
molecules with different types of atoms.] different types of atoms.] [Assessment Boundary: Assessment does 

not include valence electrons and bonding energy, discussing the 
ionic nature of subunits of complex structures, or a complete 
description of all individual atoms in a complex molecule or 
extended structure is not required.l 

6-8.PSl.A.2 Analyze and interpret data on the properties of substances Analyze and interpret data on the properties of substances 

before and after the substances interact to determine if a before and after the substances interact to determine if a 

chemical reaction has occurred. [Clarification Statement: chemical reaction has occurred. [Clarification Statement: 

Examples of reactions could include burning sugar or steel wool, 
MS-PS1-2. 

Examples of reactions could include burning sugar or steel wool, 

fat reacting with sodium hydroxide, and mixing zinc with fat reacting with sodium hydroxide, and mixing zinc with 

hydrogen chloride.] hydrogen chloride.] [Assessment boundary: Assessment is limited 
to analysis of the following properties: density, melting point, 
boilin,q point, solubilitv, f/ammabilitv, and odor.l 



Science 

6-8.PSl.A.3 Gather, analyze, and present information to describe that Gather and make sense of information to describe that synthetic 
synthetic materials come from natural resources and how they materials come from natural resources and impact society. 
impact society. [Clarification Statement: Emphasis is on natural [Clarification Statement: Emphasis is on natural resources that 
resources that undergo a chemical process to form the synthetic MS-PS1-3. undergo a chemical process to form the synthetic material. 
material. Examples of new materials could include new Examples of new materials could include new medicine, foods, 
medicine, foods, and alternative fuels.] and alternative fuels.] [Assessment Boundary: Assessment is 

limited to aualitative information.l 

6-8.PSl.A.4 Develop a model that describes changes in particle motion, Develop a model that predicts and describes changes in particle 
temperature, and state of a pure substance when thermal energy motion, temperature, and state of a pure substance when 
is added or removed. [Clarification Statement: Emphasis is on thermal energy is added or removed. [Clarification Statement: 
qualitative molecular-level models of solids, liquids, and gases to Emphasis is on qualitative molecular-level models of solids, 
show that adding or removing thermal energy increases or 

MS-PSt-4. 
liquids, and gases to show that adding or removing thermal 

decreases kinetic energy of the particles until a change of state energy increases or decreases kinetic energy of the particles 
occurs. Examples of models could include drawings and until a change of state occurs. Examples of models could include 
diagrams. Examples of particles could include molecules or inert drawing and diagrams. Examples of particles could include 
atoms. Examples of pure substances could include water, carbon molecules or inert atoms. Examples of pure substances could 
dioxide, and helium.] include water, carbon dioxide, and helium.l 

PS1 - Matter and Its Interactions 

B. Chemical Reactions

6-8.PSl.B.1 Develop and use a model to describe how the total number of Develop and use a model to describe how the total number of atoms 
atoms remains the same during a chemical reaction and thus 

MS-PS1-5. 
does not change in a chemical reaction and thus mass is 

mass is conserved. [Clarification Statement: Emphasis is on law conserved. [Clarification Statement: Emphasis is on law of 
of conservation of matter and on physical models or drawines, conservation of matter and on ohvsical models or drawines, 
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including digital forms that represent atoms.] including digital forms, that represent atoms.] [Assessment 
Boltndary: Assessment does not inc/Lide the Lise of atomic masses, 
balancin_q svmbolic eqltations, or intermolecL1lar forces.] 

6-8.PSl.B.2 Construct, test, and modify a device that either releases or 

absorbs thermal energy by chemical processes. [Clarification 
Statement: Emphasis is on the design, controlling the transfer 

of energy to the environment, and modification of a device Undertake a design project to construct, test, and modify a device 
using factors such as type and concentration of a substance. that either releases or absorbs thermal energy by chemical 
Examples of designs could involve chemical reactions such as processes.* [Clarification Statement: Emphasis is on the design, 
dissolving ammonium chloride or calcium chloride.] controlling the transfer of energy to the environment, and 

MS-PSl-6. modification of a device using factors such as type and concentration 

of a substance. Examples of designs could involve chemical reactions 
such as dissolving ammonium chloride or calcium 
chloride.] [Assessment Bollndary: Assessment is limited to the criteria 
of amollnt, time, and temoeratL1re of Sltbstance in testina the device.] 

C. Nuclear Process

PS2 - Motion and Stability: Forces and Interactions -

A. Forces and Motion

6-8.PS2.A.l Apply physics principles to design a solution that minimizes the 
force of an object during a collision and develop an evaluation of 

the solution. 

Apply Newton's Third Law to design a solution to a problem 
involving the motion of two colliding objects.* [Clarification 

MS-PS2-1. 
Statement: Examples of practical problems could include the impact 
of collisions between two cars, between a car and stationary objects, 
and between a meteor and a space vehicle.] [Assessment Boltndary: 
Assessment is limited to vertical or horizontal interactions in one 
dimension.1 
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6-8.PS2.A.2 Plan and conduct an investigation to provide evidence that the Plan an investigation to provide evidence that the change in an 
change in an object's motion depends on the sum of the forces object's motion depends on the sum of the forces on the object and 
on the object and the mass of the object. [Clarification the mass of the object. [Clarification Statement: Emphasis is on 
Statement: Emphasis is on balanced (Newton's First Law) and balanced (Newton's First Law) and unbalanced forces in a system, 
unbalanced forces in a system, qualitative comparisons of forces, 

MS-PS2-2. 
qualitative comparisons of forces, mass and changes in motion 

mass and changes in motion (Newton's Second Law), frame of (Newton's Second Law), frame of reference, and specification of 
reference, and specification of units.] units.] [Assessment Boundary: Assessment is limited to forces and 

changes in motion in one-dimension in an inertial reference frame and 
to change in one variable at a time. Assessment does not include the 
use of tri_qonometrv.l 

B. Types of Interaction 
' 

6-8.PS2.B.1 Analyze diagrams and collect data to determine the factors that 
affect the strength of electric and magnetic forces. [Clarification 
Statement: Examples of devices that use electric and magnetic 
forces could include electromagnets, electric motors, or 
generators. Examples of data could include the effect of the 
number of turns of wire on the strength of an electromagnet, or 
the effect of increasing the number or strength of magnets on 
the speed of an electric motor.] 

Ask questions about data to determine the factors that affect the 
strength of electric and magnetic forces. [Clarification Statement: 
Examples of devices that use electric and magnetic forces could 
include electromagnets, electric motors, or generators. Examples of 

MS-PS2-3. 
data could include the effect of the number of turns of wire on the 
strength of an electromagnet, or the effect of increasing the number 
or strength of magnets on the speed of an electric motor.] 
[Assessment Boundary: Assessment about questions that require 
quantitative answers is limited to proportional reasoning and 
alc,ebraic thinkina.l 
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6-8.PS2.B.2 Create and analyze a graph to use as evidence to support the 
claim that gravitational interactions depend on the mass of 
interacting objects. [Clarification Statement: Examples of 
evidence for arguments could include data generated from 
simulations or digital tools; and charts displaying mass, strength 
of interaction, distance from the Sun, and orbital periods of 
obiects within the solar svstem.l 

Construct and present arguments using evidence to support the 
claim that gravitational interactions are attractive and depend on 
the masses of interacting objects. [Clarification Statement: Examples 

MS-PS2-4. 
of evidence for arguments could include data generated from 
simulations or digital tools; and charts displaying mass, strength of 
interaction, distance from the Sun, and orbital periods of objects 
within the solar system.] [Assessment Boundary: Assessment does not 
include Newton's Law of Gravitation or Ke vier's Laws. l 

6-8.PS2.B.3 Conduct an investigation and evaluate the experimental design Conduct an investigation and evaluate the experimental design to 
to provide evidence that electric and magnetic fields exist provide evidence that fields exist between objects exerting forces on 
between objects exerting forces on each other even though the each other even though the objects are not in contact. [Clarification 
objects are not in contact. . [Clarification Statement: Examples of Statement: Examples of this phenomenon could include the 
this phenomenon could include the interactions of magnets, MS-PSZ-5. interactions of magnets, electrically-charged strips of tape, and 
electrically-charged strips of tape, and electrically-charged pith electrically-charged pith balls. Examples of investigations could 
balls. Examples of investigations could include first-hand include first-hand experiences or simulations.] [Assessment 
experiences or simulations.] Boundary: Assessment is limited to electric and magnetic fields, and 

PS3 -Energy 

limited to qualitative evidence for the existence offields.l 

A. Definitions of Energy

6-8.PS3.A.l Construct and interpret graphical displays of data to describe Construct and interpret graphical displays of data to describe the 
the relationships of kinetic energy to the mass of an object and relationships of kinetic energy to the mass of an object and to the 
to the speed of an object. [Clarification Statement: Emphasis is speed of an object. [Clarification Statement: Emphasis is on 
on descriptive relationships between kinetic energy and mass MS-PS3-1. descriptive relationships between kinetic energy and mass 
separately from kinetic energy and speed. Examples could separately from kinetic energy and speed. Examples could include 
include riding a bicycle at different speeds, rolling different sizes riding a bicycle at different speeds, rolling different sizes of rocks 
of rocks downhill, and getting hit by a whiffle ball versus a tennis downhill. and Qetting hit bv a wiffle ball versus a tennis ball.l 
ball.] 

6-8.PS3.A.2 Develop a model to describe that when the arrangement of Develop a model to describe that when the arrangement of objects 
objects interacting at a distance changes, different amounts of interacting at a distance changes, different amounts of potential 
potential energy are stored in the system. [Clarification 

MS-PS3-2. 
energy are stored in the system. (Clarification Statement: Emphasis 

Statement: Emphasis is on relative amounts of potential energy, is on relative amounts of potential energy, not on calculations of 
not on calculations of potential energy. Examples of objects potential energy. Examples of objects within systems interacting at 
within systems interacting at varving distances could include: varying distances could include: the Earth and either a roller coaster 



the Earth and either a roller coaster cart at varying positions on 
a hill or objects at varying heights on shelves, changing the 
direction/orientation of a magnet, and a balloon with static 
electrical charge being brought closer to a classmate's hair. 
Examples of models could include representations, diagrams, 
pictures, and written descriptions of systems.] 

6-8.PS3.A.3 Apply scientific principles to design, construct, and test a device 
that either minimizes or maximizes thermal energy transfer. 
[Clarification Statement: Examples of devices could include an 
insulated box, a solar cooker, and a Styrofoam cup.] 

6-8.PS3.A.4 Plan and conduct an investigation to determine the relationships 
among the energy transferred, the type of matter, the mass, and 
the change in the temperature of the sample. [Clarification 
Statement: Examples of experiments could include comparing 
final water temperatures after different masses of ice melted in 
the same volume of water with the same initial temperature, the 
temperature change of samples of different materials with the 
same mass as they cool or heat in the environment, or the same 
material with different masses when a specific amount of energy 
is added.] 

B. Conservation of Energy and Energy Transfer

6-8.PS3.B Construct, use, and present arguments to support the claim that 
when the kinetic energy of an object changes, energy is 
transferred to or from the object. rcJarification Statement: 
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MS-PS3-3. 

MS-PS3-4. 

MS-PS3-5. 

cart at varying positions on a hill or objects at varying heights on 
shelves, changing the direction/orientation of a magnet, and a 
balloon with static electrical charge being brought closer to a 
classmate's hair. Examples of models could include representations, 
diagrams, pictures, and written descriptions of systems.] 
[Assessment Bollndary: Assessment is limited to two objects and 
electric, ma_qnetic, and _qravitational interactions.] 

Apply scientific principles to design, construct, and test a device that 
either minimizes or maximizes thermal energy transfer.* 
[Clarification Statement: Examples of devices could include an 
insulated box, a solar cooker, and a Styrofoam cup.] [Assessment 
Boundary: Assessment does not inc/Lide calculating the total amount of 
thermal enerav transferred.] 

Plan an investigation to determine the relationships among the 
energy transferred, the type of matter, the mass, and the change in 
the average kinetic energy of the particles as measured by the 
temperature of the sample. [Clarification Statement: Examples of 
experiments could include comparing final water temperatures after 
different masses of ice melted in the same volume of water with the 
same initial temperature, the temperature change of samples of 
different materials with the same mass as they cool or heat in the 
environment, or the same material with different masses when a 
specific amount of energy is added.] [Assessment Boundary: 
Assessment does not include calculating the total amount of thermal 
enerav transferred.l 

Construct, use, and present arguments to support the claim that 
when the kinetic energy of an object changes, energy is transferred 
to or from the obiect. fClarification Statement: Examples of empirical 
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Examples of empirical evidence used in arguments could include evidence used in arguments could include an inventory or other 
an inventory or other representation of the energy before and representation of the energy before and after the transfer in the 
after the transfer in the form of temperature changes or motion form of temperature changes or motion of object.] [Assessment 
of object.l Boundary: Assessment does not include calculations of enerav.l 
C. Relationship Between Energy and Forces

. 

PS4 - Waves and Their Applications in Technologies for 
Information Transfer 
A. Wave Properties

-

6-8.PS4.A.1 Use mathematical representations to describe a simple model Use mathematical representations to describe a simple model for 
for waves that includes how the amplitude of a wave is related waves that includes how the amplitude of a wave is related to the 
to the energy in a wave. [Clarification Statement: Emphasis is on 

MS-PS4-1. 
energy in a wave. [Clarification Statement: Emphasis is on describing 

describing waves with both qualitative and quantitative waves with both qualitative and quantitative thinking.] [Assessment 
thinking.] Boundary: Assessment does not include electromagnetic waves and is 

limited to standard reoeatina waves.l 
6-8.PS4.A.2 Develop and use a model to describe that waves are reflected, 

absorbed, or transmitted through various materials. 
[Clarification Statement: Emphasis is on both light and 
mechanical waves. Examples of models could include drawings, Develop and use a model to describe that waves are reflected, 

simulations, and written descriptions.] absorbed, or transmitted through various materials. [Clarification 

MS-PS4-2. 
Statement: Emphasis is on both light and mechanical waves. 
Examples of models could include drawings, simulations, and 
written descriptions.] [Assessment Boundary: Assessment is limited to 
qualitative applications pertaining to light and mechanical waves.] 

Integrate qualitative scientific and technical information to support 
the claim that digitized signals are a more reliable way to encode 
and transmit information than analog signals. [Clarification 
Statement: Emphasis is on a basic understanding that waves can be 

MS-PS4-3. 
used for communication purposes. Examples could include using 
fiber optic cable to transmit light pulses, radio wave pulses in wifi 
devices, and conversion of stored binary patterns to make sound or 
text on a computer screen.] [Assessment Boundary: Assessment does 
not include binary counting. Assessment does not include the specific 
mechanism of anv oiven device.l 

B. Electromagnetic Radiation
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LS1 - From Molecules to Organisms: Structure and 
-

Processes 

A. Structure and Function
.. 

6-8.LSl.A.l Provide evidence that organisms (unicellular and multicellular) 
are made of cells and that a single cell must carry out all of the 
basic functions of life. [Clarification Statement: Emphasis is on 
developing evidence that living things are made of cells, Conduct an investigation to provide evidence that living things are 
distinguishing between living and non-living things, and made of cells; either one cell or many different numbers and types of 
understanding that living things may be made of one cell or 

MS-LS1-1. 
cells. [Clarification Statement: Emphasis is on developing evidence 

many and varied cells.] that living things are made of cells, distinguishing between living 
and non-living things, and understanding that living things may be 
made of one cell or many and varied cells.l 

6-8.LSl.A.2 Develop and use a model to describe the function of a cell as a Develop and use a model to describe the function of a cell as a whole 
whole and ways parts of the cells contribute to that function. and ways parts of cells contribute to the function. [Clarification 
[Clarification Statement: Emphasis is on the cell functioning as a - Statement: Emphasis is on the cell functioning as a whole system 
whole system and the primary role of identified parts of the cell, and the primary role of identified parts of the cell, specifically the 
specifically the nucleus, chloroplasts, mitochondria, cell 

MS-LSl-2. 
nucleus, chloroplasts, mitochondria, cell membrane, and cell wall.] 

membrane, and cell wall.] [Assessment Boundary: Assessment of organelle structure/Junction 
relationships is limited to the cell wall and cell membrane. Assessment 
of the function of the other organelles is limited to their relationship to 
the whole cell. Assessment does not include the biochemical Junction of 
cells or cell parts. l 

6-8.LSl.A.3 Develop an argument supported by evidence for how 
multicellular organisms are organized by varying levels of 
complexity; cells, tissue, organs, organ systems. Use argument supported by evidence for how the body is a system of 

interacting subsystems composed of groups of cells. [Clarification 
Statement: Emphasis is on the conceptual understanding that cells 
form tissues and tissues form organs specialized for particular body 

MS-LS1-3. 
functions. Examples could include the interaction of subsystems 
within a system and the normal functioning of those systems.] 
[Assessment Boundary: Assessment does not include the mechanism of 
one body system independent of others. Assessment is limited to the 
circulatory, excretory, digestive, respiratory, muscular, and nervous 
systems.l 

6-8.LSl.A.4 Present evidence that body systems interact to carry out key 
body functions, including providing nutrients and oxygen to 
cells, removing carbon dioxide and waste from cells and the Use argument supported by evidence for how the body is a system of 
body, controlling body motion/activity and coordination, and MS-LS1-3. interacting subsystems composed of groups of cells. [Clarification 
protecting the body. Statement: Emphasis is on the conceptual understanding that cells 
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form tissues and tissues form organs specialized for particular body 
functions. Examples could include the interaction of subsystems 
within a system and the normal functioning of those systems.] 
[Assessment Boundary: Assessment does not include the mechanism of 
one body system independent of others. Assessment is limited to the 
circulatory, excretory, digestive, respiratory, muscular, and nervous 
svstems.] 

B. Growth and Development of Organisms
-

6-8.LSl.B.l Construct an explanation for how characteristic animal 
behaviors as well as specialized plant structures affect the 
probability of successful reproduction of animals and plants 
respectively. [Clarification Statement: Examples of animal Use argument based on empirical evidence and scientific reasoning 
behaviors that affect the probability of animal reproduction to support an explanation for how characteristic animal behaviors 
could include nest building to protect young from cold, herding and specialized plant structures affect the probability of successful 
of animals to protect young from predators, and vocalization of reproduction of animals and plants respectively. [Clarification 
animals and colorful plumage to attract mates for breeding. Statement: Examples of behaviors that affect the probability of 
Examples of animal behaviors that affect the probability of plant animal reproduction could include nest building to protect young 
reproduction could include transferring pollen or seeds; and, 

MS-LS1-4. 
from cold, herding of animals to protect young from predators, and 

creating conditions for seed germination and growth. Examples vocalization of animals and colorful plumage to attract mates for 
of plant structures that affect the probability of plant breeding. Examples of animal behaviors that affect the probability of 
reproduction could include bright flowers attracting butterflies plant reproduction could include transferring pollen or seeds, and 
that transfer pollen, flower nectar and odors that attract insects creating conditions for seed germination and growth. Examples of 
that transfer pollen, and hard shells on nuts that squirrels bury.] plant structures could include bright flowers attracting butterflies 

that transfer pollen, flower nectar and odors that attract insects that 
transfer pollen, and hard shells on nuts that sauirrels burv.l 

6-8.LSl.B.2 Construct a scientific explanation based on evidence for how Construct a scientific explanation based on evidence for how 
environmental and genetic factors influence the growth of environmental and genetic factors influence the growth of 
organisms. [Clarification Statement: Examples of local organisms. [Clarification Statement: Examples of local 
environmental conditions could include availability of food, environmental conditions could include availability of food, light, 
light, space, and water. Examples of genetic factors could include MS-LS1-5. space, and water. Examples of genetic factors could include large 
large breed cattle and species of grass affecting growth of breed cattle and species of grass affecting growth of organisms. 
organisms. Examples of evidence could include drought Examples of evidence could include drought decreasing plant 
decreasing plant growth, fertilizer increasing plant growth, growth, fertilizer increasing plant growth, different varieties of plant 
different varieties of olant seeds growing at different rates in seeds growin!! at different rates in different conditions, and fish 
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different conditions, and fish growing larger in large ponds than growing larger in large ponds than they do in small ponds.] 
they do in small ponds.] [Assessment Boundary: Assessment does not include genetic 

mechanisms, gene regulation, or biochemical processes.] 

C. Organization for Matter and Energy Flow in Organisms 

6-8.LSl.C Construct a scientific explanation based on evidence for the role 
of photosynthesis and cellular respiration in the cycling of 
matter and flow of energy into and out of organisms. 

Construct a scientific explanation based on evidence for the role of 

MS-LSl-6. 

photosynthesis in the cycling of matter and flow of energy into and 
out of organisms. [Clarification Statement: Emphasis is on tracing 
movement of matter and flow of energy.] [Assessment Boundary: 
Assessment does not include the biochemical mechanisms of 
photosynthesis.l 

Develop a model to describe how food is rearranged through 
chemical reactions forming new molecules that support growth 
and/or release energy as this matter moves through an organism. 

MS-LS1-7. 
[Clarification Statement: Emphasis is on describing that molecules 
are broken apart and put back together and that in this process, 
energy is released.] [Assessment Boundary: Assessment does not 
include details of the chemical reactions for photosynthesis or 
respiration. l 

Gather and synthesize information that sensory receptors respond 

MS-LSl-8. 
to stimuli by sending messages to the brain for immediate behavior 
or storage as memories. [Assessment Boundary: Assessment does not 

LSZ - Ecosystems: Interactions, Energy, and Dynamics 
include mechanisms for the transmission of this information.l 

A. Interdependent Relationships in Ecosystems
.. 
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6-8.LS2.A.1 Analyze and interpret data to provide evidence for the effects of Analyze and interpret data to provide evidence for the effects of 
resource availability on individual organisms and populations of resource availability on organisms and populations of organisms in 
organisms in an ecosystem. [Clarification Statement: Emphasis 

MS-LSZ-1. 
an ecosystem. [Clarification Statement: Emphasis is on cause and 

is on cause and effect relationships between resources and effect relationships between resources and growth of individual 
growth of individual organisms and the numbers of organisms in organisms and the numbers of organisms in ecosystems during 
ecosvstems during periods of abundant and scarce resources.l. periods of abundant and scarce resources.l 

6-8.LSZ.A.2 Construct an explanation that predicts the patterns of Construct an explanation that predicts patterns of interactions 
interactions among and between the biotic and abiotic factors in among organisms across multiple ecosystems. [Clarification 
a given ecosystem. [Clarification Statement: Relationships may Statement: Emphasis is on predicting consistent patterns of 
include competition, predation, and symbiosis.] MS-LSZ-2. interactions in different ecosystems in terms of the relationships 

among and between organisms and abiotic components of 
ecosystems. Examples of types of interactions could include 

B. Cycles of matter and Energy Transfer in Ecosystems

competitive, oredatory, and mutually beneficial.l 

6-8.LSZ.B Develop a model to describe the cycling of matter and flow of Develop a model to describe the cycling of matter and flow of energy 
energy among living and nonliving parts of an ecosystem. among living and nonliving parts of an ecosystem. (Clarification 
(Clarification Statement: Emphasis is on describing the Statement: Emphasis is on describing the conservation of matter and 
conservation of matter and flow of energy into and out of MS-LSZ-3. flow of energy into and out of various ecosystems, and on defining 
various ecosystems, including food chains and food webs.] the boundaries of the system.] [Assessment Boundary: Assessment 

does not include the use of chemical reactions to describe the 
processes.] 

C. Ecosystems Dynamics, Functioning and Resilience

6-8.LS2.C.l Construct an argument supported by empirical evidence that 
Construct an argument supported by empirical evidence that 

explains how changes to physical or biological components of an 
changes to physical or biological components of an ecosystem affect 

ecosystem affect populations. [Clarification Statement: 
populations. [Clarification Statement: Emphasis is on recognizing 

Emphasis is on recognizing patterns in data and making MS-LSZ-4. 
patterns in data and making warranted inferences about changes in 

inferences about changes in populations, defining the 
populations, and on evaluating empirical evidence supporting 

boundaries of the system, and on evaluating empirical evidence 
arguments about changes to ecosystems.] 

sunnortine arguments about changes to ecosystems.l 
6-8.LSZ.C.2 Evaluate benefits and limitations of differing design solutions for 

maintaining an ecosystem. [Clarification Statement: Examples of 
design solutions could include water, land, and species 
protection, and the prevention of soil erosion. Examples of Evaluate competing design solutions for maintaining biodiversity 
design solution constraints could include scientific, economic, and ecosystem services.* [Clarification Statement: Examples of 
and social considerations.] 

MS-LSZ-5. 
ecosystem services could include water purification, nutrient 
recycling, and prevention of soil erosion. Examples of design 
solution constraints could include scientific, economic, and social 
considerations.l 
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LS3 - Heredity: Inheritance and Variation of Traits 

A. Inheritance of Traits

Develop and use a model to describe why structural changes to 
genes (mutations) located on chromosomes may affect proteins and 
may result in harmful, beneficial, or neutral effects to the structure 

MS-LS3-1. 
and function of the organism. (Clarification Statement: Emphasis is 
on conceptual understanding that changes in genetic material may 
result in making different proteins.] [Assessment Boundary: 
Assessment does not include specific changes at the molecular level, 

B. Variation of Traits
mechanisms for orotein synthesis, or soecific tvnes of mutations.l 

Develop and use a model to describe why asexual reproduction 
results in offspring with identical genetic information and sexual 
reproduction results in offspring with genetic variation. 

MS-LS3-2. [Clarification Statement: Emphasis is on using models such as 
Pun nett squares, diagrams, and simulations to describe the cause 
and effect relationship of gene transmission from parent(s) to 
offsorine and resultine eenetic variation.l 

LS4 - Biological Evolution; Unity and Diversity 

A. Evidence of Common Ancestry and Diversity
-

6-8.LS4.A Analyze and interpret evidence from the fossil record to infer Analyze and interpret data for patterns in the fossil record that 
patterns of environmental change resulting in extinction and document the existence, diversity, extinction, and change of life 
changes to life forms throughout the history of the Earth. forms throughout the history of life on Earth under the assumption 
(Clarification Statement: Examples of evidence include sets of that natural laws operate today as in the past. (Clarification 
fossils that indicate an environment, anatomical structures that MS-LS4-1. Statement: Emphasis is on finding patterns of changes in the level of 
indicate the function of an organism in the environment, and complexity of anatomical structures in organisms and the 
fossilized tracks that indicate behavior of organisms.] chronological order of fossil appearance in the rock layers.] 

[Assessment Boundary: Assessment does not include the names of 
individual soecies or eeoloeical eras in the fossil record.l 

Apply scientific ideas to construct an explanation for the anatomical 

MS-LS4-2. 
similarities and differences among modern organisms and between 
modern and fossil organisms to infer evolutionary relationships. 
rc1arification Statement: Emohasis is on explanations of the 
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evolutionary relationships among organisms in terms of similarity 
or differences of the E!Toss annearance of anatomical structures.1 

Analyze displays of pictorial data to compare patterns of similarities 

in the embryological development across multiple species to identify 
relationships not evident in the fully formed anatomy. (Clarification 

MS-I,S4-3. 
Statement: Emphasis is on inferring general patterns of relatedness 
among embryos of different organisms by comparing the 
macroscopic appearance of diagrams or pictures.] (Assessment 
Boundary: Assessment of comparisons is limited to gross 

B. Natural Selection

annearance of anatomical structures in embryological develooment.l 

6-8.LS4.B.l Construct an explanation based on evidence that describes how 
genetic variations of traits in a population increase some 
individuals' probability of surviving and reproducing in a 

Construct an explanation based on evidence that describes how specific environment. (Clarification Statement: Emphasis is on 
using simple probability statements and proportional reasoning genetic variations of traits in a population increase some individuals' 

to construct explanations.] 
MS-LS4-4. probability of surviving and reproducing in a specific environment. 

[Clarification Statement: Emphasis is on using simple probability 
statements and proportional reasoning to construct explanations.] 

6-8.LS4.8.2 Gather and synthesize information about the technologies that Gather and synthesize information about the technologies that have 
have changed the way humans influence the inheritance of changed the way humans influence the inheritance of desired traits 

desired traits in organisms. (Clarification Statement: Emphasis in organisms. [Clarification Statement: Emphasis is on synthesizing 

is on synthesizing information from reliable sources about the 
MS-LS4-5. 

information from reliable sources about the influence of humans on 

influence of humans on genetic outcomes in artificial selection genetic outcomes in artificial selection (such as genetic modification, 

(such as genetic modification, animal husbandry, and farming animal husbandry, gene therapy); and, on the impacts these 

practices).] technologies have on society as well as the technologies leading to 
these scientific discoveries.1 

C. Adaptation

6-8.LS4.C Interpret graphical representations to support explanations of Use mathematical representations to support explanations of how 

how natural selection may lead to increases and decreases of natural selection may lead to increases and decreases of specific 

specific traits in populations over time. traits in populations over time. (Clarification Statement: Emphasis is 
MS-LS4-6. on using mathematical models, probability statements, and 

proportional reasoning to support explanations of trends in changes 

to populations over time.) [Assessment Boundary: Assessment does 

not include Hardv Weinbera ca/cu/ations.l 
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ESS1 - Earth's Place in the Universe 
- -

A. The Universe and its Stars

6- Develop and use a model of the Earth-sun-moon system to 
Develop and use a model of the Earth-sun-moon system to describe 

8.ESSl.A.l explain the cyclic patterns of lunar phases and eclipses of the 
sun and moon. [Clarification Statement: Examples of models can MS-ESSl-1. 

the cyclic patterns of lunar phases, eclipses of the sun and moon, and 

be physical, graphical, or conceptual and should emphasize 
seasons. [Clarification Statement: Examples of models can be 

relative positions and distances.l 
physical, graphical, or conceptual.] 

6- Develop and use a model of the Earth-sun system to explain the 
8.ESSl.A.2 cyclical pattern of seasons, which includes the Earth's tilt and 

directional angle of sunlight on different areas of Earth across
the year. [Clarification Statement: Examples of models can be
physical, graphical, or conceptual.] 

6- Develop and use a model to describe the role of gravity in the Develop and use a model to describe the role of gravity in the 
8.ESSl.A.3 motions within galaxies and the solar system. [Clarification motions within galaxies and the solar system. [Clarification 

Statement: Emphasis for the model is on gravity as the force that Statement: Emphasis for the model is on gravity as the force that 
holds together the solar system and Milky Way galaxy and holds together the solar system and Milky Way galaxy and controls 
controls orbital motions within them. Examples of models can orbital motions within them. Examples of models can be physical 
be physical or conceptual.] MS-ESSl-2. (such as the analogy of distance along a football field or computer 

visualizations of elliptical orbits) or conceptual (such as 
mathematical proportions relative to the size of familiar objects such 
as students' school or state).] [Assessment Boundary: Assessment does 
not include Kepler's Laws of orbital motion or the apparent retrograde 
motion of the nlanets as viewed from Earth.l 

B. Earth and the Solar System

6-8.ESSl.B Analyze and interpret data to determine scale properties of Analyze and interpret data to determine scale properties of objects 
objects in the solar system. [Clarification Statement: Examples in the solar system. [Clarification Statement: Emphasis is on the 
of scale properties include the sizes of an object's layers (such as analysis of data from Earth-based instruments, space-based 
crust and atmosphere}, surface features (such as volcanoes), and telescopes, and spacecralt to determine similarities and differences 
orbital radius. Examples of data include statistical information, among solar system objects. Examples of scale properties include 
drawings and photographs, and models.] MS-ESSl-3. the sizes of an object's layers (such as crust and atmosphere), 

surface features (such as volcanoes), and orbital radius. Examples of 
data include statistical information, drawings and photographs, and 
models.] [Assessment Boundary: Assessment does not include 
recalling facts about properties of the planets and other solar system 
bodies.] 

C. The History of Planet Earth

6-8.ESSl.C Construct a scientific explanation based on evidence from rock Construct a scientific explanation based on evidence from rock 
strata for how the geologic time scale is used to organize Earth's strata for how the geologic time scale is used to organize Earth's 4.6-
history. [Clarification Statement: Emphasis is on how analyses MS-ESS1-4. billion-year-old history. [Clarification Statement: Emphasis is on 
of rock formations and the fossils they contain are used to how analyses of rock formations and the fossils they contain are 
establish relative a2es of maior events in Earth's history. used to establish relative a2es of major events in Earth's historv. 
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Examples of Earth's major events could range from being very Examples of Earth's major events could range from being very 
recent (such as the last Ice Age or the earliest fossils of homo recent (such as the last Ice Age or the earliest fossils of homo 
sapiens) to very old (such as the formation of Earth or the sapiens) to very old (such as the formation of Earth or the earliest 
earliest evidence of life). Examples can include the formation of evidence of life). Examples can include the formation of mountain 
mountain chains and ocean basins, the evolution or extinction of chains and ocean basins, the evolution or extinction of particular 
particular living organisms, or significant volcanic eruptions.] living organisms, or significant volcanic eruptions.] [Assessment 

Boundary: Assessment does not include recalling the names of specific 
periods or eoochs and events within them. l 

ESS2 - Earth's Systems 

A. Earth Materials and Systems

6- Develop and use a model to illustrate that energy from the
8.ESS2.A.1 Earth's interior drives convection which cycles Earth's crust 

leading to melting, crystallization, weathering and deformation 
of large rock formations, including generation of ocean sea floor 
at ridges, submergence of ocean sea floor at trenches, mountain Develop a model to describe the cycling of Earth's materials and the 
building and active volcanic chains. [Clarification Statement: flow of energy that drives this process. [Clarification Statement: 
The emphasis is on large-scale cycling resulting from plate Emphasis is on the processes of melting, crystallization, weathering, 
tectonics that includes changes in rock types through erosion, MS-ESS2-1. deformation, and sedimentation, which act together to form 
heat and pressure.] minerals and rocks through the cycling of Eard1's 

materials.] [Assessment Boundary: Assessment does not include the 
identification and namina o{minera/s.1 

6- Construct an explanation based on evidence for how geoscience Construct an explanation based on evidence for how geoscience 
8.ESS2.A.2 processes have changed Earth's surface at varying time and processes have changed Earth's surface at varying time and spatial 

spatial scales. [Clarification Statement: Emphasis is on how scales. [Clarification Statement: Emphasis is on how processes 
processes change Earth's surface at time and spatial scales that change Earth's surface at time and spatial scales that can be large 
can be large (such as slow plate motions or the uplift of large (such as slow plate motions or the uplift of large mountain ranges) 
mountain ranges) or small (such as rapid landslides or

MS-ESSZ-2. 
or small (such as rapid landslides or microscopic geochemical 

microscopic geochemical reactions), and how many geoscience reactions), and how many geoscience processes (such as 
processes (such as earthquakes, volcanoes, and meteor impacts) earthquakes, volcanoes, and meteor impacts) usually behave 
usually behave gradually but are punctuated by catastrophic gradually but are punctuated by catastrophic events. Examples of 
events. Examples of geoscience processes include surface geoscience processes include surface weathering and deposition by 
weathering and deposition by the movements of water, ice, and the movements of water, ice, and wind. Emphasis is on geoscience 
wind. Emphasis is on geoscience processes that shape local processes that shaoe local geographic features, where annropriate.l 
geographic features, where appropriate.]

B. Plate Tectonics and Large-Scale Systems

6-8.ESS2.B Analyze and interpret data on the distribution of fossils and Analyze and interpret data on the distribution of fossils and rocks, 
rocks, continental shapes, and seafloor structures to provide MS-ESS2-3. continental shapes, and sea floor structures to provide evidence of 
evidence of the past plate motions. rc1arification Statement: the past plate motions. fClarification Statement: Examples of data 
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Examples of data include similarities of rock and fossil types on include similarities of rock and fossil types on different continents, 
different continents, the shapes of the continents (including the shapes of the continents (including continental shelves), and the 
continental shelves), and the locations of ocean structures (such locations of ocean structures (such as ridges, fracture zones, and 
as ridges, fracture zones, and trenches).] trenches).] [Assessment Boundary: Paleomagnetic anomalies in 

C. The Role of Water in Earth's Surface Processes

oceanic and continental crust are not assessed.l 

6- Design and develop a model to describe the cycling of water 
8.ESS2.C.1 through Earth's systems driven by energy from the sun and the Develop a model to describe the cycling of water through Earth's 

force of gravity. [Clarification Statement: Emphasis is on the systems driven by energy from the sun and the force of gravity. 

ways water changes its state as it moves through the multiple [Clarification Statement: Emphasis is on the ways water changes its 

pathways of the hydrologic cycle. Examples of models can be MS-ESSZ-4. state as it moves through the multiple pathways of the hydrologic 

conceptual or physical.] cycle. Examples of models can be conceptual or 
physical.] [Assessment Boundary: A quantitative understanding of the 
latent heats of vaporization and fusion is not assessed.] 

6- Research, collect, and analyze data to provide evidence for how Collect data to provide evidence for how the motions and complex 
8.ESS2.C.2 the motions and complex interactions of air masses results in interactions of air masses results in changes in weather conditions. 

changes in weather conditions. [Clarification Statement: [Clarification Statement: Emphasis is on how air masses flow from 
Emphasis is on how air masses flow from regions of high regions of high pressure to low pressure, causing weather (defined 
pressure to low pressure, causing weather (defined by by temperature, pressure, humidity, precipitation, and wind) at a 
temperature, pressure, humidity, precipitation, and wind) at a fixed location to change over time, and how sudden changes in 
fixed location to change over time, and how sudden changes in 

MS-ESSZ-5. 
weather can result when different air masses collide. Emphasis is on 

weather can result when different air masses collide. Emphasis how weather can be predicted within probabilistic ranges. Examples 
is on how weather can be predicted within possible ranges. of data can be provided to students (such as weather maps, 
Examples of data can be provided to students (such as weather diagrams, and visualizations) or obtained through laboratory 
maps, diagrams, and visualizations) or obtained through experiments (such as with condensation).] [Assessment Boundary: 
laboratory experiments (such as with condensation).] Assessment does not include recalling the names of cloud types or 

weather symbols used on weather maps or the reported diagrams 
from weather stations.l 

6- Develop and use a model to describe how unequal heating and 
Develop and use a model to describe how unequal heating and 

8.ESS2.C.3 rotation of the Earth cause patterns of atmospheric and oceanic 
rotation of the Earth cause patterns of atmospheric and oceanic 

circulation that determine regional climates. [Clarification 
circulation that determine regional climates. [Clarification 

Statement: Emphasis is on how patterns vary by latitude, 
Statement: Emphasis is on how patterns vary by latitude, altitude, 

altitude, and geographic land distribution. Emphasis of 
and geographic land distribution. Emphasis of atmospheric 

atmospheric circulation is on the sunlight-driven latitudinal 
circulation is on the sunlight-driven latitudinal banding, the Coriolis 

banding, the Coriolis effect, and resulting prevailing winds; MS-ESSZ-6. 
effect, and resulting prevailing winds; emphasis of ocean circulation 

emphasis of ocean circulation is on the transfer of heat by the 
is on the transfer of heat by the global ocean convection cycle, which 

global ocean convection cycle, which is constrained by the 
is constrained by the Coriolis effect and the outlines of continents. 

Coriolis effect and d1e outlines of continents. Examples of 
Examples of models can be diagrams, maps and globes, or digital 

models can be diagrams, maps and globes, or digital 
representations.] [Assessment Boundary: Assessment does not include 

representations.] 
the dynamics of the Coriolis effect.] 
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D. Weather and Climate

E. Biogeology
a• 

, -

ESS3 - Earth and Human Activity 

A. Natural Resources

6-8.ESS3.A Construct a scientific explanation based on evidence for how the 
uneven distributions of Earth's mineral, energy, and Construct a scientific explanation based on evidence for how the 

groundwater resources are the result of past and current uneven distributions of Earth's mineral, energy, and groundwater 

geoscience processes and human activity. [Clarification resources are the result of past and current geoscience processes. 

Statement: Emphasis is on how these resources are limited and [Clarification Statement: Emphasis is on how these resources are 

typically non-renewable, and how their distributions are limited and typically non-renewable, and how their distributions are 

significantly changing as a result of removal by humans. MS-ESS3-1. 
significantly changing as a result of removal by humans. Examples of 

Examples of uneven distributions of resources as a result of past 
uneven distributions of resources as a result of past processes 

processes include but are not limited to petroleum (locations of 
include but are not limited to petroleum (locations of the burial of 

the burial of organic marine sediments and subsequent geologic 
organic marine sediments and subsequent geologic traps), metal 

traps), metal ores (locations of past volcanic and hydrothermal 
ores (locations of past volcanic and hydrothermal activity associated 

activity associated with subduction zones), and soil (locations of with subduction zones), and soil (locations of active weathering 

active weathering and/or deposition of rock).l 
and/or deposition of rock).) 

B. Natural Hazards

6-8.ESS3.B Analyze and interpret data on natural hazards to forecast future 
catastrophic events and inform the development of technologies 

Analyze and interpret data on natural hazards to forecast future 

to mitigate their effects. [Clarification Statement: Emphasis is on 
catastrophic events and inform the development of technologies to 

how some natural hazards, such as volcanic eruptions and 
mitigate their effects. (Clarification Statement: Emphasis is on how 

severe weather, are preceded by phenomena that allow for 
some natural hazards, such as volcanic eruptions and severe 

reliable predictions, but others, such as eartl1quakes, occur 
weather, are preceded by phenomena that allow for reliable 

suddenly and with no notice, and thus are not yet predictable. 
predictions, but others, such as earthquakes, occur suddenly and 

Examples of natural hazards can be taken from interior 
MS-ESS3-2. 

with no notice, and thus are not yet predictable. Examples of natural 

processes (such as earthquakes and volcanic eruptions), surface 
hazards can be taken from interior processes (such as earthquakes 

processes (such as mass wasting and tsunamis), or severe 
and volcanic eruptions), surface processes (such as mass wasting 

weather events (such as hurricanes, tornadoes, and floods). 
and tsunamis), or severe weather events (such as hurricanes, 

Examples of data can include the locations, magnitudes, and 
tornadoes, and floods). Examples of data can include the locations, 

frequencies of the natural hazards. Examples of technologies can 
magnitudes, and frequencies of the natural hazards. Examples of 

be global (such as satellite systems to monitor hurricanes or 
technologies can be global (such as satellite systems to monitor 

forest fires) or local (such as building basements in tornado-
hurricanes or forest fires) or local (such as building basements in 

orone reinons or reservoirs to mitieate drouehts1.l 
tornado-prone regions or reservoirs to mitigate droughts).) 

C. Human Impacts on Earth's Systems
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6- Analyze data to define the relationship for how increases in Construct an argument supported by evidence for how increases in 
8.ESS3.C.1 human population and per-capita consumption of natural human population and per-capita consumption of natural resources 

resources impact Earth's systems. (Clarification Statement: impact Earth's systems. [Clarification Statement: Examples of 
Examples of data include grade-appropriate databases on evidence include grade-appropriate databases on human 
human populations and the rates of consumption of food and populations and the rates of consumption of food and natural 
natural resources (such as freshwater, mineral, and energy). MS-ESS3-4. resources (such as freshwater, mineral, and energy). Examples of 
Examples of impacts can include changes to the appearance, impacts can include changes to the appearance, composition, and 
composition, and structure of Earth's systems as well as the structure of Earth's systems as well as the rates at which they 
rates at which they change.] change. The consequences of increases in human populations and 

consumption of natural resources are described by science, but 
science does not make the decisions for the actions societv takes.l 

6- Apply scientific principles to design a method for monitoring 
Apply scientific principles to design a method for monitoring and 

8.ESS3.C.2 and minimizing a human impact on the environment. 
[Clarification Statement: Examples of the design process include 

minimizing a human impact on the environment.* [Clarification 

examining human environmental impacts, assessing the kinds of 
Statement: Examples of the design process include examining 

solutions that are feasible, and designing and evaluating 
human environmental impacts, assessing the kinds of solutions that 

solutions that could reduce that impact. Examples of human MS-ESS3-3. 
are feasible, and designing and evaluating solutions that could 

impacts can include water usage (such as the withdrawal of 
reduce that impact. Examples of human impacts can include water 

water from streams and aquifers or the construction of dams 
usage (such as the withdrawal of water from streams and aquifers or 

and levees), land usage (such as urban development, agriculture, 
the construction of dams and levees), land usage (such as urban 

or the removal of wetlands), and pollution (such as of d1e air, 
development, agriculture, or the removal of wetlands), and pollution 

water, or land).l 
(such as ofd1e air, water, or land).] 

D. Global Climate Change

6-8.ESS3.D Analyze evidence of the factors that have caused the change in Ask questions to clarify evidence of the factors that have caused the 

global temperatures over the past century. (Clarification rise in global temperatures over d1e past century. (Clarification 

Statement: Examples of factors include human activities (such as Statement: Examples of factors include lrnman activities (such as 
fossil fuel combustion, cement production, and agricultural fossil fuel combustion, cement production, and agricultural activity) 

activity) and natural processes (such as changes in incoming 
MS-ESS3-5. 

and natural processes (such as changes in incoming solar radiation 
solar radiation or volcanic activity). Examples of evidence can or volcanic activity). Examples of evidence can include tables, 

include tables, graphs, and maps of global and regional graphs, and maps of global and regional temperatures, atmospheric 

temperatures, atmospheric levels of gases such as carbon levels of gases such as carbon dioxide and methane, and the rates of 

dioxide and methane, and the rates of human activities.] human activities. Emphasis is on the major role iliat human 
activities olav in causing the rise in global temoeratures.l 
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ETSI • Engineering Design 
' 

A. Defining and Delimiting Engineering Problems

6-8.ETSl.A Define the criteria and constraints of a design problem with Define the criteria and constraints of a design problem with 
sufficient precision to ensure a successful solution, taking into sufficient precision to ensure a successful solution, taking into 
account relevant scientific principles and potential impacts on MS-ETSl-1. account relevant scientific principles and potential impacts on 
people and the natural environment that may limit possible people and the natural environment that may limit possible 
solutions. solutions. 

B. Developing Possible Solutions

6-8- Evaluate competing design solutions using a systematic process Evaluate competing design solutions using a systematic process to 
ETSl.B.l to determine how well they meet the criteria and constraints of MS-ETSl-2. determine how well they meet the criteria and constraints of the 

the oroblem. problem. 
6-8- Analyze data from tests to determine similarities and differences Analyze data from tests to determine similarities and differences 
ETSl.B.2 among several design solutions to identify the best 

MS-ETS1-3. 
among several design solutions to identify the best characteristics of 

characteristics of each that can be combined into a new solution each that can be combined into a new solution to better meet the 
to better meet the criteria for success. criteria for success. 

6-8- Develop a model to generate data for iterative testing and Develop a model to generate data for iterative testing and 
ETSl.B.3 modification of a proposed object, tool, or process such that an MS-ETS1-4. modification of a proposed object, tool, or process such that an 

ootimal design can be achieved. optimal design can be achieved. 
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1.OA.l

1.OA.2

StandQlrd 

Use addition and subtraction within 20 
to solve word problems involving 
situations of adding to, taking from, 
putting together, taking apart, and 
comparing, with unknowns in all 
positions, e.g., by using objects, 
drawings, and equations with a 
symbol for the unknown number to 
represent the problem. (to IO for IA2) 

Solve word problems that call for 
addition of three whole numbers 
whose sum is less than or equal to 20, 
e.g., by using objects, drawings, and
equations with a symbol for the
unknown number to represent the
problem. (to 10 for IA2)

Previous Grade Level Standards / 
Previous! Tdu ht & Related Standards 
K.OA.1 Represent addition and subtraction

with objects, fingers, mental images, drawings
(no detail), sounds (e.g., claps), acting out
situations, verbal explanations, expressions, or
equations.

K.OA.5 Fluently add and subtract within 5.

K.OA.2 Solve addition and subtraction word
problems, and add and subtract within 10,
e.g., by using objects or drawings to represent
the problem.

Enduring Understandingsi: What do you want students to know in 10 years 

about this topic? What does it look like, in this unit, for students to understand this? 
Grade Level Enduring Understandings What it looks like - in this unit 

The whole numbers are in a particular order that - Students continue to use the counting

represents their magnitude. There are patterns in sequence to help them solve addition and

the way we say and write the numbers. subtraction problems through the use of
strategies including count all, count on, count
uo, and count back.

The same value can be shown in multiple ways. - Students represent various ports of the story
problem using manipulatives, pictures, and/or

1 Copyright: Achievement First. Unless otherwise noted, all of the content in this resource is licensed under a Creative 
Commons Attribution International 4.0 (CC BY) license. 

kimtownsend
Highlight
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Addition and subtraction are related. We can 

use addition to help us solve subtraction 
problems. 

We can use a variety of strategies to represent 
and solve addition and subtraction problems. 
We should be purposeful in the strategies we 
choose. 

The digits of a 2-digit number help us understand 
its value by telling us the number of tens and 
ones. Place value con help us odd, subtract, 

and com ore numbers. 

Objects hove different lengths that we con 
measure and compare with repeating units of 
equal size or indirectly with a third object. 

Shapes hove defining and non-defining 
attributes. They can be composed and 
decom osed into other sha es. 

words. Students may also use strategies of 
decomposing/composing numbers to solve. 
These and other solution strategies, including 
relating addition and subtraction equations to 
represent the same problem (i.e. - a compare 
problem may be represented as x-y=z or as z +y

=x) will come up later in the curriculum, but if 
kids are noticing and experimenting with these 
strategies now. teachers should highlight in the 
discussion portion of the lesson! 

Students may begin to recognize the 
relationship between addition and subtraction 
as they move into the solve step of the story 
problem protocol. Teachers may choose to 
discuss this relationship when working on take 
from result unknown. addend unknown. and 
start or change unknown story problems. 

Two steps of the story problem protocol are 
devoted to this enduring understanding. 
Students represent every story problem they 
hear using manipulatives, pictures. or numbers, 
and they have opportunities to see, compare, 
and critique others' representations in the 
introductions and discussions to story problem 
lessons. Additionally, as students move into 
solving. they use the strategy that makes sense 
to them, and they should regularly have 
opportunities to discuss these strategies with 
partners or whole-group. Teachers should push 
each student to use the most efficient strategy 
that he or she understands and is able to 
execute accuratel 
n/a 

While this unit is not about measuring, the 
concept of comparing objects of different 
lengths may be explored through compare 
difference unknown sto roblems. 
n/a 

In the beginning of this unit, students make significant progress toward fluency with addition and 

subtraction of numbers to l O as they decompose and compose addends and total amounts 

within ten. Through the first 8 lessons, students continue to build on their representation of 

part/part/whole relationships by using number bonds and equations to show the composition and 

decomposition of numbers. Embedded in these lessons is also review of addition and subtraction 

strategies including count all, count on, count back, and using known facts. Students also begin 

to explore the relationship between addition and subtraction by using count up to solve for a 

missing part. 
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The number strings block aligns with this work on part/part/whole relationships and fluency with 

numbers by seeing them as parts, and manipulating them in order to efficiently find the total. It 

will work specifically with using the 5-and- l O structures visually to support fluency with numbers. 

Down the line, this will help students more comfortably apply strategies like make ten and 

compensate to solve problem efficiently. 

Students then move on to tackle story problems. They review story problem types taught in 

Kindergarten (AT-RU, TF-RU, PT/TA-TU, PT/TA-BAU) and also grapple with new problem types (AT-CU, 

AT-SU, TF-CU, TF-SU). The focus of these lessons is on making meaning of the story problems by 

visualizing and representing. Students recognize and relate pictorial and abstract representations, 

including literal 1-to- l pictures, tape diagrams and/or number bonds, and equations. For all of 

these story problem types, students should be able to represent with cubes or another 

manipulative, a l :1 picture, a 1 :1 tape diagram and/or number bond, a numerical tape diagram 

and/or number bond, and an equation. Further, students should be able to relate all of these 

representations to each other, articulating how they all represent the story. 

Students should use their representations to begin to solve using a strategy that makes sense to 

them. While teachers should push for the most efficient strategy to solve, the emphasis of this unit 

is on visualizing and representing, as this must be mastered first; thus, most lessons focus on the 

representation strategies, rather than solution strategies (similar to the middle agenda in the Math 

Stories Block). 

After PT/TA, AT and TF story problems are mastered, students move onto the more difficult 

compare story problems. Students spend several lessons developing an understanding of the 

language of "more," "less," and "fewer" outside the context of story problems. In these lessons, 

they should come to think of "more" as "the same and some more" (for example 2 more than 4 is 

the same as 4 and 2 more), and less or fewer as the same but some less (for example, 2 fewer 

than 4 is the same as 4 but 2 less). Further, how many more or less can be thought of as "How 

many does x have that y doesn't have?" To help with this thinking, teachers should break the 

thought process up. Instead of "How many more?" They should think of it in 2 parts: Which has 

more? How many more? Kids can similarly express their understanding by saying, "X has more. X 

has 2 more." (For an example of students using this language fluently to discuss a compare 

problem, see the first grade math stories video on comparing dog bones.) 

Once the vocabulary of compare problems is familiar, students begin to represent and solve story 

problems concretely and then pictorially. While number bonds and tape diagrams are used 

interchangeably for other story problem types, tape diagrams should be used rather than number 

bonds for compare problems. The 1: 1 tape diagram is especially helpful for compare problems to 

start. Abstract representations of compare scenarios are not introduced in this unit, as we want to 

ensure that students have a strong, concrete understanding of what it means to compare before 

they move into the abstract. 

At the end of the unit, students are able to move fluidly through the story problem protocol and 

represent a number of story problem scenarios with pictures or numbers using tape diagrams, 

number bonds, and equations (with the exception of compare problems). They use these 

representations to solve in a way that makes sense to them. 

Key strategies for representing story problems include: 

Concrete 

Required Cubes or other manipulative 

Pictorial 

l :1 drawing

l: l tape diagram

1: l number bond
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cc 

Cubes or Another Manipulative 

• Students use cubes or another manipulative to reoresent the storv.
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PT/TA-1:U PT/TA-Ull 
Tllwe w.m 3 b<rnQTIO$ or>d 4 c:.-ong"-1 in lhe cowl 1-fow The/& ...,_ .S mis in rh• r;lr:m. Haw mcmy � c-olJ(d 
,ncm cet of rnNf were rt'll!!leP 

I l!Od 5 bOoki. My feOCh8r QQY41 me 
J =v. Now mony books do I hQ"V9 
nowf 

Tf.lllJ 
SQlr/h horl 5 b�\oc= Z 
popp!d. How f'rK1l'iy does rhe ha� 
now, 

C·DU 

:rn�� were 2 Qllf!! and .f J:lo)IJ In l'l'le 
cralf, Huw rTlQl'l)I m<lft1 bo:,"$ -.·..-e
/bo,,t #Jian 1st 

1:1 Drawing 

thel'd bo and how m � col/kl 11'1.,,. beV 

1 lxld J boob, My lec1che< r;,ave mil 
tome m�. foloW I hove� 
b<>Ob. How many boo.Ii:! dld f'l'I}' 
�cher met 

Sorol'l bad .Sb�oru. SOm9

popped. N(N; me has 3. How monv 
ed, 

C•IU 
l1lelB were 2 mo� bO}'I llton gr.I! h 
ltt• cilr;Jn. nr- werw: �. Ho11, 
men � ,,,._ tflereP 

lhoo&orrebooks. Mrteo;/i•r9tJV9 
m1JmQ/lll. N� lh<;,�8 
bOOk!. litM 1'1)01'1)' boots di'd I hvve 
lofter!,. 

r,.sv 
Sarah hod some bol.'ban.t 2 
poppea. Now she lie!! 3 
bc,1oo f 

• Students use a drawing (literal or abstract) to represent the story. Quantities are
re resented one-to-one rather than numerical! .

!!! 
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PTJTA-«11 PT/TA-eAU 
Tllw-& vr<-m 3 bQTJQTJ� ond 4 orang� In Jt,., bowl How Th"1-o! wure � l:itls /!l Ill• drm. 1-k,'W mcmy CO)'> oo�fi:f 
manv ™'>CC! ol 111,.!Y were "1!!ref 

006 OOJO 
1cato,ro<, ,:;-,-:,�', 

AHU 

I hod 5 tx;.ok. My teacller gave-me 
� m,;rn. f-/0,N rr..:11'1)' boob r;/o J l:qve 
,iCINff 

cccc0 COD ?
'r-06 5\J" al\ 

TF•RU 
$CJ1trh hod.S bm'°"= :2 
pop� How mdlY/does me l'lo� 
now, 

coo�\ 
1 � 
le.f..t-

C•D1.1 
T/lt!l'e we,e 2 Ql'rll ona' 4 boys In rtie 
crGra, Hew f'T'IQQY m<:te bo'.,$ 'N{;I& 
/Qiti-., I.hem ��I 

�bbc}o 

fh�re ,bo a.d Mw mi:rrw a.1-i!s cov.k:1 ltl11r" bef/ 

? 

� 
? 

AT-CU 

I llad $ boob. My f9g,;tier gave me 
mm,, m<;t,19, New I ha� Q 

tlocb. Jio,v many l:>o:i.1:1 did r'llY 
recctie_,.rntw1mef 

Jl� � ,  ,. 

�:)00 
\"I �? 

TF-CU 
$or.::1f) bad$ bofoont. S¢mc 
popped. No-,1 rfie hos 3 ffoi.,· many 
,,,.,,,,pad, 

�s= h� 
oc 
1 

... :,-.. J I 

c.eu

lhele wele 2 mere ooys 1110/I gt.Ii In 
tn,.. ,;� Thffl! wm, 2 gl\U, How 
monvr.,w,;w,m, h'l�e, 

�9? boo oo?

AT-$U 
I had 1,;irr9 bool,;s, My te«ller .pg,,e 
me 1m�. NO'N 1�8 
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1:1 Tape Diagram or Number Bond 
• Students use a tape diagram or number bond to represent the parts and whole in the

story; quantities are represented one-to-one rather than numerically.
• For compare problems, students should represent with tape diagrams only, not with

number bonds.
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Tape Diagram or Number Bond 
• Students represent the parts and whole in a problem numerically in a tape diagram or

number bond.
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• Students use a situation or solution equation to represent the story. (The examples
provided are situation equations, since the solution equations ore unlikely to come up at
this point in the year.)

• Note: students may use a box, line, or question mark to represent the unknown in the

equation. Students may also experiment with a letter connected to the unknown, but this
should not be ushed.
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Key: strategies for solving sto!}:'. 12roblems include: 

Concrete Pictorial 

Required Since this unit focuses primarily on representation of story prob 
required. Students should choose the most efficient strateqy t, 

Recommended Count all with Count all 
Intervention/Extension manipulatives Count on 

Count on Count up 
Count up Count back 

Count back Make ten with 2 addends 

Count all {addition) 
• Concrete: represent both addends with cubes; count all of the cubes together .
• Pictorial: represent both addends with a picture; count all of the pictures together .

Count all {subtraction) 
• Concrete: represent the total with cubes; take away the subtrahend; count the remaining

cubes
• Pictorial: represent the total with a picture; cross out the subtrahend; count the pictures

that have not been crossed out.
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Count on 

• Concrete: represent each addend with cubes; start with one set of cubes as a total (i.e. -
4) and count on the other( ... 5, 6, 7) OR only represent one of the addends with cubes
and count on from the first addend using the cubes to keep track as you count on

• Pictorial: Represent each addend with pictures; start with one set of pictures as a total (i.e.

- 4) and count on the other( ... 5, 6, 7) OR represent one addend as a number and draw

pictures to count on the other addend
• Abstract: say one addend and use fingers to count on the other (or on a number line)

BOTH BELOW
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Count up (addition and subtraction - for subtraction, students think of the subtraction sentence as 

a missing addend) 
• Concrete: represent the addend with cubes, count up as you add more cubes to make

the total.
• Pictorial: represent the addend with picture or number, count up as you draw more

pictures to make the total.
• Abstract: say the addend and use fingers (or a number line) to count up to the total; count

the number of fingers (or hops on the number line) it took to get to the total BOTH BELOW.

l 

-© 
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Count back 

• Concrete: start with total number of cubes; count backward as each cube is removed.
• Pictorial: start with the total represented as a picture; count backward as pictures are

crossed out.
• Abstract: say the total, use fingers {or a number line) to count backward (can be to count

backward the number of times specified by the subtrahend: 19-4 would be 19 ... 18, 17, 16,
15, putting up 4 fingers, or count backward to the known subtrahend: 19-16 would be 19 ...
18, 17, 16, putting up 3 fingers and then count the fingers to find the difference). BOTH
BELOW:
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Make Ten to Add (with 3 Addends} 

• Abstract: bond 2 addends that make 10, count on the remaining addend.



AF Math - Grade l - Common Core Unit 3 - 2017-

Make Ten to Add (with 2 Addends) 
• Pictorial: draw pictures to represent each addend, box oft l 0 and count on the remaining.
• Abstract: decompose one addend into two numbers, one of which can be combined

with the other addend to make 10 (for 9+3, 3 could be decomposed into 1+2 because

9+ 1=10 or, alternatively, 9 could be decomposed into 7 and 2 because 7+3=10); make ten
and then count on the remaining addend.

q+3=--

000000000 00(.) 

q+o=
/\ \ 
2+1-+3 

Make Ten to Subtract 

q+3=_ 

@._00000000 obo 
10 

9-to:: -

A.\ 
2+1..-3 

,, 
10 

• Abstract: decompose the subtrahend into two numbers , one of which can be taken from

the total to make ten fin 12-3, 3 is decomposed into 2+ l so that the equation is thought of
as 12-2-1; 12-2= 10, and you are left with one more to subtract); then subtract the other
number from ten.

iz-3 = D 
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.!, /\ t

Tr--2---- l 
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• Abstract: you just know the math fact
Linking: 

Looking ahead to the remainder of first grade, students will begin adding and subtracting larger 

numbers within 20 {for which fluency within 1 O will be helpful). They will continue to use the 
strategies for addition and subtraction that they have developed in this unit to solve addition and 
subtraction problems more efficiently and to begin to explore other strategies. Students will 
continue to work on story problems following the story problem protocol for the remainder of the 
year in the math stories block. The story problem types that they are exposed to in this unit will 

continue throughout the year with larger numbers, and by the end of the year, students will have 
mastered all story problem types within twenty except start-unknown, compare-bigger unknown

fewer, and compare-smaller unknown- more. 

In the rest of elementary school, students will continue to work with story problems following the 

protocol taught and practiced in this unit. In second grade, students will master the start 
unknown, compare-bigger unknown-fewer, and compare-smaller unknown- more problem types 
that they were exposed to in this unit. and they will begin to solve two-step story problems. They 
will continue to expand their bank of representation and solution strategies. 

In upper elementary, students continue to work with story problems, now including multiplication 
and division in third grade and multi-step with all four operations in fourth. While the language of 

the protocol changes slightly in the upper grades, the steps of visualizing, representing and 

retelling, and solving taught in first grade and introduced in kindergarten continue throughout 
elementary school. 

Learning Progression: 

( 

Addition and Subtraction 
- - -

Pi:ppertles,or A & s 

Stan'dard 
Algorithm 

K I 1 I l I 3 I 4 

GRADES iv 

Target curricular aim: Students represent story problems within 10 and use their representations 

to solve. 
Building Blocks: Students recognize and represent part/part/whole relationships within 10; 
students represent AT-RU, TF-RU, PT/TA-TU, AT-CU, AT-SU, TF-CU, TF-SU, and PT/TA-BAU story 

problems using pictures, TD/NB, and equations, and use their representations to solve; students 
concretely and pictorially represent compare story problems and use their representation to 

solve. 
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1. Students recognize and represent part/part/whole
relationships within 10 .

•••••• 

2. Students represent AT-RU, TF-RU, PT/TA-TU, AT-CU,
AT-SU, TF-CU, TF-SU, and PT/TA-BAU story problems
using pictures, TD/NB, and equations and use their
representations to solve .

••••• 

3. Students concretely and pictorially
represent compare story problems and use
their representation to solve .

•••••• 

• 

Standards for Mathematical Practicesv : When and how will you intentionally 

provide students with opportunities to practice in this unit ... 
l2 Make sense of problems and Students need to make sense of the story problem by visualizing
persevere in solving them and representing the story using manipulatives, pictures, and/or

numbers. {Early on, students may also act out stories as part of 
the visualization and representation steps.) They then use their 
representation to retell and choose a solution strategy and 
solve. Finally, they finish the story by retelling including the 
solution, once again making meaning of the story. 

2 Reason abstractly and Students may represent the story problem with pictures or 
quantitatively numbers. Some students will begin to represent the story with 

situation equations. 

3 Construct viable arguments Students explain their representations and solutions and tie both 
and critique the reasoning of back to the story. They should engage in conversations with 
others one another about how different representations can show the 

same story, and they should be able to recognize when a 
representation does not match the story and explain why it 
does not. Similarly, they should explain their solution strategy 
and critique the solution strateaies of others. 

2 Balded SMP are the Focal SMP for the unit identified in the Scope and Sequence. 
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4 Model with mathematics Students represent addition and subtraction situations with 
number sentences and/or picture equations. 

5 Use appropriate tools Students use representation and solution strategies that make 
strategically sense to them. For many students in this unit, this will mean 

using connecting cubes or pictures. 

6 Attend to precision Students give clear and precise explanations of their 
representations and solutions. Students also must be precise in 
their solving strategy. 

7 Look for and make use of 
structures 
8 Look for and express regularity 
in repeated reasoning 

Skills and Procedural Knowledgevi: What do you want students to be able to 

do comfortably, accurately, and with flexibility? 
Prerequisite skills: 

• Fluently add and subtract within 5
• Represent addition and subtraction with objects, pictures, and equations
• Represent and solve AT-RU, TF-RU, PT/TA-TU and BAU story problems

In this unit: 
• Fluently add and subtract within l 0.
• Name and follow the steps of the Story Problem Protocol.
• Visualize a story problem that is read to them or that they read to themselves (AT-RU, AT

CU, AT-SU, TF-RU, TF-CU, TF-SU, PT/TA-RU, P T/TA-BAU, C-DU, C-BU, C-SU).
• Represent the story with objects, pictures, or numbers. Explain their representation with

reference to the story, and use their representations to retell the story problem (AT-RU, AT
CU, AT-SU, TF-RU, TF-CU, TF-SU, PT/TA-RU, PT/TA-BAU, C-DU, C-BU, C-SU).

• Solve the story problem using a strategy that makes sense to them (AT-RU, AT-CU, AT-SU, TF
RU, TF-CU, TF-SU, PT/TA-RU, PT/TA-BAU, C-DU, C-BU, C-SU).

Working towards: 
• Solvin sto

Students don't know 
how to translate the 
story problem into a 
representation with 
objects, pictures, or 
numbers. 

- Reread problem; say, "listen carefully; make your mind movie." (May
narrate what you see, particularly if story problem type is newer.)

-Ask, "What happened in the story? How could you show that?"
-If students are working with numbers, ask them to draw a picture; if
working with pictures, ask them to show what is happening with objects
(back up on the CPA continuum).

-May want to act out story problem before representing, particularly
with struggling students or with story problem types that are newer to
students.



Representation is 
incomplete or does 
not match the story. 

Students skip steps in 

the protocol. 

Students miscount 
when calculating the 
answer to the story 
problem. 

Both Addend 
Unknown Story 
Problems 

Compare story 
problems - meaning 
of more/fewer 
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- If necessary, model of the action of the story problem.

-Remind students to point to their representation as they retell. Ask,

"Does that match the story?"
-Prompt to touch the part of your representation that shows ...

-Ask, "What do we do ofter we ... make a mind

movie/represent /retell/solve?"

-Ask, "can you show me how you figured that out?"
-Model (or show examples of) carefully counting each object by

touching or touching and moving objects/pictures when counting. Ask,
"What did you notice? Why do you think we found different answers?"

If students find only one solution, ask them "what if there were [2, 3, 4) 

reds? How many greens would there be then?" 
If students forget to decrease one addend as the other addend 

increases, ask them how many there are all together and tell them to 
check their total. 

If students are not organizing their work in a meaningful way, go back 
to using manipulatives. Ask them what they notice they have to do 

each time in order to maintain the total. 
If students are unsure whether or not to include O as an addend, ask 

them to reread & retell the story and ask questions to guide them to 
understand the context: 

o In stories where there must be "some" of each, say, "So in your
retell, you told me that there are some red and some blue. So
we have to have some red and some blue. If I have some red

and zero blue, do I have some of each?"
o In stories where there a zero addend fits the context, ask, "So

you told me that there are 2 vases and I have put all of the

flowers into the vases. If I have l O flowers in one vase and
zero in the other, do all 10 flowers have a vase?"

This is a K standard so kids who have had K Common Core Instruction 

should already be proficient in this. 

-Encourage students to think of more as "the same as and some more"

and fewer as "the same as but some fewer/less" (so 2 more than 5 is 5
and 2 more and 2 fewer than 5 is 5 but 2 fewer/less).

-Define the question of "how many more/fewer" as how many does x
have that y doesn't

-Break the thinking into 2 parts. (For example, the story problem says
Mary has 3 more than Claire, ask: Who has more? How many more?
Students should say, "Mary has more. She has 3 more," instead of
"Mary has 3 more.") Students should then represent the problems in

steps, first showing that Mary has more and then showing that she has 3
more.

Unit Vocabulary viii

• Visualize - a picture in your brain of what is happening in the story
• Represent - showing what happened in the story with manipulatives, pictures, or numbers
• Retell - to tell the sto a ain, usin the re resentation to uide ou and endin with "we
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need to figure out. .. " 
• Finish the story- retell the story including the solution
• Tape Diagram - a visual model that uses rectangles to show the parts of a ratio.
• Number Bond - a visual model that shows the relationships between a number and the

parts that combine to make it.
• Equation - a number sentence that shows two values that are equal (usinQ the == sign).

Unit Three: Story Problems 1 

2 

3 

4 

5 

6 

Number Bonds: Concrete 

Given a set of objects, SWBAT represent the whole and parts using a number bond. 
• Introduction: Intro Number Bond Game.
• Workshop: Scholars will represent sets of objects using number bonds.
• Discussion: Analyze class data to determine if you need to follow the misconception

rotocol, strafe share, or extension problem.
Roll and Record Addition Number Bonds 

Given 2 addends, SWBAT find the total and represent the whole and parts using a number 
bond. 
SWBA T use a number bond to write an addition equation. 

• Introduction: Introduce Roll and Record.
• Workshop: Students play Roll and Record and record with number bonds and

equations.
• Discussion: Analyze class data to determine if you need to follow the misconception

rotocol, strate share, or extension roblem.
Investigations: 5 in a Row 

SWBAT find the total of two numbers by using a strategy that makes sense (count all, count 
on, just know). 
SW BAT represent part-part-whole relationships by using a number bond. 

• Introduction: Introduce 5 in a Row game.
• Workshop: Students play 5 in a Row game (draw two cards, find the total, represent

with a number bond and equation).
• Discussion: Analyze class data to determine if you need to follow the misconception

rotocol, strafe share, or extension roblem.
Roll and Record Subtraction 

SW BAT find the difference between two numbers by using a strategy that makes sense 
(pictures, count back, count up, use a known fact). 

• Introduction: Intro Roll and Record Subtraction game.
• Workshop: Students play Roll and Record Subtraction (roll 2 dot cubes, subtract

smaller amount from the larger amount, record).
• Discussion: Analyze class data to determine if you need to follow the misconception

rotocol, strafe share, or extension roblem.
Parts and Wholes; Relating Operations 

SWBAT represent addition and subtraction scenarios with number bonds. 
SWBA T use a number bond to generate addition and subtraction equations. 

• Introduction: Introduce Draw and Record.
• Workshop: Students play Draw and Record (draw two cards, find the total or

difference, represent with a number bond and equation).
• Discussion: Analyze class data to determine if you need to follow the misconception

rotocol, strafe share, or extension roblem.
Heads and Tails 
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SWBA T find combinations of ten and represent with a number bond and equation by using a 
strategy that makes sense to them. 

• Introduction: Intro Heads and Tails Game .
• Workshop: Students play Heads and Tails Game (get 10 coins in a cup, pour the

coins out. how many on heads and tails, record using a number bond and
equation).

• Discussion: Analyze class data to determine if you need to follow the misconception
protocol, strateav share, or extension problem.

7 Mystery Number 

Given a part and a whole, SWBAT represent with a number bond and addition equation 
and solve for the unknown by counting up. 

• Introduction: Introduce Mystery Number Game .
• Workshop: Students play Mystery Number Game (draw a part and a whole; solve for

missing part)
• Discussion: Analyze class data to determine if you need to follow the misconception

protocol, strateav share, or extension problem.
8 Mystery Number 

Given a part and a whole, SW BAT represent with a subtraction equation and solve for the 
unknown by counting up or back (emphasis on count up). 

• Introduction: Introduce Mystery Number Game .
• Workshop: Students play Mystery Number Game (draw a part and a whole; solve for

missing part)
• Discussion: Analyze class data to determine if you need to follow the misconception

protocol, strateav share, or extension problem.
9 Dot Addition 

Given a total, SWBAT determine two parts that make that total by using a strategy that 
makes sense to them (count all, count on, use a known fact). 

• Introduction: Intro Dot Addition Game .
• Workshop: Students play Dot Addition Game (Pick a total card, which parts make

that whole?, represent using a number bond and equation).
• Discussion: Analyze class data to determine if you need to follow the misconception

protocol, strategy share, or extension problem.

10 Rekenrek Bracelets 

SWBAT determine all combinations of numbers to make ten by using a rekenrek bracelet. 
SWBAT represent a part/part/whole relationship by using a tape diagram. 

• Introduction: Intro rekenrek bracelets .
• Workshop: Students make rekenrek bracelets (get 10 beads, move one bead at a

time to find all of the possible ways to decompose 10, record using a tape diagram).
• Discussion: Analyze class data to determine if you need to follow the misconception

protocol, strateav share, or extension problem.
11 AT-RU, PT-TU Story Problems 

SWBAT solve story problems (AT-RU, PT-TU with 2 and 3 addends) by visualizing and 
representing in a way that makes sense to them. 

• Introduction: Story problem protocol. AT-RU with 3 addends. Middle agenda with
focus on representing the problem f 1-to- l picture, number bond, tape diagram,
equation).

• Workshop: Students independently solve AT-RU. PT-RU story problems .
• Discussion: Analyze class data to determine if you need to follow the misconception

protocol, strateQy share, or extension problem.
12 AT-CU Story Problems 

SWBAT solve storv problems /AT-CUI bv visualizina and representina in a wav that makes 
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sense to them. 
• Introduction: Story problem protocol. AT-CU. Early agenda including act it out .

• 

Representations include a l -to- l picture, tape diagram, number bond, equation.
Workshop: Students independently solve AT-CU story problems and review AT-RU, PT-
RU problems.

• Discussion: Analyze class data to determine if you need to follow the misconception
protocol, strateav share, or extension problem.

13 AT-SU Story Problems 

SWBAT solve story problems (AT-SU) by visualizing and representing in a way that makes 
sense to them. 

• Introduction: Story problem protocol. AT-SU. Early agenda including act it out .

• 

Representations include a l-to- l picture, tape diagram, number bond, equation.
Workshop: Students independently solve AT-SU story problems and review AT-CU, AT-
RU, PT-RU problems.

• Discussion: Analyze class data to determine if you need to follow the misconception
protocol, strateav shore, or extension problem.

14 TF-SU, TF-CU Story Problems 

SWBAT solve story problems (TF-SU, TF-CU) by visualizing and representing in a way that 
makes sense to them. 

• Introduction: Story problem protocol. TF-CU. Early agenda including act it out .

• 

Representations include a l-to- l picture, tape diagram, number bond, equation.
Workshop: Students independently solve TF-CU, TF-SU story problems and review AT-
RU, PT-RU, AT-CU, AT-SU, TF-RU problems.

• Discussion: Analyze class data to determine if you need to follow the misconception
protocol, strateQv shore, or extension problem.

15 PT/TA-TU Story Problems 

SW BAT solve story problems (PT /TA-RU) by visualizing and representing in a way that makes 
sense to them. 

• Introduction: Story problem protocol. PT/TA-RU. Early agenda including act it out .
Representations include a l-to-1 picture, tape diagram, number bond, equation.

• Workshop: Students independently solve PT/TA-RU story problems and review AT-RU,
PT-RU, AT-CU, AT-SU, TF-RU, TF-CU, TF-SU problems.

• Discussion: Analyze class data to determine if you need to follow the misconception
protocol, strateav share, or extension problem.

16 Peas and Carrots (PT/TA-BAU Story Problems- concrete) 

SWBAT solve BAU story problems by using cubes to represent and solve. 
• Introduction: Intro Peas and Carrots story problem. PT/TA-BAU. Early agenda

including act it out. Represent with cubes.
• Workshop: Students independently solve PT/TA-BAU story problems with concrete

manipulatives.
• Discussion: Analyze class data to determine if you need to follow the misconception

protocol, strateav share, or extension problem.
17 Peas and Carrots (PT/TA-BAU Story Problems- pictorial) 

SW BAT solve BAU story problems by using pictures to represent and solve. 
• Introduction: Review Peas and Carrots story problem from the previous day. PT/TA-

BAU. Discuss pictorial representations.
• Workshop: Students independently solve PT/TA-BAU story problems with pictures .
• Discussion: Analyze class data to determine if you need to follow the misconception

protocol, strateQV share, or extension problem.

18 Peas and Carrots (PT/TA-BAU Story Problems- equation) 

SWBAT solve BAU story problems by using an equation to represent and solve. 
• Introduction: Review Peas and Carrots storv problem from the previous days. PT/TA-
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BAU. Discuss abstract representations (equations). 
• Workshop: Students independently solve PT/TA-BAU story problems with equations .
• Discussion: Analyze class data to determine if you need to follow the misconception

protocol, strategy share, or extension problem.
19 TC - Comparing Cube Towers 

SWBAT compare quantities by using cubes to represent. 
• Introduction: Intro Comparing Cube Towers Game .
• Workshop: Students play Comparing Cube Towers Game (Partner l picks a card

and builds a tower, Partner 2 picks a card and builds a tower, who has more? How
many more? Who has less? How many less?)

• Discussion: Analyze class data to determine if you need to follow the misconception
protocol, strategy share, or extension problem.

20 TC - Comparing Cube Towers 

SWBA T compare quantities by using cubes to represent. 
• Introduction: Intro Comparing Cube Towers Game-Remix .
• Workshop: Students play Comparing Cube Towers Game (Pick a card- card tells

how many each partner has, build towers, who has more? How many more? Who
has less? How many less?)

• Discussion: Analyze class data to determine if you need to follow the misconception
protocol, strategy share, or extension problem.

21 Variation of Contexts for Learning: Capture Five 

SWBAT compare two quantities and determine what is needed to make them equivalent by 
subtracting on their fingers, counting on, using known facts. 

• Introduction: Intro Capture Five .
• Workshop: Students play Capture Five (Partner l picks a card, Partner 2 picks a card,

Partners determine who has more and who has less, i.e. "I have 8 and you have 3, I
have 5 more," Partners each record (i.e. "I have 5 more" or "I have 5 less").

• Discussion: Analyze class data to determine if you need to follow the misconception
protocol, strategy share, or extension problem.

22 Contexts for Learning: Capture Five ( day 2) 

SWBAT compare two quantities and determine what is needed to make them equivalent by 
subtracting on their fingers, counting on, using known facts. 

• Introduction: Intro Capture Five - addressing any gaps from the previous day as
needed - with the addition of recording using the tape diagram.

• Workshop: Students play Capture Five as they did in the previous day's lesson .
Today, students record using a tape diagram.

• Discussion: Analyze class data to determine if you need to follow the misconception
protocol, strate_g_y_ share, or extension problem.

23 Compare DU (concrete) 

SWBAT solve compare story problems {C-DU) by using cubes to represent. 
• Introduction: Story problem protocol. C-DU. Early agenda. Represent with cubes .
• Workshop: Students independently solve C-DU problems using cubes to represent.
• Discussion: Analyze class data to determine if you need to follow the misconception

protocol, strategy share, or extension problem.
24 Compare DU (pictorial) 

SWBAT solve compare story problems (C-DU) by using pictures to represent. 
• Introduction: Story problem protocol. C-DU. Middle agenda. Represent with

pictures.
• Workshop: Students independently solve C-DU problems using pictures to represent .
• Discussion: Analyze class data to determine if you need to follow the misconception

protocol, strate__gy_ share, or extension problem.



�'"'"'"'"' '"" AF Math - Grade I - Common Core Unit 3 - 2017-

2018 

25 Compare BU/SU (concrete) 

SWBAT solve compare story problems (C-BU/SU) by using cubes to represent. 
• Introduction: Story problem protocol. C-BU/SU. Early agenda. Represent with

cubes.
• Workshop: Students independently solve C-BU/SU problems using cubes to

represent.
• Discussion: Analyze class data to determine if you need to follow the misconception

protocol. strategy share, or extension problem.

26 Compare BU/SU (pictorial) 

SWBAT solve compare story problems (C-BU/SU) by using pictures to represent. 
• Introduction: Story problem protocol. C-BU/SU. Early agenda. Represent with

pictures.
• Workshop: Students independently solve C-BU/SU problems using pictures to

represent.
• Discussion: Analyze class data to determine if you need to follow the misconception

protocol, strategy share, or extension problem.

27 TC - Extension problems (may be used as mixed practice of problem types instead if data 

calls for it) 

Exemplars: Recycling, Bean Plans, Cans of Paint, Books/Books/Books 

28 Unit Assessment 
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Assessments: Pre and Post Unit Assessmentsx 

Note: 
• The end of unit assessment is 11 story problem questions long. Schools may

choose to either give the whole assessment or choose fewer questions based

on time of year and student stamina.

Pre-Assessment: 
• Questions 1, 3, & 5

o All 3 are K story problem types

o Schools that give math stories assessments may already have data on

these 3 story problem types.
• Questions 6 & 8

o These story problem types may have been introduced in the math

stories blocks.

o Schools that give math stories assessments may already have data on

these 2 story problem types.
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Story Problems 1 - Unit Assessment 

Scholar: ___________ _ Date:. __________ _ 

Standard Questions LMH I 

1.0A.1 Use addition and subtraction within 20 to solve word problems 1-L

involving situations of adding to, taking from, putting together, taking 2-L 5-L

apart, and comparing, with unknowns in all positions, e.g., by using 3-L 6-H

objects, drawings, and equations with a symbol for the unknown 4-H

number to represent the problem. 5-L 2.09 
/11 

6-H

L-AT-RU, TF-RU, PT/TA-TU, AU, and BAU 7-H

M/H - Compare, AT-CU, TF-CU (these are rated H given the time of the 8-H

year; some of these types may be rated M later in the year) 9-H

10-L

12 -H

1.0A.2 Solve word problems that call for addition of three whole 11 -M 

numbers whose sum is less than or equal to 20, e.g., by using objects, lM 
/1 drawings, and equations with a symbol for the unknown number to 

represent the problem. 2.0 

L-small numbers 

M - larger numbers, identify equation 

Total 2.05 /12 

Name Date 
--------

1. Maya had 3 books. Sean had 5 books. How many books did they have in all?

% 
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2. Mr. Alese has 6 ties. 2 are red and the rest are blue. How many blue ties does he

have?

3. Javien had 10 cookies. He ate 6 of them. How many cookies does he have now?
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4. Ms. Cassidy read 5 books. Mrs. Ochs read 7 books. How many more books did Mrs.

Ochs read than Ms. Cassidy?

5. 4 kids were swimming in the pool. 3 more kids hopped in. How many kids are in the

pool now?
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6. There were 5 boys at Jake's party. Some more came after basketball practice.

Then there were 9. How many boys came to Jake's party after basketball practice?
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7. Mr. Hogan has 7 clown suits. Mr. Woodarek has 5 fewer clown suits than Mr. Hogan.

How many clown suits does Mr. Woodarek have?

8. Mrs. Lee had 9 stickers. She gave some to her students. Now, she has 3 stickers.

How many stickers did she give to her students?
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9. Shana has 3 hats. Johnny has 4 more hats than Shana. How many hats does Johnny

have?

10. There were 6 apples on the table. Some were green and some were red. How many

of each could there be?
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11. Which equation could you use to represent the problem:

My teacher gave me 3 star stickers, 5 heart stickers, and 2 smiley face stickers.

How many stickers do I have all together?

0 3+2+ =5 

0 5+3+1 

0 3+5+2= 

0 +3+5=2

12. Jason had some books in his backpack. He got 4 more from the library. Now he

has 9 books. How many books did he have in his backpack to start?

Which of the following does NOT represent the story? 
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Evaluatin Student Learnin Outcomes 

Name Dote ___ _ 

1. Maya had 3 books. Sean hod 5 books. How mal1'f b<llloons di they have in all?
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3. J o.vien had 10 cookies, He o.te 6 of them. How many cookies does he have now?
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5. 4 kids were swimmit,g in the pool. 3 more kids hopped in. How mony kids Cl'e in the
pool now?
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6. There were 5 boys at Jake's party. Some more came after basketball practice.
Then there were 9. How many boys aime to Jake's party after basketball practice?
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How many clown suits does W d 

has 5 fewer clown suits than Mr, u.v.... 
r, oo arek have? 

'..,,,... ..

' ' '

? (§)' 
·-·--··----_J, J: COVA+•ed q> ·r�1 6 -rt)

oocx'y\i ���@) q. r s5frl¾l with. s ard 

3 te�J �\¾:'.. OJJ.X1Y ? I ,� Vy My ��J'.,, Ct� 

J: crosst� otJ\ Uf\'tl \ X cou01·<2tl ··+O q. :r�· f<.rr

'i1'1Q re, 1/U:,fe. 3 l&l-, ·1� Up (p ,(\f'llQ
f'5, 

cour\1Qtl. lrow 1\1\0f\ 'I I. ) 
CJ 

crosseJ, 



!I. Shana has 3 hat$. Johnny has 4 more hats than Sh<IOO. How many hats does Johnny 

have? 

10, There were 6 apples on the table. Some were green and some were red. How many 

of each could there be� 
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II. Which equation c,iuld you use to represent the J>l'j)biem:

My 1C4<:her gave me 3 star $tickers, 5 heart stid<ers, and 2 smlle.y face stl�rs.
How l!ICl\y fliGkert do I haYe all together?
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12. Jason had some books In his backpack. He got 4 more from the library. Now he
has 9 books. How many books did he have in his backpack to start?

Which of the following does NOT represent the story? 
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Assessment by Story Problem Type 

1 2 3 4 5 6 7 8 9 10 11 

Type PT/TA-TU PT/TA-AU TF- C- AT-RU AT-CU C-SU TF-CU C-BU PT/TA-BAU Multi-
DU RU addend 

Parent Letter (to distribute at the beginning of the unit): 
Dear families, 

We are so excited to start our next math unit on Story Problems! During this unit, your child will tackle new types of 
story problems. The Common Core r' Grade standards that scholars will be working on are below. 

12 

AT-SU 



Common Core 1" Grade Standards 
1.0A.1 Use addition and subtraction within 20 to solve word 1.0A.2 Solve word problems that call for addition of three 
problems involving situations of adding to

1 
taking from, whole numbers whose sum is less than or equal to 201 e.g,1 by 

putting together1 taking apart, and comparing, with unknowns using objects, drawings, and equations with a symbol for the 

in all positions, e.g.1 by using objects, drawings, and equations unknown number to represent the problem /to 10 by the end 
w·1th a symbol for the unknown number to represent the of this unit). 

problem (to 10 by the end of this unit). 

The best way for you to support your child is by giving them story problems and asking them to follow the protocol to 

solve them, A description of the story problem protocol and an example of each problem type from the unit is below. 

Story Problem Protocol Description 
Visualize -Say to your child, 11Make a mind movie/

-Read the story problem twice.
Represent -Say to your child, 11Represent the story."

-Your child should use pictures or math diagrams to show what is happenlng in the story. 

Retell -Say to your child, 11Use your picture to retell the story/1 

-Your child should retell what happened in the story (i.e. 11First..., Next ... 1 We need to figure

out../).

Solve -Say to your child1 11Okay, now solve it/

-Your child should use a strategy to figure out the answer.

Finish the Story -Say to your child, 11Now finish the story." 
-Your child should retell the whole story with the answer in it (i.e. 11First ... 1 Next ... , Last ... 11). 

Story Problem Type Example Problem 

Add to- Result Unknown l had 4 books. My teacher gave me 3 more books. How many books do I have now?

Put together- Total Unknown I had 4 non-fiction books and 3 fiction books. How many books do I have? 

Put together/Take Apart- I had S books. Some were fiction and some were non-fiction. How many could be fiction and how 

Both Addends Unknown many could be non-fiction? Show all of the combinations. 

Add to- Change Unknown I had 4 books. My teacher gave me some more books. Now I have 7 books. How many books did 
my teacher give me? 

Add to- Start Unknown I had some books. My teacher gave me 3 more books. Now I have 7 books. How many books did 
I start with? 

Take from- Result Unknown I had 8 balloons. 3 balloons popped. How many balloons do I have now? 

Take from- Change Unknown I had 8 balloons. Some balloons popped. Now I have 5 balloons, How many balloons popped? 

Take from- Start Unknown I had some balloons. 3 balloons popped. Now I have 5 balloons. How many balloons did I start 
with? 

Com pare- Difference There were 6 girls and 8 boys in class. How many more boys were there than boys? 

Unknown 

Compare-BU There were 2 more boys than girls in class. There were 6 girls. How many boys were there? 

Compare-SU There were 2 fewer girls than boys in class. There were8 boys. How many girls were there? 

We will assess your child's progress toward mastering the standard throughout the unit and all scholars will take 

a unit assessment in about 6 weeks. Please let us know if you have any questions! Thank you for your support I 

The First Grade Teachers 
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Aligned Taskxi 

httos://www.illustrativemathematics.org/illustrations/l 60 
I .OA At the Park 

Alignments to Co□tent Standards 

3 Author and Source Unknown. Achievement First does not own the copyright in "Parent Letter" and claims no copyright in this 

material. The material is being used exclusively for non-profit educational purposes under fair use principles in U.S. Copyright 

laws. The user should make the judgment about whether this material may be used under fair use/ fair dealing permissions in the 

user's country. 



• Alignment: I.QA.A. I
Tags
• This task is not ye/ tagged.

a. There were 7 children al the park. TI1en 4 more showed up. How many children were at the park all together? 
b. There were 7 children at the park. Some more showed up. ll1en there were 11 children in all. How many more children came?
c. There were some children at the park. Four more children showed up. Then there were 11 children al the park. How many children were al the

park to start with?

Commentruy

This task includes three diffurent problem types using the "Add To" context with a discrete quantity; see " LOA The Pet Snake" for an "Add To"

problem with a continuous quantity. Table I in the glossary of the CCSSM offers a succinct overview of all addition and subtraction problem types.

Although students should experience and practice with all three problem types, they would not necessarily be introduced at the same time. Please see 

the K, Counting and Cardinalitv: K-5, Operations and Algebraic ThinkingProgressions Document for in-depth information about issues related to 

students' learning of these kinds of problems. 

While students are expected to add and subtract fluently within 10 in first grade (1.0A.6), they are not expected to add and subtract fluently within 20 

tmtil second grade (2.0A.2). 

Solutions 

Solution: Classifications included 

Students may use objects, pictures, or equations to represent their solutions. TI1e solutions show equations wid1 a question mark representing the 

unknown value, but od1er symbols are often used. For example, 4 +? = 11 might also be written 

4 + = 11 or 4 + 0 = 11. 

a . Total Unknown: There were 11 children in all.

Possible equation: 7+4=?

b. Addend Unknown: 4 more children came.

Possible equation: 7+? =11

c. Start Unknown: ll1ere were 7 children in the park to start with.

Possible equation:? +4=11
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l .OA Maria's Marbles
Alignments to Content Standards

• Alignment: LOA.A. I
Tags
• This task is 1101 yet tagged.

a. Ali had 9 marbles. Maria had 5 marbles. How many more marbles did Ali have than Maria?
Ali had 9 marbles. Maria had 5 marbles. How many tewer marbles did Maria have than Ali?

b. Ali had 4 more marbles than Maria. Maria had 5 marbles. How many marbles did Ali have?
Maria had 4 fewer marbles than Ali. Maria had 5 marbles. How many marbles did Ali have?

c. Ali had 4 more marbles than Maria. Ali had 9 marbles. How many marbles did Maria have?
Maria had 4 fewer marbles than Ali. Ali had 9 marbles. How many marbles did Maria have?

Commentruy 

This task includes problem types that represent the Compare contexts for addition and subtraction (see Table I in the glossary of the CCSSM for all 
all addition and subtraction problem types). There are three types of comparison problems - those with an unknown difference and two known 
numbers; those with a knovm difference and a bigger w1known number; and those with a known difference and smaller unknown number. Each of 
these problem types can be solved using addition or subtraction, although the language in specific problems tends to favor one approach over anotJ1er. 

Please see the K. Counting and Cardinalitv: K-5. Operations and Algebraic Thinking Progressions Document for in-depth information about issues 
related to students' learning of these kinds of problems. 
Students benefit from encountering one problem type limited to small numbers and to develop strategies for that type of problem before encountering 
mixed sets of problems and largeroW11bers that distract the student from the problem itself. Over time they will be able to distinguish between types 
of problems in mixed sets and apply the appropriate strategy to solve each. 

Solutions 

Solution: Classifications included 
This solution is written in teacher language. Students may use objects. pictures, or equations to represent their solutions. While students are expected 
to add and subtract fluently within 10 at grade I (I.OA.6). they are not expected to add and subtract fluently within 20 until second grade; see 
2.OA.2. The solutions show equations with a question mark representing lhe unknown value, but other symbols are often used. For example, 4 +? =
9 might also be written 4 + __ = 9 or 4 + D = 9.

a. Difference Unknown:
Ali had 4 more marbles than Maria. (or)
Maria bad 4 fewer than t11an Ali.
Possible equations: 5 + ? = 9; 9 - 5 =?

b. Bigger Unknown: Ali had 9 marbles.
Possible equations: 5 + 4 = ?; ? - 4 = 5

c. Smaller Unkoown: Maria had 5 marbles.
Possible equations: ? + 4 = 9; 9 - 4 = ?

https://www.illustrativemathematics.org/illustrations/163 
1.0A Sharing Markersxiii 

Alignments to Content Standards 
• Alignment: LOA.A. I



Tags 
• This task is 1101 yet tagged.

a. Char had 10 markers. She gave 3 to a friend. How many did she have lefl9

b. Char had IO markers. She gave some to a friend. Now she has 7 left. How many markers did she give to her friend?
c. Char had some markers. She gave 3 to a friend. Then she had 7 left. How many markers did she have to start with?

Commentary 

These tasks types represent the Take From contexts for addition and subtraction (see Table I in the glossary of the CCSSM for all all addition and 
subrraction problem types). This task includes the three different problem types using U1e Take From context: result unknown, change unknown, and 
start tmk.nown. Students need experience and practice with all llrree types. 

Result unknown problems (a) and cbange unknown problems (b) are both fairly easy for most students, since they can be acted out directly. Start 
unknown problems (c) are the most difficult of the three for most cllildren because they involve thinking about a situation in reverse ("undoing" the 
action in a situation). Guessing an initial amount then trying it out to see if it works is another possible strategy. 

Please see the K, Counting and Cardinalitv: K-5, Operations and Algebraic Thinking Progressions Document for in-depth infonnation about issues 
related to students' learning ofll1ese kinds of problems. 
The solutions below are written in teacher language. Students may use objects, pictures, or equations to represent their solutions. While students are 
expect to add and subtract fluently within 10 at grade I (1.OA.6), l11ey are not expected to add and subtract fluently within 20 until second grade; see 
2.0A.2. 

The solutions show equations with a question mark representing the unknown value, but other symbols are often used. For example, I 0-? = 7 might 
also be written IO - = IO or IO - D = 7. 

Solutions 

Solution: Classifications included 
a . Result Unknown: Char had 7 markers left.

Possible equation: I 0-3 =?

b. Change Unknown: Char gave 3 markers to her friend.
Possible equation: IO - ? = 7

c. Start Unknown: Char had IO markers to start with.
Possible equation: ? - 3 = 7

https://www.illustrativemathematics.org/illustrations/l 94
I .OA Finding a Chai.J-�iv
Alignments to Content Standards

• Alignment: LOA.A. I
Tags
• This task is not yet tagged.

a. There are 8 children and 6 chairs. A child sits in each chair. How many children won't have a cbair?



b. There are 8 children and some chairs. A child sits in each chair. 2 children don't have a chair. How many chairs are there?

c. There are some children and 6 chairs. A child sits in each chair. 2 children don't have a chair. How many children are there?

d. There are 8 children and IO chairs. A child sits in each chair. How many empty chairs are there?

e. There are 8 children and some chairs. A child sits in each chair. Two chairs are empty. How many chairs are there?

f. There are some children and IO chairs. A child sits in each cbair. Two chairs are empty. How many children arc there?

a. 

b. 

c. 

d. 

e. 

f. 

Commentary 

These tasks types represe111 Compare contexts for addition and subtraction (see Table I in the glossary of the CCSSM for all addition and subtraction 

problem types). 

These problems explicitly describe one-to-one correspondences without using comparison language. Such problems are easier for students to solve 

than problems that use comparison language such as "How many more?" or "How many fewer." Please see the K, Counting and Cardinality· K-5. 

Operations and Algebraic ThinkingProgressions Document for in-depth information about issues related to students' learning of these kinds of 

problems. 

Solutions 

Solution: Answers 

2 children will not have a chair. 

There are 6 chairs. 

There are 8 children. 

111ere are 2 empty chairs. 

111ere are IO chairs. 

There are 8 ch.ii dren. 



https://www.illustrativemathematics.org/illustrations/195 
.OA Boys and Girls, Variation 2xv

Alignments to Content Standards 

• Alignment: I.OA.A. I
Tags
• This rask is nor ye/ tagged

9 c/11/dren were 111 the class. How 11iany boys 011d ho111 many girls c:011/d /,ave been in rhe class? 

Solve the problem. Write an equation. Draw a picture and use it to explain your answer. 

Comrnenta1y 

This task represents the Put Together/Take Apan with both addends unknown context for addition and subtraction (see Table I in the glossary of the 
CCSSM for all addition and subtraction problem types). Once a student finds one correct answer, he/she can be encouraged to find another. Ask the 

student to use objects, p ictures, or equations lo represent each answer. 

Please see the K, Counting and Cardinalitv; K-5. Operations and Ale:ebraic ll1inking Progressions Document for in-depth information about issues 

related to studems' learning ofthe.se kinds of problems. 

Solutions 

Solution: Answers 

Listing the possible pairings of boys and girls in a systematic way might help the student show that s/he has found all of the possible pairings. 

There are 10 possible solutions. Students can select a number between O and 9 to represent the number of boys (or girls) and then find the number of 

girls (or boys, resp). 

Possible equatio11s: 

• 9=0+9

• 9=1+8

• 9=2+7

• 9=3+6

• 9=4+5

• 9=5+4

• 9=6+3

• 9=7+2

• 9=8+1

• 9=9+0

Note that students may write the total on either side of the equation.

httos://www.illustrativemathematics.org/illustrations/2
1.0A School Suppliesxvi 

Alignments to Content Standards



• Al ignn1ent: LOA.A. I

Tags

• This /ask is no/ _yel lagged.

Pia takes some money to the store to buy school supplies. She buys some paper for $3 and a pen for $2. Aller she buys these supplies, she has $7 left. 

How much money did Pia bring to the store? 

Commentruy 

Ibis task could be used for either instructional or assessment purposes, depending on where students are in their understanding of addition and how 

the teacher supports them. The solution shown is very terse; students' solution strategies are likely to be much more varied. 

Solutions 

Solution: Tape diagram 

Students who are familiar with tape diagrams might use them to solve the problem by first drawing a picture: 

[J:J _ _,A..___ -..,,.- J 
2 3 7 

and then reasoning, "If she spent $2 + $3 dollars and had $7 left over, then she bad $2+$3+$7=$12 to start." 

There are many more strategies that students might use. 

Solution: Using Addition with Objects 

Students could use objects to add 

2+3=5 5+7=12 

Students who have mastered fluent addition for numbers up to 12 could also add these two quantities in their bead. 



https://www.illustrativemathematics.org/illustrations/1650 
l .OA Link-Cube Additionxvii

Alignments to Content Standards 

• Alignment: I.QA.A. I
Tags

• This task is no/ ye/ lagged.

1\IJATERJALS 

• Link-cubes or snap-cubes (2 colors for each student or pair of students)
• A die
• Pa er and encil

ACTIONS

a. Roll the die.

b. Using a single color, snap together the same number of cubes as is shown on the die.

c. Roll the die again.

d. Using the other color, snap together tJ1e same number of cubes as is shown on the die.

e. Snap the two groups of cubes together.

f. Write an addition equation that uses the number of each color of cube and the total number of cubes.

g. Write as many addition and subtraction equations as possible using the same three numbers.

Commentary 

The purpose of this task is for students to identify and represent related addition and subtraction equations with objects and equations. While there are 

eight possible equations for every pair of numbers rolled that are different, students do not need to write all eight equations every time. A task that 

explicitly asks students to write all eigbt equations is I.QA Fact Families with Pictures. A good follow-up to this task is I.QA Fact Families. 

This task would work well as a station if there is an adult to help explain the steps that students should follow. Alternatively, the teacher can show 

students what to do and then have them work individually or in pairs. The teacher may want to use different colored dice to correspond to the 

different colored link- or snap-cubes. 

The advantage of using link- or snap-cubes is that they can help students understand length; see cluster I.MD.A. 

Solutions 

Solution: I 

Suppose the first number rolled is a 4 and the second number rolled is a 5. Then the cubes might look like this: 



Then one equation cottld be 4+5=9. Flipping the linked cubes around so the red ones are on the left and the green ones are on the right makes it easy 

to see another equation: 

5+4=9 

The other equations are: 

9=4+5 

9=5+4 

9-4=5

9-5=4

5=9-4 

4=9-5 

xviii 

Appendix: Teacher Background Knowledge 

from the OA Progression><lx: 



Slud<'ilt$ txtMd llw,lt wori< ln thr•• m.,j<,r and lnt"1'ftl41ed wa,p. 
bo;: 

• Ropre5enlin9 and so\Y!ng • n,,w type ol problem ,uuotion
(Compart):

• Ropre5entl119 •nd :wiving tho subtwes lo«-•« � ln all
tine 11Jpes;

• Wng Lewl 2 aod LeYitl 3 methods to e>1end addition and
wbtrll<tlon problfffl :wlw,g be!IO"d 10, to probl•m• w\thln 20,
In pertlcul4r, tho 0A p,o<Jrt5slon ln Grode 1 dtals with addu,g
two slnglo-dlgit odd,,nd$, and rtl•tod subtl'l!<ti"'1$.'

R,presenttng one! solving • new t� ol problem sltual\on (Com
P"(t) In a Compare situation. two quantltlt5 ar• compa,ed to find 
'How tnffiJ -·· 0, 'How many loss:•KCC!,KCCI Ono reason Coo,. 
p.,re problems ott more &dvan<ed than the otlw,r two mbjOr l',jpes 
lS that In Co�re problem1. one ol th<! quoot1«•• (tfW! dlfferenee) 
Is not prese<1t In the S<tuatlon phyS<caUy, and must be conc:tptu
alized and constnKted In a r,presentatlon, b<J 5"w.ing tho 'o>tra' 
that when added to the smeUtr unknown makts tho total tQtJlll to 
ttw, blgg,r unl<nowil o, b<J R� this quat1tlty ,niboddi!d ,.;thln tho 
blggor u"""°""1. 

Th<, 14,iguogo ol compar\son, l$ also difficult For .,..mp1e, 'l\Jlt• 
h .. th, .. more epp(eo than Lucy' tell, boch that Julie h .. more ap-
p(eo and that the oulerfflCt l$ thrH. Many students 'htar' th• 
p.vt cl the HnltnCt about who has mon, IM do not lnttlall\i hear 
lfW! i"irt 11bou1 how many more; they need txpt<len<:• hearing and 
$11\fU\9 • �parate �ntenc• lo; t4dl o/ the two i"irl$ ln order to 
comprt'/w,nd and "'Y the oo.-senteooo fo<m. Anoth.>r lang""9" ;.. 
sue l$ that the comperlng sentfflce might be statod In either of two 
related ways. uslllg "more' o, 'loss,' Studonts need constderable 
•-'tn(• with •1 ... • to dillerentlat• lt from 'mo,••: somo children 
tl'i;,k that 'loss' m••n$ 'more." Ftna1l11, as well u tho b0$!e 'How 
lllal'I\I morenm· quest\on lo;m, Iha e�rtng untenet ir4<Jht take 
•• aatw, �!;;Ing •nd CO</nt�ctual form {e,g:, 'fl<>w many more
•Plllts dou Lucy nud to havt as many •• Julia?') or ml�t bo
stattd ln a static and factual wav as a q11Hlion abO<lt how many
things aro unmatched ( e.g., ·w tl1er• ere 8 trud<s and 5 driver,, t>ow
ll1MIJ ttud<s do not have a drtV!l<T� Extenslw �ence ,.;1h a
"'""Y cl conto"1$ l$ needed to masttr � llnglllsrte and situa
tional e�«ts. ¼tchlng ,.;th ol,jtct$ •nd with dl'Ol'M9$, and
labeling Heh q<,Mtlty (t.g. J or JuU• and LO< LUC!J) IJi helpU. Later
In Grad<! 1. • tape diagram c•n be UMd. The$e e<lmpll(lng d�•ID$
can continllt to be used for multi-digit numbers, fractions. dtcimals,
and v•rlablt5, thu$ <onneeting und<>rstond<ng> of those llOOlbtf. ln
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coml)4ring sltu.1ll0n$ with wch $l!U&tl0n$ lor slnghHliglt numbers. 
The l.!ibels i:4n �t mote detalled ln l.oter grades. 

Somt textbooks represent all Compare p,-obtems wlth a sub• 
t:rllctlon equation, but ttlat ls not how many students thlnk ol tilt 
subtypes, Students rtpttstnt Comf),!lrt $lllllltlons In dltterent ways, 
clttn as an u,;i<nov,,\ add.!!1d problem {$ee Table 1� II textbooks and 
teachers model represenlatl0<1$ ol or solution methods for Compare 
p,-oblems, � should rellffl the var\ablllt\j students show. In all 
math•matlC<K problem solvlng, ....tlat matters Is the •�p(anatlon a 
ltudtnt gll'tS to relatt a representatlon to a cootext, and not tlwJ 
rep,-H4!1'11atlon sep.1rattd lrom Its context. 

RtprtMntln,g and solving the subtlJl)K lor aU unknowns In all 
tht'ff l\jpeS In Grade 1. students �ve problems ol au twelve sub
t\111'1$ (s;ee Table 2) lndudlng both !,,ngua,ge var\Mts ol Coml)¥t 
p,-obltms. loit!ally, the numbffl ln SIKh p,-oblems ant $11l<lll tciough 
that students can make math dra"""gs showing all the objtm In 
order to solYe the probltni. Students thtn reprtMnt p,-oblems with 
llqllllllons. tailed situation eqootlons. F Of fl)(.'!Mplt, a flitU<ltlOO IM!U<I• 
lion for a Take From problem \'o\lh Result Unknown might read 
14-8 .. Q

Put Together(Take Apart p,oblems with Addend Unknown afford
students tht opportunity to Mt ll0btr11ctlon as tht oPl)()Sltt ol ad
dition In a different wa� than as revtnlng the actlon, namtly as 
finding an ll1known addend. ,.a..◄ The meaning ol subt:ractiOfl as an 
unknown-addend addition problem 1$ O!i(' ol the essential under
standings; students will need in middle sdio<ll in order to extend 
arithmetic to ntgatlve flllional numbers. 

Studtnts next gain expelitOOI with the more dlf!icult and more 
'algebraic." problem subtypes in \!lhlch a sltuatlon equation dots not 
lmmedlattly lead to the aaswer. For txample, a student analtplng a 
Tllke From problem with Change Unknowll might wrlte the situation 
equation 1◄ - □ = 8. Thi$ equ;,tlon does not lmme«h,t"y lead 
to the answer. To mab p,ogrns, !ht studtot can write a rtlated 
f<!Uallon called a solution equation-In this case, either 8 + CJ m 14 
or U - 8 ,. 0 Thtse eqtJIIIOM both lead to the answer b<J LMl 2 
or LeYtl 3 $1rategles (SH distussl.Ott In tht next -iiOfl). 

Student$ thu$ begin dtM!oplng e,, algtl>raic ptr$pectlve many 
years before they !Mil 1M formal algtl>raic $0Jmbol$ and ffl'lthods. 
T� rt&d to understand tht problem situation, represent !ht situ• 
atton and Its quantltatlw rtlatlonshlps with tlq)(esllons and eqia• 
!Ions, and then monlpulate that l'f P,Hentatlon lf ne<tsS<'ll'y. U$!ng 
properties ol operations and/Of l"lllatlonshlps be- operations. 
linking equations to concrete mater\41$. drawi� and other rep• 
l't$tntallons of problem situations affctds deep and nexlble under• 
standings o/ tl>tse building blocks o/ elgtll,'a. L&amlng where the 
total 1$ in addition equations (alorie on OM Side of the equal flign) 
and in subtraction tql.ll!tlons (to the left of the mlnlls sign) helps stu-



dt<11S ffl<M I-om a situation tquatlon to a rtlattd solution tquatlon, 
S.Clk/st the language and conceptual <lfflldnds «e hlgh. somt 

studen!S ill Grade 1 rna11 not master the rnO!t dllf!cult $lllltype1 
o( word problems. wch 4$ Compare problom$ thet u,se t.,nguage 
oppos4te l<J the operation �equ(red for solv\ng (se• the unshaded 
subtypes and variants ln Table 2). Some students may ..tso stlll hal'I! 
dlfflcull� wtth the cooctplual de,nands o( S<an Unknown problffllS, 
Crade 1 children should hlM! an opponu,ttv l<l solvt and dlSCl.1$$ 
such probttm$. but pro�Cltn<tJ on grade lewl tnts 11,(th these most 
difficult subtypes $hould watt U01tll Grade 2 along w!th the O(her 
txttnSloos ol problem S<>lv\ng. 

Using Lewi 2 and Lewi 3 �rattgiff to extend •ddltlon •nd sub
lnlcilon probl..,, solving beyond 1 O, to probltms within 20 A$ 
Grade 1 students are extending the range of problem !\JP<'$ an<I 
sublypes they tan S<>lve, they are also exten<llng the range of num
bt<s ll'lf\j <ieal w,tt,l.OM and the sopl,lstlcatloo ol the m.thods tM\j
w, to odd and wbtract wtthill this l6rgtr range.t.OAl,t.OAe 

The advance lr0ttt LIM\ 1 mtthods to l.lM;l 2 methods can be 
dear\11 fft!M ln the (Orte>! of sltulllion$ 'Mlh u,1knc,wn addt<1d$.1 

The,;e are the !iltullttons that <an be represented by an odditlon 
tqUatlon v,{th one unl<nown addend, e.g.. 9 +□ a 13. Students cen 
solve some unknown addend problems by trtal and error or b<J laiow
lng the rtlevant decomposition ol the total But a Level 2 count1119 
on l()Wlion lr,y0lws Sffing the 9 u pMt or 13. and Lndersi..n<l119 
that counttr,g the 9 thing$ can be 'liken u don,' lf we begin the 
count from 9: th<ls th<! student may 511\1, 

'Nlllllne, ten, ele-.-en, twelve, thirteen.' 
I 2 3 4 

Students kHP track of how ln<ll'l\l ll'lf\j counttd on (here. 41 'Mth 
Angers. �tal lmagH. ot ph\/sklll actl- such 11$ head bob$. Elon
gating the lit$t counting word ('Niiilln•-'l 1$ nqturill and Indicates 
that the 1tud011t dlller011tlttc-, betwNn the first addend ilOd the 
counts for the second addencl. Counting on enables students to add 
and S<Jbtta<:t wily within 20 bf<:ause lhl\l do not haw to use fin. 
gers to show toi..ts or MOrt that, 10 which ls dUIICIJlL Studen!S might 
111.!o u,se the commutatl'/0 pniptrty to shorten task$, by counting on 
ftom tht la,ger addtnd even ll lt Is $81:0nd (e.g, for 4 + 9, counting 
on froni 9 !nstead ol' lrom 4). 

Counting on should bt sttn as a thinking strategy. not a rote 
mtlhod. It tn.ol11tt setlng tht flt.st addtnd as tmbeddfd In the toi.-1, 
and It ln>«YH a con�tual lnttrpl;l� between c0U'1t!ng and the 
cardlnellt\l In the ft1'1!1 addend (sh(ftlng from the cardinal meMllng or 
the lltSt addend to the counting meaning), Ftnally. lhi!rt ls a level of 
abstractlon lnvol\<td In countil1g on, because .students are counttng 
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Iha words rather than objects. Number WO(cfs h;,w becom. objects 
to students-

Counting on can be used to add (find a total) or S<J!Wact {ftM an 
unknoY.,i addend). To an OOSeM!f watching tht studtn� adding and 
subtracting look tht samt. l'lllttJi:er thf problem Is g + 4 or 13 - 9, 
� w!ll hf&!' thf Studtl't say Iha $Mlt thing: 'Nlllllne, ten. e\Mll, 
twelw, tnitittl'' w!th four h<tad bob< or foor finger; unfolding, Th� 
dllftrtncts art In what Is btlng monlt(l(td to I.now when to stop, 
and what gll,fl tfut aMw.r. 

Stod+nts ln many countrlos learn counting lotward methods of 
subiracilng, lncluclng coontlng on. Counting on for subtraction Is 
easier than counting down. Abo, unlike coontlng down, counttng on 
rtu'!lotcts that wbtractlon Is 11n unkn°"'1Wlddeod probltm. Lt.irn
lng to tt-.nk ol and solY11 subtractions as �n addend probl
makts sublra(tlon os eo:sy os addlHon {or tven tb$1er), n11d it empha
lllzes the relationship betwee11 .addition and subtoolon. The talclng 
away mea11ing of subtraction can bt ernphasiud wltNn cowt\ng on 
by showing tile total and then taking awa� the objects that are at 
thf btgl.nninlJ. In • drawing this taking away can be shOW11 with a 
hon:0111al line $f1Jment suggesting a minus Sign. So one can think 
of the 9 + □ = 13 sil�tton os 'I took bWIMJ 9. I now h.ave 10, 11. 
12, 13 (stop when I hear 13i so 4 art lelt because I counted on 
4 from 9 to gtt to 13.' Taking away objtcts at the e11d suggests 
counting dow!i, ,w,lch ts more difficult than counting on, Stiov,;.ng 
13 dtcompM� ln groops of flw as In tht utustratlon to thf right 
al$o $Uppo<U Sl\ldents Helng how to UH the l....et. 3 make-a-ten 
nwlhod; 9 nteds I more to make 10 and thert = 3 more In 13, $0 

4 from 9 to 13. 
Lf'ffl 3 mediods lrM>lw dtcomposlng an .addend aod composing 

ll with the other addend to form an �l•6l•nt but tMltr problem, 
Thi$ rtlles on propertlts of operations. ,1),1,.) Students do oot ntcts• 
sarlly haw to justify the<f rapr=ntatlOM or solutlon using prop• 
em.,;, but they can begin to learn to rtcogni:z<, th= properties in 
action lllld discuss thelr use art...,. sol1N1g, 

Thfrt art a variety ol methods to d,� to on easier prob
lem. Tlle$e draw on addition ol thrH whole oombffi.1.tl'.2 A known 
addltton qr $<.lbtraci\ort can b<! used to solw a rtlat� addition or 
subtraction by dKomposlng one addend ond c""'l)OSlng lt wlth the 
other addend. For txllmpw, a $1udent can thenge 8+6 to the "'5ier 
10 + 4 by dtcomposlng 6 = 2 + 4 and composing the Z with the 8 
to ma� 10t 8 +6., 8 +2+4 = 10+4 .. 14, 

This method Clln ollso be llffll to subtract by flndlng an unkoown 
addend: 14-S .. o so s+o = 1-1.so 14 • S+2+4 • 8+6. that 1$ 
14 - 8 = G. Students can think a, for adding aboYI! (Slopping whtl' 
they reach U� or they can tNnk of takit1g 8 from 10. le.wing 2 with 
the 4, whldi makes 6. One can also dKompou with resptct to ten: 
13- 4 = 13- 3 - I = 10- 1 ,. 9, but this can be mort difficult lhAn
the lo!ward method1.

These makt-o•ttn methods• haw three prenqui.sltes r114chlng 
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back to Kin<:le<gartet1: 

•· knowing the p.,rtner lhot ""''"" 10 for •ny number (K.OA.4
S<lts the stage for this),

b- knowing ell de<:ompositlons for any numb« below 10 (K.OA.3
S<lts the stage for this), •nd

c knowing oil t...i OIMTl� as 10 + n (e.g, 12 = 10 + 2, 15 = 
10 + 6', S<le K.NBT,1 and 1.NBT.2b), 

The 111<1k1H-let1 methods are mort difficult ln English than In East 
Asian languages ln which teen numbe.-. are spol:en as IM IM on,,, 
ltn two. IM lhrH, tic. In pllrt!C1Jl.or, l)rtfequl$ltt C ls harder ln Er1-
gllsh be<:aUMi or me ltrogut.lrltlff and rM1'$<!l! ln the t"" nuiroer 
words.' 

MOll>er Lt'it'l 3 method that WOf1<s for certaln numbers ls a dou
blos ;l;l or ±2 rnelhcd: 6+1 • 6+(Hl) = (6+6)+1 • 12+ I " 13. 
Tots. methods <Jo not connect with place va(oo tht way ll!llke•a-ttn 
memods do. 

The Add To and Take From Start lWcnown Situations are P¥· 
ucwrly <hollengmg with th<> Larger nu,nbers •wdents eti(oonter In 
er.dt 1. The situation equation □ + 6 = 15 or □ -6 � 9 (an b. 
rtwritttn to pro;idt • solution, Students mlght use tho commut•tlw 
property ol •dd!tlon to d1•"9(1 Cl + 6 • 15 to 6 + □ " 16, then 
count on or U$I! Lev.t 3 method• to compose 4 (to make ten} pill$ 5 
(ollff ln the 15} to ftnd 9. Studet11S mlght n>verse the action in the 
Siruat\on reprtS<1nted by □-6 • 9 so that it becom .. 9+6 = O Or 
tl\ey Might � their kl'IOIMedge that the total is the first numbtt ln 
• �Ion equation eod the last number ln an addltlon equation
to rtwrite the Situation equatlon acs • solution equation: □- G • 9
be<:Offlff9+6•Qor6+ij•O

Th• difficulty l.w.l$ In Compare probltm$ dUltt from those ln Pot 
Together/Take Apart an<:! Add To an<:! Take From problems, Difficul
ties o,1so L'om the �• issues mentioned before and ospe(lally 
from me Ol)pOSlte Language variants where the comparing sentOll(i, 
suggests an op1>roUQf1 opposite to that Meded for th<t solutloo. • 

As students progre,,s to LIWI 2 an<:! t.-1 3 nlethods. they no 
lo� -d reprosent.,ll00$ that $how fach qu.,n«ty es a grt>\lp of 
objed$. Students now mcm on to dlagrams that ust numbffl and 
<how reu,tionshipo belween these numbers These can be e,m,nslons 
of drowlngs �d• erller that dld show •adl quantity es • group 
ol objects. Add To/Tak• From Situations at this point can continue 
to be reprH<>ntt!d boJ equations. Pot Together/Take Ap,ort Situations 
can be repr-ed h'J the exii,nple drawings !lliown In the �rgln 
Coml)d(• sltuatlons can be reprosented with t.,� dlbgrams shOW!ng 
lht compared quantities {011<! Mrnill•r and on• l•rgtr} Md !ht di.Her· 
enct, 0thtt dLagrams showing two nurni,.rs a,d the unknown can 
al!o b• used. Sudl diagrams are • major s1ep b:ward be<::4ust the 
same d!a9rarns can repn!Sent the •dding and s,,,btractlng sl!uatlons 

for aU of the lclnds ol numbers students encounier ln later grades 
{multi-digit whole numbers fractions, dtctmals, variablff), Students 
can al!o contlnue to represent any sltuat!011 with a :sl.tuatlon tqu&
tlon and conne<t sudl tquat!Ol'IS to dlllgrarns. MP1 Sudl connection$ 
coo help swdents to solve the more dlf!\cult problem sltlJ!lllon sub
types by understanding where the totals and addends are ln the 
equatlon aod rewriting the equation as l!ffded, 
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from First Steps: 

,...-
l KEY UNDERSTANDING 1

Adding and subtracting numbers are useful
when we:

• change a quantity by adding more or
taking some away

• think of a quantity as combined of parts

• equalise or compare two quantities.

ThJs Key Understanding is ebout the meaning of the addition and 
subtraction operations and when to use them, rather than how to 
carr)' out calculations. Stttdents should learn t0 recognise a wide 
range of problem types w which addition and subtraction apply. 
These should include ch�ngc situations (add rnmc or take some 
away), combine situations, and compare and equalise situations. 
Examples of each of these prriblem types are provided In the 
Background Notes on page 87. Students should be helped to see 
how these types of problems can all be thought ol ln terms of 
pan-part-whole, and can be solved using the same operations. 

Students will gain full command of some problem types earlier than 
others. However, this does not mean that they shottld only deal 
with one type at n time. A wide range of addition and subtraction 
problems should be posed from the early school years, although the 
numbers involved may be quite small to begin with. Initiall1•, 
students should solve problems by acling them om, modellir1g them 
with materials and diagrams, and imagining them in their 'mind's 
eye·. Students who have achieved Level I can do this for sell• 
generated or orally presented stories involving small, easily 
visualised numbers. 

Many studcms have always come to school recognising and naming 
numbers, even if they do not fully understand them, Nowadays 
thC\' will often meet the opera1!on symbols simply by playing with 
calculators. They should be provided with a calculator !rom the 
earliest prlmary years and encouraged to explore its /unctions. 
When they do so, they ,..,ill want to name various operation keys. 
Rather than meeting the concepts and attaching the symbols to the 
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concepts later, they arc more likely to meet the symbols and, over 
time, develop and enrich the meanings they attach to them. 

The goal ls for students to build connections between dramatic, 
physicaL diagrammatic and verbal forms of problems and the 
symbolic representations of them. Students who have achieved 
Level 2 represent problems involving whole numbers in a variety of 
ways, They can link various problem situations to the addition and 
subtraction operations and tl:te symbols. They link the various 
addition situations to the pan-pan-whole notion, so they 
understand why the addition symbol works in each case, Similarly, 
they link various subtraction situations to pan-pan-whole and to 
the subtraction symbol. They write su.ltable number sentences. 

At Level ), students deal with all the problem types in contexts 
involving large whole numbers. At level 4, they also do this 1n 
situations where there are no obvious verbal cues to suggest which 
operation is required, where intuition about the size of the answer 
rnay not help choose an operation, and where measured quantities 
including dec!rnals and fractions are Involved. 

KEY UNDERSTANDING 2 

Partitioning numbers into part-part-whole 
helps us relate addition and subtraction 
and understand their properties. 

/ 

A quantity, while belng thought of as a whole, can also be thought 
of as composed of parts. That is: 

7 4 

11 

7 + 4 • 11 and 4 + 7 • 11 
11 - 4 • 1 iU1d 11 - 7 • 4 

The part-part-whole relationship shows how addition nnd 
subtrn.ct!on are related, whh subtraction being the Inverse of 
addition. If the whole quantity ls unknown, addition is required. 
If one of the other quantities ls unknown, subtractlon ts required. 
This enables students to see why a problem that they think or as 
about adding, but-with one of the addends unknown, could be 
solved by subtrnrting or vlce-vemi. {See Key Undermmdtng 7, 
page 66.' and Background Nows. page 9 J.) Linking the joining 
and separating oJ the parts that make the wholl! to a v,uiety of 
situations also helps .studcnrn to sec why subtraction <:an be used 
to solve a 1ake�away problem and also a cornparis(H'l problem. 
Understanding part•pan-whole relationships to represent .1. problem 
ln dHferenl wnys, so they can choose the most helpful. 

The part�part-1wvhole relalionship is also the key to students seeing 
-why addition is comrnura.tlve and why subtraction is not. The
commutativity of addition is of obvious practical use in cak-ulating,
bnt knowing that, and understanding why, addition is commuuitlvc
and subtrtiction Is not, helps students represent word problems with
appropriate addition and subtraction sentences.

Srudents who have achieved Level l of the outcom.c can solve 
simple addition and subtraction problems for whole numbers, 
mostly by modolling strategies (see Key Undemanding l, page 12, 
and Background Notes, page 89). Hov,•ever, lhey may not link 
addition to subcractlon or lhc types of subtraction to each other. 



At Leve l 2 they link the types of addition (from Key Understanding 1) 
10 I.he part-part-whole idea and so understand why the addition 
symbol works ln each case. 

Similarly, they llnk subtraction types 10 the part-pan-whole idea 
and to the subtraction symbol. With the aid of diagrams. they can 
use pan-part-whole relationships 10 link addition to subtraction and 
so, given 16 + 0 = 34, they could work out a related subtraction 
and so find the 'hidden number' on their calculator. 

At Level 3, students use the Inverse relationship between addition 
and subtraction routinely for large whole numbers. e.g. they readily 
say that U 35 + 65 = 100, then 100 - 65 must bt 35, although they 
may still rely on imagining il in diagrams. Al Level 4 this relationship 
has been generalised so that students can use the inverse relationship 
in an abstrad way for any numbers including decimals and fraoions. 
Students at Level 5 can use the relationship 10 solve more abstrao 
'algebraic' problems such as: half my number. add one. is 43, what 
is my number? 
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�ppendix G - The Leadership School Surver, of Assessments 

Assess men I Grades Sclttlion/Dcvelopment Purpose Design and Format flow Teathers Can Use Data 

Missouri Asscssme111 3-8 English Language As Slated in R.S.Mo 160.5 I 8, the Summative: To understand how well students are The MAP will be administered Administrators and teachers will gain 
Program (MAP) Arts. MAP is a state requirement. learning and retaining Missouri Lenrning S1andards according to all state-mandated an understanding of class mastery of 

3-8 Mathcma1ics, (beginning in 2022-23 with 3rd grade). protocols. standards, as well as which students 
5, 8 Science may need extra suppon and which 

should receive enrichment. 

NWEA Mc:usurements of K-8 'fhe NWEA MAP is a computer-based Summalive/Formative: To determine how NWEA MAP assessments are Within 24 hours of each testing 
Acndcmic Progress (MAP) adaptive fonna1ive assessment nligncd compc1i!ive our students arc nationally, to track administered individually using window, our teachers will know 
Growth Assessment 10 Missouri stale s1and11rds. growth/impnct of in1ervcn1ions and 10 report computers. As students respond to c:<actly what skills and standards 

academic progress 10 families. The NWEA MAP qucs1ions, the lests respond to each individual students have mastered, 
will be administered three times per year student, adjusting up or down in making intervention and enrichment 
(September, January, May). difficulty as needed. possible. 

Fountas & Pinnell (F & P) K-S F & Pis a nationally recogni1.ed and Summativc/Formative: To assess students' F & P is administered one-on-one Teachers will use data to difTerentiatc 
Benchmark Assessment widely used assessment system. It independent reading rc:idiness and reading in Lhe Teachers select a book along a 26-level instruction and pair scholars with 

includes a strong comprehension following areas: comprehension within. beyond, continuum {levels A-2) and assess how proper books for indepcnden1 
component and is benchmarked and about the te:<t, writing about reading, 0ucncy. accurately s1udents can read. The reading. Teachers will additionally 
against 1hc F & P book-leveling phonemic awareness, leller names, early li1erncy teacher then conduc1s a comprehension understand which students need 
system. which will work 10 provide behaviors, phonics and word analysis. high conversation 10 see how well the scholar additional in1ervcn1ions. 
s1udcn1s, families and teachers with frequency word reading, and vocabulary hos understood the story, 
independent reading levels. knowledge. The BAS will be 11dminis1ered four 

times per yenr (August. November, February, and 
May). 

Curricular Based ELA - EL Educ.:irion Ench of our chosen curricula provides Formative: To assess students' progress towards Assessment are incorporated in10 our Tenchers will see how well students 
Assessments (\

1lat.h - Achievement First a robusl set of assessments that academic goals, 10 stretch stude111s· thinking and 10 uni! and quanerly plans. A1 limes this are mastering state standards and 
Science - Amplify 1eachers will utilize to formally and show teachers where knowledge brnakdowns occur will include, whole-class assessments learning skills through our rigorous 
Science informally assessment student in student thinking and understanding. For that incorporate multiple-choice and academic program Asscssmen1s will 
Social Studies - TBD progress As pltr1 of our adoption and kinderganen through second grade s1udcnts, end-of open- ended questions, be particularly helpful for 

intemnlization process, our teachers year assessments from our curricular resources will interventions and differentiation 
will thoroughly prepare to administer also serve as the primary summntivc 11ssessmen1 for 
all necessary assessments ELA ond Moth. 

Panorama Education K-8 Panorama has a library of research- Formative· We will cap1ure data 1ownrds our effor1s The surveys can be complc1ed on line or Reports can be shared a.1 classroom 
Feedback Surveys; Student backed survey instrumen1s 10 collect to build a posi1ive school climnte by collec1ing valid by paper and lake about 15 minuu:s to and building levels 10 suppori 1cochcrs 
Voice, School Climate. valid and reliable perception data. and reliable feedback about what maners most - comp!c1e Surveys will be administered and leader 10 analyze data for specific 
Family & Communi1y Their surveys arc designed nnd tested from belonging and 1cacher-stude111 relationships 10 3 1imcs per year 10 monitor 1rends and groups, Teachers find lenders can 
Engagement.. and Teacher to gather feedback from studen1s. engagement and school safety. The surveys will make decisions to improve our school make immediate changes based on the 
& Staff Engagemenl family members. und teachers and give us feedback from our primary stakeholders: climn1c. data. Rcpons are easily shared wi1h 

Slaff. s1udents, teachers and families our board, ram ilies and other 

Conscious Dbcipline Skills K-8 Conscious Discipline is an evidence- Formative: We will assess our implementation of hte The rubrics :ire ideal for selr-evaluation, Both 1eachers nnd leaders will be able 
Rubric and Coaching for based, trauma-informed approach 10 seven skillson a four-point scale, using descriptions, peer evaluation or adminismuive use.. 10 see how teachers are progressing 
Teachers Rubric clnssronm mnnngemcnt. and provides perceptual shifts and specific verbiage 10 dc1ermine Teachers will complete self-asse�ments 10wnrd 1heir development of the CO 

a transformational. whole-school level of proficiency for the Seven Skills of quartenly, nnd hove peer and skills. and mllke corrcct.ion!'Jscek 
so!u1ion for social-cmo1ional learning. Discipline. We will use 1he coaching for 1eacher administrator assessments binnnually. ildditionnl support as needed. All 
discipline and sclf-regulntion. mbric to determine ncccss.1ry levels of suppon for 1cachcrs will integrate social-emotional 

le:ichers, learning. discipline and self-regulation 
to be more eITective for our children 

l.,!11d11r /11 M11 (UM) K-8 MRA is a rigorously developed tool Formn1ive/Summ111ive· As a LiM school, we will use This assessment I given annually in The M RA measures are aligned with 
Mensurable Resuhs used tO annuully collect, analyze, and these results to monitor progress toward LighlMouse survey format to provide robust darn for the highly effective practices outlined 
Assessme111 (MRA) report student-, staff-. and school- status. and 10 improve upon our school's cuhurc review by our Ligh1Mouse team. in the LiM Framework. which will 

level ou1comcs rela1ed 10 1hc focus on and climate based on results. allow our team 10 take insigh1s from 
improving leadership, culture, and Lhe data to create :i:ction plnns and 
academics. leverage our limited time and 

resources to meet our goals. 
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Appendix H - Sample 3 rd Grade English Language Arts Assessment 

The Leadership School intends to use EL Education's K-5 Language Arts Curriculum. The 

attached documents show the mid- and end-of-unit assessments for the first module in third 

grade. In addition, at the end of each module students will complete a performance task that 

brings together the learning standards for the entire quarter-long module. 

Figure Al. EL Education Assessment Structure 

Grades 3-5 Module Lessons and Assessment Structure 

0 8-9weeks -----------------------. 

Mld•Unlt 1 End of Unit! 

AI.M-Hm•nt Au.Hsnwnt 

As described on the EL Education website: 

F1no1 

Pfflormonce 

Tosk 

At the heart of tbe curriculum-at all grade levels-are the hour-long module lessons. 

Each grade level includes four modules, which span a full school year. The four modules 

allow students to build impmiant content knowledge based on a compelling topic related 

to science, social studies, or literature. Each module uses rich, authentic text throughout. 

The EL Curricular resources provide in-depth assessments of the content standards as well as 

trans ferable skills. We believe that the dimensions of student achievement that align well with 

the following primary tenets: Sense of Belonging and Rigorous Academic Experiences. 
1. Mastery of knowledge and skills. Students demonstrate proficiency and deeper under- standing, apply

their learning, think critically, and communicate clearly.

2. Character. Students work to become effective learners, to become ethical people, and to contribute to a

better world.

3. High-quality work. Students create complex work, demonstrate craftsmanship, and create authentic work.
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Figure A2. EL Education Dimensions of Student Achievement. 

These three dimensions are the aspirational outcomes for the entire Grades K-5 

Language Arts curriculum. Achievement is more than mastery of knowledge and skills or 

students' scores on a test. Habits of character and bjgh-quality work are also taught and 

prized. 

Additionally, the EL Education ELA curriculum is also perfectly aligned to our final primary 

tenet: Authentic Leadership. 

From the earliest grades, students using EL Education's curriculum learn to see 

themselves as active learners with agency in their own education. With teachers' 

guidance, they articulate specific learning targets ("I can ... ") for every lesson. They learn 

to set goals, assess their own learning, and use feedback from peers, themselves, and their 

teachers to make progress. 
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�Education 
Language Arts Curriculum 

MODULE LESSONS 
Grade 3: Module 1 

Assessment Overview 
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Module Lessons Grade 3: Module 1 Assessment Overview 

� Performance Task 

Reading Strategies Bookmark 

In this performance task, students synthesize their thinking about their reading 
challenges and possible strategies to overcome those challenges by creating an eye
catching bookmark listing the strategies described in their End of Unit 3 Assessment 
reading contracts. The strategies a.re written in bullet points so students can access 
them quickly when reading. This task centers on CCSS ELA W.3.4 and W.3.5. 

Mid-Unit 1 Assessment 
Collaborative Discussions about Independent Reading Books 

This assessment centers on CCSS ELA SL.3.1a, SL.3.1b, SL.3.1c, SL.3.3, and SL.3.6. 
In small groups, students follow discussion norms and use notes prepared in the 
previous lesson to discuss what they W-:e about their independent reading books so 
fa.r, and what they find challenging. They question one another to check for 
understanding and to gather additional information using provided guiding questions, 
demonstrating their ability to participate actively and respectfully in collaborative 
discussions. 

End of Unit 1 Assessment 
Answering Questions about a Literary Text 

This assessment centers on CCSS RL.3.1, RL.3.2, RL.3.3, RL.3.4, RL.3.10, and L.3.4. 
Students read a new literary text, "Elephant Library." They answer text-dependent, 
multiple choice, and short answer questions, demonstrating their ability to use 
evidence, detemune the lesson or message, and describe the impact of the character's 
actions on the sequence of events through the lens of the challenge and how it is 
overcome. 

Mid-Unit 2 Assessment 
Answering Questions and Identifying the Main Idea of an Informational Text 

This assessment centers on CCSS ELA RI.3.1, RI.3.2, RI.3.4, RI.3.10, and L.3.4. 
Students read an unfamiliar adapted passage from Nfy Librarian Is a Camel about 
Mongolia. Students answer selected response and short response questions about 
unfamiliar vocabulary, the main idea, and supporting details in order to demonstrate 
deep understanding of the text. 

Pt Education I Language Arts Curriculum 2 
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Module lessons Grade 3: Module 1 Assessment Overview 

End of Unit 2 Assessment 

Informative Paragraph: The Challenge of Accessing Books 

This assessment centers on CCSS ELA RI.3.1, Rl.3.2, W.3.2a, W.3.2b, W.3.2d, W.3.4, 
W.3.8, and W.3.10. Students return to the passage about Mongolia from My Librarian
Is a Camel. They write a paragraph describing the challenge of accessing books and
how it is overcome, demonstrating their ability to write an informative/ explanatory
piece that refers explicitly to details in the text.

Mid-Unit 3 Assessment 

Informative Paragraph: The Lesson of More Than Anything Else 

This assessment centers on CCSS ELA RL.3.1, RL.3.2, RL.3.3, RL.3.10, W.3.2, and 
W.3.10. Students use notes from the previous lesson to write an informative
paragraph that answers the question: What is the lesson in lvfore Than Anything Else?
Students demonstrate deep understanding of the main idea and main character in the
text by describing the lessons learned from Booker's struggle to overcome the
challenge of learning to read.

End of Unit 3 Assessment 

Recording an Audiobook and Revising Reading Contract 

This assessment centers on CCSS ELA RF.3.3, RF.3.4, SL.3.5, W.3.2, and W.3.5 and 
has two parts. In Part I, small groups of students work together to record an 
audiobook of either Rain Schoof or Nasreen's Secret School. Students are required to 
practice and read an allocated excerpt aloud independently. In Part II, students revise 
and write a final draft of the reading contracts written throughout Unit 3 using both 
peer and teacher feedback. 

v\'.Education I Language Arts Curriculum 3 

311



�Education 
Language Arts Curriculum 

MODULE LESSONS 
Grade 3: Module 1: Unit 1 
Overcoming Learning Challenges 
Near and Far Mid-Unit Assessment 
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Module Lessons Grade 3: Module 1: Unit 1: Mid-Unit Assessment 

Mid-Unit 1 Assessment: 

Collaborative Discussions about Independent Reading Books 

(For Teacher Reference) 

This assessment centers on CCSS ELA SL.3.la, SL.3.lb, SL.3.lc, SL.3.3, and 
SL.3.6. In small groups, students follow discussion n01ms and use notes prepared in 
the previous lesson to discuss what they like about their independent reading books 
so far, and what they find challenging. They question one another to check for 
understanding and to gather additional information using provided guiding questions, 
demonstrating their ability to participate actively and respectfully in collaborative 
discussions. 

CCSS Assessed: 

• SL.3.1: Engage effectively in a range of collaborative discussions (one-on-one, in
groups, and teacher-led) with diverse partners on grade 3 topics and texts, building
on others' ideas and expressing their own clearly.

• SL.3. la: Come to discussions prepared, having read or studied required material;
explicitly draw on that preparation and other information known about the topic
to explore ideas under discussion.

• SL.3.1 b: Follow agreed-upon rules for discussions ( e.g., gaining the floor in
respectful ways, listening to others with care, speaking one at a time about the
topics and texts under discussion).

• SL.3. lc: Ask questions to check understanding of infom1ation presented, stay on
topic, and link their comments to the remarks of others.

• SL.3.3: Ask and answer questions about information from a speaker, offering
appropriate elaboration and detail.

• SL.3.6: Speak in complete sentences when appropriate to task and situation in
order to provide requested detail or clarification.
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Module Lessons Grade 3: Module 1: Unit 1: Mid-Unit Assessment 

Collaborative Discussion Checklist 

Student Name Prepares Follows Asks Stays on Links Explains Speaks in Teacher comments 
with agreed- questions to topic comments own ideas complete 
evidence upon rules check (SL.3.lc) to the and sentences in 
and draws for under- remarks of under- order to 
on discussion standing of others standing provide 
evidence (SL.3.lb) information (SL.3.lc) in light of requested 
during (SL.3.lc the detail or 
discussion 11 discussion clarification 

(SL.3.ld) (SL.3.6) 

N/A 

I 
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Module Lessons Grade 3: Module 1: Unit 1: Mid-Unit Assessment 

Mid-Unit 1 Assessment: 

Collaborative Discussions about Independent Reading Books 

Name: Date: 
-------------- ----------

At the beginning of this unit, you discussed, in a small group, why you chose your 

independent reading books. For this assessment, you are going to return to the 

same discussion groups to discuss what you think of your book so far. You will 

discuss two questions: 

• What are some things you like about your book?

• What is one thing you find challenging about your book?

Remember to speak in full sentences so that you are clearly understood. 

Throughout the discussion, refer to: 

• Discussion Norms anchor chart

• Research Reading Review Form from the previous lesson
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Language Arts Curriculum 

MODULE LESSONS 
Grade 3: Module 1: Unit 1 
Overcoming Learning Challenges 
Near and Far End-of-Unit 
Assessment 
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Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

End of Unit 1 Assessment: 

Answering Questions about a Literary Text 

(For Teacher Reference) 

This assessment centers on CCSS RL.3.1, RL.3.2, RL.3.3, RL.3.4, RL.3.10, and 
L.3.4. Students read a new literai-y text, "Elephant Library." They answer text
dependent, multiple choice, and short answer questions, demonstrating their ability to
use evidence, detemune the lesson or message, and describe the impact of the
character's actions on the sequence of events through the lens of the challenge and
how it is overcome.

CCSS Assessed: 

• RL.3.1: Ask and answer questions to demonstrate understanding of a text,
referring explicitly to the text as tl1e basis for the answers.

• RL.3.2: Recount stories, including fables, folktales, and myths from diverse
cultures; dete1mine the central message, lesson, or moral and explain how it is
conveyed through key details in the text.

• RL.3.3: Describe characters in a sto1-y (e.g., their traits, motivations, or feelings) 
and explain how their actions contribute to the sequence of events. 

• RL.3.4: Determine the meaning of words and phrases as they are used in a text,
distinguislung literal from nonliteral language.

• RL.3.10: By the end of the year, read and comprehend literature, including stories,
dramas, and poetry, at the high end of the grades 2-3 text complexity band
independently and proficiently.

• L.3.4: Determine or clarify the meaning of unknown and multiple-meaning word
and phrases based on grade 3 reading and content, choosing flexibly from a range
of strategies.

• L.3.4a: Use sentence-level context as a clue to the meaning of a word or phrase.
• L.3.4b: Detemune the meaning of the new word formed when a known affi'{ is

added to a known word (e.g., agreeable/ disagreeable, comfortable/uncomfortable,
care/ careless, heat/ preheat).

• L.3.4c: Use a known root word as a clue to the meaning of an unknown word witl1
the same root (e.g., company, companion).

• L.3.4d: Use glossaries or beginning dictionaries, both print and digital, to
determine or clarify the precise meaning of key words and phrases.
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Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

End of Unit 1 Assessment: 

Answering Questions about a Literary Text 

Name: Date: 
-------------- ----------

In this assessment, you will read a new story about a very unusual library. Read 

the text carefully, and answer the questions that follow. 

Elephant Library 

I woke up very early this morning. Even the pitter-patter of the rain couldn't 

dampen my excitement! I had been counting the days. Soon, the elephant team 

would arrive soon with more books. I really hoped it would be today! 

My family and I live in a very small village in the mountains. The only way to get 

here is by foot, up steep mountain trails. It can be quite dangerous. During the 

rainy season the ground is slippery and there are mudslides. We don't have a 

school or a library, but we are fortunate because a team of elephants brings us 

books. The team stays here for two or three days to teach us reading and writing 

on metal slates. My sister and I look forward to them coming because we both 

love to read and learn! 

The morning dragged by painfully slowly. By mid-afternoon, I started to think that 

they were not going to arrive today after all. I was disappointed and snapped 

disagreeably at my sister when she tried to ask me a question. "Perhaps they will 

come tomorrow," Mom said, sensing the cause of my short temper and bad 

mood. 

I had just about given up all hope, when I heard a shout in the distance. When the 

elephant team arrives, the first person in the village to see them coming up the 

mountain always shouts. This quickly becomes a din as we all shout with 

excitement and run to greet them. 
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Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

I ran out hoping to see the elephants arriving. There were no elephants to be 

seen. The word spread quickly. The elephants were having trouble getting up the 

last steep trail on the slippery mud I My heart sank. Would they go on without 

stopping for us? My brain was working quickly. I wanted those books! 

The elephants couldn't get to us, but perhaps we could make it down to the 

elephants. I suggested the idea and everyone agreed. My sister and I, and our 

village friends walked very carefully down the slippery, muddy trail to the 

elephants. It took us a long time because we had to move slowly not to slip. We 

were all tired, wet, and muddy when we got there. But it was worth it! 

The elephant handlers greeted us with big, warm smiles. The elephants lifted 

their trunks to say hello. They were happy we had worked so hard to see them. 

My sister and I didn't waste any time choosing books to bring back to the village. I 

chose one about elephants because we love the library school elephants so much! 

Written by EL Education 700L 
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Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

This note-catcher is not assessed, but it might help you organize your thinking 

about the gist of the story before you answer questions. 

Overcoming Challenges in (text) 

Author 

Somebody ... 

(character) 

in ... 

(setting) 

wanted ... 

(motivation) 

but ... 

(challenge) 

50 ... 

(solution) 
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Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

1. What does dampen mean in this context? (RL.3.4)

A. make slightly wet

B. make less strong

C. • make much worse

D. make more dry

2. If agreeably means pleasingly or pleasantly, what does disagreeably mean?

(L.3.4b, L.3.4c)

A. more pleasingly

B. unpleasantly

C. incorrectly

D. impossibly

3. What does fortunate mean in this passage? Use a dictionary and write the

definition in your own words. (RL.3.4, L.3.4d)

4. Using clues in the text, what do you think din means? (RL.3.4, L.3.4a)

A. a loud prolonged noise or sound

B. a small dinner-like meal

C. a large animal that lived millions of years ago

D. a sound like a bell
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Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

5. What part of the text gave you a clue about the meaning of din? (RL.3.1,

RL.3.4, L.3.4a)

A. "as we all shout with excitement"

B. "I had just about given up all hope, when I heard a shout in the distance."

C. "I was disappointed and snapped disagreeably at my sister"

D. "the first person in the village to see them coming up the mountain always

shouts"

This note-catcher is not assessed, but it might help you organize your thinking 

about how details in the text convey the message or lesson. 

Lesson/Message/Moral: 

1. 

2. 

Pt Education I Language Arts Curriculum 

Holftl do�s ithelp.coi1lmunicate th�
IE!�S<>n/message/m9r�I? .·•··· · 

7 

322



Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

6. In no more than three sentences, answer the following question: What was a

lesson or message in this story, and how is it conveyed through details in the

text? (RL.3.2)
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Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

This note-catcher is not assessed, but it might help you organize your thinking 

about the challenges and how they are overcome. 

Overcoming Learning Challenges 
. . ' . ,  . _. . ' ' ' ' ' ' · .

Challenge 

(facts and details) 

Jll'.Education I Language Arts Curriculum 

How the Challenge Is Overcome 

(facts and details) 
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Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

7. In no more than two sentences, answer the following question: What was the

challenge in this story, and how did the main character overcome it? Use

details from the text to support your answer. (RL.3.3)
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Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

End of Unit 1 Assessment: 

Answering Questions about a Literary Text 

(Answers, for Teacher Reference) 

In this assessment, you will read a new story about a very unusual library. Read 

the text carefully, and answer the questions that follow. 

Elephant Library 

I woke up very early this morning. Even the pitter-patter of the rain couldn't 

dampen my excitement! I had been counting the days. Soon, the elephant team 

would arrive soon with more books. I really hoped it would be today! 

My family and I live in a very small village in the mountains. The only way to get 

here is by foot, up steep mountain trails. It can be quite dangerous. During the 

rainy season the ground is slippery and there are mudslides. We don't have a 

school or a library, but we are fortunate because a team of elephants brings us 

books. The team stays here for two or three days to teach us reading and writing 

on metal slates. My sister and I look forward to them coming because we both 

love to read and learn! 

The morning dragged by painfully slowly. By mid-afternoon, I started to think that 

they were not going to arrive today after all. I was disappointed and snapped 

disagreeably at my sister when she tried to ask me a question. "Perhaps they will 

come tomorrow," Mom said, sensing the cause of my short temper and bad 

mood. 

I had just about given up all hope, when I heard a shout in the distance. When the 

elephant team arrives, the first person in the village to see them coming up the 

mountain always shouts. This quickly becomes a din as we all shout with 

excitement and run to greet them. 
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Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

I ran out hoping to see the elephants arriving. There were no elephants to be 

seen. The word spread quickly. The elephants were having trouble getting up the 

last steep trail on the slippery mud! My heart sank. Would they go on without 

stopping for us? My brain was working quickly. I wanted those books! 

The elephants couldn't get to us, but perhaps we could make it down to the 

elephants. I suggested the idea and everyone agreed. My sister and I, and our 

village friends walked very carefully down the slippery, muddy trail to the 

elephants. It took us a long time because we had to move slowly not to slip. We 

were all tired, wet, and muddy when we got there. But it was worth it! 

The elephant handlers greeted us with big, warm smiles. The elephants lifted 

their trunks to say hello. They were happy we had worked so hard to see them. 

My sister and I didn't waste any time choosing books to bring back to the village. I 

chose one about elephants because we love the library school elephants so much! 

Written by EL Education 700L 
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Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

This note-catcher is not assessed, but it might help you organize your thinking 

about the gist of the story before you answer questions. 

Overcoming Challenges in (text) 

Author 

Somebody ... Responses will vary. 

(character) 

in ... Responses will vary. 

(setting) 

wanted ... Responses will vary. 

(motivation) 

but ... Responses will vary. 

(challenge) 

so ... Responses will vary. 

(solution) 
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Module lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

1. What does dampen mean in this context? (RL.3.4)

A. make slightly wet

B. make less strong

C. make much worse

D. make more dry

2. If agreeably means pleasingly or pleasantly, what does disagreeably mean?

(L.3.4b, L.3.4c)

A. more pleasingly

B. unpleasantly

C. incorrectly

D. impossibly

3. What does fortunate mean in this passage? Use a dictionary and write the

definition in your own words. (RL.3.4, L.3.4d)

Answers may vary, but the following is an example: Fortunate means very

lucky.

4. Using clues in the text, what do you think din means? (RL.3.4, L.3.4a)

A. a loud prolonged noise or sound

B. a small dinner-like meal

C. a large animal that lived millions of years ago

D. a sound like a bell
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Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

5. What part of the text gave you a clue about the meaning of din? (RL.3.1,

RL.3.4, L.3.4a)

A. "as we all shout with excitement"

B. "I had just about given up all hope, when I heard a shout in the distance."

C. "I was disappointed and snapped disagreeably at my sister"

D. "the first person in the village to see them coming up the mountain always

shouts"

Please note: The note-catchers are to help students organize their thoughts before 

writing short constructed responses. They should be used only to assess the 

corresponding standards if student short-constructed responses do not do so 

adequately. 

This note-catcher is not assessed, but it might help you organize your thinking 

about how details in the text convey the message or lesson. 

Lesson/Message/Moral: 

Detail from.the text.·•· 

1. Responses will vary

2. Responses will vary
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Module Lessons Grade 3: Module 1: Unit 1: End-of-Unit Assessment 

6. In no more than three sentences, answer the following question: What was a
lesson or message in this story, and how is it conveyed through details in the
text? (RL.3.2)

Responses will vary, but the following is an example: The lesson is that 

challenges can be overcome if you think carefully and work hard. The narrator 

explains that his/her brain was working quickly ta think of a way to get the 

books, which conveys the idea of thinking carefully when there is a problem or 

challenge. The narrator also explains that going to the elephants took a long 

time and made them tired and muddy, which conveys working hard to 

overcome a challenge. 
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This note-catcher is not assessed, but it might help you organize your thinking 

about the challenges and how they are overcome. 

- ' 
' ' ,  

. Overcoming Learning Challenges 
,' · ' ' . . ' . 

-: ' , . 

Challenge 

(facts and details) 

How the Challenge Is Overcome 

(facts and details) 

Responses will vary Responses will vary 

7. In no more than two sentences, answer the following question: What was the

challenge in this story, and how did the main character overcome it? Use

details from the text to support your answer. (RL.3.3)

Responses will vary, but the following is an example: The challenge was to get 

the books even though the elephant library couldn't get up the mountain. The 

main character overcame the challenge by going down the mountain to the 

elephants. She got the books! 
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Module Lessons Grade 3: Module 1: Unit 2: Mid-Unit Assessment 

Mid-Unit 2 Assessment: Answering Questions and Identifying 

the Main Idea of an Informational Text 

(For Teacher Reference) 

This assessment centers on CCSS ELA RI.3.1, RI.3.2, Rl.3.4, RI.3.10, and L.3.4. 

Students read an adapted version of an unfamiliar passage from N!J Librarian Is a 
Camel about Mongolia. Students answer selected response and short response 
questions about unfamiliar vocabula17, the main idea, and supporting details in order 
to demonstrate deep understanding of the text. 

CCSS Assessed: 

• Rl.3.1: Ask and answer questions to demonstrate understanding of a text, referring
explicitly to the text as the basis for the answers.

• Rl.3.2: Determine the main idea of a text; recount the key details and explain how
they support the main idea.

• Rl.3.4: Determine the meaning of general academic and domain-specific words
and phrases in a text relevant to a grade 3 topic or subject area.

• Rl.3.10: By the end of the year, read and comprehend informational texts,
including history/ social studies, science, and technical texts, at the high end of the
grades 2-3 text complexity band independently and proficiently.

• L.3.4: Determine or clarify the meaning of unknown and multiple-meaning word
and phrases based on grade 3 reading and content, choosing flexibly from a range
of strategies.

• L.3.4a: Use sentence-level context as a clue to the meaning of a word or phrase.
• L.3.4b: Determine the meaning of the new word formed when a known affi""< is

added to a known word (e.g., agreeable/ disagreeable, comfortable/uncomfortable,
care/ careless, heat/ preheat).

• L.3.4c: Use a known root word as a clue to the meaning of an unknown word with
the same root (e.g., company, companion).

• L.3.4d: Use glossaries or beginning dictionaries, botl'l print and digital, to
determine or clarify the precise meaning of key words and phrases.
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Mid-Unit 2 Assessment: Answering Questions and Identifying 

the Main Idea of an Informational Text 

Name: Date: 
-------------- ----------

Read the text using the glossary below to help you. Then answer the questions. 

Mongolia 

For centuries, people in Mongolia have led a nomadic lifestyle. Many people still 

herd livestock. They move across the steppe, a vast grass-covered plain, with their 

herds as they graze. The life of the nomads has not changed very much, but some 

things are different. In the old days the herders used horses, but today they like 

to use "iron horses," meaning motorbikes. Very few people have telephones, 

television, or access to computers. But most people can read! There is almost no 

illiteracy in this country. 

Jambyn Dashdondog is a well-known writer of children's books in Mongolia. He 

was looking for a way to bring books to the many children in herders' families. 

These families live scattered across the Gobi Desert. A horse-drawn wagon (as 

well as a camel) is used to carry books into the desert. 

Together with the Mongolian Children's Cultural Foundation, Mr. Dashdondog 

was able to obtain a minibus and ten thousand books. Most donations came from 

Japan. The Japanese books are being translated into Mongolian. Mr. Dashdondog 

makes trips with the minibus to bring the books to children in the countryside. 

The book tour is called Amttai Norn, which means "candy books." Why? Because 

before they share the books, the children are given food, including some sweets. 

After the children listen to stories and choose books, Mr. Dashdondog asks: 

"Which was sweeter: books or candies?" And the children always answer, 

"BOOKS!" 

"I just returned from a trip to visit herders' children in the Great Gobi Desert," 

said Mr. Dashdondog. "We covered some fifteen hundred kilometers in two 

weeks. And this was in winter, so it was cold and snowy. We had no winter fuel 

for our bus. So we had to use summer fuel, and the fuel froze at night, making the 
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bus stall. But we weren't cold: the stories and their heroes kept us warm!" Mr. 

Dashdondog has visited nearly ten thousand children in the past two years. 

Adapted from: My Librarian Is a Camel by Margriet Ruurs. Copyright© 1994 by Nancy Springer. 

Published by Boyds Mills Press. Reprinted by permission. 680L 

Glossary for pages 20 and 21 

nomad: a person or animal that moves from place to place without a fixed home 

literacy: the state of being able to read or write 

vast: very large in size or area 

livestock: cows, horses, sheep, or other animals raised or kept on a farm 

or ranch 

Reread the section and answer the following questions: 

"For centuries, people who live in Mongolia have led a nomadic lifestyle, moving 

across the-steppe, a vast grass-covered plain, with their herds. Many people are 

still herders of livestock, moving with their herds as they graze." 

1. Using clues in the text, what do you think steppe means? (Rl.3.4, L.3.4a)

A. an area of land covered by snow

B. a sandy desert

C. a large area of flat grassland

D. an area of land with lots of hills and mountains

2. What part of the text gave you a clue about the meaning of steppe? (Rl.3.1,

Rl.3.4, L.3.4a)

A. "And this was in winter, so it was cold and snowy."

B. " ... a vast grass-covered plain ... "

C. " ... who live scattered across the Gobi desert."

D. " ... to bring the books to children in the countryside."
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3. What does nomadic mean? Use the glossary to help you. {Rl.3.4, L.3.4d, L.3.4c)

A. rounding up cattle

B. moving from place to place

C. reading books on a wagon

D. traveling by horse

"Very few people have telephones, television, or access to computers. But most 

people can read! There is almost no illiteracy in this country." 

4. What do you think illiteracy means? Use the glossary to help you. {Rl.3.4,

L.3.4b, L.3.4c)

5. What is the main idea of this text? {Rl.3.2)

A. Children of nomads in Mongolia prefer books to candy.

B. There is almost no illiteracy in Mongolia because of the minibus.

C. Nomads move with their herds of livestock as they graze on the steppe in

Mongolia.

D. Mr. Dashdondog helps the children of nomads in the Gobi Desert in

Mongolia by taking them books.

6. Which of the following details support the main idea? Underline all that apply:

{Rl.3.2, Rl.3.1)

A. "He was looking for a way to bring books to the many children in herders'

families. These families live scattered across the Gobi Desert."

B. "After the children listen to stories and choose books, Mr. Dashdondog

asks, 'Which was sweeter: books or candies?' And the children always

answer: 'BOOKS!"'

C. " ... Mr. Dashdondog makes trips with the minibus to bring the books to

children in the countryside."

D. '"I just returned from a trip to visit herders' children in the Great Gobi

Desert,"' said Mr. Dashdondog."
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Mid-Unit 2 Assessment: Answering Questions and Identifying 

the Main Idea of an Informational Text 

(Answers, for Teacher Reference) 

Read the text using the glossary below to help you. Then answer the questions. 

Mongolia 

For centuries, people in Mongolia have led a nomadic lifestyle. Many people 

still herd livestock. They move across the steppe, a vast grass-covered plain, with 

their herds as they graze. The life of the nomads has not changed very much, but 

some things are different. In the old days the herders used horses, but today they 

like to use "iron horses," meaning motorbikes. Very few people have telephones, 

television, or access to computers. But most people can read! There is almost no 

illiteracy in this country. 

Jambyn Dashdondog is a well-known writer of children's books in Mongolia. 

He was looking for a way to bring books to the many children in herders' families. 

These families live scattered across the Gobi Desert. A horse-drawn wagon 

(as well as a camel) is used to carry books into the desert. 

Together with the Mongolian Children's Cultural Foundation, Mr. Dashdondog 

was able to obtain a minibus and ten thousand books. Most donations came 

from Japan. The Japanese books are being translated into Mongolian. Mr. 

Dashdondog makes trips with the minibus to bring the books to children in the 

countryside. 

The book tour is called Amttai Norn, which means "candy books." Why? 

Because before they share the books, the children are given food, including 

some sweets. After the children listen to stories and choose books, Mr. 

Dashdondog asks: "Which was sweeter: books or candies?" And the children 

always answer, "BOOKS!" 

"I just returned from a trip to visit herders' children in the Great Gobi Desert," 

said Mr. Dashdondog. "We covered some fifteen hundred kilometers in two 

weeks. And this was in winter, so it was cold and snowy. We had no winter fuel 

for our bus. So we had to use summer fuel, and the fuel froze at night, making the 
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bus stall. But we weren't cold: the stories and their heroes kept us warm!" Mr. 

Dashdondog has visited nearly ten thousand children in the past two years. 

Adapted from: My Librarian Is a Camel by Margriet Ruurs. Copyright© 1994 by Nancy Springer. 

Published by Boyds Mills Press. Reprinted by permission. 680L 

· Glossary for pages 20 an.cf 21

nomad: a person or animal that moves from place to place without a fixed home 

literacy: the state of being able to read or write 

vast: very large in size or area 

livestock: cows, horses, sheep, or other animals raised or kept on a farm 

or ranch 

Reread the section and answer the following questions: 

"For centuries, people who live in Mongolia have led a nomadic lifestyle, moving 

across the steppe, a vast grass-covered plain, with their herds. Many people are 

still herders of livestock, moving with their herds as they graze." 

1. Using clues in the text, what do you think steppe means? (Rl.3.4, L.3.4a)

A. an area of land covered by snow

B. a sandy desert

C. a large area of flat grassland

D. an area of land with lots of hills and mountains

2. What part of the text gave you a clue about the meaning of steppe? (Rl.3.1,

Rl.3.4, L.3.4a)

A. "And this was in winter, so it was cold and snowy."

B "  t di' ". ... a vas grass-covere p ain ... 

C. " ... who live scattered across the Gobi desert."

D. " ... to bring the books to children in the countryside."
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3. What does nomadic mean? Use the glossary to help you. {Rl.3.4, L.3.4d, L.3.4c)

A. rounding up cattle

B. moving from place to place

C. reading books on a wagon

D. traveling by horse

"Very few people have telephones, television, or access to computers. But most 

people can read! There is almost no illiteracy in this country." 

4. What do you think illiteracy means? Use the glossary to help you. {Rl.3.4,

L.3.4b, L.3.4c)

Answers will vary, but the following is an example: Illiteracy means not being 

able to read or write. 

5. What is the main idea of this text? (Rl.3.2)

A. Children of nomads in Mongolia prefer books to candy.

B. There is almost no illiteracy in Mongolia because of the minibus.

C. Nomads move with their herds of livestock as they graze on the steppe in

Mongolia.

D. Mr. Dashdondog helps the children of nomads in the Gobi Desert in

Mongolia by taking them books.

6. Which of the following details support the main idea? Underline all that apply:

{Rl.3.2, Rl.3.1)

A. "He was looking for a way to bring books to the many children in herders'

families. These families live scattered across the Gobi Desert."

B. "After the children listen to stories and choose books, Mr. Dashdondog

asks, 'Which was sweeter: books or candies?' And the children always

answer: 'BOOKS!'"

C. " ... Mr. Dashdondog makes trips with the minibus to bring the books to

children in the countryside."

D. '"I just returned from a trip to visit herders' children in the Great Gobi

Desert,"' said Mr. Dashdondog."
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End of Unit 2 Assessment: Informative Paragraph: 

The Challenge of Accessing Books 

(For Teacher Reference) 

This assessment centers on CCSS ELA RI.3.1, RI.3.2, W.3.2a, W.3.2b, W.3.2d, 

W.3.4, W.3.8, and W.3.10. Students return to the passage about Mongolia from LVIy
Librarian Is a Camel. They write a paragraph describing the challenge of accessing
books and how it is overcome, demonstrating their ability to write an informative/
explanatory piece that refers explicitly to details in the text.

CCSS Assessed: 

• RI.3.1: Ask and answer questions to demonstrate understanding of a text, referring
explicitly to the text as the basis for the answers.

• RI.3.2: Determine the main idea of a text; recount the key details and explain how
they support the main idea.

• W.3.2: Write informative/ explanatory texts to examine a topic and convey ideas
and information clearly.

• W.3.2a: Introduce a topic and group related information together; include
illustrations when useful to aiding comprehension.

• W.3.2b: Develop the topic with facts, definitions, and details.
• W.3.2d: Provide a concluding statement or section.
• W.3.4: With guidance and support from adults, produce writing in which the

development and organization are appropriate to task and pmpose.
• W.3.8: Recall information from experiences or gather information from print and

digital sources; take brief notes on sources and sort evidence into provided
categories.

• \V3.10: Write routinely over extended time frames (time for research, reflection,
and revision) and shorter time frames (a single sitting or a day or two) for a range
of discipline-specific tasks, purposes, and audiences.
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End of Unit 2 Assessment: Informative Paragraph: 

The Challenge of Accessing Books 

Name: Date: 
-------------- ----------

Directions: Throughout Unit 2, you have been reading texts about the challenges 

faced by children accessing books in other places in the world and how those 

challenges are overcome. On the Mid-Unit 2 Assessment, you read a text about 

children in Mongolia. Reread pages 20 and 21 of My Librarian Is a Camel. Then, 

write a paragraph to answer the following question: What challenges do children 

in Mongolia face when accessing books, and how are these challenges overcome? 

A well-written paragraph: 

• Introduces the topic by describing the geography of Mongolia

• Has a clear topic sentence

• Describes the challenges faced when accessing books and how those

challenges are overcome

• Uses facts, and details from My Librarian Is a Camel: pages 20 and 21

• Follows rules of writing (spelling, punctuation, and grammar)

Now, begin work on your paragraph. Manage your time carefully so that you can: 

1. Reread pages 20 and 21 of My Librarian Is a Camel.

2. Plan the paragraph using the Close Read: My Librarian Is a Camel: Mongolia

note-catcher.

3. Write the paragraph.

4. Check the Informational Texts anchor chart to be sure your piece meets all the

criteria.
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Name: Date: 
----------------- ------------

Research Question: What are the challenges people face when learning, and how 

are they overcome? 

Focus Statement: 

Source: 

Overcoming Learning Challenges in ___________________ _ 

Who is facing the challenge? ______________________ _

Geographical Features 

Challenge 

What challenge(s) are faced? 

How the Challenge Is Overcome 

How do the people in the text overcome 

those challenges? 

Importance of the Library 
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Name: Date: 
----------------- ------------
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End of Unit 2 Assessment: Informative Paragraph: 

The Challenge of Accessing Books 

(Sample Proficient Response: Scorepoint 3, for Teacher Reference) 

Answers will vary, but the following is an example: 

Research Question: What are the challenges people face when learning, and how are they 

overcome? 

Focus Statement: Getting books to children in the desert can be challenging, but a Mongolian 

author named Jambyn Dashdondog has found a way to overcome this challenge. 

Source: My Librarian Is a Camel by Margriet Ruurs, pages 20 and 21 

Overcoming Learning Challenges in __ Mongolia __ 

Who is facing the challenge? __ Children in the Gobi Desert __ 

Geographical Features 

mountain ranges, desert plains 

Challenge 

What challenge(s) are faced? 

Don't have access to computers or television 

Live a nomadic life (move around a lot); can't 

get books 

How the Challenge Is Overcome 

How do the people in the text overcome 

those challenges? 

Mr. D. got donations: a minibus, ten thousand 

books 

Delivers books in horse-drawn wagon and the 

minibus 

Importance of the Library 

Children have books to read

think books are sweeter than candy! 
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Use rows A-H on the Informative Writing: Grade 3 Rubric and the sample 

response below to assess student writing. 

1 Mongolia is a large country in 

northeast Asia, with mountain 

ranges, desert plains, and lots of 

empty space. 2Getting books to 

children in the desert can be 

challenging, but a Mongolian author 

named Jambyn Dashdondog has 

found a way to overcome this 

challenge. The people who live in the 

Gobi Desert don't have access to 

computers or television. They live a 

nomadic life and are constantly 

moving with their livestock 
1

across the 

grassy plains of the Gobi Desert, 

making it hard for them to get books. 

Mr. Dashdondog got people to 

donate a minibus and ten thousand 

books! 3He travels around delivering 

books to nomadic children in a horse

drawn wagon and the minibus. The 

children all enjoy the books so much 

that they say they prefer the books to 

candy! Because of librarians like Mr. 

Dashdondog, children in Mongolia 

have books to read.4 

Pt'Education I Language Arts Curriculum 

1 1ntroduces the topic by providing context about

the geography of Mongolia that helps the reader 

understand why getting books is challenging and 

stating a main idea 

2Uses linking words and phrases (but, that) to 

connect ideas 

3 Develops the topic with facts and details from 

the text that explain why accessing books is 

challenging and how that challenge is overcome 

4Provides a concluding statement that restates

the main idea and reflects on the importance of 

the information provided 
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Mid-Unit 3 Assessment: Informative Paragraph: 

The Lesson of More Than Anything Else 

(For Teacher Reference) 

This assessment centers on CCSS ELA RL.3.1, RL.3.2, RL.3.3, RL.3.10, W.3.2, and 
W.3.10. Students use notes from the previous lesson to write an informative
paragraph that answers the question: What is the lesson in More Than At!)lthing Else?
Students show a deep understanding of the main idea and main character in the text
by describing the lessons learned from Booker's struggle to overcome the challenge of
learning to read.

CCSS Assessed: 

• RL.3.1: Ask and answer questions to demonstrate understanding of a text,
referring explicitly to the text as the basis for the answers.

• RL.3.2: Recount stories, including fables, folktales, and myths from diverse
cultures; dete1mine the central message, lesson, or moral and explain how it is
conveyed through key details in the text.

• RL.3.3: Describe characters in a story (e.g., their traits, motivations, or feelings)
and explain how their actions contribute to the sequence of events.

• RL.3.10: By the end of the year, read and comprehend literature, including stories,
dramas, and poetty, at the high end of the grades 2-3 text complexity band
independently and proficiently.

• W.3.2: Write informative/ explanatory te..-xts to examine a topic and convey ideas
and information clearly.
A. Introduce a topic and group related information togetl1er; include illustrations

when useful to aiding comprehension.
B. Develop tl1e topic witl1 facts, definitions, and details.
C. Use linking words and phrases (e.g., also, anotl1er, and, more, but) to connect

ideas within categories of information.
D. Provide a concluding statement ot section.

• W.3.10: Write routinely over extended time frames (time for research, reflection,
and revision) and shorter time frames (a single sitting or a day or two) for a range
of discipline-specific tasks, purposes, and audiences.
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Module Lessons Grade 3: Module 1: Unit 3: Mid-Unit Assessment 

Mid-Unit 3 Assessment: Informative Paragraph: 

The Lesson of More Than Anything Else 

Name: Date: 
-------------- ----------

Directions: Throughout Units 1 and 2, you have been reading text to identify the 

challenges and how those challenges were overcome. At the beginning of this 

unit, you listened to a read-aloud of More Than Anything Else by Marie Bradby, 

took notes, and closely read a key excerpt from the text. Now you are going to 

write an informative paragraph to answer the question: What is the lesson in 

More Than Anything Else? Use details from the notes you color-coded in class to 

explain your thinking. 

A well-written paragraph: 

• Introduces the book and the author and briefly explains what the book is

about

• Contains a topic sentence about the lesson in the story

• Includes details from the text and explains how each detail conveys the lesson

in the story

• Provides a concluding sentence that restates the topic

• Follows the rules of writing (spelling, punctuation, and grammar)

While you are working, refer to: 

• Reading for Gist and Recounting the Story: More Than Anything Else note

catcher

• Close Reading note-catcher

Now, begin work on your paragraph. Manage your time carefully so that you can: 

1. Look over your notes and think about the lesson in the story.

2. Plan the paragraph and think about what you are going to say.

3. Write the paragraph.

v['Education I Language Arts Curriculum 3 
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Module Lessons Grade 3: Module 1: Unit 3: Mid-Unit Assessment 

Name: Date: 
----------------- ------------
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Module Lessons Grade 3: Module 1: Unit 3: Mid-Unit Assessment 

Mid-Unit 3 Assessment: Informative Paragraph: 

The Lesson of More Than Anything Else 

{Sample Proficient Response: Scorepoint 3, for Teacher Reference) 

Use rows A-H on the Informative Writing: Grade 3 Rubric and the sample 

response below to assess student writing. 

1More Than Anything Else by Marie Bradby 

is a book about a nine-year-old boy named 

Booker who really wants to learn how to 

read. 2This story teaches us that practice 

and perseverance can help someone 

overcome big challenges and achieve his or 

her goals. 3Booker does not go to school 

and has to work during the day at the salt 

works. 40ne day, Booker sees a man reading 

a newspaper aloud, and tells his mother 

that he wants to learn to read, so she gives 

him a small alphabet book. He draws the 

letters and tries to figure out the sounds, 

but the letters still don't make sense. 

Learning to read is very hard, but Booker 

does not give up! 5He finds the man who 

was reading the newspaper and asks for 

help. The man teaches him, and he learns 

how to read. This story shows us that 

practice, perseverance, and asking for help 

can help us overcome even the biggest 

challenges. 6 

�Education I Language Arts Curriculum 

11ntroduces the topic by stating the 

title and author of the book and 

providing a brief summary 

2Clearly states the lesson in the story

3Uses linking words and phrases (and,

so, but) to connect ideas 

4Groups related information 

together, first discussing the 

challenges, then how they are 

overcome 

5Develops the topic with facts and

details from the text that explain how 

Booker practices and perseveres to 

achieve his goals. 

6Provides a concluding 

statement that restates the main idea 

and reflects on the importance of the 

information provided 

5 
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MODULE LESSONS 
Grade 3: Module 1: Unit 3 
Overcoming Learning Challenges 
Near and Far End-of-Unit 
Assessment 
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Module Lessons Grade 3: Module 1: Unit 3: End-of-Unit Assessment 

End of Unit 3 Assessment: 

Recording an Audiobook and Revising Reading Contract 

(For Teacher Reference) 

This assessment centers on CCSS ELA RF.3.3, RF.3.4b, SL.3.5, W.3.2, and W.3.5 

and has two parts. In Part I, small groups of students work together to record an 
audio book of either Rain School or Nasreen 's Secret School. Students are required to 
practice and read an allocated excerpt aloud independently. In Part II, students revise 
and write a final draft of the reading contracts written tl1toughout Unit 3 using both 
peer and teacher feedback. As students are working to revise and write their :final 
draft, use tl1e Reading: Foundational Skills Informal Assessment: Reading Fluency 
Checklist to gather phonics and word analysis data. 

CCSS Addressed: 

• RF.3.3: K:Uow and apply grade-level phonics and word analysis skills in decoding
words.

• RF.3.4: Read with sufficient accuracy and fluency to support comprehension.
• RF.3.4b: Read grade-level prose and poetry orally with accuracy, appropriate rate,

and expression on successive readings.
• SL.3.5: Create engaging audio recordings of stories or poems that demonstrate

fluid reading at an understandable pace; add visual displays when appropriate to
emphasize or enhance certain facts or details.

• \V3.2: Write informative/ explanatoty texts to examine a topic and convey ideas
and information clearly.

• W.3.2a: Introduce a topic and group related information together; include
illustrations when useful to aiding comprehension.

• W.3.2b: Develop the topic with facts, definitions, and details.
• W.3.2c: Use linking words and phrases (e.g., also, another, and, more, but) to

connect ideas within categories of information.
• W.3.2d: Provide a concluding statement or section.
• W.3.5: With guidance and support from peers and adults, develop and strengtl1en

writing as needed by planning, revising, and editing.
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Module Lessons Grade 3: Module 1: Unit 3: End-of-Unit Assessment 

End of Unit 3 Assessment, Part I: 

Recording an Audiobook 

Name: Date: 
-------------- ----------

Directions: In this unit, you have been discussing reading challenges. One strategy 

you have identified that might help students who find it difficult to read a new 

text is listening to an audio version of a text. For Part I of this assessment, you will 

work with a group to record an audio version of either Rain School or Nasreen's 

Secret School. Each student in your group will be responsible for reading a 

different excerpt of the book. When you put these together, they will tell the 

whole story. 

You have been assigned pages ____ and ____ of Rain School/Nasreen's 

Secret School. 

Refer to the criteria you recorded on the Fluent Readers Do These Things anchor 

chart as you prepare and read your excerpt aloud. 

�Education I Language Arts Curriculum 3 
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Module Lessons Grade 3: Module 1: Unit 3: End-of-Unit Assessment 

End of Unit 3 Assessment, Part II: 

Revising Reading Contract: Drafting 

Name: Date: 
-------------- ----------

Directions: Earlier in this unit, after reading More Than Anything Else and Thank 

You, Mr. Falker, you discussed reading challenges and how to overcome them. 

You have written a reading contract describing two particular reading challenges 

that you face and strategies for overcoming them. Your reading contract will hold 

you accountable for working to overcome your reading challenges, and will help 

people know how they can best support you. 

For this assessment, you will revise your reading contract based on teacher and 

peer feedback in order to create a final copy. Peer feedback will be focused on 

linking words and phrases, while your teacher's feedback will be focused on the 

content of each part of your contract. Look at the feedback on your piece and use 

it to improve your writing. 

Pl' Education I Language Arts Curriculum 4 
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Module Lessons Grade 3: Module 1: Unit 3: End-of-Unit Assessment 
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Module Lessons Grade 3: Module 1: Unit 3: End-of-Unit Assessment 

End of Unit 3 Assessment, Part I: 

Recording an Audiobook 

{For Teacher Reference) 

Directions: In this unit, you have been discussing reading challenges. One strategy 

you have identified that might help students who find it difficult to read a new 

text is listening to an audio version of a text. For Part I of this assessment, you will 

work with a group to record an audio version of either Rain School or Nasreen's 

Secret School. Each student in your group will be responsible for reading a 

different excerpt of the book. When you put these together, they will tell the 

whole story. 

You have been assigned pages ____ and ____ of Rain School/Nasreen's 

Secret School. 

Refer to the criteria you recorded on the Fluent Readers Do These Things anchor 

chart as you prepare and read your excerpt aloud. 

Notes: 

To prepare the activity: Allow students to choose the book they will be working 

with. Divide the book into sections based on the number of students sharing the 

reading in each group. Be sure that each child has at least a two-page spread to 

read, assigning longer sections to students who are more competent readers. 

To assess the activity: Copy the reading fluency checklist on the next page for each 

student. Listen to students read live or listen to the audio recording to assess each 

student's ability to read grade-level prose orally with accuracy, appropriate rate, 

and expression on successive readings. 
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Module Lessons Grade 3: Module 1: Unit 3: End-of-Unit Assessment 

End of Unit 3 Assessment, Part I: 

Recording an Audiobook 

Reading Fluency Checklist 

Student Name: 

Standard 

RF.3.4a 

RF.3.46, 
RF.3.4c 

RF.3.4c 

RF.3.4a, 
RF.3.46, 
RF.3.4c 

RF.3.4a, 
RF.3.46, 
RF.3.4c 

RF.3.4a, 
RF.3.46 

RF.3.4a, 
RF.3.46, 

RF.3.4b 

RF.3.46 

Characteristics of Fluent Reading 

Gives a grade-appropriate 
summary of the text to 
demonstrate comprehension 
and understanding. 

Reads with 99-100% accuracy. 

Uses context to confirm or self-
correct word recognition and 
understanding, rereading as necessary. 

Reads at a rate that is 
appropriate for the piece. 

Reading flows smoothly, 
without many breaks. 

Reads groups of related words and 
phrases together. 

Notices and reads punctua tion (e.g., 
pauses after a comma; questions 
sound like questions). 

(For prose or poetry) Tone ex:presses 
the author's meaning ( e.g., surprise, 
grief, anger, joy, etc.). 

(For prose or poetry) Facial 
expressions and body language match 

. . . 

express10n JD v01ce. 

�Education I Language Arts Curriculum 

Reading Fluency Checklist: 

Yes? Teacher Comments 
No? 

N/A 

N/A 
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Module Lessons Grade 3: Module 1: Unit 3: End-of-Unit Assessment 

End of Unit 3 Assessment, Part II: 

Revising Reading Contract 

{For Teacher Reference) 

Directions: Earlier in this unit, after reading More Than Anything Else and Thank 

You, Mr. Falker, you discussed reading challenges and how to overcome them. 

You have written a reading contract describing two particular reading challenges 

that you face and strategies for overcoming them. Your reading contract will hold 

you accountable for working to overcome your reading challenges, and will help 

people know how they can best support you. 

For this assessment, you will revise your reading contract based on teacher and 

peer feedback in order to create a final copy. Peer feedback will be focused on 

linking words and phrases, while your teacher's feedback will be focused on the 

content of each part of your contract. Look at the feedback on your piece and use 

it to improve your writing. 

Notes: Use the following rubric to assess the student's ability to strengthen writing 

by responding to feedback. 

As students are working to revise and write their final draft, meet with individual 

students and use the Reading: Foundational Skills Informal Assessment: Reading 

Fluency Checklist to gather phonics and word analysis data. 
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Module Lessons Grade 3: Module 1: Unit 3: End-of-Unit Assessment 

W.3.5: With guidance and support from peers and adults, develop and

strengthen writing as needed by planning, revising, and editing.

·'· . .  ·, 
I . . 

4-Advanced
· .. . 

Revisions clearly and 

comprehensively 

reflect feedback from 

peers and 

significantly 

strengthen the piece 

Revisions clearly and 

comprehensively 

reflect feedback from 

the teacher and 

significantly 

strengthen the piece 

3 - Proficient 
. 

Revisions clearly and 

comprehensively 

reflect feedback from 

peers and improve 

the piece 

Revisions clearly and 

comprehensively 

reflect feedback from 

teacher and improve 

the piece 

ll['Education I language Arts Curriculum 

2 - Developing 1- Beginning
.. . . 

Revisions reflect No revisions made, or 
some feedback from revisions made do not 

peers and improve reflect peer feedback 

the piece 

Revisions reflect No revisions made, or 

some feedback from revisions made do not 
the teacher and reflect teacher 

improve the piece feedback 
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Module Lessons Grade 3: Module 1: Performance Task 

Summary of Task 

Reading Strategies Bookmark 

In this performance task, students synthesize their thinking about their reading 
challenges and possible strategies to overcome those challenges by creating an eye
catching bookmark listing the strategies described in their End of Unit 3 Assessment 
reading contracts. The strategies are written in bullet points so students can access 
them quickly when reading. This task addresses CCSS ELA W.3.4 and W.3.5. 

Format 

Bookmark ( created template or cardstock) 

Standards Assessed through This Task 

• W.3.4: With guidance and support from adults, produce writing in which the
development and organization are appropriate to task and purpose.

• W.3.5: With guidance and support from peers and adults, develop and strengthen
writing as needed by planning, revising, and editing.

Student-Friendly Writing Invitation/Task Description 

Now that you have written a reading contract describing two of your challenges and 
some strategies to overcome those challenges, you are going to make an eye-catching 
reading strategies bookmark to help you remember those strategies as you read 
independently. Your bookmark should include your reading challenges and strategies 
to overcome those challenges written clearly and concisely so you can see them 
quickly. It should also be eye-catching so that as you read independently, you are 
reminded of your strategies. 

Jrl' Key Criteria for Success

Below are key criteria students need to address when completing this task. Specific 
lessons during the module build in opportunities for students to understand the 
criteria, offer additional criteria, and work with tl1eir teacher to construct a criteria list 
by which their work will be critiqued and formally assessed. Each piece of work 
should be assessed as it is created, using the tu.bric in the resource section of the unit 
or other student-generated criteria. 

�Education I Language Arts Curriculum 2 
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Module Lessons Grade 3: Module 1: Performance Task 

Your bookmark will include: 

• Two reading challenges

• Two strategies to overcome each of the challenges

• An eye-catching design

Options for Students 

• Extension: Students may create general reading strategies bookmarks for students
in grade 2.

• Students could use technology or craft materials to create bookmarks.

Options for Teachers 

• Students may share their bookmarks and reading strategies with a grade 2 or
another grade 3 class.

Performance Task Anchor Chart 

W.3.4, W.3.5

Now that you have written a reading contract describing two of your reading 
challenges and some strategies to overcome those challenges, you are going to make 
an eye-catching reading strategies bookmark to help you remember those strategies as 
you read independently. 

Your bookmark will include: 

• Two reading challenges

• Two strategies to overcome each of the challenges

• An eye-catching design

J.'['Education I Language Arts Curriculum 3 
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Module Lessons Grade 3: Module 1: Performance Task 

Performance Task Anchor Chart 

W.3.4, W.3.5

Now that you have written a reading contract describing two of your reading 

challenges and some strategies to overcome those challenges, you are going to 

make an eye-catching reading strategies bookmark to help you remember those 

strategies as you read independently. 

Your bookmark will include: 

• Two reading challenges

• Two strategies to overcome each of the challenges

• An eye-catching design

Pl'.Education I Language Arts Curriculum 4 
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Module Lessons Grade 3: Module 1: Performance Task 

Bookmark Template 

W.3.5

Name: ____________ Date: _______ _ 

�Education I Language Arts Curriculum 5 
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Opening Year: 2021-22

Updated draft: October 16, 2020

July 2021 January 2022
Su Mo Tu We Th Fr Sa Su Mo Tu We Th Fr Sa

5 - Fourth of July (observed) / School Closed 1 2 3 1 3 Classes resume

4 5 6 7 8 9 10 2 3 4 5 6 7 8 13 Qtr 2 ends 10 wk/45 days

July 12 - Aug 20 Opening Year Professional 11 12 13 14 15 16 17 9 10 11 12 13] 14 15 14 Professional Development /No Students

Development for all faculty/staff 18 19 20 21 22 23 24 16 17 [18 19 20 21 22 17 MLK Day / School Closed

25 26 27 28 29 30 31 23 24 25 26 27 28 29 18-21 Student-Led Conferences 

T - 15 30 31 T - 20; S - 19

August 2021 February 2022
Su Mo Tu We Th Fr Sa Su Mo Tu We Th Fr Sa

July 12 - Aug 20 Opening Year Professional 1 2 3 4 5 6 7 1 2 3 4 5
Development for all faculty/staff 8 9 10 11 12 13 14 6 7 8 9 10 11 12
23 First day of school 15 16 17 18 19 20 21 13 14 15 16 17 18 19

22 [23 24 25 26 27 28 20 21 22 23 24 25 26 21 Presidents' Day / School Closed

29 30 31 27 28
T - 22; S - 7 T - 19; S - 19

September 2021 March 2022
Su Mo Tu We Th Fr Sa Su Mo Tu We Th Fr Sa

1 2 3 4 1 2 3 4 5 11 Professional Development/No Students

6 Labor Day / School Closed 5 6 7 8 9 10 11 6 7 8 9 10 11 12
12 13 14 15 16 17 18 13 14 15 16 17 18 19 14-17 Spring Break / School Closed

19 20 21 22 23 24 25 20 21 22 23 24 25] 26 25 Qtr 3 ends 9 wk/42 days

26 27 28 29 30 27 [28 29 30 31 28-31 Student-Led Conferences

T - 21; S - 20 T - 18; S - 17

October 2021 April 2022
Su Mo Tu We Th Fr Sa Su Mo Tu We Th Fr Sa

14-18 Fall Break for Students/No School 1 2 1 2
14-15 Professional Development /No Students 3 4 5 6 7 8 9 3 4 5 6 7 8 9
18 Fall Break/School Closed 10 11 12 13 14 15 16 10 11 12 13 14 15 16 15-18 Spring weekend / School Closed

22 Qtr 1 ends 9 wk/40 days 17 18 19 20 21 22] 23 17 18 19 20 21 22 23
25-29 Student-Led Conferences 24 [25 26 27 28 29 30 24 25 26 27 28 29 30

T - 20; S - 18 31 T - 19; S - 19

November 2021 May 2022
Su Mo Tu We Th Fr Sa Su Mo Tu We Th Fr Sa

1 2 3 4 5 6 1 2 3 4 5 6 7
7 8 9 10 11 12 13 8 9 10 11 12 13 14 20 Professional Development/No Students

14 15 16 17 18 19 20 15 16 17 18 19 20 21
24-26 Thanksgiving Break / School Closed 21 22 23 24 25 26 27 22 23 24 25 26 27 28

28 29 30 29 30 31 30 - Memorial Day School Closed

T - 19; S - 19 T - 21; S - 20

December 2021 June/July 2022
Su Mo Tu We Th Fr Sa Su Mo Tu We Th Fr Sa

1 2 3 4 1 2 3 4 1-3 EOY Student-Led Conferences/Showcase

5 6 7 8 9 10 11 5 6-MU 7-MU 8-MU 9-MU10-MU 11 3 Last day of school; 1/2 day for students

17 Professional Development /No Students 12 13 14 15 16 17 18 12 13-MU 14 15 16 17 18 3 - Qtr 4 ends 10 wk/45.5 days

Dec 20 - Dec 31 Winter Break / School Closed 19 20 21 22 23 24 25 19 20 21 22 23 24 25 T - 3; S - 2.5

26 27 28 29 30 31 26 27 28 29 30 1 2 14 - First Day of Summer School 

T - 13; S - 12 3 4 5 6 7 8 9 4 - Fourth of July School Closed

10 11 12 13 14 15 16 SS T - 24; S - 23

Fall: Teachers - 118; Students - 85

Spring: Teachers - 91; Students - 87
Year: Teachers - 209; Students - 172.5 
days

Appendix I - Draft Calendar for Year 1
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Appendix J Sample Daily Schedules - Students 

if.�at The Leadership School
�,� STUDENT LEADERSHIP AT THE CENTER OF LEARNING 

Kindergarten - 2nd Grade 

7:30 -7:55 Arrival/Breakfast 

8:00 -8:25 
Morning Meeting 

Mon -School Community Meeting 

8:30- 10:30 ELA Block (w/ Foundations) 

I 0:30 Morning snack distributed 

10:35 -11:35 ELA Labs 

11 :40 - 12:25 Lunch + Recess 

12:30- 1:15 
Specials (Mon-Thurs); 
Leadership Block (F) 

I :20 -2:50 Math Block 

2:30 Afternoon snack distributed 

2:55 - 3:40 Social Studies/Science Block 

3:45 - 4:00 Closing Circle 

4:00 -5:30 After School Programs 

Draft Student Schedules 

3rd Grade - 5th Grade 

7:30 - 7:55 A rrival/8 reakfast 

8:00 -8:25 
Morning Meeting 

Mon -School Community Meeting 

8:30 -10:30 ELA Block (w/ Foundations) 

10:30 Morning snack distributed 

I 0:35 - 12:05 Math Block 

12: 10 - 12:55 Lunch + Recess 

1:00 - 1:45 Social Studies/Science Block 

I :50 - 2:35 
Specials (Mon-Thurs); 
Leadership Block (F) 

2:30 Afternoon snack distributed 

2:40 -3:40 Personalized Learning Lab 

3:45 -4:00 Closing Circle 

I 
4:00 -5:30 After School Programs 

School day will run 8:00am - 4:00pm, with building 
hours from 7:30am -5:30pm (supervised free 

play/breakfast at no charge and after care programs run 
by community partners; free or sliding scale costs?) 

6th Grade - 8th Grade 

7:30 -7:55 Arrival/Breakfast 

8:00 - 8:25 
Leadership Launch 

Mon - School Community Meeting 

8:30 -9:45 Mathematics 

9:45 - 11 :00 English-Language Arts 

I 0:30 Morning snack distributed 

11:00 - 12: 15 Science 

12:20 - I :00 Lunch 

1:00 -2:15 Social Studies 

2:15 -3:00 Personalized Learning Lab 

2:30 Afternoon snack distributed 

Specials 
3:00 -3:45 (Alternating M/W + Tuffh); 

Leadership (F) 

3:45 -4:00 Closing Circle 

4:00 -5:30 After School Programs 
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Appendix J Sample Daily Schedules - Teacher 

�;!J The Leadership School Draft Year 1 Teacher Schedule 
�,� STUDENT LEADERSHIP AT THE CENTER OF LEARNING Kindergarten - 2nd Grade 

Kindergarten First Grade Second Grade 

7:30 - 7:55 
7:30 - 7:55 Arrival/Breakfast Duty 7:30 - 7:55 Arrival/Breakfast Duty 7:30 - 7:55 Arrival/Breakfast Duty 

(Ix a week) (1 x a week) (Ix a week) 

8:00 - 8:25 
8:00 - 8:25 Morning Meeting 8:00 - 8:25 Morning Meeting 8:00 - 8:25 Morning Meeting 

Mon - School Community Meeting Mon - School Community Meeting Mon - School Community Meeting 

8:30 - 10:30 ELA Block 
8:30 - I 0:30 ELA Block 

8:30 - I 0:30 ELA Block 
8:30 - 10:30 

(w/ Foundations) 
(w/ Foundations) 

(w/ Foundations) 
I 0:30 - I 0:45 Begin ELA Labs 

10:35 - 11:35 I 0:35 -11 :35 ELA Labs 
l 0:50 - 11 :35 Teacher Planning

10:35 -11 :35 ELA Labs 
(Coaching/Internalization 2x a week) 

11 :40 - 12:25 
11 :40 - 12:25 Lunch Jl:40 - 12:25 Lunch 11 :40 - 12:25 Lunch 

(Team. Meeting lx a week) (Team Meeting lx a week) (Team Meeting l x a week) 

12:30- 1:15 
12:30- 1:15 Teacher Planning 

12:30 - l: I 5pm Finish ELA Labs 
12:30 - I: 15 Social Studies & 

(Coaching/Internalization 2x a week) Science Block 

I :20 - 2:50 I :20 - 2:50 Math Block l :20 - 2:50 Math Block
1 :20 - 2:05 Teacher Planning 

(Coaching/lnteraalization 2x a week) 

2:55 - 3:40 
2:55 - 3:40 Social Studies & 2:55 - 3:40 Social Studies & 

2:10 - 3:40 Math Block 
Science Block Science Block 

3:45 - 4:00 3:45 - 4:00 Closing Circle 3:45 - 4:00 Closing Circle 3:45 - 4:00 Closing Circle 

369



Appendix K - Sample Day in the Life of a Student at The Leadership School 

The first thing our students and families can expect when they walk into The Leadership School is a sense 

of community. They will be wa.1111ly and graciously met at the door by our staff greeters, eager to hear any 

updates from family members. The students will be asked if they are ready to start their day or if they 

need time to gather themselves. By building a sense of community, The Leadership School will create a 

common and predictable experience that helps students and staff feel connected to each other. Our goal is 

for students to feel safe and to develop friendships. We are intentional in creating this welcoming 

atmosphere to provide a learning environment where all students can succeed. 

Elementary School Student 

Meet Denise, a first grader at The Leadership School. 1f Denise needs a check-in upon arrival, she goes to 

the office where the school counselor is there to greet her. She then sits at a table where she gets to 

express her feelings in an interactive way like drawing a picture or using a feelings cha1i. While she does 

this, the counselor connects with her home to see if there is something they know that could help us with 

Denise. The call home reveals that she was up late and didn't want to get up for school. The counselor 

then has Denise talk about why getting her rest is important. They talk about Habit 1: Being proactive and 

Habit 3: Putting first things first. Denise then decides that she is ready to join breakfast. However, she 

does not eat much. 

Denise goes into the morning rally where she sits with her core teacher and the teacher marks her present. 

She is just in time for Habit 7 as the students prepare to Sharpen the saw. The students are greeted with a 

warm welcome of gratitude from the school administrators. The students are then asked to sit quietly and 

think about what type of weather they are going to carry around today. They are reminded of how 

extraordinary they are and encouraged to give themselves a hug. The Student Leadership team comes up 

as the school chants one of their chants: "I am a leader". The core teacher reminds Denise that today is her 

day to lead the pledge and asks if she feels up to doing it. She says yes and joins the leadership team in 

front of the assembly. After other students lead their parts, Denise leads everyone in the pledge. The 

student leadership team energizes everyone for the day and Denise returns to her group. 

The group goes to their classroom for Morning Circle. When they enter the classroom they follow a 

routine where they put their things away and sit iJ1 a greeting circle in which the students take the time to 

greet one another. The students then face the calendar for updates of the day. Denise's best friend is the 

calendar leader and walks the students through the days of the week, date, and months of the year. The 

class then talks about any special events that may be happening. 

The teacher then talks to the groups about where they start their day. Today Denise starts her day in 

reading with a whole-group lesson introducing the key learning skills. They then do hands-on activities to 

learn about books and practice reading skills. Next for Denise is center time. However, before going to 

centers, Denise reminds her teacher that she did not eat much for breakfast. The teacher allows Denise to 

get a snack from the she If. The class does not have assigned seating so Denise gets her data binder from 
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her book box �a marked crate where her personal supplies are stored. Denise reads through her data 

binder to see what she has mastered and what she gets to work on. The centers are set up by the five 

components of reading: phonemic awareness, phonics, fluency, comprehension and vocabulary. Centers 

and data notebooks allow teachers time to concentrate on the needs of particular groups of children. Skills 

from whole-group and small-group instruction tie together whatever reading skill is being taught. These 

skills are transferred to independent practice and in time, to independent learning. One purpose of the data 

book is to make sure students are being challenged at every level and that extension and intervention 

activities are happening. Denise is on the extension tract for reading which means that she is being 

allowed to advance further in her reading because she has mastered a great deal of content above her 

classmates (she is working on end of first grade reading skills). 

The teacher called the group back to whole-group instruction for fundamental writing skills such as finger 

spacing, proper capitalization, main idea and punctuation. Today Denise gets to work at the authors 

center, where she gets to create her own story and picture. It will go in her binder for when she does her 

student-led parent conference. Denise's teacher signals for clean up and she and her classmates put 

everything back in its place. When everything is nice and neat they sit quietly and wait to be dismissed for 

Social Studies. 

Denise is excited about social studies because she knows that it is going to be connected to the book they 

read in whole group reading. Today they read about Dinosaurs and she is excited to see how it connects to 

Social studies. She is right; the Social Studies teacher has them work on fossils. They get to work with 

clay making imprints like the dinosaurs did long long. After the lesson, the student leader reminds 

everyone that it is time to clean up. The class places everything back into place and they line up with their 

hall partners. 

When the teacher dismisses students for lunch, Denise walks down the hall with her hall partner. She 

enjoys this time with her partner because they do not sit at the same lunch table. Her lunch group rotates 

so that all students will have the chance to get to know one another. Lunch is a time that The Leadership 

School uses to practice social skills. A student leader will begin lunch by going over social etiquette (i.e. 

using please, thank you, and excuse me; having appropriate lunch conversations). After they finish eating, 

the students are dismissed for recess. Recess is a social building time where they learn how to play by 

following the rules and how to interact with other students. Recess builds an even stronger community in 

the classroom. 

Denise reunites with her hall partner and heads to her math class. The math class starts with whole group 

instruction and then the students have center time. Today's centers are all dinosaur themed! One station is 

counting dinosaur footprints. Denise checks her data binder to see which station she needs to complete her 

weekly rotation and earn her star. Denise has to work with her teacher on the numberline so she sits at the 

table with her teacher and other students who need additional help in this area. After working with the 

teacher, Denise sits with her accountability partner and they agree to spend 10 min studying the timeline 

as part of their homework. They will check in with each other tomorrow to see how they did. 
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The student leader gives the signal for clean up. The students put things back into place and sit quietly 

and wait for instructions. The students are asked to line up for specials. Denise partners with her hall 

partner and they head for specials. Today Denise has Physical Education. The P.E. teacher has been in 

collaboration with the core content teachers and knows that they are studying prehistoric themes. To 

reinforce the students' academic experiences, the students ar·e asked to be barefoot for P.E. After a sho1t 

period, they discuss why shoes are important. Next, they play tug of war and talk about how har·d it must 

have been for the dinosaurs to get food, connecting the discussion to Habit 4 because even though it was a 

struggle, it was a "win-win" for the dinosaur. Then, they have a group game of tag and discuss bunting 

and the need to be in good physical shape. The student leader remfods everyone that it is time to prepar·e 

to leave. 

The students put things back in place and they return to their core classroom. It is □ow time for Closing 

Circle. The students sit in a circle and they each have a chance to share something about their day. It 

could be something that went well or something that could have gone a little better. Denise sta1ts by 

stating that her day did not start off good but she was glad that she felt well enough to lead the pledge this 

morning. The students give her one of their many celebration claps. She then listens to her peers as they 

share about their day and gives celebration claps to them. When the circle is complete, a student leader 

states that it's time to prepar·e for home. The students gather their things and return to the circle and wait 

to be dismissed. Denise waves goodbye to her hall partner as his father picks him up from school. The 

teacher then calls for Denise's bus and she heads for home. 

Middle School Student 

Meet Michael, an eighth grader at The Leadership School. His leadership role this week is student greeter 

so be sta,ts his day welcoming students alongside school staff. 

The Leadership School has an administrator from another school visiting today. Michael knows his name 

and bis expected time of arrival. When Mr. Washington arrives, Michael greets him with a firm 

handshake and escorts him into the office. There, Michael introduces him to the school counselor and 

explains the process for morning check-ins. He then introduces Mr. Washington to the office staff and 

waits for him to get a visitor's pass. Micheal explains that he will take him on a school tour and that when 

the tour is over the administration will be ready for l1im. 

Michael begins his tour in the hallway where there is a display of The 7 Habits of Highly Effective Kids. 

Michael expounds upon the seven habits and how they have empowered his academic journey. They walk 

to the cafeteria where the students are almost finished cleaning the cafeteria. Micheal explains the roles 

students play in the cafeteria. 

Then, they go into the gym so that Mr. Washington ca□ experience the morning rally. Michael pa1ticipates 

in the rally as Mr. Washington observes. After the morning rally, they proceed down the hallway arid 

head into an elementary morning circle. To see the contrast between teacher-driven and student-led 
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circles, Michael then takes Mr. Washington to see a middle school morning circle. After the morning 

circle, they stand in the hallway to note the process for transitions from class to class. Michael continues 

his tour by accompanying Mr. Washington to the spaces where specialty classes are held and explains 

how specialty class content integrates with the core classroom lessons. Michael rounds out his tour with a 

visit to an 8th grade literacy class and then contrasts it with a visit to a kindergarten literacy class. 

Michael escorts Mr. Washington to the main office where the Executive Director is waiting. The tour has 

lasted approximately twenty-five minutes and Micheal is ready to return to class. 

Michael goes to see the Learning Strategist, Ms. Ryan, who manages his IEP for his dyslexia. They look 

over his data binder together. He leads the conversation by reviewing the rubric for his last essay. They go 

over his essay outline and she gives him strategies to push him in his writing process, which he notes in 

his binder. Michael shows her that he has until the end of the week to turn in his final draft. Ms. Ryan 

asks Michael what suppo1t be needs and be decides that he would like her to proofread the essay before he 

turns it in. Ms. Ryan She states that she would need the essay by Wednesday afternoon to allow enough 

time to read it and have him make corrections before the due date. Before leaving, they discuss 

assignments for his other classes. Michael then documents his time with her in his data binder and beads 

to literacy class. 

When be arrives in class, students are in breakout sessions so he joins his group. Soon after, the teacher 

signals for Michael to come to her desk so that they can review the ELA section of his data binder. When 

they finish, he returns to his group and she signals for the next student. 

Michael's next class is science and they are having a whole-class discussion on the components of a 

successful science fair project. After the lesson, students draw numbers for accountability partners to have 

tlu·oughout the process. The teacher discusses the timeline and Michael marks his calendar for the 

checkpoints and due dates. The teacher gives them the remainder of the class to research topics and have 

one-on-one sessions with her. A student leader reminds the class that they have 5 minutes to reset the 

classroom. The students act accordingly and prepare to go to lunch. 

Michael and his classmates head to the cafeteria. Today, the eighth graders are building relationships by 

eating lunch with the kindergartners. This is one of three lunch dates they will have with them. The 

kindergaiten leaders lead the lunch table by going over the social skills. The kindergarteners get to ask 

the eighth graders questions and the eighth graders have the chance to give them advice. Once they are 

done eating, the eighth graders clear the table while the kindergaitners go to recess. The eighth graders 

have a student council meeting after lunch to discuss and make plans for their ninth grade transition. 

Once the student council meeting is over Michael heads to math class. The teacher waits at the door to 

greet each student. She has relaxing music playing low in the background to help the students regroup 

from lunch. She gives them a moment to settle in and prepares them for the lesson. After she teaches, she 

does a rapid feedback session where the students have a productive struggle with her guidance, when 

necessary. The student leader reminds everyone that they have minutes to reset the class. 
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Micheal returns to his core teacher for the closing circle, He and his classmates begin to discuss how the 

lesson they learned today impacted their lives. They also get to discuss what was not as impactful. They 

discuss if and when they were their best selves, as well as what they could have done differently. Today 

they end with Habit 7, ways in which to sharpen the saw. They discuss things that they can do at home 

tonight to help them prepare for tomorrow. The student leader gives the five minute reset notification. 

Once the room is reset, the teacher dismisses the class. 
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Appendix L - Normandy Schools Collaborative Performance 

District Performance Diagnostic 
Normandy Schools Collaborative 

DECEMBER 2019 
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Enrollment+ Demographic Summary 
Enrollment in Normandy is now half of its record high in 2001 and the district has consolidated the number of schools it operates. 
Over the past decade, Normandy's enrollment has declined to 70% of its 2009 level with neighboring districts declining less. 

Academic Achievement + Growth 
In ELA, Normandy has declined by more than 6% points relative to the state since 201 O; only from 2015-17 did it improve. In Math, Normandy is 
performing at virtually the same level as 2010 relative to the state. 
The largest declines from 2018 to 2019 were in Obama Elementary and Jefferson Elementary, some in excess of 15% points. 
Even when compared just to other high-poverty schools statewide, Normandy students are well below average. 
Normandy's Black students are significantly behind both Black and White students statewide. Normandy's Black students are 40% points 
behind White students statewide in ELA grade 3 and 32% points in Math grade 8, key "gateway" measures for later success. 
Compared to their academic peers, students in Normandy are learning less year-to-year compared to other districts statewide. 
In addition to being 2 grade levels behind average nationally, students in Normandy grow less [0.74) than one grade level per year. 

College Readiness+ Postsecondary Entry 
Normandy has increased its on-time graduation rate by nearly 20% points between the 2011 and 2017 cohorts. 
Since 2000, however, those graduates have become less ready for college as measured by the ACT. The average Normandy student scores at 
roughly the 20th percentile of the national ACT test score distribution, meaning 80% of test-takers nationally score better. 
Over this same timeframe, the share of graduates moving directly into the workforce has doubled while the percentage going to college 
declined by more than 20% points. 

School Culture 
New information from students themselves suggests that school climate and safety are major areas for improvement. 
District disciplinary incidents have declined over the past decade but are still >6 times statewide rates. 
Student attendance rates increased steadily to a high of 75% from 2011-2013, but are now down to 70%. 

Areas for Learning 

While these results are clearly disappointing, there are numerous examples of progress in these materials. Normandy's neighboring 
system of University City led the county in test score improvement last year, with gains at the 70th percentile in ELA and 74th percentile in 
Math statewide. Within Normandy itself, there was a period of sustained growth from 2015 through 2017 that should be investigated 
further. There are also several examples of systems and schools, both nationally and locally, performing at high levels even with very 
high shares of low-income students. 
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Guiding Question ------------------

To what degree has the district's size and student composition shifted over the past 

few decades? 
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Enrollment in Normandy is now half of its record high in 2001 

and the district has consolidated a number of schools 

The lar gest single-year drop occurred after the district lost accreditation in 2014, but was precipitated by a 20% 

enrollment decline in the preceding decade. 

District Enrollment total by School 
K-12 students, 1991 through 2019
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Enrollment shown in subsequent grade levels thru 2019 
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Over the past decade, Normandy's enrollment has declined to 

70% of its 2009 level with neighboring districts declining less 

The share of students receiving free or reduced-price lunch in the district has increased 24% points since 1999 and 
the share of English Language Learners has increased 9x since 2009. 

Enrollment Proportion Change versus 2009 
K-12 Students in Neighboring Districts
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03 Enrollment+ Demographic Summary 
06 Academic Achievement+ Growth 

18 College Readiness+ Postsecondary Entry 

22 School Culture 
26 Appendix 

Guiding Question --------------------

How are Normandy's students performing compared to students nationally, 
statewide and among their academic peers? Where are there bright spots and 
opportunities to improve? 
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In ELA, Normandy has declined by more than 6% points relative 

to the state since 201 0; only from 2015-17 did it improve 

Overall% of Students Proficient or Advanced 
Missouri has used three distinct tests over the past 
decade and only on one did Normandy see year-by
year increases, from 2015 to 2017. 
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In Math, Normandy's performance relative to the state has 

dropped considerably since 2017 

Overall% of Students Proficient or Advanced 
Not more than 25% of students have ever been 
proficient or advanced in Normandy regardless of 
assessment used. 
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What helped drive Normandy's improvement in SY2015-16 and SY2016-17? 
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The largest declines from 2018 to 2019 were in Obama 

Elementary and Jefferson Elementary 

ELA 

School Grade 2018 2019 

NORMANDY HIGH 
A1 
A2. 

E2 12.6 18.1 
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Even when compared just to other high-poverty schools 

statewide, Normandy students are well below average 

ELA Proficiency (2019) vs. School Poverty 
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Across grade levels, stark differences emerge in students' 

mastery of ELA standards compared to Math 

In grades 4 and 5, half of students have achieved 'Basic' mastery of standards in ELA, but nearly three quarters are 
'Below Basic' in mathematics. By grade 8 [a key predictor of high school readiness). just 1 in 10 students is 
proficient in ELA and none in Math. 

ELA Performance Levels by Grade, 2019 
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Following the 8th grade class of 2019 highlights a mix of shifting 

standards and actual learning loss 

ELA Percent Proficient and Advanced 

8 th Grade Quasi-Cohort of 2019 
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this cohort improves modestly in ELA and not
at all in Math.

Math Percent Proficient and Advanced 

sth Grade Quasi-Cohort of 2019 
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By the end of middle school, proficiency 
rates declined even more, leaving just 1
in 10 students prepared for high school
in EL.A and virtually none in Math . 
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What are the odds of high school success for students that 
do not even have Basic mastery of middle school 
standards? 
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Note: This is a "quasi-cohort" that compares performance of students tested in sequential grade levels from 2014 to 2019. It is sensitive lo 
students entering and exiting the cohort over time. 386



In key gateways, Normandy's Black students are significantly 

behind both Black and White students statewide 

Gaps have actually expanded in ELA over time and narrowed in Math, but this narrowing is due to the decline in White 

student proficiency. Today, just 1 in 100 Black 8th graders is proficient in Math in Normandy. 

Grade 3 ELA Achievement Gaps 
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Gap Type 

Normandy Black - State White 
Normandy Black - State Black 

2019 

-40.2

-9.2

Nole: Subgroup data first available in 2010, not 2009. 

Grade 8 Math Achievement Gaps 
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Compared to their academic peers, students in Normandy are 

learning less year-to-year compared to other districts statewide 

Growth measures indicate how much above or below students score relative to their academic peers statewide. This 
approach allows districts and schools to be fairly compared on the basis of how much they are increasing student 
learning from year-to-year [i.e., schools that serve mostly lower performing students can still post significant growth if 
those students increase above what is expected based on other low performing students statewide]. 

ELA Growth Scores, 2019 Math Growth Scores, 2019 
St. Louis City and County St. Louis City and County 
55.0 

54.0 

N s3.o 
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"iii 
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51.0 

� 50.0 

49.0 

� 48.0 
E 47.0 

46.0 

45.0 

Expected Growth = 50 

48.6 

I
46.6 

I I I I 
Falling Behind Average Growth* Positive Growth Falling Behind Average Growth* Positive Growth 

CARONDELET LEADERSHIP ACADEMY 48. I ST. LOUIS COLLEGE PREP 49.3 MEHLVILL� R-IX 50,6 NORMANDY _____ 46.6 
HANCOCK PLAC�E=-c=cc=-,-=-c=---cc48'"".2 PATTONVILLE R-1 1I 49,8 _BA_Y_LE_s_s_____ 50.7 AFFTON IOI 47.9 
GATEWAY SCIENCE ACAD/ST LOUIS 48.3 LAOUE 49.9 MAPLEWOOD·RICHMONO HEIGHTS 50.7 ROCKWOOD R-VI 48.4 
NORMANDY 48.6 RIYER;:f.lEW GARDENS 49.9 HAWTHORN LEADERSHIP SCHL GIRLS 51.0 KIRKWOOOR-V-11- 48.5 EAGLE COLLEGE PREP ENDEAVOR 48.7 
AFFTON 101 48.7 
ST. LOUIS CITY � 
BRENTWOOD 
UNIVERSITY CITY 
WEBSTER GROVES 
LIFT FOR LIFE ACADEMY 
CONFLUENCE ACADEMIES 
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50. I NORT�DE COMMUNITY SCHOOL 1)� EAGLE COLLEGE PREP-ENDEAVOR 48.8 
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ST. LOUIS CITY 49. I 
LINDBERGH SCHOOLS 49.3 
FERGUSON-FLORISSANT R-II 49,4 
RIVERVIEW GARDENS 49.6 
HAZELWOOD 49.6 
PARKWAY C-2 49.7 

*Districts are determined to have 'Average Growth' if their result is statistically indistinguishable from 50. 
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Performance and Growth by School, All Students, 2018 to 2019 

At the school level, only Jefferson Elementary is above average for local high-need districts. All but one school 

declined from 2018 to 2019. Normandy High is the exception and improved almost 4% points in ELA and 1% point in 

Math. 

The anomaly of 3 rd grade results in Obama in 2018 likely pushed down growth NCEs in the school. 

School 

7th and 8th Grade Center 
BARACK OBAMA ELEMENTARY SCHOC

JEFFERSON ELEM. 

LUCAS CROSSING ELEM. COMPLEX 

NORMANDY HIGH 

WASHINGTON ELEM. 

En9Ush Lan9ua9e Arts Mathematics 
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The greener the result, the more above average 
it is for local high-needs districts in 2019.* 
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Note: These districts include SLPS, all St. Louis City charters, Ritenour, Jennings, Riverview Gardens. University City, Hazelwood, Ferguson 

Florissant and Normandy. 

Growth 

2018 2019 

47.6 47.0 
45.1 .9 
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50.0 50.0 
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Nationally, Normandy students are 2 grade levels behind overall 

and half of one grade level behind students in similar SES districts 

This graph shows relative test scores for every public school district in the United States. Normandy, St. Louis, 
Cleveland and Detroit are all 2 or more grade levels behind the average student nationwide. Newark is one example 
of a district with greater poverty than Normandy and substantially higher performance [by more than 1 grade level 
compared to Normandy). 
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Point to Ponder • 

What can we learn from districts nationwide that are low-SES and higher 
performing? 
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Education Data Archive !Version 3.0). http://purl.stanford.edu/db586ns4974. 
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In addition to being 2 grade levels behind average, students in 
Normandy grow less (0.74) than one grade level per year 

This graph shows learning growth rates for every public school district in the United States. Students in Chicago are 
learning 23% more each grade than the average student and nearly 50% more than students in Normandy . 
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Are students graduating on-time and are they college-ready? 
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Normandy has increased its on-time graduation rate significantly 

between the on-time cohort of 2011 and 2017 

Th ere does not appear to be much of a second-ch an ce system, though, a s  very few not-on-time graduates receive 

diploma s in 5 or 6 years. 

All Students 

4 and 5+ Year Grad uation Rates 

Cohorts of 2011 vs 2017 

On-time graduation rates still lag behind 
the state averag e by about 10% points. 
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Black Students 

4 and 5+ Year Graduation Rates 

Cohorts of 2011 vs 2017 

Black students in Normandy are 
graduating at approximately the same rate 
as Black students statewide. 
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4 and 5+ Year Graduation Rates 
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No statewide comparisons are available for 
IEP graduation rates. 
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Si nee 2000, students statewide - and particularly in Normandy -

have become less ready for college as measured by the ACT 

The average Normandy graduate test-taker is more than 5 scale score points behind their peers statewide and more 
than 7 scale score points below the career readiness benchmark of 22. While there has been mixed performance 
among neighboring districts (shown in grey). Normandy has consistently scored lowest. 

36.0 Average ACT Scale Scores of Graduates, 2000 vs. 2019 
Results of neighboring districts shown in grey 

State average Career readiness benchmark 2019 
31.0 Normandy --- College readiness benchmark 2019 

Composite English Math Reading Science 
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meaning 80% of test-takers 
nationally score better than 
the average Normandy 
student. 
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What is the implication of graduating larger shares of students who are, on 
average, less ready for college and career? 

2000 2019 2000 2019 2000 2019 
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Career Readiness: 41 percent of ACT-tested 2019 graduates Likely have the foundational 
work readiness skills needed for more than nine out of 10 jobs recently profiled in the ACT 
Job Pro® database. Those students earned an ACT Composite score of 22 or higher, which 
corresponds with the Gold and Platinum levels of the ACT WorkKeys® National Career 
Readiness Certificate® INCRC®I. 

College Readiness: The ACT® College Readiness Benchmarks are scores on the ACT 
subject area tests that represent the level of achievement required for students to have a 
50% chance of obtaining a B or higher or about a 75% chance of obtaining a C or higher in 
corresponding credit-bearing first-year college courses. 
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Over this same timeframe, the share of graduates moving directly 
into the workforce (relative to college) has doubled 

Rates of 2- and 4-year college-going declined in the late 2000s and have since stayed well below state averages. 

Meanwhile, the share of students directly entering the workforce has more than doubled since 2000. 
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State rolling average 

5% Military 

27.4% Employed 

30.2% 2-year College 

35.1 % 4-Year College 

Point to Ponder 

Why have graduation rates increased while rates 
of college-going have declined? 
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Guiding Question ------------------

To what degree is the environment in Normandy schools conducive to learning? 
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New information from students themselves suggests that 

school climate and safety are major areas for improvement 

Panorama Survey Results 
% favorable student responses, fall 2019 

I Local benchmark !average among Better Measures participants) 
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Social Awareness 

Self-Management 

Grit 
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D is tr i ct d is c i p li n a ry i n c i de n ts have d e cl i n e d o v e r the past 

decade but are still >6 times statewide rates 

In-school suspensions are rare with the exception of 2016. 

Disciplinary Incident Rate 
Per 100 students, 2001 through 2019 
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0.84 
Statewide 
incidence rate 
in 2019 

Disciplinary Responses by Type 
2001 through 2019 
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Student attendance rates increased steadily from 2011-2013, 

but have oscillated since 

Student Attendance, 2009-2019 
Share of students attending 90% of days more 

Student attendance reached a high in 2013 when 
more than three quarters of students attended 90% 
of school days or more. 
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Attendance by Race and Grade, 2019 
Share of students attending 90% of days more 

Attendance rates are lowest among Black students 
and in the upper grades of 9-12. 
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Publicly available data are limited and sensitive to reporting 

challenges; a deeper diagnostic analysis could include the following 

Topic 

Early Grades 

Transition to Middle School 

Mobility and Attendance 

College-Going 

� 
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Motivating Question 
- - - -

Given how far behind students are by 3 rd grade, what can we learn from 

assessments in place in K-2? 

Beyond test scores, what early warning signals are present in middle school 

that can guide intervention? 

What is the size and effect of school and classroom inflow and outflow 

throughout the year? 

What is the distribution of college-readiness within the district as measured by 

the ACT and other indicators? Among students entering 2- and 4-year 

colleges, what are their rates of persistence and completion? 
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Appendix M - Missouri Language Use Survey 

Appendix A 

Language Use Survey 

, In order to provide yo�r child ·wlth the 't;'��-t po�sible education, we need to determine how well he or she 
understands, speaks, reads and writes in; English. Please provide information about your child's language 

I - - - - - - - - t .: - - - - - - • 11 

Student's Name:. ______________________ Date: ______ _ 

School: _________________________ Grade: _____ _ 

Relationship of person completing this survey: ___________________ _ 

Tier I: Language Background 

1. What was your child's first language? □ English □ Other: _____ _

2. Which language(s) does your child use (speak) at home and with others? □ English □ Other: ___ _

3. Which language(s) does your child hear at home and understand? □ English □ Other: ___ _

If any of these answers indicate a language other than English, please complete the rest of the survey. 

Tier II: Expanded Language background 

4. Does the student understand when someone speaks with him/her in a language besides

English? 

5. Does the student read in a language other than English?

6. Does the student write in a language other than English

7. Does the student interpret for you or anyone else in a language other than English?

Tier Ill: Educational History 

8. Did the student attend a school where English was not the language used for instruction? Yes/ No

If yes, how many years did the student attend this school? ___ _

Yes No 

9. What was the most recent month and year the student attended school? ____________ _

10. Do you believe that you child has learning difficulties that affects his/her ability to understand? Yes/ No

If yes, please explain:--------------------------------
11. Has your child been referred to be evaluated for special education? If yes, please explain _______ _

The school is required to assess the English language proficiency of all students who indicate, or are suspected of 
having, a first language other than English. If the results of the assessment show a student needs language support, 
you will be notified in writing and the school district will provide language support as deemed appropriate by district 
staff. 

Notice to School Staff: This form must be given to all new and enrolling students. Any student that indicates use of a

language other than English must be assessed to determine the student's English language proficiency. Please notify 

district staff responsible for the next steps immediately and when ready, keep this form in the student's permanent 

records. 
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Cuestionario del Uso de ldiomas 

Para proveer a su hijo(a) la mejor educaci6n posible, necesitamos determinar el nivel del habla, lectura, 

escritura y comprensi6n en el ingles. Favor de proveer informaci6n de las habilidades de su hijo(a). 

Nombre del Estudiante: _____________________ _ Fecha: ______ _ 

Escuela: __________________________ _ Grado: _____ _ 

Relacion de la persona que com pl eta este cuestionario: ___________________ _ 

Nivel I: Conocimientos de idiomas 

4. lCual es SU primer idioma? □ ingles □ otro: ------

5. lCual idioma(s) habla su hijo(a) en la casa y con otras personas? □ ingles □ otro: ___ _

6. lCual idioma(s) escucha su hijo(s) en la casa a con familia y puede entender? □ ingles □ otro: ___ _

Nivel II: Conocimientos de idiomas expandidos Sf No 

4. lEntiende su hijo(a) cuando alguien habla en un idioma otro de ingles?

5. lPuede su hijo(a) leer en un idioma otro de ingles?

6. lPuede su hijo(a) escribir en un idioma otro de ingles?

7. lle interpreta o traduce su hijo(a) para Ud. u otras personas?

Nivel Ill: Historia educacional 

8. lAsisti6 el estudiante a una escuela donde el ingles no era el idioma utilizado para la instrucci6n? Si/ No

En caso afirmativo, lcu8ntos aflos asisti6 el estudiante a esta escuela? ___ _

9. lCual fue el ultimp mes que su hijo(a) estaba matriculado en una escuela? ____________ _

10. lCree Ud. que su hijo pueda tener dificultades educacionales que le afecten su aprendisaje? ______ _

Si afirmativo, explique por que: ____________________________ _
11. lSe le ha recomendado a su hijo(a) que reciba una evaluaci6n de educaci6n especial? Si afirmativo, explique por

que y sus resultados. --------------------------------

Se requiere que la escuela evalue las habilidades en ingles de todos las estudiantes que hablen a entiendan un 
idioma otro de ingles. Si las resultados indican que el estudiante requiere apoyo desarrollando el ingles, sera 
notificado y el (la) estudiante entrara el programa de apoyo lingufstico que el distrito considere apropiado. 

Notice to School Staff: This form must be given to all new students. Any student that indicates use of a language 

other than English must be assessed to determine the student's English language proficiency. Please notify district 

staff responsible for assessment immediately and when ready, keep this form in the student's permanent records. 

- 15 -
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How are you making the lesson objectives and 

tasks clear to the student? 

• Native language support (WI DA levels 1-3)

• Are objectives and directions visible?

• Are there visua I supports (ie. Pictures)?

• Are they in student-friendly language?

- ---- -- --

How are you preparing the student for 

learning? 

• Build BackgroundLAccess prior knowledge

0 Flipped classroom 

0 Show videos, pictures or real life 

demonstrations. 

0 Highlighted lesson/unit notes 

• Student conference

0 Discuss the objective, ask student to 

translate and explore the topic at 

home through videos or websites. 

0 Identify foci and exp la in foci (ie. 

Com pa re/contrast) 

0 Set goals 

• Pre-Teach Vocabulary

0 Focus on Tier II words 

0 Limit to 5-7 through mastery 

0 Translate to native language 

0 Plan for frequent use of vocabulary, 

orally and in writing 

How are you making the objectives 

comprehensible? 

• Rate of speech

• Density of speech

• Allow plenty of wait time

• Use sensory, graphic and interactional

supports

• Use a variety of strategies

Appendix N 

L Planning Tool 

Ad ditional Tips 

• Remember the Affective Filter

• Don't fall for the Pobrecito Syndrome

• Understand the WIDA proficiency levels

II 

• Embrace the native language and culture

o Bilingual books

o Bilingual study guides

I 
o Bilingual videos

Strategies 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

Think-Pair-Sha re 
0 Variations 

Cooperative Learning Structures 

Split Dictation 

Write on Tables 

Graphic Organizers 

Sentence Frames 

0 More 

Music 

Sentence Starters 

Dialogue Journals 

Buddy Journa Is 

Dictogloss 

Barrier Games 

Readers Theater 

Anticipation Guides 

R.A.F.T 

How are you assessing students? 

• Formative

o Thumbs up/thumbs down

o Handheld devices

o DialogueJournal

o Student Conferencing

• Summative

o Alternate assessment

• Authentic Assessments

• Oral presentations

• Technology Based (powtoons, flipgrid)

• Project-based

o Accommodations

• Read aloud

• Extra Time

• Translate

o Modifications 405



SCHOOL DISTRICT NAME 

Appendix 0 
MISSOURI DEPARTMENT OF ELEMENTARY AND SECONDARY EDUCATION 

OFFICE OF QUALITY SCHOOLS- MIGRANT EDUCATION 

PARENT QUESTIONNAIRE 

COUNTY-DISTRICT CODE 

DISTRICT MIGRANT CONTACT ENROLLMENT DATE 

DIRECTIONS 

Please complete the following survey information. Your child may be eligible for FREE additional educational services. If 
you answered yes to any of the questions below, an education representative may contact you to find out whether you, 
your child, or any member of your family is eligible for FREE additional educational services. 

Mail the completed form to Migrant Education, Missouri Department of Elementary and Secondary Education, P.O. Box 
480, Jefferson City, MO 65102. Questions? Contact Grants and Resources at 573-526-6989. 

RELOCATION HISTORY 

Have you moved to the school district in the past three (3) years? 

In any location within the last three (3) years, have you worked in the agriculture or fishing 
industries? If yes, please choose all that apply: 

If you have not worked in the agriculture or fishing industries in the past, do you plan to 
engage in this type of work soon? 

□Yes □ No

□Yes □ No

□Yes □ No

In the last three (3) years have you worked or are you currently working in any of these areas? If so, which ones? (please 
circle 

Pork, beef processing 

��

,� 
Planting, harvesting or 

ginning cotton 

PARENTS/GUARDIANS 

ADDRESS 

HOME PHONE 

NUMBER OF CHILDREN IN HOME 

Milking Cows 

Chicken processing, 
feeding poultry, gathering 
eggs, working in a 
hatchery 

CITY 

Nursery/Greenhouse 

---1' 

i ,
I 

Harvesting and packing 
apples 

STATE 

PLACE OF EMPLOYMENT 

Planting/Harvesting Crops 

Other: 

Fruit and vegetable 
processing 

Potatoes 

Feeding livestock 

ZIP 

DATE OF MOVE 

The Department of Elementary and Secondary Education does not discriminate on Uie basis of race, color, religion, gender, national origin, age, or d!sability in its programs and activities. Inquiries related to 
Oepartmenl programs and to the location of services, activlties. and facilities that are accessible by persons with disabilities may be dlrected to the Jefferson State Office Building, Office of the General 
Counsel, Coordinalor- Civil Rights Compliance (fiUe Vlffitre IX/504/AOA/Age Act), 6!h Floor, 205 Jefferson Street, P.O. Box 480, Jefferson City, MO 65102-0480; telephone number 573-526-4757 or TIY 
B00-735-2966; email civilrighls@dese.mo.gov. 

MO 500-3129.1 (04/2019) 406



The Leadership School 
STUDENT LEADERSHIP AT THE CENTER OF LEARN INC 

Appendix P - Discipline Policy 
Philosophy 

The Leadership School is taking a Conscious Disciple approach to Discipline. Therefore, 

believing that for every disruptive student action the staff understands there is a reason or trigger 

in which we allow students a way in which to process through the behavior. Our discipline is all

inclusive meaning Teachers Staff and families all play a role. The Leadership School is taking a 

nonpunitive approach to discipline. Studies show that people who have experienced trauma may 

become triggered into responses that disrupt their ability to comply thus disrupting their ability 

to listen or to learn. We believe that by preparing our staff to become trauma-informed educators 

they will have the tools to disrupt these triggers and not reinforce them. The Leadership School 

believes that punishment intimidates children into compliance which does not change disruptive 

behavior instead we believe in focusing on giving students the opportunjty to use behavioral 

tools to learn to articulate their behavior and behave in a rnore productive way. The Leadership 

School also acknowledges that some students may need interventions from professional agencies 

and is committed to working with outside agencies to bring social-emotional balance to our 

students. We believe our approach will help students to be learning-ready and the process helps 

us to be an emotional healthy community. 

Teacher Expectation 

It is our goal to reframe how adults respond to children's actions. Our approach to discipline is 

not just student-focused it involves ow- entire staff. It is the effort of all to create strong 

relationships. Our faculty and staff will be trained in principles of Conscious Discipline which 

will give them the tools needed to help students deescalate. 

Family Collaboration and Support Expectations 

It is the policy of The Leadership School that families partner with us in guiding the behavior 

of our students. They will be informed about every incident that removes a student from group 

learning and asked to talk with students at home to reinforce expected school behaviors. The 

Leadership School understands that family involvement is an integral part of our community 

success. We understand that home and school connection is vital to student success. Parent 

involvement in the education of students and in the governance and operations of the school is 

our goal. 

The Leadership School will have an open-door policy for our parents. We welcome their 

presence in the building and will provide opportunities to volunteer in a variety of ways. We 

will begin the school year with home visits and continue to strengthen the relationship with 

family newsletters, weekly student progress notes, and quarterly check-ins. Parent-led 

organizations will be led and governed by parents. They will oversee our family volunteer 
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positions for field trips, holiday celebrations and student award ceremonies and opportunities 

that feel impo1tant to them. Parents will have extensive access to training and informational 

sessions on our Leader in Me and Conscious Discipline programming. 

Morning check-in 

Family, bus driver and students do a morning check-in when entering the building. If there was 

any family issue, sleep difficulty or disruptive morning routine or incident on the bus that has 

caused the student to have a rough morning it will be noted with the school receptionist in 

person or through a phone call. The student will have an opportunity to process these emotions 

before joining the whole group instruction. The incident will be documented in the front office 

to track patterns of behaviors and causes. These documentations will be used to determine if 

outside agencies services will be needed to assist the student. 

Morning Circle 

The Leadership School feels very strongly in teacher-student relationship development. 

Teachers are to be aware of any outstanding body language or non-verbals during the morning 

circle. If a student is not prepared for morning circle they should return to morning check-in. 

Self- Management: We are creating a school where students learn self-management and are 

able to make decisions that positively affect themselves and our community. Teachers help 

students develop internal capacities for self-management 

Hub 

In our teacher hubs, each student has an emotion barometer and they are to take the clothespin 

with their secret number and mark where they are emotional. This gives the teacher a quick 

reference for students that might not be feeling their best. Throughout the day the students can 

move their markers to communicate how they are feeling. The teachers can use this 

communication to check in on students that express needs that may not allow them to 

participate in the lessons. 

Well-Being Chart 

To further support the implementation of CD and SEL, each classroom will have a chart which 

includes each student's private number. The use of private numbers instead of names increases 

internal focus. The cha1t will not list punitive markers, but rather will include zones that describe 

well-being. Students will be able to communicate to the teacher what their emotional 

thermometers read by moving the clothespin to the zone that best communicates what/how they 

are feeling. Well-Being Thermometers will also give the 

teacher the ability to gauge the classroom and see where deeper inquiry and support is needed. 
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Cooling Corner 

Students need processing time in the area of self-management. Reboot stations are areas in the 

classroom where students can choose to spend ten minutes to remove themselves from the group 

to process their emotions and articulate their needs. The station will be equipped with a sign-in 

cha1t, an emotion gauge, timer, stress-relieving activities and an area for them to comfortably 

relax. If the student is not ready to return to the group after ten minutes the teacher will inform 

the office and the office will send in additional support. 

Calming Station 

The Safe Place is a center where children can go to change their inner state from upset to 

composed in order to optimize learning. Jt is the centerpiece of your self-regulation program. A 

chair, beanbag, throw rug or pillow serves as a base for your Safe Place. Fill the Safe Place with 

·tools and activities that lead children through the five steps of self-regulation: 1 Am, I Calm, f

Feel, [ Choose, I Solve. The I Am step involves the initial upset when the child becomes the

emotion. "I am angry!" The I Am Smock is helpful for demonstrating this stage of upset. The I

Calm step requires active calming, featuring the four main breathing techniques, access to a

Friends and Family book, and other calming activities. The 1 Feel step includes identifying the

feeling with the Feeling Buddies or a Feeling chart. The I Choose step requires the child to

consciously choose additional calming activities utilizing the Brain Smart Choice Cubes, I

Choose Self-Control Board and/or class-made choice boards. The I Solve step involves the

child solving the original problem before returning to work or play, often through the use of the

TimeMach ine. https://consciousd iscip Ii ne.com/free-resources/shu be rt/sh uberts-classroorn/safe-p

lace/

Suspension

Suspension from regular classroom participation will also occur when a student's behavior

results in chronic and extreme disruption of the educational process, and is such that the student

created a barrier to learning for themselves and other students. All behavioral plans will begin

with contacting the student's parent/guardian and end with a school and family conference. Our

discipline policy complies with all federal and state statutes pe1taining to school safety, including

but not limited to the Missouri Safe Schools Act (RSMo 160.261). A draft of our policy can be

reviewed in Appendix L. During our planning year, we will review this document with members

of our design team and solicit community feedback prior to finalizing our poUcies.

Long Term Suspension & Expulsion

A long-term suspension or expulsion is the exclusion of a student from the student's regular

school program for an extended period of time. "Suspensions are usually for a fixed amount of

time with the student automatically returning to class after the suspension is completed", and a

409



• � The Leadership School
�,. 

STUDENT LEADERSHIP AT THE CENTER OF LEARNINC 

conference is held with the student and family. "An expulsion generally means that the student is 

removed from school for an indefinite period ohime until the student is reinstated by the 

[Board]"'. This type of removal from our school program would only occur if a student posed an 

imminent threat or serious harm to other students or staff. The Leadership School will notify 

parties of criminal conduct required by RSMo 168.071 and will report all crimes that occur on 

school grounds to law enforcement, including those outlined in RS Mo 160.26 L. 
• First or second-degree murder under RSMo 565.020, .021.
• Voluntary or involuntary manslaughter in the first or second degree under RSMo
• 565.023, .024, .027.
• Kidnapping in the first or second degree under RSMo 565.110,.120 RSMo. First-,

second- or third-degree assault under RSMo 565.050, .052, .070. Sexual assault or

deviate sexual assault under RSMo 566.040, .070. Forcible rape or sodomy under RSMo

566.030, .060.
• Burglary in the first or second degree under RSMo 569.160, .170. Robbe1y in the first

degree under RSMo 570.023.
• Manufacture of a controlled substance under section 579.055
• Delive1y of a controlled substance under section 579.020
• Possession of a weapon under chapter 571.
• Arson in the first degree under RSMo 569.040.
• Property damage in the first degree under RSMo 569.100. 
• Child molestation in the first, second, or third degree pursuant to RSMo 566.067, .68, .69
• Sexual misconduct involving a child pursuant to RSMo 566.083.
• Sexual abuse pursuant to RSMo 566.100.
• Harassment in the first degree under RS Mo 565.090.
• Stalkjng in the first degree under RSMo 565.225.

1 Missouri Depaitment of Elementary and Secondary Education. Student Discipline. hllps://dese.mo.gov/financial
admin-services/school-governance/student-discipline#suspension 
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Kimberly Townsend <ktownsend@tlsstl.org>

Charter Application for The Leadership School
3 messages

Kimberly Townsend <ktownsend@tlsstl.org> Thu, Oct 22, 2020 at 4:36 PM
To: sfoster@normandysc.org, Marcus Robinson <m.robinson@normandysc.org>
Cc: aneal@normandysc.org, sgwilliams@normandysc.org, kpierre@normandysc.org,
rlroberts@normandysc.org, "Wahby, Robbyn" <Robbyn.Wahby@mcpsc.mo.gov>
Bcc: Mia Howard <mhoward@theopportunitytrust.org>, Lennel Hunter
<boardchair@tlsstl.org>

Dear, Mrs. Foster, 

In compliance with Missouri statute (RSMo 160.405.1), I have attached a copy of our
full charter application and supporting documents that The Leadership School
submitted to the Missouri Charter Public School Commission this afternoon, October
22, 2020. We look forward to future conversations regarding our plans to open a public
charter school within the boundaries of the Normandy Schools Collaborative.  

I respectfully request a reply confirming receipt of our charter application. 

Sincerely,
Kimberly Townsend 

--  
Kimberly Townsend
Founder/Executive Director
The Leadership School 
(314) 227-1777

01. TLS Charter Application Narrative - October...

02. TLS.Appendices.A-F.pdf

03. TLS.Appendices.G-P.pdf

05. TLS.Appendices.R-BB.pdf

4 attachments

07. TLS Appendix CC.Budget Model_20201020.pdf
103K

06. TLS REVISED BYLAWS - October 21, 2020 - signed.pdf
296K

08. TLS.AppendicesDD-HH.pdf

Appendix Q  - Submission to Local & State Boards
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Error
Icon

Kimberly Townsend <ktownsend@tlsstl.org>

Charter Application from The Leadership School
1 message

Kimberly Townsend <ktownsend@tlsstl.org> Thu, Oct 22, 2020 at 6:32 PM
To: sbe@dese.mo.gov
Cc: "Uptergrove, Rachel" <Rachel.Uptergrove@dese.mo.gov>, "Wahby, Robbyn"
<Robbyn.Wahby@mcpsc.mo.gov>

Good evening, Mr. Shields,

As you can see below, the email that I sent with attachments of our charter application
materials could not be received because the files were too large. 

Therefore, I have mailed a flash drive with our application materials to your offices in
Jefferson City. I have attached photo documentation to this email. We submitted our
application to the Missouri Charter Public School Commission today and your copy of the
files should be delivered Monday, October 26, 2020.

Sincerely,
Kimberly 

---------- Forwarded message --------- 
From: Mail Delivery Subsystem <mailer-daemon@googlemail.com> 
Date: Thu, Oct 22, 2020, 4:57 PM
Subject: Delivery Status Notification (Failure) 
To: <ktownsend@tlsstl.org> 

Message too large

Your message couldn't be delivered to sbe@dese.mo.gov
because it exceeds the size limit. Try reducing the message size
and resending.

The response from the remote server was: 412

mailto:mailer-daemon@googlemail.com
mailto:ktownsend@tlsstl.org


550 5.7.0 Message Size Violation - The message you sent to sbe@dese.mo.gov is too large
and cannot be delivered.

---------- Forwarded message ---------- 
From: Kimberly Townsend <ktownsend@tlsstl.org> 
To: sbe@dese.mo.gov, "Uptergrove, Rachel" <Rachel.Uptergrove@dese.mo.gov> 
Cc: "Wahby, Robbyn" <Robbyn.Wahby@mcpsc.mo.gov> 
Bcc:  
Date: Thu, 22 Oct 2020 16:55:28 -0500 
Subject: Charter Application from The Leadership School 
----- Message truncated -----

3 attachments

20201022_182545.jpg 
1320K

20201022_182136.jpg 
768K

icon.png 
3K
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Appendix -R - Non-Profit Documents Nooo71 oss1 
Date Filed: 2/21/2019 

John R. Ashcroft 
Missouri Secretary of State 

ARTICLES OF INCORPORATION 
OF 

THE LEADERSHIP SCHOOL 

A Missou1i Nonprofit Co1poration 

The undersigned, being a natural person of the age of eighteen years or more, for the 
:. pmp9se of fo1ming a corporation under the Missouri Nonprofit Corporation Act, hereby adopts the 

following Articles of Incorporation: 

1. The name of the corporation (hereinafter referred to as the "Co1por.ation") is
The Leadership School. 

2. 'lbis Corporation is a public benefit c01porarion.

3. The period of duration of the Corporation is peipetual.

4. The street address of the Corporation's initial registered office in Missouri is
3802 Kentucky Derby Ddve, Florissant, MO 63034, and the name of its initial registered agent at 
suc_h address is Kimberly Townsend. 

5. The name and address of the incorporators arc as follows:

Kimberly Townsend
3802 Kentucky Derby Drive

. Florissant, MO 63034

6. The Corpo1-ation is organized, and shall be operated, cxdusively for
charitable, scientific, litera1.1 and educational pu1poses within the meaning of section 501 ( c)(3) of the 
·Internal Revenue Code of 1986, as amended (or the corresponding provision of any fulure United
States _lt'itei�al·Revenue Law), including, fot such purposes, to establish and operate a charter ·
school'.:

7. No patt ·of the net earnings of the co1poration shall inure to the benefit of,
or be distributable to, its Directors, Office1:s Ot othet private persons, except that the co1poration 
shall be authorized and_empowere� to pay reasonable compensation for services rendered and to 
make payments arid distJ:ibutions in furtherance of the purposes set forth in this Article. The 
corporation shall not participate in, or intervene in (including the publishing or distribution of 
statenients), any political campaign on behalf of, or in opposition to, any candidate for public office. 
Except to the extent permitted by Code Section 501 (h), no substantial part of the activities of the 
co.tporation shall be the carrying on of propaganda, or otherwise attempting, to influence legjslation. 
Any other provi�ioo of these Articles to the contra1y notwithstanding, the corporation shall not 
cat1y on any other activities not permitted to be cartied on (a) by a corporation exempt from the 
Federal income tax under Code Section 501 (c)(3), (u) by a co1poration contJ:ibutions to which are 
deductible under Cpde Section 170(c)(2), and (c) by a co1poration organized under the Missouri 
Nonprofit Co1porat:1on Act a; now existing or h;feafter amended. ___ ·- ·- -· _ ··-- ·--. 

ORl-02212019-1655 State of Missouri 

I2500400. J \1089924:00000 I Creation - Non-Profit 

414



8. The co1poration shall have no Metnbers. The affairs of the corporation shall
be. m",llagcd by its Board of Directors. The number of Directors and their terms shall be as 
ptovid;d hi th� Bylaws, provided that there shall not be less than three Directors. The Directors of 

. the cotpoJ:?.tion shall be elected in the manner described in the Bylaws. 

9. The corporation shall have all the powers permitted a corporation that ls
both a nonprofit corporation under the Missouri Nonprofit Corpo1-ation Act and an exempt 
organh:ation described in Code Section 501(c)(3). 

. · 10. Bylaws of the corporation, consistent with these Articles, shall be adopted by
· · tb,e B.oard of Directors or the Inco1porators, and may be atnended in the manner provided in the
Bylaws.

11. These A1ticles may be amended by the Board of Directors in the manner
provided in the Bylaws ..

·12. Upon the dissolution of the corporation, the Board of Directors shall, after
paying or making provision fot the payment of all of the liabilities of the co1poration, distribute all
the assets of the.corporation to one or more organizations then qualified under Code Section

. 501(c)(3) selected by the Board of Directors of the co1potation. Any of such assets not so disposed 
. of shall be disposed of by the Cixcuit Court of the city or county in which the ptincipal office 'of the 
. corporatio11 is then located to such organization or organizations as said coutt shall determine and as 
are then qualified as exempt under Code Section 501(c)(3). Notwithstanding the foregoing, to the 
extent required by Mis•mu-i law, upon clo•ute of the ctuporation'• cliattcr school any unobligated 
a.ssets of the char_ter school shall be teturned to the Department of Elementary a11d Secondary 
Education of the State of Missouri for their disposition, which upon receipt of such assets shall

· . return them to the local school district in which the school was located, the state, at any other entity
to which they would. belong.

13. 

:, . ··'(a) The ptovisions of this .A1ticle shall be in the nature of a contract between the 
corporation and each of its Directors and Officers made in consideration of such person's continued 
service ·to the corporation. 'lhe protection afforded to· each Director or Officer by the provisi9ns of
this Article shall survive such person's term of office or employment. This Article may not be 
repealed, nor may"the benefits to the Directots and Office1'5 afforded hereby be ditninished, except 
as to liability acctuing in respect of acts or omissions occutring after the date of such 1'epcal or 
modification. 

(b) The co1poration shall hold harmless and indemnify each Director and
Officer to the fullest extent authorized or permitted by the provisions of Subsections 1 through 6 

• and 9 through 11 of Section 355.476, Missouri Revised Statutes, as amended (which Section, in its
entirety, is hereinafter referred to �s the "State Statute") or any other or additional statutory

'provisions which arc hereafter adopted authorizing ot pcnnittiog such indemnification.

. (c) The corporation may purchase and maintain for the benefit of each Director 
or 'Officer, as named insu_red or additional insured, a policy <;>r policies of general comprehensive 
liability fosurance (covering claims arising out of death, illness or injuty or arising out of property 
loss or dainage) and directors' and officers' liability insurance (covering claims arising out of 

2 
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wrongfu!'acts or omissions) in respect of liabilities asserted against and/oJ: incurred by its Directors 
and Officers in either such capacity ot otherwise in the performance of theit services for the 
coi:poration, 

(cl) In addition to the fotegoing, and subject only to the exclusions set forth in
section (e) of this Article, the corporation shall, to the fullest extent authorized or petmitted by the 
provisions of Subsection 7 of the State Statute, hold harmless and indemnify each Director and 

·Officer:. (i) against any and all expenses (including attorneys' fees), judgments, fines and amounts
paid in·settletnent actually and reasonably incurred by such Director.or Officer in connection with
any threatened; pending or completed action, suit or proceeding, whether civil, criminal,
adminis.trative or investigative (1ncluding an action by or in the r.ight of the corporation) to which

·. <such Director or:Officer is, was or at any time became a party, or is threatened to be made a party,
by reason of the f

a
ct that such Director or Officer is, was or at any time becomes a Director, 

Officer, employee or agent of the corporation, or is or was sei-ving or at any time serves at the 
requi,st. of t!Je corporation as a Director, Officer, employee or agent of anotheJ: cotporation, 
par\fiershlp, joint venture, t:J:ust or other enterprise; and (ii) otherwise to the fullest extent as may be 

· provided to sui:h Director or Officer by the coi-poration under the non exclusivity provisions of the
State St/'tute,

(e) �o indemnity pllt'suant to section (<l) of this Article shall be paid by the
corporation:' (i) except to the extent the aggregate oflosses to be indemnified thereunder exceeds 
the. amount of such'losses for which the Director or Officer is indemnified either pursuant to 
section (b) of this A,rticlc or pursuant to any insurance of the type referred to in section (c) of this 
Article ·purchased and maintained by the cotporation; (Ji) in respect of remuneration paid to such 
Director or Officer ifit shall be determined by a final decision of a court having jurisdiction in the 

.matter that such remuneration was in violation of law; (iii) on account of such Ditector's or Officer's 
conduct which ls' finally adjudged by a COUt'l having jurisdiction in the matter to have been 
knowingly fraudulent, deliberately dishonest or willful misconduct; or (iv) if a final decision by a 

· court having jurisdiction in the matter shall detennine that such indemnification is not lawful

(f) All agreements and obligations of the co1poration contained in this Article
shall continue ·during the period the Director or Officer is a Director or Officer ·of the corporation 
(or is or was serving at the request of the corporation as a director, officer, employee or agent of 
another corporation, pa11:nership, joint venture, trust or other enterprise) and shall continue 
thereafter so long.as .the Directm: or Office!: shall be subject to any possible claim or threatened, 
pending or completed action, .suit or proceeding, whether civil, criminal or investigative, by reason 
of the fact that he or she was a Director or Officer of the cotporation or was serving in any other 
capacity referred to in this Article. 

(iJ The cotporation will pay, in advance of the final disposition of the action, 
suit or proceeding, all reasonable expenses of the Director or Officer incurred in defending any civil 
or criminal action, suit. or proceeding against hitn or her, provided he or she shall have agreed to
reimbllt'se the coip'oration if and to the extent that it shall be ultimately determined that he or she is 
.not entitled to be fudetnnified by the cotporation for such expenses, 

. ln ·affirtnation thereof, the facts stated above a.re true and correct: 
(I'he .undersigned understands that false statements made in this filing arc subject to the penalties 
provided under.Section 575.040, RSMo), 
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Executed thisJO,, day of February, 2019 by the lncorporator.
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John R. Ashcroft 

Secretary of State 

CERTIFICATE OF INCORPORATION 

The Leadership School 

N000710951 

have been received and filed in the Office of the Secretary of State, which Articles, in all 
respects, comply with the requirements of Missouri Nonprofit Corporation Law; 

NOW, THEREFORE, I, JOHN R. ASHCROFT, Secretary of State of the State of Missouri, 

do by virtue of the authority vested in me by law, do hereby certify and declare this entity a body 

corporate, duly organized this date and that it is entitled to all rights and privileges granted corporations 

organized under the Missouri Nonprofit Corporation Law. 

IN TESTIMONY WHEREOF, I hereunto set my hand and 
cause to be affixed the GREAT SEAL of the State of 
Missouri. Done at the City of Jefferson, this 21st day of 
February, 2019. 
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INTERNAL REVENUE SERVICE 
P. O, BOX 2508
CINCINNATI, OH 45201

Date: SEP 2 3 2019 

THE LEADERSHIP SCHOOL 
3802 liENTUCXY DERBY DR 
FLORISSANT, MO 63034 

Dear Applicant: 

DEPARTMENT OF THE '.rREASURY 

Employer Identification Numbe�: 
,83-3692466 
DLN: 

17053106310019 
Contact Person: 

RENEE RAILEY NORTON 
Contact Telephone Number: 

(877) 829-5500
Accounting Period Ending: 

June 30 

Public Charity Status: 
170 (bl (1) (A) (ii) 

ID# 31172 

Form 990/990-EZ/990-N Required: 
Yes 

Effective bate of Exemption: 
February 21, 2019 

Contribution Deductibility: 
Yes 

Addendum Applies: 
No 

We're pleased to tell you we determined you 1 re exempt from federal income tax 
under Internal Revenue Code (IRC) Section SOl(c) (3), Donors can deduct 
contributions they make to you under IRC Section 170. You 1 re also qualified 
to receive tax deductible bequests, devises, transfers or gifts under 
Section 2055, 2106, or 2522. This letter could help resolve questions on your 
exempt status. Please keep it for your records, 

Organizations exempt under lRC Section 501(c) (3) are further classified as 
either public charities or private foundations. We determined you're a public 
charity under the I�C Section listed at the top of this letter. 

If we indicated at the top of this letter that you 1 re required to file Form 
990/990-EZ/990-N 1 our records show you 1 re required to file an annual 
information return {Form 990 or Form 990-EZ} or electronic notice {Form 990�N

1 

the e-Postcard). If you don 1 t file a required return or notice for three 
consecutive years, your exempt status will be automatically revoked. 

If we indicated at the top of this letter that an addendum applies, the 
enclosed addendum is an integral part of this letter. 

For important information a.bout your responsibilities as a tax-exempt 
organization, go to www.irs.gov/cha�ities. Enter 11 4221-PC" in the search bar 
to view Publication 4221-PC, Compliance Guide for so:(c) (3) Public Charities, 
which describes your recordkeeping, reporting, and disclosure requirements. 

Letter 947 
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THll LllADllRSHIP SCHOO)', 

We sent a copy of this letter to your representative as indi.cated in your 
power of attorney, 

Sincerely, 

Director, EX.empt Organizations 
Rulings and Ag�eements 

Letter 947 
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B<LA:S 
OF 

7HE LEADERSHIP SCHOOL 

AR7ICLE I 
CORPORA7ION, OFFICES, RECORDS, SEAL 

SHFWLRQ 1.1. 7KH CRUSRUDWLRQ.  The LeaderVhip School iV a corporaWion WhaW iV organi]ed Xnder Whe 
MiVVoXri NonprofiW CorporaWion AcW. 

SHFWLRQ 1.2. PULQFLSDO OIILFH. The principal office and locaWion of WhiV corporaWion Vhall be aW VXch place 
in Whe SWaWe of MiVVoXri aV ma\ be deVignaWed from Wime Wo Wime b\ Whe board of direcWorV. 

SHFWLRQ 1.3. RHJLVWHUHG OIILFH DQG RHJLVWHUHG AJHQW.  ThiV corporaWion Vhall haYe and conWinXoXVl\ 
mainWain a regiVWered office and regiVWered agenW in Whe SWaWe of MiVVoXri. The locaWion of Whe regiVWered 
office and Whe name of Whe regiVWered agenW in Whe SWaWe of MiVVoXri Vhall be aV VWaWed in Whe arWicleV of 
incorporaWion or aV ma\ be deWermined from Wime Wo Wime b\ Whe board of direcWorV pXrVXanW Wo Whe 
applicable proYiVionV of laZ. 

SHFWLRQ 1.4. RHFRUGV. ThiV corporaWion Vhall keep aV permanenW recordV minXWeV of all meeWingV of iWV 
board of direcWorV, a record of all acWionV Waken b\ Whe direcWorV ZiWhoXW a meeWing, and a record of all 
acWionV Waken b\ commiWWeeV of Whe board of direcWorV. ThiV corporaWion Vhall mainWain appropriaWe 
accoXnWing recordV. 

WiWhoXW limiWing Whe recordV reqXired Wo be kepW pXrVXanW Wo SecWion 1.4, WhiV corporaWion Vhall keep a cop\ 
of Whe folloZing recordV aW iWV principal office: 

(a) IWV arWicleV or reVWaWed arWicleV of incorporaWion and all amendmenWV Wo Whem cXrrenWl\ in effecW;
(b) IWV b\laZV or reVWaWed b\laZV and all amendmenWV Wo Whem cXrrenWl\ in effecW;
(c) A liVW of Whe nameV and bXVineVV or home addreVVeV of iWV cXrrenW direcWorV and officerV;
(d) IWV moVW recenW annXal reporW deliYered Wo Whe MiVVoXri SecreWar\ of SWaWe aV reqXired b\ Whe
MiVVoXri NonprofiW CorporaWion AcW; and 
(e) AppropriaWe financial VWaWemenWV of all income and e[penVeV.

SHFWLRQ 1.5. SHDO.  The board of direcWorV ma\ adopW, and ma\ alWer aW iWV pleaVXre, a corporaWe Veal, Zhich 
ZoXld haYe inVcribed Whereon Whe name of WhiV corporaWion and Whe ZordV: CorporaWe Seal ± MiVVoXri. The 
corporaWe Veal ma\ be XVed b\ caXVing iW, or a facVimile Whereof Wo be impreVVed or affi[ed or Wo be in an\ 
oWher manner reprodXced.

 AR7ICLE II 
7<PE OF CORPORA7ION; P8RPOSES 

SHFWLRQ 2.1. 7\SH RI CRUSRUDWLRQ.  ThiV corporaWion iV a pXblic benefiW corporaWion. SXch deVignaWion iV 
made Volel\ for Whe pXrpoVeV of SecWion 355.096.2(2) of Whe MiVVoXri NonprofiW CorporaWion AcW. 
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SHFWLRQ 2.2. PXUSRVHV SWDWHG LQ AUWLFOHV.  The pXrpoVeV of WhiV corporaWion Vhall be WhoVe nonprofiW 
pXrpoVeV VWaWed in Whe ArWicleV of IncorporaWion. 

AR7ICLE III 
DIREC7ORS 

SHFWLRQ 3.1. DLUHFWRUV LQ LLHX RI MHPEHUV. ThiV corporaWion Vhall noW haYe memberV aV VXch bXW, in lieX 
Whereof, Vhall haYe onl\ a Velf-perpeWXaWing board of direcWorV. 

SHFWLRQ 3.2 PRZHUV.  All corporaWe poZerV Vhall be e[erciVed b\ or Xnder Whe aXWhoriW\ of, and Whe affairV 
of WhiV corporaWion Vhall be managed Xnder Whe direcWion of, Whe board of direcWorV of WhiV corporaWion. The 
board of direcWorV Vhall haYe and iV YeVWed ZiWh all and XnlimiWed poZerV and aXWhoriWieV, e[cepW aV iW ma\ 
be e[preVVl\ limiWed b\ laZ, Whe arWicleV of incorporaWion or WheVe b\laZV, Wo VXperYiVe, conWrol, direcW and 
manage Whe properW\, affairV and acWiYiWieV of WhiV corporaWion, Wo deWermine Whe policieV of WhiV 
corporaWion, Wo do or caXVe Wo be done an\ and all laZfXl WhingV for and on behalf of WhiV corporaWion, Wo 
e[erciVe or caXVe Wo be e[erciVed an\ or all of iWV poZerV, priYilegeV or franchiVeV, and Wo Veek Whe 
effecWXaWion of iWV objecWV and pXrpoVeV; proYided, hoZeYer, WhaW 

(a) Whe board of direcWorV Vhall noW aXWhori]e or permiW WhiV corporaWion Wo engage in an\ acWiYiW\
noW permiWWed Wo be WranVacWed b\ Whe ArWicleV of IncorporaWion or b\ a corporaWion organi]ed 
Xnder Whe MiVVoXri NonprofiW CorporaWion AcW, 
(b) none of Whe poZerV of WhiV corporaWion Vhall be e[erciVed Wo carr\ on acWiYiWieV, oWherZiVe Whan
aV an inVXbVWanWial parW of iWV acWiYiWieV, Zhich are noW in WhemVelYeV in fXrWherance of Whe pXrpoVeV 
of WhiV corporaWion, and 
(c) all income and properW\ of WhiV corporaWion Vhall be applied e[clXViYel\ for iWV nonprofiW
pXrpoVeV. 

ThiV corporaWion Vhall noW engage in an\ acWiYiW\ Zhich ma\ noW be engaged in b\ a corporaWion Zhich iV 
e[empW Xnder SecWion 501(c)(3) of Whe InWernal ReYenXe Code of 1986, aV amended, or Whe correVponding 
proYiVionV of an\ fXWXre federal inWernal reYenXe laZV When in effecW. 

No VXbVWanWial parW of Whe acWiYiWieV of WhiV corporaWion Vhall be Whe carr\ing on of propaganda, or 
oWherZiVe aWWempWing, Wo inflXence legiVlaWion. ThiV corporaWion Vhall noW direcWl\ or indirecWl\ parWicipaWe
in, or inWerYene (inclXding Whe pXbliVhing or diVWribXWing of VWaWemenWV) in, an\ poliWical campaign on 
behalf of (or in oppoViWion Wo) an\ candidaWe for pXblic office. 

No parW of Whe neW earningV or oWher aVVeWV of WhiV corporaWion Vhall inXre Wo Whe benefiW of an\ direcWor, 
officer, conWribXWor, or oWher priYaWe indiYidXal, haYing, direcWl\ or indirecWl\, a perVonal or priYaWe inWereVW 
in Whe acWiYiWieV of WhiV corporaWion, e[cepW WhaW WhiV corporaWion Vhall be aXWhori]ed and empoZered Wo pa\ 
reaVonable compenVaWion for VerYiceV rendered and Wo make pa\menWV in fXrWherance of Whe pXrpoVeV VeW 
forWh in WhiV SecWion 5.1. 

The Vchool'V Board Vhall be Whe goYerning bod\ charged ZiWh Whe reVponVibiliW\ for Whe operaWion of Whe 
pXblic charWer Vchool. The moVW noWable reVponVibiliWieV Vhall be aV folloZV: 

● CreaWe and VXpporW a clear miVVion, YiVion, and performance objecWiYeV;
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● ReYieZ and mainWain b\laZV;
● EVWabliVh, inWerpreW and enforce policieV conViVWenW ZiWh Whe miVVion;
● EnVXre fiVcal healWh of Whe Vchool inclXding capiWal aVVeWV, operaWing bXdgeWV, fXndraiVing,

and endoZmenWV; 
● AdopW Whe annXal financial bXdgeW;
● ApproYe monWhl\ General FXnd and oWher reporWV and approYe e[pendiWXreV aV reqXired

b\ Board polic\; 
● Hire, VXpporW, manage, and eYalXaWe Whe E[ecXWiYe DirecWor;
● ReqXire reporWV of Whe E[ecXWiYe DirecWor concerning Whe Vchool'V progreVV;
● EYalXaWe iWVelf annXall\ and deYelop iWVelf WhroXgh orienWaWion, ongoing edXcaWion, and

leaderVhip VXcceVVion planning; 
● EVWabliVh VWraWegic planV;
● Compl\ ZiWh MiVVoXri'V SXnVhine LaZ b\ adopWing a SXnVhine LaZ polic\ aV reqXired b\

laZ and oWherZiVe enVXring Whe board and Vchool compl\ ZiWh Whe proYiVionV of Whe 
SXnVhine LaZ, Ch. 610, RSMo; 

● AVVXre compliance ZiWh federal and VWaWe laZV, regXlaWionV and rXleV;
● AVViVW in deYelopmenW of planV and VpecificaWionV and proYide gXidance for financing

acWiYiWieV for Vchool faciliWieV; 
● AcW aV a final appealV board for perVonnel, parenW, and VWXdenW grieYanceV;
● Hear commXnicaWionV, eiWher ZriWWen or oral, from VWakeholderV relaWed Wo maWWerV of

polic\; 
● AcW aV charWer Vchool adYocaWeV and liaiVonV beWZeen Whe commXniW\ and Vchool;
● MeeWing Whe WermV of Whe charWer and aWWaining eVWabliVhed goalV and objecWiYeV VeW forWh in

Whe charWer docXmenW; and 
● MeeWing Whe legiVlaWiYe inWenW of raiVing VWXdenW achieYemenW and enVXring Whe Vchool

operaWeV in a fiVcall\ reVponVible manner eYidenced b\ an XnqXalified aXdiW annXall\. 

SHFWLRQ 3.3. NXPEHU DQG QXDOLILFDWLRQV. The direcWorV of WhiV corporaWion Vhall be no leVV Whan Whree in 
nXmber. All direcWorV mXVW be naWXral perVonV. AV Vpecified b\ VWaWe laZ (RSMo 160.400.15), no member 
of Whe Board Vhall hold an\ oWher office or emplo\menW from Whe board Zhile VerYing aV a member of Whe 
board; no member of Whe board Vhall haYe an\ VXbVWanWial inWereVW (Vee RSMo 105.450 for a definiWion) in 
an\ enWiW\ emplo\ed b\ or conWracWing ZiWh Whe board; no member of Whe board Vhall be an emplo\ee of a 
compan\ WhaW proYideV VXbVWanWial VerYiceV Wo Whe charWer Vchool. An\ perVon Zho doeV noW meeW Whe 
reqXiremenWV of VWaWe laZ ma\ noW VerYe aV a direcWor. 

SHFWLRQ 3.4. NRPLQDWLRQ, EOHFWLRQ DQG 7HUPV RI OIILFH.  Each direcWor named in Whe ArWicleV of 
IncorporaWion Vhall hold office XnWil Whe Vecond annXal meeWing of Whe memberV and XnWil Whe Werm of 
office of VXch direcWor'V VXcceVVor haV commenced, or XnWil VXch direcWor'V earlier deaWh, incapaciW\, 
diVqXalificaWion, reVignaWion or remoYal. AW Whe Vecond annXal meeWing and aW eYer\ folloZing annXal 
meeWing of Whe board of direcWorV, aV Whe firVW order of bXVineVV of Whe meeWing, neZ direcWorV Vhall be 
elecWed b\ Whe board of direcWorV Wo VXcceed WhoVe direcWorV ZhoVe WermV e[pire ZiWh VXch annXal meeWing. 
A perVon Vo elecWed aV a direcWor Vhall VerYe a WZo-\ear Werm and XnWil Whe Werm of office of VXch direcWor'V 
VXcceVVor haV commenced, or XnWil VXch direcWor'V earlier deaWh, incapaciW\, diVqXalificaWion, reVignaWion or 
remoYal. 

423



An\ member of Whe board of direcWorV can nominaWe Vomeone Wo join Whe board of direcWorV. An\ direcWor 
ma\ be elecWed for VXcceVViYe WermV.  NoWZiWhVWanding Whe foregoing, no direcWor Vhall be elecWed aV VXch 
direcWor for more Whan fiYe conVecXWiYe fXll WermV. A fXll Werm for a direcWor Vhall conViVW of WZo fXll \earV. 
The elecWion in reVpecW of fiYe conVecXWiYe fXll WermV Vhall noW be deemed Wo inclXde an\ Werm of leVV Whan 
one fXll \ear; proYided, hoZeYer, 

(a) WhaW in Whe caVe of replacemenWV Wo fill YacancieV in Whe WenXre of direcWorV a period of nine
monWhV or more Vhall be compXWed aV a fXll Werm of one \ear, and (b) WhaW Whe Werm of a direcWor 
elecWed aW an annXal meeWing of Whe board of direcWorV for a period e[piring ZiWh Whe Vecond 
folloZing annXal meeWing of Whe memberV Vhall be WreaWed aV a fXll Werm of WZo \earV, 
noWZiWhVWanding an\ change or changeV in Whe daWeV of Whe annXal meeWing in Whe \earV inYolYed. 

SHFWLRQ 3.5. CRPPHQFHPHQW RI 7HUP RI OIILFH.  The Werm of office of a perVon elecWed a direcWor Vhall 
noW commence XnWil Whe Wime Whe perVon accepWV Whe office of direcWor eiWher b\ a ZriWWen accepWance or b\ 
parWicipaWing in Whe affairV of WhiV corporaWion aW a meeWing of Whe board of direcWorV or oWherZiVe. 

SHFWLRQ 3.6. 9DFDQFLHV.  VacancieV on Whe board of direcWorV reVXlWing from Whe deaWh, reVignaWion, 
remoYal, incapaciW\ or diVqXalificaWion of a direcWor, or b\ reaVon of an increaVe in Whe nXmber of direcWorV 
or Whe failXre of an elecWed direcWor Wo accepW Whe office of direcWor, ma\ be filled b\ a majoriW\ YoWe of Whe 
remaining memberV of Whe board of direcWorV (eYen WhoXgh Whe direcWorV remaining in office conVWiWXWe 
feZer Whan a qXorXm) aW an\ annXal meeWing or aW a Vpecial meeWing called for WhaW pXrpoVe. A direcWor 
elecWed Wo fill a Yacanc\ Vhall meeW an\ qXalificaWionV VeW forWh in WheVe b\laZV, and Vhall VerYe for Whe 
Xne[pired Werm of VXch direcWor'V predeceVVor and XnWil Whe Werm of office of VXch direcWor'V VXcceVVor haV 
commenced. 

All meeWingV condXcWed Xnder WhiV VecWion Vhall compl\ ZiWh MiVVoXri¶V SXnVhine LaZ. 

SHFWLRQ 3.7. CRPSHQVDWLRQ.  No direcWor Vhall receiYe compenVaWion from WhiV corporaWion for an\ 
VerYice VXch perVon ma\ render Wo iW aV a direcWor. HoZeYer, a direcWor ma\ be reimbXrVed for VXch 
direcWor'V acWXal e[penVeV reaVonabl\ incXrred in aWWending meeWingV and in rendering VerYice Wo WhiV 
corporaWion in Whe adminiVWraWion of iWV affairV. 

SHFWLRQ 3.8. CRPPLWWHHV.  The board of direcWorV, b\ reVolXWion adopWed b\ a majoriW\ of Whe direcWorV in 
office, ma\ deVignaWe one or more commiWWeeV, each of Zhich Vhall conViVW of WZo or more direcWorV and 
Vhall haYe and e[erciVe Whe aXWhoriW\ of Whe board in Whe managemenW of WhiV corporaWion Wo Whe e[WenW 
proYided in Whe deVignaWing reVolXWion. OWher commiWWeeV noW haYing Whe aXWhoriW\ of Whe board of direcWorV 
in Whe managemenW of WhiV corporaWion ma\ be deVignaWed b\ a reVolXWion adopWed b\ a majoriW\ of Whe 
direcWorV preVenW aW a meeWing aW Zhich a qXorXm iV preVenW. Each VXch commiWWee Vhall haYe VXch dXWieV 
and aXWhoriW\ aV are from Wime Wo Wime delegaWed Wo iW b\ Whe board of direcWorV. 

CommiWWeeV of Whe board of direcWorV and memberV of VXch commiWWeeV are goYerned b\ ArWicle IV and 
ArWicle XI of WheVe b\laZV ZiWh reVpecW Wo meeWingV, acWion ZiWhoXW meeWingV, noWice and ZaiYer of noWice, 
and qXorXm and YoWing reqXiremenWV; proYided, hoZeYer, WhaW no commiWWee Vhall be reqXired Wo hold an 
annXal meeWing and proYided, fXrWher, WhaW a majoriW\ of Whe nXmber of perVonV VerYing on a commiWWee 
immediaWel\ before a meeWing beginV Vhall conVWiWXWe a qXorXm for Whe WranVacWion of bXVineVV aW VXch 
meeWing of VXch commiWWee. 
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All commiWWeeV Vo appoinWed Vhall, XnleVV oWherZiVe proYided b\ Whe board of direcWorV in Whe caVe of 
commiWWeeV noW haYing Whe aXWhoriW\ of Whe board of direcWorV, keep regXlar minXWeV of Whe WranVacWionV of 
Wheir meeWingV and Vhall caXVe VXch minXWeV Wo be recorded in bookV kepW for WhaW pXrpoVe in Whe office of 
WhiV corporaWion and Vhall reporW Whe Vame Wo Whe board of direcWorV aW or prior Wo iWV ne[W meeWing. The 
VecreWar\ or an aVViVWanW VecreWar\ of WhiV corporaWion ma\ acW aV VecreWar\ of an\ VXch commiWWee if Whe 
commiWWee Vo reqXeVWV. 

A commiWWee of Whe board ma\ noW: 
(a) aXWhori]e diVWribXWionV Wo direcWorV, officerV, agenWV or emplo\eeV e[cepW in e[change for YalXe
receiYed; 
(b) approYe or recommend diVVolXWion, merger or Whe Vale, pledge or WranVfer of all or VXbVWanWiall\
all of WhiV corporaWion'V aVVeWV; 
(c) XnleVV oWherZiVe VWaWed in WheVe b\laZV or Whe ArWicleV of IncorporaWion, elecW, appoinW or
remoYe direcWorV or fill YacancieV on Whe board or on an\ of iWV commiWWeeV; or 
(d) adopW, amend, or repeal Whe ArWicleV of IncorporaWion or WheVe b\laZV.

SHFWLRQ 3.9. RHVLJQDWLRQ.  An\ direcWor ma\ reVign from Whe board of direcWorV b\ deliYering a ZriWWen 
noWice Whereof Wo Whe board of direcWorV, iWV preViding officer, or Wo Whe preVidenW or VecreWar\ of WhiV 
corporaWion. SXch reVignaWion Vhall be effecWiYe Zhen VXch noWice iV deliYered, XnleVV a laWer daWe iV 
Vpecified in Whe noWice. 

SHFWLRQ 3.10. RHPRYDO.  A direcWor elecWed b\ Whe board of direcWorV ma\ be remoYed ZiWhoXW caXVe b\ a 
YoWe of WZo-WhirdV of Whe direcWorV When in office. 

AR7ICLE I9 
MEE7INGS OF 7HE BOARD OF DIREC7ORS 

SHFWLRQ 4.1. AQQXDO MHHWLQJV RI WKH BRDUG-NRWLFH.  An annXal meeWing of Whe board of direcWorV Vhall 
be held on Whe laVW TXeVda\ in JXne of each \ear, commencing in 2021, if noW a legal holida\, and if a legal 
holida\, When on Whe ne[W bXVineVV da\ folloZing or on VXch oWher daWe aV Whe Board of DirecWorV ma\ 
Vpecif\. NoWice of an annXal meeWing Vhall be giYen and effecWiYe Wo each direcWor noW leVV Whan fiYe da\V 
before Whe daWe of Whe annXal meeWing. 

SHFWLRQ 4.2. RHJXODU MHHWLQJV.  In addiWion Wo Whe annXal meeWing, Whe board of direcWorV ma\ hold 
regXlar meeWingV aW VXch Wime and place aV ma\ be deWermined from Wime Wo Wime b\ reVolXWion of Whe 
board. An\ bXVineVV ma\ be WranVacWed aW a regXlar meeWing. 

All RegXlar meeWingV Vhall compl\ ZiWh MiVVoXri¶V SXnVhine LaZ. 

SHFWLRQ 4.3. SSHFLDO MHHWLQJV.  Special meeWingV of Whe board of direcWorV ma\ be called b\ Whe chairman 
of Whe board, b\ Whe preVidenW, or b\ aW leaVW 20 percenW of Whe direcWorV Wo be held aW an\ Wime and for an\ 
pXrpoVe or pXrpoVeV. Special meeWingV Vhall be held aW Whe principal office of WhiV corporaWion or aW VXch 
place or placeV, ZiWhin Whe SWaWe of MiVVoXri, aV Whe board of direcWorV Vhall haYe deWermined. 
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All Vpecial meeWingV Vhall compl\ ZiWh MiVVoXri¶V SXnVhine LaZ. 

SHFWLRQ 4.4. NRWLFH RI MHHWLQJV. 
(a) WriWWen noWice of each Vpecial meeWing of Whe board, VWaWing Whe place, da\ and hoXr of Whe
meeWing and Whe pXrpoVe or pXrpoVeV Whereof, Vhall be proYided Wo each direcWor b\ Whe officer or 
direcWorV calling Whe Vpecial meeWing and Vhall be giYen and effecWiYe aW leaVW WZo da\V before Whe 
da\ on Zhich Whe meeWing iV Wo be held. 
(b) WheneYer noWice iV reqXired Wo be giYen Wo a direcWor, VXch noWice Vhall be mailed, emailed,
VenW b\ facVimile or perVonall\ deliYered Wo VXch direcWor. SXch noWice Vhall be deemed giYen and 
effecWiYe on Whe daWe deWermined in accordance ZiWh ArWicle VIII of WheVe b\laZV. 

"NoWice" and "call" ZiWh reVpecW Wo VXch meeWingV Vhall be deemed Wo be V\non\moXV. 

SHFWLRQ 4.5. QXRUXP.  UnleVV oWherZiVe reqXired b\ laZ or proYided elVeZhere in WheVe b\laZV, Whe 
preVence of WZo-WhirdV of Whe direcWorV in office immediaWel\ before a meeWing beginV Vhall be reqXiViWe for 
and Vhall conVWiWXWe a qXorXm for Whe WranVacWion of bXVineVV aW all meeWingV; proYided, hoZeYer, WhaW in no 
eYenW Vhall feZer Whan WZo direcWorV conVWiWXWe a qXorXm. The acW of a majoriW\ of Whe direcWorV preVenW aW a 
meeWing aW Zhich a qXorXm iV preVenW Vhall be Yalid aV Whe acW of Whe board of direcWorV e[cepW in WhoVe 
Vpecific inVWanceV in Zhich a larger YoWe ma\ be reqXired b\ laZ, b\ Whe ArWicleV of IncorporaWion or b\ 
WheVe b\laZV. 

SHFWLRQ 4.6. AGMRXUQPHQW.  If Whe qXorXm Vpecified aboYe VhoXld noW be preVenW aW an\ VXch meeWing, bXW 
aW leaVW one-Whird of Whe direcWorV in office are preVenW, Whe direcWorV preVenW Vhall haYe poZer VXcceVViYel\ 
Wo adjoXrn Whe meeWing, and Wo acW aV a qXorXm for VXch limiWed pXrpoVe, ZiWhoXW noWice oWher Whan 
annoXncemenW aW Whe meeWing, Wo a Vpecified daWe. AW an\ VXch adjoXrned meeWing aW Zhich a qXorXm Vhall 
be preVenW an\ bXVineVV ma\ be WranVacWed WhaW coXld haYe been WranVacWed aW Whe original VeVVion of Whe 
meeWing. 

An\ meeWingV condXcWed Xnder WhiV VecWion Vhall compl\ ZiWh MiVVoXri¶V SXnVhine LaZ. 

SHFWLRQ 4.7. 9RWLQJ.  Each direcWor preVenW aW an\ meeWing Vhall be enWiWled Wo caVW one YoWe on each 
maWWer coming before VXch meeWing for deciVion. 

SHFWLRQ 4.8. MHHWLQJV E\ CRQIHUHQFH, 7HOHSKRQH RU SLPLODU CRPPXQLFDWLRQV ETXLSPHQW.  MemberV 
of Whe board of direcWorV of WhiV corporaWion ma\ parWicipaWe in a meeWing of Whe board b\ conference, 
Welephone, or Vimilar commXnicaWionV eqXipmenW b\ meanV of Zhich all perVonV parWicipaWing in Whe 
meeWing can hear each oWher, and parWicipaWion in a meeWing in VXch manner Vhall conVWiWXWe preVence in 
perVon aW Whe meeWing. 

An\ meeWing condXcWed Xnder WhiV VecWion Vhall compl\ ZiWh MiVVoXri¶V SXnVhine LaZ. 

426



AR7ICLE 9 
OFFICERS 

SHFWLRQ 5.1. GHQHUDO.  The officerV of WhiV corporaWion Vhall be a preVidenW, a VecreWar\, a WreaVXrer, and 
VXch oWher officerV aV Whe board of direcWorV ma\ elecW, inclXding bXW noW limiWed Wo a chairman of Whe 
board of direcWorV, one or more Yice preVidenWV, aVViVWanW VecreWarieV and aVViVWanW WreaVXrerV. The chairman 
of Whe board, if an\, and Whe preVidenW Vhall be elecWed from among Whe memberV of Whe board of direcWorV 
and Vhall aW all WimeV Zhile holding VXch office be a member of Whe board of direcWorV. The Vame perVon 
ma\ VimXlWaneoXVl\ hold more Whan one office in WhiV corporaWion. 

The officerV Vhall be firVW elecWed b\ Whe board of direcWorV named in Whe ArWicleV of IncorporaWion aW Whe 
firVW meeWing of Whe board, Wo VerYe aW Whe pleaVXre of Whe board XnWil Whe firVW annXal meeWing of Whe board 
of direcWorV or XnWil Wheir earlier deaWh, incapaciW\, diVqXalificaWion, reVignaWion or remoYal. AW Whe firVW and 
each VXbVeqXenW annXal meeWing of Whe board of direcWorV, Whe neZl\ elecWed board Vhall elecW officerV Wo 
VerYe aW Whe pleaVXre of Whe board XnWil Whe ne[W annXal meeWing of Whe board or XnWil Wheir earlier deaWh, 
incapaciW\, diVqXalificaWion, reVignaWion or remoYal. 

Each officer of WhiV corporaWion Zho iV noW reelecWed aW Whe annXal meeWing of Whe board ne[W VXcceeding 
VXch officer'V elecWion and aW Zhich an\ officer of WhiV corporaWion iV elecWed Vhall be deemed Wo haYe been 
remoYed b\ Whe board, XnleVV Whe board proYideV oWherZiVe aW Whe Wime of VXch officer'V elecWion. 

The elecWion of an officer doeV noW iWVelf creaWe conWracW righWV. 

SHFWLRQ 5.2. RHVLJQDWLRQ.  An officer ma\ reVign b\ deliYering a ZriWWen noWice Whereof Wo WhiV 
corporaWion. SXch reVignaWion Vhall be effecWiYe Zhen VXch noWice iV deliYered, XnleVV a fXWXre effecWiYe 
daWe iV Vpecified in Whe noWice. 

SHFWLRQ 5.3. RHPRYDO.  An\ officer or an\ emplo\ee or agenW of WhiV corporaWion ma\ be remoYed or 
diVcharged for an\ laZfXl pXrpoVe b\ Whe board of direcWorV aW an\ Wime ZiWh or ZiWhoXW caXVe, bXW VXch 
remoYal or diVcharge Vhall noW affecW Whe conWracW righWV, if an\, of Whe perVon Vo remoYed or diVcharged. 

SHFWLRQ 5.4. CRPSHQVDWLRQ.  No officer Zho iV alVo a member of Whe board of direcWorV Vhall receiYe an\ 
Valar\ or compenVaWion for VerYing aV a direcWor. SalarieV and compenVaWion of all officerV and of all oWher 
agenWV and emplo\eeV of WhiV corporaWion, if an\, ma\ be fi[ed, increaVed or decreaVed b\ Whe board of 
direcWorV, bXW XnWil acWion iV Waken ZiWh reVpecW WhereWo b\ Whe board of direcWorV, Whe Vame ma\ be fi[ed, 
increaVed or decreaVed b\ Whe chairman of Whe board, preVidenW, or VXch oWher officer or officerV aV ma\ be 
empoZered b\ Whe board of direcWorV Wo do Vo; proYided, hoZeYer, WhaW no perVon ma\ fi[, increaVe or 
decreaVe VXch perVon'V oZn Valar\ or compenVaWion. Each officer ma\ be reimbXrVed for acWXal e[penVeV 
if Whe\ are reaVonable and incXrred in connecWion ZiWh Whe bXVineVV and acWiYiWieV of WhiV corporaWion. 

SHFWLRQ 5.5. 9DFDQFLHV.  VacancieV caXVed b\ Whe deaWh, incapaciW\, diVqXalificaWion, reVignaWion or 
remoYal of an officer of WhiV corporaWion Vhall be filled b\ Whe board of direcWorV aW an\ annXal or oWher 
regXlar meeWing or aW an\ Vpecial meeWing called for WhaW pXrpoVe, and VXch perVon or perVonV Vo elecWed Wo 
fill an\ VXch Yacanc\ Vhall VerYe aW Whe pleaVXre of Whe board XnWil Whe ne[W annXal meeWing of Whe board or 
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XnWil VXch perVon'V earlier deaWh, incapaciW\, diVqXalificaWion, reVignaWion or remoYal. 

SHFWLRQ 5.6. DHOHJDWLRQ RI AXWKRULW\.  The board of direcWorV ma\ from Wime Wo Wime delegaWe an\ of Whe 
fXncWionV, poZerV, dXWieV and reVponVibiliWieV of an\ officer Wo an\ oWher officer or Wo an\ agenW or 
emplo\ee of WhiV corporaWion or oWher reVponVible perVon. In Whe eYenW of VXch delegaWion, Whe officer from 
Zhom an\ VXch fXncWion, poZer, dXW\ or reVponVibiliW\ haV been WranVferred Vhall WhereafWer be relieYed of 
all reVponVibiliW\ for Whe proper performance or e[erciVe Whereof. 

SHFWLRQ 5.7. 7KH CKDLUPDQ RI WKH BRDUG.  If a chairman of Whe board be elecWed, Whe chairman Vhall 
preVide aW all meeWingV of Whe board of direcWorV aW Zhich Whe chairman ma\ be preVenW and Vhall haYe VXch 
oWher dXWieV, poZerV and aXWhoriW\ aV ma\ be preVcribed elVeZhere in WheVe b\laZV. The board of direcWorV
ma\ delegaWe VXch oWher aXWhoriW\ and aVVign VXch addiWional dXWieV Wo Whe chairman of Whe board, oWher 
Whan WhoVe conferred b\ laZ e[clXViYel\ Xpon Whe preVidenW, aV iW ma\ from Wime Wo Wime deWermine, and, Wo 
Whe e[WenW permiVVible b\ laZ, Whe board ma\ deVignaWe Whe chairman of Whe board aV Whe chief e[ecXWiYe 
officer of WhiV corporaWion ZiWh all of Whe poZerV oWherZiVe conferred Xpon Whe preVidenW of WhiV 
corporaWion Xnder SecWion 5.8, or iW ma\, from Wime Wo Wime, diYide Whe reVponVibiliWieV, dXWieV and 
aXWhoriW\ for Whe general conWrol and managemenW of WhiV corporaWion'V properWieV and affairV beWZeen Whe 
chairman of Whe board and Whe preVidenW. 

SHFWLRQ 5.8. 7KH PUHVLGHQW.  UnleVV Whe board oWherZiVe proYideV, Whe preVidenW Vhall be Whe chief 
e[ecXWiYe officer of WhiV corporaWion and Vhall haYe VXch general e[ecXWiYe poZerV and dXWieV of 
VXperYiVion and managemenW aV are XVXall\ YeVWed in Whe office of Whe chief e[ecXWiYe officer of a 
corporaWion, and Whe preVidenW Vhall carr\ inWo effecW all direcWionV and reVolXWionV of Whe board. In Whe 
abVence of Whe chairman of Whe board or if Where be no chairman of Whe board, Whe preVidenW Vhall preVide aW 
all meeWingV of Whe board of direcWorV aW Zhich Whe preVidenW ma\ be preVenW. If Whe board of direcWorV doeV 
noW appoinW an E[ecXWiYe DirecWor pXrVXanW Wo ArWicle VI of WheVe b\laZV or Xpon Whe deaWh or dXring Whe 
abVence, diVabiliW\, or inabiliW\ or refXVal Wo acW of an\ E[ecXWiYe DirecWor Vo appoinWed, Whe preVidenW ma\ 
e[erciVe all of Whe poZerV and perform all of Whe dXWieV of Whe E[ecXWiYe DirecWor. 

The preVidenW ma\ e[ecXWe all bondV, noWeV, debenWXreV, morWgageV, and oWher conWracWV reqXiring a Veal, 
Xnder Whe Veal of WhiV corporaWion, ma\ caXVe Whe Veal Wo be affi[ed WhereWo, and ma\ e[ecXWe all oWher 
conWracWV and inVWrXmenWV for and in Whe name of WhiV corporaWion. 

If a chairman of Whe board be elecWed and deVignaWed aV Whe chief e[ecXWiYe officer of WhiV corporaWion, Whe 
preVidenW Vhall perform VXch dXWieV aV ma\ be Vpecificall\ delegaWed Wo Whe preVidenW b\ Whe board of 
direcWorV or are conferred b\ laZ e[clXViYel\ Xpon Whe preVidenW, and Xpon Whe deaWh or dXring Whe 
abVence, diVabiliW\, or inabiliW\ or refXVal Wo acW of Whe chairman of Whe board, Whe preVidenW Vhall perform 
Whe dXWieV and e[erciVe Whe poZerV of Whe chairman of Whe board. 

UnleVV oWherZiVe Vpecificall\ proYided b\ Whe board of direcWorV, Whe preVidenW Vhall haYe Whe righW Wo 
parWicipaWe in an\ meeWing of an\ commiWWee of Whe board of direcWorV, ZheWher or noW Whe preVidenW iV a 
member of VXch commiWWee; proYided, hoZeYer, WhaW XnleVV Whe board of direcWorV oWherZiVe direcWV, Whe 
preVidenW Vhall noW be enWiWled Wo YoWe aW, and Vhall noW be coXnWed for pXrpoVeV of deWermining ZheWher a 
qXorXm iV preVenW aW, an\ meeWing of a commiWWee of Zhich Whe preVidenW iV noW a member. 
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The preVidenW Vhall haYe VXch oWher dXWieV, poZerV and aXWhoriW\ aV ma\ be preVcribed elVeZhere in WheVe 
b\laZV or b\ Whe board of direcWorV. 

SHFWLRQ 5.9. 7KH 9LFH PUHVLGHQW.  The Yice preVidenW, or Yice preVidenWV if Where are more Whan one, Vhall 
Zork in cooperaWion ZiWh Whe preVidenW and Vhall perform VXch dXWieV aV Whe board of direcWorV ma\ aVVign. 
In Whe eYenW of Whe deaWh or dXring Whe abVence, incapaciW\, or inabiliW\ or refXVal Wo acW of Whe preVidenW, 
Whe Yice preVidenW (in order of VenioriW\ if Where iV more Whan one Yice preVidenW) Vhall be YeVWed ZiWh all 
Whe poZerV and perform all Whe dXWieV of Whe office of preVidenW XnWil Whe board oWherZiVe proYideV. 

SHFWLRQ 5.10. 7KH SHFUHWDU\.  The VecreWar\ Vhall aWWend Whe meeWingV of Whe board of direcWorV and Vhall 
prepare or caXVe Wo be prepared minXWeV of all proceedingV aW VXch meeWingV and Vhall preVerYe Whem in Whe 
minXWe book of WhiV corporaWion Wo be kepW for WhaW pXrpoVe. The VecreWar\ Vhall perform Vimilar dXWieV for 
an\ commiWWee Zhen reqXeVWed b\ an\ VXch commiWWee. In addiWion, Whe VecreWar\ Vhall haYe Whe folloZing 
dXWieV: 

(a) acW aV cXVWodian of all Whe bookV, paperV and recordV of WhiV corporaWion and aXWhenWicaWe
recordV of WhiV corporaWion; 
(b) fXrniVh Whe board, Xpon reqXeVW, a fXll, WrXe and correcW cop\ of an\ book, paper or record in
Whe VecreWar\'V poVVeVVion; 
(c) acW aV cXVWodian of Whe Veal of WhiV corporaWion and Zhen aXWhori]ed Wo do Vo Vhall affi[ iW Wo 
an\ inVWrXmenW reqXiring Whe Veal, and Zhen Vo affi[ed, Vhall aWWeVW Whe Veal; 
(d) giYe or caXVe Wo be giYen noWice of Whe meeWingV of Whe board of direcWorV, bXW WhiV Vhall noW
leVVen Whe aXWhoriW\ of oWherV Wo giYe VXch noWice aV proYided in WheVe b\laZV; 
(e) e[erciVe and diVcharge Whe general dXWieV, poZerV and reVponVibiliWieV of a VecreWar\ of a
corporaWion, and 
(f) e[erciVe and diVcharge VXch oWher or fXrWher dXWieV or aXWhoriW\ aV ma\ be preVcribed elVeZhere
in WheVe b\laZV or from Wime Wo Wime b\ Whe board of direcWorV. 

SHFWLRQ 5.11. 7KH 7UHDVXUHU.  The WreaVXrer Vhall haYe VXperYiVion and cXVWod\ of all monieV, fXndV and 
crediWV of WhiV corporaWion and Vhall caXVe Wo be kepW fXll and accXraWe accoXnWV of Whe receipWV and 
diVbXrVemenWV of WhiV corporaWion in bookV belonging Wo iW. The WreaVXrer Vhall keep or caXVe Wo be kepW all 
oWher bookV of accoXnW and accoXnWing recordV of WhiV corporaWion aV Vhall be neceVVar\, and Vhall caXVe
all mone\V and crediWV Wo be depoViWed in Whe name and Wo Whe crediW of WhiV corporaWion in VXch accoXnWV 
and depoViWorieV aV ma\ be deVignaWed b\ Whe board of direcWorV. The WreaVXrer Vhall diVbXrVe or permiW Whe 
diVbXrVemenW of fXndV of WhiV corporaWion in accordance ZiWh Whe aXWhoriW\ granWed b\ Whe board of 
direcWorV. The WreaVXrer Vhall be relieYed of all reVponVibiliW\ for an\ mone\ or oWher YalXable properW\ or 
Whe diVbXrVemenW Whereof commiWWed b\ Whe board of direcWorV Wo Whe cXVWod\ of an\ oWher perVon or 
corporaWion, or Whe VXperYiVion of Zhich iV delegaWed b\ Whe board Wo an\ oWher officer, agenW or emplo\ee. 

The WreaVXrer Vhall render Wo Whe preVidenW, Whe E[ecXWiYe DirecWor or Whe board of direcWorV, ZheneYer 
reqXeVWed b\ an\ of Whem, a reporW on all financial WranVacWionV of WhiV corporaWion and Whe financial 
condiWion of WhiV corporaWion. 

The WreaVXrer Vhall be bonded aW WhiV corporaWion'V e[penVe if Whe board of direcWorV Vo reqXireV. 
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The WreaVXrer Vhall haYe Whe general dXWieV, poZerV and reVponVibiliWieV of a WreaVXrer of a corporaWion, 
Vhall be Whe chief financial and accoXnWing officer of WhiV corporaWion and Vhall haYe and perform VXch 
oWher dXWieV, reVponVibiliWieV and aXWhoriWieV aV ma\ be preVcribed from Wime Wo Wime b\ Whe board of
direcWorV. 

SHFWLRQ 5.12. AVVLVWDQW SHFUHWDU\ DQG AVVLVWDQW 7UHDVXUHU.  Each aVViVWanW VecreWar\ or aVViVWanW 
WreaVXrer, if an\, in order of Wheir VenioriW\, in Whe eYenW of Whe deaWh or dXring Whe abVence, incapaciW\, 
inabiliW\ or refXVal Wo acW of Whe VecreWar\ or WreaVXrer, reVpecWiYel\, Vhall perform Whe dXWieV and e[erciVe 
Whe poZerV of Vaid reVpecWiYe officerV XnWil Whe board proYideV oWherZiVe and Vhall perform VXch oWher 
dXWieV aV Whe direcWorV ma\ from Wime Wo Wime preVcribe. 

AR7ICLE 9I 
E;EC87I9E DIREC7OR 

The board of direcWorV ma\ appoinW a perVon Wo e[erciVe all of Whe poZerV and perform all of Whe dXWieV VeW 
forWh in WhiV ArWicle VI and Vhall deVignaWe VXch perVon Vo appoinWed aV Whe E[ecXWiYe DirecWor. The 
E[ecXWiYe DirecWor Vhall haYe VXch general poZerV and dXWieV of VXperYiVion and managemenW aV are 
XVXall\ YeVWed in Whe office of Whe chief adminiVWraWiYe officer of a corporaWion, and VXch perVon Vhall carr\ 
inWo effecW all direcWionV and reVolXWionV of Whe board. The E[ecXWiYe DirecWor Vhall direcW Whe da\ Wo da\ 
affairV of WhiV corporaWion inclXding VXperYiVing all emplo\eeV of WhiV corporaWion, reporWing Wo Whe board 
of direcWorV an\ YiolaWion of Whe rXleV and regXlaWionV (if an\), collecWing an\ chargeV or feeV, and keeping 
recordV in Whe form preVcribed from Wime Wo Wime b\ Whe board of direcWorV and reporWing Whereon ZheneYer 
Vo reqXeVWed b\ Whe board of direcWorV. The E[ecXWiYe DirecWor Vhall be direcWl\ reVponVible Wo Whe board 
and Vhall reporW direcWl\ Wo Whe board. 

The E[ecXWiYe DirecWor Vhall caXVe Wo be prepared and Vhall VXbmiW Wo Whe board for iWV approYal an annXal 
bXdgeW and all VXpplemenWV WhereWo for each fiVcal \ear. The E[ecXWiYe DirecWor Vhall VXbmiW Wo Whe board 
of direcWorV aW iWV annXal meeWing a reporW VXmmari]ing Whe operaWionV and affairV of WhiV corporaWion and 
iWV acWiYiWieV dXring Whe preceding \ear and VeWWing forWh Whe planV, programV or projecWV for fXWXre 
deYelopmenW, ZiWh VXch VXggeVWionV and recommendaWionV aV VXch officer Vhall deem appropriaWe. The 
E[ecXWiYe DirecWor Vhall alVo make VXch reporWV Wo Whe board of direcWorV aV ma\ be appropriaWe, or Zhich 
ma\ be reqXired b\ WheVe b\laZV, or b\ Whe board. 

The E[ecXWiYe DirecWor Vhall haYe Whe poZer Wo emplo\, remoYe and VXVpend all agenWV and emplo\eeV 
noW elecWed or appoinWed b\ Whe board of direcWorV, Wo deWermine Whe dXWieV and reVponVibiliWieV of VXch 
perVonV, Wo creaWe VXch WiWleV for VXch perVonV aV VXch officer ma\ deem deVirable Wo enable Whem Wo 
e[ecXWe Wheir dXWieV and reVponVibiliWieV, and Wo fi[ and change Whe compenVaWion of VXch perVonV. 

The E[ecXWiYe DirecWor (if noW a direcWor) ma\ be inYiWed Wo parWicipaWe in an\ meeWing of Whe board of 
direcWorV and an\ commiWWee Whereof, ZheWher or noW a member Whereof; proYided, hoZeYer, WhaW Whe 
E[ecXWiYe DirecWor Vhall noW be enWiWled Wo YoWe aW, and Vhall noW be coXnWed for pXrpoVeV of deWermining 
ZheWher a qXorXm iV preVenW aW, an\ meeWing of (i) Whe board of direcWorV, if Whe E[ecXWiYe DirecWor iV noW a 
direcWor, or (ii) a commiWWee, if Whe E[ecXWiYe DirecWor iV noW a member of VXch commiWWee. 
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The E[ecXWiYe DirecWor Vhall be bonded aW WhiV corporaWion'V e[penVe if Whe board of direcWorV Vo reqXireV. 

The E[ecXWiYe DirecWor Vhall haYe VXch oWher or fXrWher dXWieV and aXWhoriW\ aV ma\ be preVcribed 
elVeZhere in WheVe b\laZV or Whe rXleV and regXlaWionV (if an\) or from Wime Wo Wime b\ Whe board of 
direcWorV. 

In Whe eYenW of Whe deaWh or dXring Whe abVence, incapaciW\, or inabiliW\ or refXVal Wo acW of Whe E[ecXWiYe 
DirecWor, Whe board of direcWorV or preVidenW Vhall deVignaWe Vome oWher perVon Wo e[erciVe, and in Whe 
abVence of VXch deVignaWion Whe preVidenW ma\ e[erciVe, all of Whe poZerV and perform all of Whe dXWieV of 
Whe E[ecXWiYe DirecWor. 

AR7ICLE 9II 
GENERAL PRO9ISIONS 

SHFWLRQ 7.1. DHSRVLWRULHV DQG CKHFNV.  The monieV of WhiV corporaWion Vhall be depoViWed in VXch manner 
aV Whe direcWorV Vhall direcW in VXch bankV or WrXVW companieV aV Whe direcWorV ma\ deVignaWe and Vhall be 
draZn oXW b\ checkV Vigned in VXch manner aV ma\ be proYided b\ reVolXWion adopWed b\ Whe board of 
direcWorV. 

SHFWLRQ 7.2. BRQGV. The Chief Financial Officer of WhiV corporaWion Vhall be bonded aW WhiV corporaWion¶V 
e[penVe. An\ officer or emplo\ee handling mone\ of WhiV corporaWion Vhall be bonded aW WhiV corporaWion'V 
e[penVe if Whe board of direcWorV Vo reqXireV. 

SHFWLRQ 7.3. CXVWRGLDQ RI SHFXULWLHV.  The board of direcWorV ma\ from Wime Wo Wime appoinW one or more 
bankV or WrXVW companieV Wo acW for reaVonable compenVaWion aV cXVWodian of all VecXriWieV and oWher 
YalXableV oZned b\ WhiV corporaWion, and Wo e[erciVe in reVpecW Whereof VXch poZerV aV ma\ be conferred 
b\ reVolXWion of Whe board of direcWorV. The board of direcWorV ma\ remoYe an\ VXch cXVWodian aW an\ 
Wime. 

SHFWLRQ 7.4. AQQXDO AXGLW.  The board of direcWorV Vhall direcW an annXal aXdiW of Whe bookV of accoXnW 
and financial recordV of WhiV corporaWion be performed b\ an independenW accoXnWing firm. 

SHFWLRQ 7.5. LLDELOLW\ DQG IQGHPQLILFDWLRQ RI DLUHFWRUV DQG OIILFHUV. 
(a) LimiWaWion of LiabiliW\. No perVon Vhall be liable Wo WhiV corporaWion for an\ loVV, damage,

liabiliW\, or e[penVe VXffered b\ iW on accoXnW of an\ acWion Waken or omiWWed Wo be Waken b\ VXch 
perVon aV a direcWor, officer, emplo\ee, or agenW of WhiV corporaWion or of an\ OWher EnWerpriVe in 
Zhich VXch perVon VerYeV aV a direcWor, officer, emplo\ee, or agenW aW Whe reqXeVW of WhiV 
corporaWion, if VXch perVon (i) e[erciVed Whe Vame degree of care and Vkill aV a prXdenW perVon 
ZoXld haYe e[erciVed Xnder Whe circXmVWanceV in Whe condXcW of VXch perVon¶V oZn affairV, or (ii) 
Wook or omiWWed Wo Wake VXch acWion in reliance Xpon informaWion, opinionV, reporWV, or VWaWemenWV 
inclXding financial VWaWemenWV and oWher financial daWa, prepared or preVenWed b\ Whird parWieV 
Zhom Whe direcWor, officer, emplo\ee or agenW reaVonabl\ belieYeV Wo be reliable and compeWenW in 
Whe maWWerV preVenWed. 
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(b) IndemnificaWion, Generall\. In addiWion Wo and ZiWhoXW limiWing Whe righWV Wo indemnificaWion and
adYancemenW of e[penVeV Vpecificall\ proYided for in Whe oWher paragraphV of WhiV SecWion 7.5, 
WhiV corporaWion Vhall indemnif\ and adYance e[penVeV Wo each perVon Zho iV or ZaV VerYing aV a 
direcWor or officer of WhiV corporaWion or VerYing aW WhiV corporaWion'V reqXeVW aV a direcWor, officer, 
emplo\ee or agenW Wo Whe fXll e[WenW permiWWed b\ Whe laZV of Whe SWaWe of MiVVoXri aV in effecW on 
Whe daWe of Whe effecWiYeneVV of WhiV SecWion 7.5 and aV ma\ hereafWer be amended. 

(c) RighW Wo IndemnificaWion. ThiV corporaWion Vhall indemnif\ each perVon Zho haV been or iV a parW\
or iV WhreaWened Wo be made a parW\ Wo an\ WhreaWened, pending or compleWed acWion, VXiW or 
proceeding, ZheWher ciYil, criminal, adminiVWraWiYe, inYeVWigaWiYe or appellaWe (regardleVV of 
ZheWher VXch acWion, VXiW or proceeding iV b\ or in Whe righW of WhiV corporaWion or b\ Whird parWieV) 
b\ reaVon of Whe facW WhaW VXch perVon iV or ZaV VerYing aV a direcWor or officer of WhiV corporaWion 
or VerYing aW WhiV corporaWion'V reqXeVW aV a direcWor, officer, emplo\ee or agenW in an 
Indemnifiable CapaciW\ againVW all liabiliWieV and e[penVeV, inclXding, ZiWhoXW limiWaWion, 
jXdgmenWV, amoXnWV paid in VeWWlemenW, aWWorne\V' feeV, ERISA e[ciVe Wa[eV or penalWieV, fineV and 
oWher e[penVeV, acWXall\ and reaVonabl\ incXrred b\ VXch perVon in connecWion ZiWh VXch acWion,
VXiW or proceeding (inclXding ZiWhoXW limiWaWion Whe inYeVWigaWion, defenVe, VeWWlemenW or appeal of 
VXch acWion, VXiW or proceeding); proYided, hoZeYer, WhaW WhiV corporaWion Vhall noW be reqXired Wo 
indemnif\ or adYance e[penVeV Wo an\ perVon from or on accoXnW of VXch perVon'V condXcW Zhich 
ZaV finall\ adjXdged Wo haYe been knoZingl\ fraXdXlenW, deliberaWel\ diVhoneVW or ZillfXl 
miVcondXcW; proYided, fXrWher, WhaW WhiV corporaWion Vhall noW be reqXired Wo indemnif\ or adYance 
e[penVeV Wo an\ perVon in connecWion ZiWh an acWion, VXiW or proceeding iniWiaWed b\ VXch perVon 
XnleVV Whe iniWiaWion of VXch acWion, VXiW or proceeding ZaV aXWhori]ed in adYance b\ Whe board of 
direcWorV of WhiV corporaWion. The WerminaWion of an\ acWion, VXiW or proceeding b\ jXdgmenW, 
order, VeWWlemenW, conYicWion or Xnder a plea of nolo conWendere or iWV eqXiYalenW, Vhall noW, of 
iWVelf, creaWe a preVXmpWion WhaW VXch perVon'V condXcW ZaV finall\ adjXdged Wo haYe been 
knoZingl\ fraXdXlenW, deliberaWel\ diVhoneVW or ZillfXl miVcondXcW.

(d) DeWerminaWion of RighW Wo IndemnificaWion.  Prior Wo indemnif\ing a perVon pXrVXanW Wo Whe
proYiVionV of WhiV SecWion 7.5, XnleVV ordered b\ a coXrW and e[cepW aV oWherZiVe proYided b\ WhiV 
SecWion 7.5, WhiV corporaWion Vhall deWermine WhaW VXch indemnificaWion iV proper becaXVe VXch 
perVon haV meW Whe Vpecified VWandard of condXcW enWiWling VXch perVon Wo indemnificaWion aV VeW 
forWh in WhiV SecWion 7.5.  An\ deWerminaWion WhaW a perVon Vhall or Vhall noW be indemnified Xnder 
Whe proYiVionV of WhiV SecWion 7.5 Vhall be made (i) b\ Whe board of direcWorV b\ a majoriW\ YoWe of 
a qXorXm conViVWing of direcWorV Zho Zere noW parWieV Wo Whe acWion, VXiW or proceeding, or (ii) if 
VXch qXorXm iV noW obWainable, or eYen if obWainable, if a qXorXm of diVinWereVWed direcWorV Vo 
direcWV, b\ independenW legal coXnVel in a ZriWWen opinion, and VXch deWerminaWion Vhall be final 
and binding Xpon WhiV corporaWion; proYided, hoZeYer, WhaW in Whe eYenW VXch deWerminaWion iV 
adYerVe Wo Whe perVon Wo be indemnified hereXnder, VXch perVon Vhall haYe Whe righW Wo mainWain an 
acWion in an\ coXrW of compeWenW jXriVdicWion againVW WhiV corporaWion Wo deWermine ZheWher or noW 
VXch perVon haV meW Whe reqXiViWe VWandard of condXcW and iV enWiWled Wo VXch indemnificaWion 
hereXnder.  For Whe pXrpoVeV of VXch coXrW acWion, an adYerVe deWerminaWion aV Wo Whe eligibiliW\ of 
a perVon for indemnificaWion made pXrVXanW Wo an\ of claXVeV (i), (ii) or (iii) of WhiV paragraph (d) 
Vhall noW conVWiWXWe a defenVe Wo VXch acWion nor creaWe a preVXmpWion regarding VXch perVon'V 
eligibiliW\ for indemnificaWion hereXnder.  If VXch coXrW acWion iV VXcceVVfXl and Whe perVon iV 
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deWermined Wo be enWiWled Wo VXch indemnificaWion, VXch perVon Vhall be reimbXrVed b\ WhiV 
corporaWion for all feeV and e[penVeV (inclXding aWWorne\V' feeV) acWXall\ and reaVonabl\ incXrred 
in connecWion ZiWh an\ VXch acWion (inclXding ZiWhoXW limiWaWion Whe inYeVWigaWion, defenVe, 
VeWWlemenW or appeal of VXch acWion). 

(e) AdYancemenW of E[penVeV.  E[penVeV (inclXding aWWorne\V' feeV) acWXall\ and reaVonabl\ incXrred
b\ a perVon Zho ma\ be enWiWled Wo indemnificaWion hereXnder in defending an acWion, VXiW or 
proceeding, ZheWher ciYil, criminal, adminiVWraWiYe, inYeVWigaWiYe or appellaWe, Vhall be paid b\ WhiV 
corporaWion in adYance of Whe final diVpoViWion of VXch acWion, VXiW or proceeding Xpon receipW of 
an XnderWaking b\ or on behalf of VXch perVon Wo repa\ VXch amoXnW XnleVV iW Vhall XlWimaWel\ be 
deWermined WhaW VXch perVon iV enWiWled Wo indemnificaWion b\ WhiV corporaWion.  NoWZiWhVWanding 
Whe foregoing, no adYance Vhall be made b\ WhiV corporaWion if a deWerminaWion iV reaVonabl\ and 
prompWl\ made b\ (i) Whe board of direcWorV b\ a majoriW\ YoWe of a qXorXm conViVWing of direcWorV 
Zho Zere noW parWieV Wo Whe acWion, VXiW or proceeding for Zhich Whe adYancemenW iV reqXeVWed, or 
(ii) if a qXorXm iV noW obWainable, or eYen if obWainable, if a qXorXm of diVinWereVWed direcWorV Vo
direcWV, b\ independenW legal coXnVel in a ZriWWen opinion, WhaW, baVed Xpon Whe facWV knoZn Wo Whe 
board or coXnVel of WhiV corporaWion aW Whe Wime VXch deWerminaWion iV made, VXch perVon acWed in 
bad faiWh and in a manner WhaW VXch perVon did noW belieYe Wo be in or noW oppoVed Wo Whe beVW 
inWereVW of WhiV corporaWion, or, ZiWh reVpecW Wo an\ criminal proceeding, WhaW VXch perVon belieYed 
or had reaVonable caXVe Wo belieYe VXch perVon'V condXcW ZaV XnlaZfXl.  In no eYenW Vhall an\ 
adYance be made in inVWanceV Zhere Whe board or independenW legal coXnVel reaVonabl\ 
deWermineV WhaW VXch perVon deliberaWel\ breached VXch perVon'V dXW\ Wo WhiV corporaWion. 

(f) Non E[clXViYiW\.  The indemnificaWion and, Wo Whe e[WenW permiWWed b\ Whe laZV of Whe SWaWe of
MiVVoXri, Whe adYancemenW of e[penVeV proYided b\ SecWion 7.5 Vhall noW be e[clXViYe of an\ 
oWher righWV Wo Zhich WhoVe Veeking indemnificaWion or adYancemenW of e[penVeV ma\ be enWiWled
Xnder VecWion 537.117, RSMo, Xnder an\ oWher proYiVion of laZ, Xnder Whe arWicleV of 
incorporaWion or WheVe b\laZV or Xnder an\ agreemenW, or YoWe of diVinWereVWed direcWorV, polic\ of 
inVXrance or oWherZiVe, boWh aV Wo acWion in Wheir official capaciW\ and aV Wo acWion in anoWher 
capaciW\ Zhile holding Wheir reVpecWiYe officeV, and Vhall noW limiW in an\ Za\ an\ righW Zhich WhiV 
corporaWion ma\ haYe Wo make addiWional indemnificaWionV ZiWh reVpecW Wo Whe Vame or differenW 
perVonV or claVVeV of perVonV.  The indemnificaWion and adYancemenW of e[penVeV proYided b\, or 
granWed pXrVXanW Wo SecWion 7.5 Vhall conWinXe aV Wo a perVon Zho haV ceaVed Wo VerYe in an 
Indemnifiable CapaciW\ and Vhall inXre Wo Whe benefiW of Whe heirV, e[ecXWorV, adminiVWraWorV and 
eVWaWe of VXch a perVon. 

(g) InVXrance.  ThiV corporaWion ma\ pXrchaVe and mainWain inVXrance on behalf of an\ perVon Zho iV
or ZaV a direcWor, officer, agenW or emplo\ee of WhiV corporaWion, or iV or ZaV VerYing aW Whe reqXeVW 
of WhiV corporaWion aV a direcWor, officer, agenW or emplo\ee of an\ OWher EnWerpriVe, againVW an\ 
liabiliW\ aVVerWed againVW VXch perVon and incXrred b\ VXch perVon in an\ VXch capaciW\, or ariVing 
oXW of VXch perVon'V VWaWXV aV VXch, ZheWher or noW WhiV corporaWion ZoXld haYe Whe poZer Wo
indemnif\ VXch perVon againVW VXch liabiliW\ Xnder Whe proYiVionV of WhiV SecWion 7.5. 

(h) VeVWing of RighWV.  The righWV granWed or creaWed hereb\ Vhall be YeVWed in each perVon enWiWled Wo
indemnificaWion hereXnder aV a bargained for, conWracWXal condiWion of VXch perVon'V VerYing or 
haYing VerYed in an Indemnifiable CapaciW\ and Zhile SecWion 7.5 ma\ be amended or repealed, 
no VXch amendmenW or repeal Vhall releaVe, WerminaWe or adYerVel\ affecW Whe righWV of VXch perVon 
Xnder SecWion 7.5 ZiWh reVpecW Wo an\ acW Waken or Whe failXre Wo Wake an\ acW b\ VXch perVon prior 
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Wo VXch amendmenW or repeal or ZiWh reVpecW Wo an\ acWion, VXiW or proceeding ZiWh reVpecW Wo VXch 
acW or failXre Wo acW filed before or afWer VXch amendmenW or repeal. 

(i) DefiniWion of "WhiV corporaWion".  For pXrpoVeV of  SecWion 7.5, oWher Whan paragraph (c) of
SecWion 7.5, referenceV Wo "WhiV corporaWion" Vhall, if and onl\ if Whe board of direcWorV Vhall 
deWermine, inclXde, in addiWion Wo Whe reVXlWing or VXrYiYing corporaWion, an\ conVWiWXenW 
corporaWion (inclXding an\ conVWiWXenW of a conVWiWXenW) abVorbed in a conVolidaWion or merger, 
Zhich, if iWV VeparaWe e[iVWence had conWinXed, ZoXld haYe had poZer and aXWhoriW\ Wo indemnif\ 
iWV direcWorV or officerV or perVonV VerYing aW Whe reqXeVW of VXch conVWiWXenW corporaWion aV a 
direcWor, officer, emplo\ee, or agenW of an\ OWher EnWerpriVe, Vo WhaW an\ perVon Zho iV or ZaV a 
direcWor or officer of VXch conVWiWXenW corporaWion, or iV or ZaV VerYing aW Whe reqXeVW of VXch 
conVWiWXenW corporaWion aV a direcWor, officer, emplo\ee, or agenW of an\ OWher EnWerpriVe, Vhall 
VWand in Whe Vame poViWion Xnder Whe proYiVionV of SecWion 7.5 ZiWh reVpecW Wo Whe reVXlWing or 
VXrYiYing corporaWion aV VXch perVon ZoXld haYe ZiWh reVpecW Wo VXch conVWiWXenW corporaWion if 
iWV VeparaWe e[iVWence had conWinXed. 

(j) CerWain DefiniWionV. For pXrpoVeV of SecWion 7.5:
(i) ReferenceV Wo VerYing in an "Indemnifiable CapaciW\" Vhall mean VerYice b\ a perVon aV a

direcWor or officer of WhiV corporaWion or VerYice b\ a perVon aW WhiV corporaWion'V reqXeVW 
aV a direcWor, officer, emplo\ee or agenW of an\ OWher EnWerpriVe (aV hereinafWer defined); 

(ii) ReferenceV Wo "OWher EnWerpriVeV" or "OWher EnWerpriVe" Vhall inclXde ZiWhoXW limiWaWion
an\ oWher corporaWion, parWnerVhip, limiWed liabiliW\ compan\, joinW YenWXre, WrXVW or 
emplo\ee benefiW plan; 

(iii) ReferenceV Wo "fineV" Vhall inclXde an\ e[ciVe Wa[eV aVVeVVed on a perVon ZiWh reVpecW Wo
an emplo\ee benefiW plan; 

(iY) ReferenceV Wo "defenVe" Vhall inclXde inYeVWigaWionV of an\ WhreaWened, pending or 
compleWed acWion, VXiW or proceeding aV Zell aV appealV Whereof and Vhall alVo inclXde an\ 
defenViYe aVVerWion of a croVV claim or coXnWerclaim; 

(Y) ReferenceV Wo "VerYing aW Whe reqXeVW of WhiV corporaWion" Vhall inclXde an\ VerYice aV a 
direcWor, officer, emplo\ee, or agenW of a corporaWion Zhich impoVeV dXWieV on, or 
inYolYeV VerYiceV b\, VXch direcWor, officer, emplo\ee, or agenW ZiWh reVpecW Wo an 
emplo\ee benefiW plan, iWV parWicipanWV, or beneficiarieV; 

(Yi) A perVon Zho acWed in good faiWh and in a manner VXch perVon reaVonabl\ belieYed Wo be 
in Whe inWereVW of Whe parWicipanWV and beneficiarieV of an emplo\ee benefiW plan Vhall be 
deemed Wo haYe acWed in a manner "noW oppoVed Wo Whe beVW inWereVWV of WhiV corporaWion"; 

(Yii) UnleVV Whe board of direcWorV of WhiV corporaWion Vhall deWermine oWherZiVe, an\ direcWor 
or officer of WhiV corporaWion Zho Vhall VerYe aV a direcWor, officer, emplo\ee, or agenW of 
an\ OWher EnWerpriVe of Zhich WhiV corporaWion, direcWl\ or indirecWl\, iV a Vhareholder or 
crediWor, or in Zhich WhiV corporaWion iV in an\ Za\ inWereVWed, Vhall be preVXmed Wo be 
VerYing aV VXch direcWor, officer, emplo\ee, or agenW aW Whe reqXeVW of WhiV corporaWion; and 

(Yiii) In all oWher inVWanceV Zhere an\ perVon Vhall VerYe aV a direcWor, officer, emplo\ee, or 
agenW of an\ OWher EnWerpriVe, if iW iV noW oWherZiVe eVWabliVhed WhaW VXch perVon iV or ZaV 
VerYing aV VXch direcWor, officer, emplo\ee, or agenW aW Whe reqXeVW of WhiV corporaWion, Whe 
board of direcWorV of WhiV corporaWion Vhall deWermine ZheWher VXch perVon iV or ZaV 
VerYing aW Whe reqXeVW of WhiV corporaWion, and iW Vhall noW be neceVVar\ Wo VhoZ an\ acWXal 
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or prior reqXeVW for VXch VerYice, Zhich deWerminaWion Vhall be final and binding on WhiV 
corporaWion and Whe perVon Veeking indemnificaWion. 

(k) SeYerabiliW\. If an\ proYiVion of SecWion 7.5 or Whe applicaWion of an\ VXch proYiVion Wo an\
perVon or circXmVWance iV held inYalid, illegal or Xnenforceable for an\ reaVon ZhaWVoeYer, Whe 
remaining proYiVionV of SecWion 7.5 and Whe applicaWion of VXch proYiVion Wo oWher perVonV or 
circXmVWanceV Vhall noW be affecWed Whereb\ and Wo Whe fXlleVW e[WenW poVVible Whe coXrW finding 
VXch proYiVion inYalid, illegal or Xnenforceable Vhall modif\ and conVWrXe Whe proYiVion Vo aV Wo 
render iW Yalid and enforceable aV againVW all perVonV or enWiWieV and Wo giYe Whe ma[imXm poVVible 
proWecWion Wo perVonV VXbjecW Wo indemnificaWion hereb\ ZiWhin Whe boXndV of YalidiW\, legaliW\, and 
enforceabiliW\. WiWhoXW limiWing Whe generaliW\ of Whe foregoing, if an\ perVon Zho iV or ZaV 
VerYing in an Indemnifiable CapaciW\ iV enWiWled Xnder an\ proYiVion of SecWion 7.5 Wo 
indemnificaWion b\ WhiV corporaWion for Vome or a porWion of Whe jXdgmenWV, amoXnWV paid in 
VeWWlemenW, aWWorne\V' feeV, ERISA e[ciVe Wa[eV or penalWieV, fineV or oWher e[penVeV acWXall\ and 
reaVonabl\ incXrred b\ an\ VXch perVon in connecWion ZiWh an\ WhreaWened, pending or compleWed 
acWion, VXiW or proceeding (inclXding ZiWhoXW limiWaWion, Whe inYeVWigaWion, defenVe, VeWWlemenW or 
appeal of VXch acWion, VXiW or proceeding), ZheWher ciYil, criminal, adminiVWraWiYe, inYeVWigaWiYe or 
appellaWe, bXW noW, hoZeYer, for all of Whe WoWal amoXnW Whereof, WhiV corporaWion Vhall neYerWheleVV 
indemnif\ VXch perVon for Whe porWion Whereof Wo Zhich VXch perVon iV enWiWled. 

AR7ICLE 9III 
NO7ICE 

An\ noWice reqXired or deVired Wo be giYen Xnder WheVe b\laZV or oWherZiVe Wo an\ direcWor or member 
Vhall be giYen in ZriWing and Vhall be deemed giYen and effecWiYe aW Whe earlieVW of Whe folloZing: 

(a) Zhen receiYed b\ Whe direcWor or member being noWified;
(b) fiYe da\V afWer depoViW in Whe UniWed SWaWeV mail, aV eYidenced b\ Whe poVWmark, if mailed
correcWl\ addreVVed and ZiWh firVW claVV poVWage affi[ed; 
(c) on Whe daWe VhoZn on Whe reWXrn receipW, if VenW b\ regiVWered or cerWified mail, reWXrn receipW
reqXeVWed, and Whe receipW iV Vigned b\ or on behalf of Whe addreVVee; and 
(d) 30 da\V afWer iWV depoViW in Whe UniWed SWaWeV mail, aV eYidenced b\ Whe poVWmark, if mailed
correcWl\ addreVVed and ZiWh oWher Whan firVW claVV, regiVWered or cerWified poVWage affi[ed. 

WriWWen noWice iV correcWl\ addreVVed Wo a direcWor if addreVVed Wo Whe direcWor'V addreVV VhoZn on WhiV 
corporaWion'V cXrrenW recordV. 

AR7ICLE I; 
FISCAL <EAR 

The fiVcal \ear of WhiV corporaWion Vhall be JXl\ 1 WhroXgh JXne 30. The board of direcWorV Vhall haYe Whe 
poZer Wo fi[ and from Wime Wo Wime change Whe fiVcal \ear of WhiV corporaWion. 
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AMENDMEN7S 

E[cepW aV oWherZiVe Vpecificall\ proYided in WheVe b\laZV, Whe b\laZV of WhiV corporaWion ma\ be amended 
or neZ b\laZV adopWed Xpon Whe approYal of a majoriW\ of all direcWorV in office. If an amendmenW iV Wo be 
approYed aW a meeWing of Whe board of direcWorV, 30 da\V¶ noWice of Whe meeWing mXVW be giYen b\ Whe 
chairman of Whe board, Whe preVidenW, or aW leaVW 20 percenW of Whe direcWorV When in office. The noWice mXVW 
VWaWe WhaW Whe pXrpoVe of Whe meeWing iV Wo conVider a propoVed amendmenW Wo Whe b\laZV and conWain or be 
accompanied b\ a cop\ or VXmmar\ of Whe amendmenW. ThiV corporaWion Vhall keep aW iWV principal office 
a cop\ of Whe b\laZV, aV amended, Zhich Vhall be open Wo inVpecWion b\ an\ board member aW all 
reaVonable WimeV dXring office hoXrV. 

All amendmenWV Vhall compl\ ZiWh ArWicle XI of WhiV b\laZV and an\ VWaWe and federal VWaWXWeV and 
regXlaWionV goYerning charWer pXblic VchoolV in MiVVoXri. 

AR7ICLE ;I 
OPEN MEE7INGS AND RECORDS 

NoWZiWhVWanding an\ oWher proYiVion of WheVe b\laZV, Whe board of direcWorV Vhall compl\ ZiWh Whe 
reqXiremenWV in ChapWer 610, RSMo, Zhen condXcWing pXblic bXVineVV.  To Whe e[WenW WhaW an\ proYiVionV 
in WheVe b\laZV do noW compl\ ZiWh MiVVoXri¶V SXnVhine LaZ, Whe SXnVhine LaZ Vhall conWrol. The board 
of direcWorV Vhall enVXre WhaW Whe charWer Vchool operaWeV in compliance ZiWh ChapWer 610, RSMo. 

SecWion 610.028, RSMo, reqXireV WhaW a bod\ VXbjecW Wo Whe laZ adopW a reaVonable ZriWWen polic\ in 
compliance ZiWh VecWionV 610.010 Wo 610.030, RSMo.  The board Vhall adopW an iniWial SXnVhine LaZ 
Polic\ aV reqXired b\ laZ, and WhereafWer, Whe E[ecXWiYe DirecWor iV delegaWed Whe aXWhoriW\ Wo make 
modificaWionV Wo Whe polic\, or Wo adopW more deWailed policieV, ZiWh noWice Wo Whe board of direcWorV.  The 
E[ecXWiYe DirecWor Vhall, aW leaVW annXall\, reYieZ Whe polic\ or policieV Wo enVXre Whe\ conWinXed 
compliance ZiWh Whe MiVVoXri SXnVhine LaZ, dXe Wo poVVible legiVlaWiYe changeV or coXrW deciVionV. 

The board of direcWorV Vhall reYieZ and become familiar ZiWh Whe SXnVhine LaZ and iWV reqXiremenWV, and 
ma\ do Vo b\ reference Wo Whe MiVVoXri AWWorne\ General'V Zeb pageV or pXblicaWionV on Whe Vame. 

The E[ecXWiYe DirecWor and an\ perVonV deVignaWed Wo handle pXblic recordV reqXeVWV Vhall alVo reYieZ 
and become familiar ZiWh Whe SXnVhine LaZ and iWV reqXiremenWV, and ma\ do Vo b\ reference Wo Whe 
MiVVoXri AWWorne\ General'V Zeb pageV or pXblicaWionV on Whe Vame. 

[SignaWXre Page FolloZV] 
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CER7IFICA7E 
The foregoing b\laZV Zere dXl\ adopWed aV and for Whe b\laZV of The LeaderVhip School b\ Whe board of direcWorV 
of WhiV corporaWion. 

_____________________________________________________________ 
Lennel HXnWer DaWe 

_____________________________________________________________ 
KeYie Hendri[ DaWe 

_____________________________________________________________ 
SheriWa LoYe DaWe 

Lennel Hunter җOct с1Ѷ с0с0 1тѷст CDTҘ
Oct с1Ѷ с0с0

Kevie Hendrix җOct срѶ спсп ртѷсу CDTҘ
Oct с1Ѷ с0с0

Sherita Mѵ Lo1e җOct срѶ спсп ртѷсц CDTҘ
SheULWa M. LRYe Oct с1Ѷ с0с0

SL
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The Leadership School 
Conflict of Interest Policy 

Article I 
Pur_pose 

The purpose of the conflict of interest policy is to protect the interest of The Leadership School 
(the "Organization") when it is contemplating entering into a transaction or arrangement that might 
benefit the private interest of an officer or director of the Organization (or other person listed below) 
or might result in a possible excess benefit transaction. This conflict of interest policy is intended to 
supplement but not replace any applicable state and federal laws governing conflict of interest 
applicable to nonprofit and charitable organizations. 

1. Interested Person

Article II 
Definitions 

Any director, officer, manager, key employee11 or member of a committee with governing board
delegated powers, who has a direct or indirect financial interest, as defined below, is an interested 
person. 

2. Financial Interest

A person has a financial interest if the person has, directly or indirectly, through business,
investment, or family: 

a, An ownership or investment interest in any entity with which the Organization has a 
transaction or arrangement, 

b. A compensation arrangement with the Organization or with any entity or individual
with which the Organization has a transaction or arrangement, or

c. A potential ownership or investment interest in, or compensation arrangement with, any
entity or individual with which the Organization is negotiating a transaction or arrangement.

Compensation includes direct and indirect remuneration as well as gifts or favors that are not 
insubstantial. 

11 A "key employee" is an employee of the Organization who meets the three following tests: (a) $150,000 Test: receives 
reportable compensation from the Organization and all related organizatiorni in excess of $150,000 for the year; (b) 
Responsibility Test: the employee: (i) has responsibility, powers, or influence over the Organization a s  a whole that 
is similar to those of officers, directors, or trustees; (ii) manages a discrete segment or activity of the Organization 
that represents 10% or more of the activities, assets, income, or expenses of the Organization, as compared to the 
Organization as a whole; or (iii) has or shares authority to conttol or determine 10% or more of the Organization's 
capital expenditures, operating budget ) or compensation for employees; and (c) Top 20 Test: is one of the 20 
employees (that satisfy the $150)000 Test and Responsibi lity Test) with the highest reportable compensation from 
the Organization and related organizations for the year. 
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A financial interest is not necessarily a conflict of interest. Under Article III, Section 2, a 
person who has a financial interest may have a conflict of interest only if the appropriate governing 
board or committee decides that a conflict of interest exists. 

1. Duty to Disclose

Article III 
Procedures 

In connection with any actual or possible conflict of interest, an interested person must disclose
the existence of the financial interest and be given the opportunity to disclose all material facts to the 
directors and members of committees with governing board delegated powers considering the 
proposed transaction or arrangement. 

2. Determining Whether a Conflict of Interest Exists

After disclosure of the financial interest and all material facts, and after any discussion "�th the
interested person, he/ she shall leave the governing board or committee meeting while the 
determination of a conflict of interest is discussed and voted upon. The remaining board or committee 
members shall decide if a conflict of interest exists. 

3. Procedures for Addressing the Conflict of Interest

a. An interested person may make a presentation at the governing board or committee
meeting, but after the presentation, he/ she shall leave the meeting during the discussion of, and
the vote on, the transaction or arrangement involving the possible conflict of interest.

b. If the governing board or committee determines that there is no conflict of interest, the
transaction or arrangement is not subject to the remaining procedures c. through e. outlined in
this Section 3. If the governing board or committee determines that there is a conflict of
interest, the governing board or committee shall follow the procedures outlined in paragraphs c.
through e. of this Section 3.

c. The chairperson of the governing board or committee shall, if appropriate, appoint a
disinterested person or committee to investigate alternatives to the proposed transaction or
arrangement.

d. After exercising due diligence, the governing board or committee shall determine
whether the Organization can obtain with reasonable efforts a more advantageous transaction
or arrangement from a person or entity that would not give rise to a conflict of interest.

e. If a more advantageous transaction or arrangement is not reasonably possible under
circumstances not producing a conflict of interest, the governing board or committee shall
determine by a majority vote of the disinterested directors whether the transaction or
arrangement is in the Organization's best interest, for its own benefit, and whether it is fair and
reasonable. In conformity mth the above determination it shall make its decision as to whether
to enter into the transaction or arrangement.

2 
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4. Violations of the Conflict of Interest Policy

a. If the governing board or committee has reasonable cause to believe a member bas
failed to disclose actual or possible conflicts of interest, it shall inform the member of the basis
for such belief and afford the member an opportunity to explain the alleged failure to disclose.

b. If, after hearing the member's response and after making further investigation as
warranted by the circumstances, the governing board or committee determines the member has
failed to disclose an actual or possible conflict of interest, it shall take appropriate disciplinary 
and corrective action.

Article IV 
Records of Proceedings 

The minutes of the governing board and all committees with board delegated powers shall 
contain: 

a. The names of the persons who disclosed or otherwise were found to have a financial
interest in connection with an actual or possible conflict of interest, the nature of the financial
interest, any action taken to determine whether a conflict of interest was present, and the
governing board's or cotntnittee's decision as to whether a conflict of interest in fact existed.

b. 1be names of the persons who were present for discussions and votes relating to the
transaction or arrangement, the content of the discussion, including any alternatives to the
proposed transaction or arrangement, and a record of any votes taken in connection with the
proceedings .

Article V 
Compensation 

a. A voting member of the governing board who receives compensation, directly or
indirectly, from the Organization for services is precluded from voting on matters pertaining to
that member's compensation.

b. A voting member of any committee whose jurisdiction includes compensation matters
and who receives compensation, directly or indirectly, from the Organization for services is
precluded from voting on matters pertaining to that member's compensation.

c. No voting member of the governing board or any committee whose jurisdiction
includes compensation matters and who receives compensation, directly or indirectly, from the
Organization, either individually or collectively, is prohibited from providing information to any
committee regarding compensation.

Article VI 
Conflict Statements 

Each interested person, shall, upon becoming an interested person, sign a statement which 
affirms that such person: 

a. Has received a copy of the conflict of interest policy,

3 
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b. Has read and understands the conflict of interest policy,

c. Has agreed to comply with the conflict of interest policy, and

d. Understands the Organization is charitable and in order to maintain its federal tax
exemption it must engage primarily in activities which accomplish one or more of its tax
exempt purposes.

In addition, on such statement, each interested person shall disclose his or her interests that 
could give rise to a conflict of interest, such as a list of family members, substantial business or 
investment holdings, and other transactions or affiliations with businesses and other organizations and 
those of family members. Such statement shall remain in effect during all periods that such individual 
is an interested person. 

Article VII 
Reviews 

To ensure the Organization operates in a manner consistent with charitable purposes and does 
not engage in activities that could jeopardize its tax-exempt status, regular and consistent reviews (at 
least annually) shall be conducted. The reviews shall, at a minimum, include the following subjects: 

a. Whether compensation arrangements and benefits are reasonable, based on competent
survey information, and the result of arm's-length bargaining.

b. Whether partnerships, joint ventures, and arrangements with management organizations
conform to the Organization's written policies, are properly recorded, reflect reasonable
investments or payments for goods and services, further charitable purposes and do not result
in inurement, impermissible private benefit or in an excess benefit transaction.

c. Whether the governing board and all committees with board delegated powers are
properly implementing this conflict of interest policy.

d. Whether any improvements should be made to this conflict of interest policy.

Article VIII 
Use of Outside Experts 

When complying with this conflict of interest policy, the Organization may, but need not, use 
outside advisors. If outside experts arc used, their use shall not relieve the governing board of its 
responsibility under this conflict of interest policy. 

4 
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Conflict of Interest Statement 

1. As a Director of'lhe Leadership School (the "Organization"), I acknowledge that I:

1.1 received a copy of the Organization's Conflict of Interest Policy; 

1.2 read and understood the policy; 

1.3 agree to comply with the spirit and intent of the policy and will disclose any potential 
conflicts, other than those stated below, as they may arise before completion of my 
next conflict of interest statement; and 

1.4 understand that the Organization is a charitable organization and in order to 
maintain its federal tax exemption it must engage primarily in activities which 
accomplish one or more of its tax-exempt purposes. 

2. Based on a review of the Organization's Conflict of Interest Policy, are you aware of any
interest that you or a related person may have that could give rise to a conflict of interest? If yes,
please complete Attachment A to this form.

□ Yes □ No

My answers above are accurately stated to my knowledge and belief. 

Dated.: ____________ _ 

Signature 

Printed Name 
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Attachment A• Conflict of Interest Disclosure 

Please list all relationships (if any) between you or a "related party" (as defined below) with the 
Organization that involve an actual or potential financial benefit to you or the related pru:ty or that 
otherwise may represent a conflict of interest within the spirit and intent of the policy. 

3. Please list any business dealings during the past year ( or, if applicable, since your last
submission of this Conflict of Interest Statement) of which you are aware in which you or a "related
party" (as defined below) have received any salary, gifts or loans from any source from which the
Organization obtains goods or services or otherwise has business dealings:

4. Please list any potential or pending transaction to which the Organization is a pru:ty and in
which you or a "related pru:ty" (as defined below) has a direct or indirect interest:

Note: A "related pru:ty" (as defined in the policy) is (i) a family member, or (ii) a business or 
organization of which the person signing this statement or a family member (x) owns or expects to 
own, directly or indirectly, more than a 5% interest (whether as a stockholder, partner, trustee or 
other owner), (y) has a beneficial interest in a trust that owns directly or indirectly more than a 5% 
interest, or (z) is a director, officer, or employee. A "family member" is a parent (or more remote 
ancestor), spouse, brother, sister, spouse of a brother or sister, child, step-child, grandchild, great
grandchild or a spouse of a child, step-child, grandchild or great-grandchild of the person signing 
this statement. 
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Non-Discrimination Policy 

The Leadership School admits students of any race, color, national origin, and ethnic origin to all 
the rights, privileges, programs, and activities generally accorded or made available to students at 
the school. It does not discriminate on the basis of race, color, national origin, and ethnic origin 
in administration of its educational policies, admission policies, scholarship and loan programs, 
and athletic and other school-administered programs. 

The Leadership School shall not discriminate on the basis of race, color, religion, sex, national or 
ethnic origin, or physical handicap or disability, with regard to (i) the recruitment or admission 
of students to programs, activities or courses or (ii) the rights, privileges or financial assistance 
accorded or made available to students. Recruitment, admissions, educational policies, financial 
assistance and other school-administered program decisions shall be based upon qualifications of 
the students and other nondiscriminatory factors. 
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EXPERIENCE 

Appendix S - Board Member Documents 

LENNEL HUNTER 

1077 Glenway Dr. I St. Louis, Missouri 63122 

(314) 276-2458 j lennelh@gmail.com

Clayco, St. Louis, MO 2014-Present 

VDC Director - Quality Assurance

• Served as on-site SIM manager to ACW, joint venture between Alberici, Clayco, and SM Wilson on the

Washington University Medical Center Campus Renewal Project.

• Assist in design coordination, pre-construction services, and construction management services as they relate to

SIM applications.

• Train others in BIM functions, perform model analysis, clash detection, and manage subcontractor coordination.

HBE Corporation, St. Louis, MO 

BIM Coordinator 

2005-2014 

2013-2014 
• Developed and revised company core SIM documents consisting of the SIM Deployment Plan, Standards

Manual, Best Practices Guide, Project Execution Plan, and Level of Development Specification.

• Assessed the appropriateness of AIA and ConsensusDocs SIM contracts for use on projects.

• Led SIM Champions, architects and engineers that serve as department-level SIM management staff.

• Provided technical support for production department, evaluated workflow efficiency and strategized

improvements with company SIM Manager.

Staff Architect 2008-2013 
• Worked on numerous project teams for complex healthcare facilities from design development through

construction, including the company's first SIM project.

• Prepared and submitted documents for agency approval, bidding, and owner review. Assembled response

packages for inquiries from regulatory agencies and requests for information.
• Produced and managed documentation for change orders. Processed shop drawings and researched

suitability of product substitutions requested by subcontractors.

Architect Intern 2005-2008 
• Collaborated with project architects to develop complete, consistent, and accurate construction documents

reflecting design intent for a given facility within project time constraints.

• Coordinated specific building elements and systems across architectural and multiple engineering

disciplines.

St. Louis Public Schools, Mel Carnahan Middle School 

8th Grade Algebra Teacher 

2003-2005 

• Served as the school's only 8th grade math teacher and was responsible for teaching algebra curriculum to

over 100 students of varying academic performance levels.

EDUCATION 

Washington University in St. Louis 1999-2003 

Bachelor of Arts (B.A.), Architecture 

• William L. Clay Scholarship - Recipient of a four-year full tuition scholarship with an annual stipend
• John 8. Ervin Scholar - Member of prestigious scholarship program throughout four years as an

undergraduate student

SPECIAL SKILLS AND INTERESTS 

• Proficient in Revit, AutoCAD, Navisworks, Photoshop, Illustrator

References and Project List Available Upon Request 
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KEVIE L. HENDRIX 

2206 Sidney Street 
St. Louis, Missouri 63104 

Mobile: (314) 258-0585 I E-mail: hendrk@nmsupply.com 

OBJECTIVE: Seasoned Business Development Manager with a strength in identifying and solving problems. Highly 
Qualified candidate for a management or team leader position within program management, supplier and 
procurement management, or import/export management that drives organizational bottom line success while 
utilizing my expertise in project management, implementation, and completion. 

EXPERIENCE: 

1999 - Present THE NATIONAL MATERIAL SUPPLY CO., LLC St. Louis, MO 

Managing Director (2001-Present) 

2003 - 2008 

2001 - 2003 

1998 - 2001 

Co-Founder & General Manager of Government and Domestic Sales Accounts 
• Team Lead of a 4-rnember sales team of solution sourcing experts towards a $1M annual sales goal of providing

both Medical and Industrial MRO Supplies to requesting customers within the US government and B2B sectors.
• Manager of Multifaceted Project Management Initiatives and Proposal Management with the US Navy SeaPort

E and Federal 8(a) & HubZone Programs towards a $3M annual sales goal for awarded task orders.
• Manage all core aspects of core company operations.

THE BOEING COMPANY 

Industrial Participation Programs - Project Lead 
St. Louis, MO 

Manage Kuwaiti Industry Participants in support of the Kuwait-Apache Program with the Kuwaiti Anmy. 
• Lead and managed the development of projects and work packages with the Australian College of Kuwait in

support of generating $100M in offset obligations.
• Manage a $14.SM budget1 where responsibilities lied in resource allocationi purchasing, risk mitigation

planning, and contract negotiations.

Industrial Participation Programs - Project Manager 
Manage Italian Industry Participants in support of the B767 Tanker Program with the Italian Air Force. 
• Developed projects and work packages with Italian companies in support of generating $210M in offset

obligations over a 1-year period.
• Worked as a liaison with the customer in support of both direct and indirect offset projects,
• Provided training to Italian industry on methods to achieve the most benefit of in-country work placement.

THE BOEING COMPANY St. Louis, :\10 
Enterprise Auditor - Leadership Development Program 
Leadership development program designed to provide executive business perspective through broad exposure to 
Boeing businesses and critical processes. Performed quarterly reviews with extensive focus on financial, 
operational, and compliance aspects in the follow areas: 
• F-15 Comprehensive Program Review, 2nd quarter 2004.
• WHQ Capital Planning Process, I st quarter 2004.
• IDS Sarbanes-Oxley Audit Team Member, 4th quarter 2003.
• IDS Anaheim lnfonnation Technology Audit Team Member, 1st quarter 2003.
• BCA Equipment Maintenance Audit Team Member, 4<h quarter 2002.

THE BOEING COMPANY 

Engineering Scientist 
Worked as a Business Impact Assessment Specialist. 
• Performed Life Cycle Cost analysis of technology initiatives to aide business case studies.

St. Louis, MO 

• Researched dry machining of aluminum techniques and issued recommendations to Production Operations.
These recommendations allowed cost reductions of7-10% when machining aluminum aircraft parts.

• Designed the complete installation layout and assisted in the buy-off of the Ingersoll High Speed Vertical
Milling Machine prototype for the AMR&D laboratory.

Page 1 of 2 
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Page2 

EXPERIENCE 
CONT'D: 
1998 - 2002 

1996 - 1998 

Summers 
1994-1996 

EDUCATION: 
1999-2001 

1992 - 1996 

Kevie Hendrix 

ANHEUSER-BUSCH, COMPANIES St. Louis, MO 
Beer Packaging & Shipping Production & Maintenance Foreman (1997-2002) 
Worked as a relief production foreman for the St. Louis Brewery Beer Packaging and Shipping Division. 
• Supervised a team ofup to five bottlers to achieve set production goals during the assigned weekend shift.
• Managed the overall success of the production line while interfacing with plant maintenance and warehouse

operations teams.

ANHEUSER-BUSCH, COMPANIES St. Louis, MO 
Corporate Project Engineer 
Worked as the lead project engineer for the St. Louis Brewery� Warehouse Modernization Project. 
• Completed a $34M capital project under budget. Managed all mechanical engineering aspects of the project for

the packaging division of the St. Louis Brewery. Interfaced with contractors and warehouse personnel to
achieve planned project goals,

• Maintained team communications, coached team to accomplish scheduled objectives and provided optimal
solutions to mechanical engineering problems.

• Appointed to the Corporate Engineering Interviewing Counsel prior to the one�year employment qualification
period.

ANHEUSER-BUSCH, COMPANIES 
Mechanical Engineering Intern 
• Worked with Resident Engineers on various St, Louis Brewery plant projects.
• Developed strong Project Team Management skills.

JOHN M. OLIN SCHOOL OF BUSINESS 
WASHINGTON UNIVERSITY 
Master of Business Administration, December 2001 
• Teaching Assistant- 11The Dynamics of Bargaining & Negotiation''.
• Teaching Assistant - '1Human Behavior & the Management of Organizations 11, 

• Completed International Business Courses in London, England during the summer of 2001.

St. Louis, .\IO 

St. Louis, MO 

• High Pass Courses: Supply Chain Management Operations Policy & Strategy, Supply Chain Management
Operations Analysis, Infonnation Technology and its Impact on Business, Services !vfarkcting & \1anagement,
and Marketing Strategy.

SCHOOL OF ENGINEERING 
RENSSELAER POLYTECHNIC INSTITUTE 
Bachelor of Science, December 1996. Mechanical Engineering- Dean's List. 
Minor in Business Management. 

Troy, NY 

Page 2 of 2 
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Sherita M. 

Love 

Personal Info 

Address 

7800 Ellington Dr. 

St. Louis, Mo., 63121 

Phone 

(314) 516-3340

E-mail

sherita@edhubstl.org 

Summary 

Accomplished career 

demonstrating consistent 

success as a K-12 educator 

with over 10 years 

experience. Outstanding 

track record in assuring 

student success. 

Effective communicator with 

excellent planning, 

organizational, and 

negotiation strengths as well 

as the ability to lead, reach 

consensus, establish goals, 

and attain results. 

Passionate equity advocate 

with a specific focus on 

social justice in education 

and eliminating education 

opportunity gaps. 

Extensive background of 

developing and 

implementing STEM 

Catalyst, connector and community builder working to co-create 

systems level education equity. 

Work History 

2018-03 

Current 

2015-10 -

Current 

Founding Director 

EdHub STL, St. Louis, Mo. 

EdHub STL is inspired by two main visions. SkipNV's vision 

to ensure children and youth, regardless of where they 

come from or circumstances given them, can achieve 

their fullest potential. The other is the call to action in 

the Forward through Ferguson report which urges the 

"St. Louis region to look for ways to support innovation 

in education, giving special consideration to 

innovations that address systemic challenges and 

racial inequity through the development of an 

Innovative Education Hub. Sherita Love is the founding 

director, recruited to co-create EdHub STL with the 

community of stakeholders in St. Louis. 

Founder And Lead Catalyst 

Expanded Equity Collaborative, St. Louis, Mo. 

An essential platform connecting educators, parents 

and students with the purpose of collectively moving 

the work of education equity forward. We work 

collaboratively to co-create systems level education 

equity. ExpandEd Equity currently/has worked with the 

following partners facilitating workshops, trainings and 

to systems level organizational policy change; 

• Washington University/STEMpact Teacher Quality

Institute

• Wells Fargo

• Education Equity Consultants

• The Literacy Project-St. Louis Public Schools and

Normandy Schools Collaborative

• MADE-Magic House

• Girls in the Know

• St. Louis University

• Missouri Botanical Garden

• Hazelwood School District
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programs for students and 

teachers with a special 

focus on under-served 

students. 
2016-03 -

Current 

2017-08 

Current 

2009-01 

2018-05 

2014-10 

2017-04 

• Ferguson Florissant School District

• Fort-Zumwalt School District

• St. Charles School District

Consultant-STEM Teacher Quality Institute 

Washington University In St. Louis, St. Louis, Mo. 

A comprehensive professional development program 

for teachers in the St Louis region focused on 

"stemitizing" classroom curriculum with Washington 

University. 

Senior Associate 

Education Equity Consultants, St. Louis, Mo. 

Educational Equity Consultants (EEC) creates a safe 

environment for people of color and whites to heal 

from the hurts of racism. EEC builds the capacity of 

individuals, schools and other organizations to address 

racism in ways that enable ALL people to reclaim their 

inherent intelligence and nobility. 

Director 

The Gateway Region YMCA, St. Louis, Mo. 

Youth Education/STEM Director I Diversity, Equity and 

Inclusion National Trainer 

Developed Curriculum and Managed STEM (Science, 

Technology, Engineering and Math after-school 

program and staff for 7 middle school sites in St. Louis 

City and St. Louis County. Led STEM professional 

development for teachers and staff across the region. 

National Diversity and Inclusion/Leadership Trainer for 

The YMCA of the USA. Founder and member of the 

Diversity, Equity and Inclusion Council of The Gateway 

Region YMCA, Member of the National Multi-Cultural 

Mentorship Committee for the YMCA of the USA. 

Developed the 1st charter of Diversity, Inclusion and 

Global work for the Gateway Region YMCA in its 

history. 

Youth Programs Manager 

Diversity Awareness Partnership, St. Louis, Mo. 

Program Manager, Give Respect, Get Respect (an 

anti-bias program) EXPLORE (STEM Career Immersion 

Programs) and the Diverse-City Art Competition. 451



2006-08 -

2009-05 

Education 

2002-08 -

2006-11 

2016-08 

2018-12 

Teacher 

Webster Groves School District, St. Louis, MO 

Reading and math intervention for K-5 students at 

Hudson Elementary School. 

Bachelor of Arts: BES-Education Studies 

University of Missouri St. Louis - St. Louis 

Education Studies (BES) Literacy&Minors in Non Profit 

Management African American Studies (St. Louis 

Community College at Forest Park 

Master of Arts: Education 

Lindenwood University - Saint Charles, MO

Affiliations + Organizations 

• Board Member-ConnectED Learning 2019

• Board Member- Educators for Social Justice 2019

• Board Member-Blessed Teresa of Calcutta Catholic

School 2017-Present

• Co-Founder of GLAMM-Girls Lead and Make Moves

promoting education and empowerment for young

women of color.

Articles + Recognition 

STL Made-Education for ALL: https://thestl.com 

/work/education-for-all/ 
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RAEGAN C. JOHNSON 
314-805-8629 • RAEGANJO@YAHOO.COM

Professional Profile: strategic, out-of-the-box, collaborative professional with an extensive background in 
communications and community engagement 

WORK EXPERIENCE 

Spire Inc., St. Louis, MO 08/20 - present 
Public Communications and Media Lead 

• Lead public relations, issues management and crisis communications across Spire businesses and regions
• Develop and implement the company's external communications plan, including strategic objectives to

reach stakeholders and external audiences
• ALign all strategy, content, voice and messaging with Spire's mission and brand
• Provide general communications support for the utility and non-utility businesses and leadership
• Maintain good relationships with local, state, national and trade media
• Actively engage in public presence initiatives in eastern Missouri, helping to identify and implement

charitable giving, sponsorships and civic suppo1t

Bayer (formerly Monsanto Company), St. Louis, MO 
Communications & Community Engagement Lead 10/14- 08/19 

• Developed, executed and led multi-faceted communication strategies to engage internal and external
stakeholders in environmental affairs and compliance safety issues

• Provided safety content and metrics to suppott executive talking points and global messaging
• Oversaw the development, branding and implementation of enviromnental safety and health websites

and social media
• Established and managed relationships with community non-profit organizations, such as the American

Red Cross, to advance initiatives that build stronger, safer communities
• Represented the company on civic boards to support its regional community engagement

Environmental Safety & Health (ES&H) Project Manager 10/12 - 10/14 
• Helped ESH sub teams prioritize tasks to effectively execute projects and meet deadl.ines
• Created a video series (Growing Safelv), news stories, and newsletters to support corporate reputation
• Collaborated with community schools to educate youth regarding critical safety behaviors 
• Led an annual vehicle safety assessment at nearly 300 sites to understand employee driving practices
• Analyzed data to help leadership identify opp01tunities for safety improvement

Communications lvlanager 8/07 - 10/12 
• Generated written content for the company's internal and external websites
• Created corporate communication strategies for employee engagement campaigns including the

Challenging Conversations program
• Conducted internal and external presentations on effective employee communications

Harris-Stowe State University, St. Louis, MO 
Public Relations Specialist 8/06 - 8/07 

• Developed external and internal marketing strategies and internal conmrnnication materials
• Created media relations materials including news releases, commercial scripts and promotional flyers
• Assisted with media correspondence including participation in radio and television interviews

Deloitte Tonche Tohmatsu, New York, NY 
Public Relations Freelancer 6/05 - 9/06 

• Composed marketing and media plans, Q&As, and maintained international media lists and contacts
• Wrote and distributed news releases, media pitches and stories
• Created corporate presentations to help employees, at all levels, understand priority initiatives
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COMMUNITY LEADERSHIP 

Congressional Black Caucus (CBC) Foundation 
• Planned Monsanto's third-party sessions at the CBC Annual Legislative Conference
• Lobbied for the support of agriculture and food science scholarship funding in the 2018 Farm Bill

INSPIRE United Way Fashion Show and Reception, Event Co-Chair and Founder 
• Launched an annual fundraiser to benefit the United Way, engage thousands in volunteerism, and support

positive corporate branding

Better Together STL Board 
• Collaborated with community stakeholders to assess fragmentation and opportunities to reduce wasteful

spending within the St. Louis region to help make the area more equitable for everyone

St. Louis Symphony Advisory Council (SLSO) 
• Serve as an ambassador on behalf of the SLSO to generate greater awareness of the organization, help

boost audience engagement and stimulate financial growth

United Way of Greater St. Louis Charmaine Chapman Leadership Society 
• Encourage individuals to support the United Way of Greater St. Louis and its member agencies through

monetary and additional resource commitments

EDUCATION 

Doctorate of Philosophy, Public Policy Studies (Urban & Community Development) 
Saint Louis University, St. Louis, MO 

Master of Arts, Journalism 
University of Missouri-Columbia, Columbia, MO 

Bachelor of Arts, Communication, Magna Cum Laude 
Saint Louis University, St. Louis, MO 

HONORS 

• St. Louis American
Foundation Young
Leader Award

• St. Louis Business
Journal 30 under 30

• Platinum Hennes
Creative Award

• International
Association of Business

Communicators Bronze
Quill Award

PROFESSIONAL AFFILIATIONS/PROGRAMS 

• Regional Business
Council YPN Steering
Committee

• Association of Black
Journalists

COMMUNITY SPEAKING 

• St. Louis Business

Diversity Initiative
Fellows Program

• Focus St. Louis
Emerging Leaders
Program

• Speaker, Eden Theological Seminary Walker Leadership Institute
• Speaker, Alpha Kappa Alpha Sorority, Inc. Scholarship Program
• Commencement Speaker, Saint Louis University Sankofa Graduation
• Panelist, Regional Business Council Annual Dinner
• Host, Your Best Foot Forward Podcast (JCON Media)
• Panelist, Focus St. Louis
• Panelist, Civic Progress

■ Delux Magazine's
Power 100 Honoree

• Saint Louis University
Black Alumni of the
Year

• Washington University
Women in Leadership
Program

• The Links, Incorporated
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Appendix S - Board Member Documents continued 

Appendix B - Survey from Prospective Charter School Board Members 

Governing a public charter public school requires commitment and responsibility. The governing board 
will be ultimately responsible for the sound education of all children enrolled in the school and for the 
responsible use of the public funds that the school receives. Your desire to serve on a charter public 
school board indicates a belief in and commitment to quality public schools for all children. lt also 
indicates a willingness to serve as a public official. As a charter public school sponsor, we recognize the 
significance of those commitments and appreciate your willingness to take on the accompanying 
responsibility. 

Name: Kevie Hendrix 

Background 

I. Describe your educational and employment history. You may complete this item by

attaching a resume.

See resume in appendix.

2. If true, please affirm that you will be at least eighteen years old by January l of the year in

which the proposed charter public school would open.

Yes.

3. How did you become aware of the proposed chruter public school and the opportunity to

serve as a member of its board?

Kim Townsend informed me of this tremendous community opportunity.

4. Explain why you would live to serve on the board.

Tlu·ough my academic and business accomplishments, I have always possessed a desire to

be apart of a revolutionary team of change agents for the sole benefit of community

development throughout St. Louis.

5. Have you previously served on a board of a school district or a not-for-profit corporation

(including the board of a parochial or independent private school)? If so, describe any

relevant experience. Tfyou have not had any previous service, discuss why you wish to

serve in this capacity.

No.

6. What is your understanding of the appropriate role ofa public chru·ter school board

member?

To provide support, guidance. resources, and advice to the governing executive

management team towards the perform of the chruter's mission statement.
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7. What Relevant knowledge and experience will you bring to the board?

Through my extensive background and over 20 years of experience in both academia and

Corporate America, I will bring sound organizational, business development. and

leadership skills to the board.

8. Assuming the school is successful, what is your image of how the school will look towards

the end of its first year? What will it be like after four years?

Based on the proposed growth plan, l anticipate a high demand for enrollment, and the

school will achieve 90-95% occupancy for K-2nd grade.

Based on the proposed growth plan, J anticipate a consistent demand for enrollment, and

the school will achieve 95-98% occupancy for K-6th grade.

Educational Philosophy 

9. What is your understanding of the school's mission and/or philosophy?

[t is my understanding the Leadership School will exist to create a space where children in our

community grow their leadership capacity through earnest engagement in an academically

rigorous, culhtrally relevant, and relationship-oriented environment.

I 0. Are you familiar with the school's proposed educational program? How would you describe it? 

Yes. Since the Normandy School District is predominately African-American, the education 

program will be more tailored with a culturally relevant course curriculum. that will enable 

students to become leaders in their direct communities and beyond. 

11. What are the characteristics of a successful school? What specific steps do you think the board of

education will need to take in the first year or two to ensure that this school is successful?

[n my opinion there are four impo1tant characteristics of successful schools, which include, I)
Teaming of the Parent/ Faculty to promote student success both on and off campus. 2) Strong
Student Support Systems, including counseling and Mentorship Programs. 3) Highest Academic
Standards. 4) Structured and Disciplined Environment that wi II foster increased student focus and
accountability to high levels of academic and social achievement as mandated by both the
community at large and the State Academic Board.

Conflict Of Interest Disclosure 

12. Do you or your spouse know any of the other prospective board members? lfso, please

so indicate the name of the person and the relationship.

William Jones. He's my personal mentor.
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13. Do you or your spouse have a pre-existing relationship with any people already

identified as prospective school employees? lf so, please so indicate and describe the

relationship.

Yes. Kim Townsend. Great friend!

14. Do you or your spouse know anyone that plans to do business with the school? lfso,

please so indicate and describe the relationship and the nature of the potential business.

No.

15. lf the school proposes to partner with an educational service provider (a management

company), do you or your spouse know any employees, owners, or agents of that

provider? If so, please indicate the individuals you know and the nahire of the

relationship. (If the school does not intend to partner with an educational service

provider, write "NIA").

NIA

16. If the school intends to partner with an educational service provider, do you or your

spouse have a direct or indirect ownership, employment, contractual or management

interest in the educational service provider? (If the school does not intend to partner

with ar, educational service provider, write "NI A").

NIA

17. Do you anticipate conducting any business with the educational service provider, the

school, or both? If so, describe the potential relationship.

No.

18. Are there any potential ethical or legal conflicts of interests that you can foresee in the

context of your service on the school's board? Ifso, explain.

No.

19. How would you handle a situation in which you believe one or more members of the

school's boar·d to be engaged in self- dealing (i.e. making arrangements involving the

school that materially benefit the board member, his or her friends or family.

1 would disclose information of this type to the leadership board.

4/4/2020 

Signature of Charter Public School Boar·d Member Date 
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Appendix B - Survey from Prospective Charter School Board Members 

Governing a public charter public school requires commitment and responsibility. The governing board 

will be ultimately responsible for the sound education of all children enrolled in the school and for the 
responsible use of the public funds that the school receives. Your desire to serve on a charter public 

school board indicates a belief in and commitment to quality public schools for all children. 1t also 

indicates a willingness to serve as a public official. As a charter public school sponsor, we recognize the 
significance of those commitments and appreciate your willingness to take on the accompanying 
responsibility. 

Name: Lennel Hunter 

Background 

1. Describe your educational and employment history. You may complete this item by

attaching a resume.

See resume in appendix.

2. If true, please affirm that you will be at least eighteen years old by Januaiy I of the yeai· in

which the proposed charter public school would open.

Yes.

3. How did you become aware of the proposed charter public school and the opportunity to 

serve as a member of its board?

I was contacted by the founder.

4. Explain why you would live to serve on the board.

lam concerned about the quality of public education in our area and would like to support

an effort to improve oppo11unities for deserving students.

5. Have you previously served on a boai·d of a school district or a not-for-profit corporation

(including the board of a parochial or independent private school)? If so, describe any

relevant experience. If you have not had any previous service, discuss why you wish to

serve in this capacity.

No.

6. What is your understanding of the appropriate role of a public charter school boai·d

member?

My role would be to make sure I am informed on school performance and to know where

we need to improve. 1 expect to be accountable to an oversight agency or office, parents,

and the local community. As a board, we would set the course for expected progress and
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hold school administrators accountable for attaining these goals. I also expect to be 

educated on issues that may prevent us from hitting established milestones. 

7. What Relevant knowledge and experience will you bring to the board?

Directly. r have 2 years of experience as a classroom teacher and public education

advocate through Teach for America. Indirectly, I serve in a management role in my

current employment and have a general understanding of business principles.

8. Assuming the school is successful, what is your image of how the school will look towards

the end of its first year? What will it be like after four years?

We should see students that feel like they are in a fun, safe, and stimulating environment.

We should see teachers that are engaged in making sure that every kid is working to their

maximum potential.

We should see a well-developed community relationship and parents that know they can

trust us with their children. We should see former students that are well prepared to take

on the next cha I lenge in their educational journeys.

Educational Philosophy 

9. What is your understanding of the school's mission and/or philosophy?

The school will seek to help students realize their leadership potential by providing them with a

rigorous academic curriculum and engage the community to build relationships.

10. Are you familiar with the school's proposed educational program? How would you describe it? 

Yes. A foundation of making students feel a sense of belonging on which an academic 

experience geared towards building leadership skills is built. 

11. What are the characteristics of a successful school? What specific steps do you think the board of

education will need to take in the first year or two to ensure that this school is successful?

Supportive administrators, active students, teachers that are willing to go beyond their normal
duties and parents that are excited to share their children with us.

Conflict Of Interest Disclosure 

12. Do you or your spouse know any of the other prospective board members? lfso, please

so indicate the name of the person and the relationship.

Potentially. But I'd like to reach out to these individuals first to see if they are open to

the opportunity.
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l3. Do you or your spouse have a pre-existing relationship with any people already 

identified as prospective school employees? If so, please so indicate and describe the 

relationship. 

None that I am aware of. 

14. Do you or your spouse know anyone that plans to do business with the school? If so,

please so indicate and describe the relationship and the nature of the potential business.

None that 1 am aware of.

15. If the school proposes to partner with an educational service provider (a management

company), do you or your spouse know any employees, owners, or agents of that

provider? lfso, please indicate the individuals you know and the nature of the

relationship. (Jfthe school does not intend to partner with an educational service

provider, write "NI A").

NIA

16. If the school intends to partner with an educational service provider, do you or your

spouse have a direct or indirect ownership, employment, contractual or management

interest in the educational service provider? (If the school does not intend to partner

with an educational service provider, write "NI A").

N/A

17. Do you anticipate conducting any business with the educational service provider, the

school, or both? If so, describe the potential relationship.

I do not anticipate conducting any business with the school.

18. Are there any potential ethical or legal conflicts of interests that you can foresee in the

context of your service on the school's board? Ifso, explain.

None that ram aware of.

19. How would you handle a situation in which you believe one or more members of the

school's board to be engaged in self- dealing (i.e. making arrangements involving the

school that materially benefit the board member, his or her friends or family.

I'd expect that we have rules against this in our bylaws. ['d also do my part to make

sure that the rules are enforced as declared.

r-=DocuSlgned by: 

�-f-2� 4/4/2020 

Signature of Charter Public School Board Member Date 
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Appendix B - Survey from Prospective Charter School Board Members 

Governing a public charter public school requires commitment and responsibility. The governing board 
will be ultimately responsible for the sound education of all chiJdren enrolled in the school and for the 
responsible use oftbe public funds that the school receives. Your desire to serve on a charter public 
school board indicates a belief in and commitment to quality public schools for all children. It also 

indicates a willingness to serve as a public official. As a charter public school sponsor, we recognize the 
significance of those commitments and appreciate your willingness to take on the accompanying 
responsibility. 

Name: Sherita Love 

Background 

l. Describe your educational and employment history. You may complete this item by

attaching a resume.

See resume in appendix.

2. If true, please affirm that you will be at least eighteen years old by January I of the year in

which the proposed charter public school would open.

Yes.

3. How did you become aware of the proposed charter public school and the opportunity to

serve as a member of its board?

I met and connected with Kim Townsend through the Catalyst Fellowship with The

Oppotiunity Trust in 2018. Through our continued aligned work, we have remained

connected and she asked of my interest in board service.

4. Explain why you would Live to serve on the board.

I am a mother of 3 children and live i.n Ferguson. I am a former classroom teacher and

current anti-racist eduction catalyst. I have an intimate understanding of the landscape of

education and the impacts of systemic injustice and neglect that exist in the current

landscape. I am more than excited about the oppo1iunities The Leadership School will

provide for students and families in Normandy.

5. Have you previously served on a board of a school district or a not-for-profit corporation

(including the board of a parochial or independent private school)? If so, describe any

relevant experience. If you have not had any previous service, discuss why you wish to

serve i.n this capacity.

Yes.
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6. What is your understanding of the appropriate role of a public charter school board

member?

Advocacy, connections, fundraising, start-up suppo11 and community organizing are the

ways/role of board members support schools and non-profits in my experience.

7. Wbat Relevant knowledge and experience will you bring to the board?

As mentioned, I am a mother of3 children and live i11 Ferguson. I am a former classroom

teacher and current anti-racist eduction catalyst and lead Ed Hub STL, an organization

dedicated to supporting education equity in our region. I have an intimate understanding of

the landscape of education and the impacts of systemic injustice and neglect that exist in

the current landscape.

8. Assuming the school is successful, what is your image of how the school will look towaJds

the end of its fu-st year? What will it be like after four yeaJs?

[ imagine a co-created space where students, parents, teachers, community and

administration have added voice to what is going well and not so well in a way that has

been implemented throughout the year. I imagine that each student will have seen

academic and socio-emotional growth and success. [ imagine a continual iterative process

that consistently involves tbe stakeholders mentioned.

We can only imagine! Its extremely exciting to think about. I imagine that in four years,

The Leadership School had paved the way for other schools to carve out space in

Normandy and the surrounding areas, providing options for students and families. I also

imagine the that the academic and socio-emotional growth and success of the students will

improve year over year in a way tbat others can begin to learn from.

Educational Philosophy 

9. What is your understanding of the school's mission and/or philosophy?

The Leadership School couples a sense of belonging with a rigorous academic experience to lay

the foundation for authentic student leadership.

I 0. Are you familiar with the school's proposed educational program? How would you describe it? 

No. [ am unclear at present. 

11. What aJe the characteristics of a successful school? What specific steps do you think the board of

education will need to take in the first year or two to ensure that this school is successful?

!)Students, parents and community first. Always. 2)Staffthat reflects the student population, anti
racist approach to curriculum. 3) Iterative and responsive approach to proposed and needed
changes for improvement.
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Con tlict Of Interest Disclosure 

12. Do you or your spouse know any of the other prospective board members? If so, please

so indicate the name of the person and the relationship.

No.

13. Do you or your spouse have a pre-existing relationship with any people already

identified as prospective school employees? If so, please so indicate and describe the

relationship.

No.

14. Do you or your spouse know anyone that plans to do business with the school? [f so,

please so indicate and describe the relationship and the nature of the potential business.

No.

15. If the school proposes to prutner with an educational service provider (a management

company), do you or your spouse know any employees, owners, or agents of that

provider? Cfso, please indicate the individuals you know and the nature of the

relationship. (lfthe school does not intend to prutner with an educational service

provider, write "N/A").

NIA

16. If the school intends to pa1tner with an educational service provider, do you or your

spouse have a direct or indirect ownership, employment, contractual or management

interest in the educational service provider? (If the school does not intend to prutner

with an educational service provider, write "NIA").

NIA

l 7. Do you anticipate conducting any business with the educational service provider, the

school, or both? If so, describe the potential relationship. 

No. 

18. Are there any potential ethical or legal conflicts of interests that you can foresee in the

context of your service on the school's board? If so, explain.

No.

19. How would you handle a situation in which you believe one or more members of the

school's board to be engaged in self- dealing (i.e. making arrangements involving the

school that materially benefit the boru·d member, his or her friends or family.
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Communication is key. I would speak with school leadership and/or board member(s) 

directly to understand what is happening/awareness and take appropriate action where 

necessary. 

[� 4272AEAEA55C446 ... 

4/4/2020 

Signature of Charter Public School Board Member Date 
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Appendix B - Survey from Prospective Charter School Board Members 

Governing a public charter public school requires commitment and responsibility. The governing board 
will be ultimately responsible for the sound education of all children enrolled in the school and for the 
responsible use of the public funds that the school receives. Your desire to serve on a charter public 
school board indicates a belief in and commitment to quality public schools for all children. It also 
indicates a willingness to serve as a public official. As a charter public school sponsor, we recognize the 
significance of those commitments and appreciate your willingness to take on the accompanying 
responsibility. 

Name: Raegan Johnson. PhD 

Background 

1. Describe your educational and employment history. You may complete this item by
attaching a resume.

See resume in appendix.

2. If true, please affirm that you wiJI be at least eighteen years old by January 1 o�the year in
which the proposed charter public school would open.

Yes.

3. How did you become aware of the proposed charter public school and the opportunity to
serve as a member of its board?

Kimberly Townsend

4. Explain why you would live to serve on the board.

l believe access to a quality educational experience is a basic right that should not be based
on one's income level or zipcode. Unfortunately, in the St Louis region, that is often the
case. The Leadership School is changing that narrative by offering an alternative to
education as usual.

5. Have you previously served on a board of a school district or a not-for-profit corporation
(including the board of a parochial or independent private school)? If so, describe any
relevant experience. lfyou have not had any previous service, discuss why you wish to
serve in this capacity.

No. I believe access to a quality educational experience is a fundamental right regardless
of your socioeconomic status. 1 believe The Leadership School will serve as a quality
option for a demographic that is undersserved and often overlooked.
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6. What is your understanding of the appropriate role of a public charter school board

member?

To support and promote the mission and values of the school, and act as ambassadors

7. What relevant knowledge and experience will you bring to the board?

I have a doctorate in public policy studies with an emphasis on urban and community

development. r have a passion for solutions to public problems. Aspects of the St. Louis

education system are problematic, and I think The Leadership School serves as one of

many necessary solutions.

8. Assuming the school is successful, what is your image of how the school will look towards

the end of its first year? What will it be like after four years?

Toward the end of the first school year, students should be making measurable progress

academically and personally (based on set goals). The first year is an opportunity to assess,

adopt, and adjust based on outcomes.

After four years, the school will effectively cultivate student success based on individual 

learning and leadership style. Students will function as thinkers, leaders, and innovators. 

Educational Philosophy 

9. What is yow· understanding of the school's mission and/or philosophy?

The school is grounded in principles of leadership. Children are not only prepared to excel

academically, they are equipped with the critical soft skills they need to thrive.

10. Are you familiar with the school's proposed educational program? How would you describe it?

Yes. It's a program that speaks to the WHOLE student, not just their academic pursuits.

11. What are the characteristics of a successful school? What specific steps do you think the board of

education will need to take in the first year or two to ensure that this school is successful?

A successfu I school is one that recognizes students as individuals, not just numbers. Each student,
teacher and parent must be recognized as a critical component of the school's success. The board
of education can provide resources, guidance and accountability to ensure that the school stays on
track.

Conflict of Interest Disclosure 

I 2. Do you or your spouse know any of the other prospective board members? lf so, please 

so indicate the name of the person and the relationship. 

No. 
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13. Do you or your spouse have a pre-existing relationship with any people already
identified as prospective school employees? If so, please so indicate and describe the
relationship.

No.

14. Do you or your spouse know anyone that plans to do business with the school? If so,
please so indicate and describe the relationship and the nature of the potential business.

No.

15. If the school proposes to partner with an educational service provider (a management
company), do you or your spouse know any employees, owners, or agents of that
provider? Ifso, please indicate the individuals you know and the nature of the
relationship. {If the school does not intend to partner with an educational service
provider, write "NIA").

NIA

16. If the school intends to partner with an educational service provider, do you or your
spouse have a direct or indirect ownership, employment, contractual or management
interest in the educational service provider? (Jfthe school does not intend to partner
with an educational service provider, write "NIA").

NIA

17. Do you anticipate conducting any business with the educational service provider, the
school, or both? lf so, describe the potential relationship.

No.

18. Are there any potential ethical or legal conflicts of interests that you can foresee in the
context of your service on the school's board? Ifso, explain.

No.

19. How would you handle a situation in which you believe one or more members of the
school's board to be engaged in self- dealing (i.e. making arrangements involving the
school that materially benefit the board member, his or her friends or family.
f would confirm that it is taking place and then tactfully confront the issue. Maybe the board
membey . a vare of the implications and impact of their actions; but once informed, if there is
no res'6h� 10n 1ere must be consequences. Our actions should only benefit the students.

v-
1/ 

01 /0� ,1!:i) 
Date 
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Mission
The Leadership School exists to grow our students’ leadership capacity through
earnest engagement in an academically rigorous, culturally relevant, and relationship-
oriented environment.

Vision
Our students will lead transformational change for their communities and our world.
They will be thoughtful citizens who understand the responsibility of leaders to shape
and create equitable spaces.

BOARD OF DIRECTORS
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Mission
The Leadership School exists to grow our students’ leadership capacity through
earnest engagement in an academically rigorous, culturally relevant, and relationship-
oriented environment.

Vision
Our students will lead transformational change for their communities and our world.
They will be thoughtful citizens who understand the responsibility of leaders to shape
and create equitable spaces.
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The Leadership School 
STUDENT LEADERSHIP AT THE CENTER OF LEARNING 

Appendix U - Job Descriptions for Non-Leadership Roles 

All employees of The Leadership School must support and maintain the integrity of the school's mission 
and values. 

Instructional Coaches 

Position Overview/Responsibilities: 
Instructional Coaches will be responsible for ensuring the highest quality curricula and instruction is 
present in all classrooms. Instructional Coaches work under the guidance of the Director of Teaching and 
Learning to support teachers' implementation of student learning experiences that are exciting, rigorous 
and prepare them for success. Some of the responsibilities include executing a high quality professional 
development plan in the area of STEM or Humanities to ensure the continuous development of all 
teaching staff, providing necessary support to keep the academic program running smoothly, and ensuring 
high levels of student achievement as measured by formative and summative assessments. 

Key Competencies: 
• Passion and commitment to the mission of The Leadership School
• Knowledge of essential content, standards, and highly effective teaching strategies for specific

area: STEM or Humanities
• History of strong results as an instructor
• History of effective coaching of both new and experienced teachers
• Strong instructional, classroom management and discipline skills
• Excellent oral and written communication skills
• Ability to effectively analyze data to improve student achievement
• Ability to think and act strategically
• Demonstrated resourcefulness in setting priorities and guiding investment in people and systems
• Thrives in a very collaborative environment
• Humility, strong work ethic, and 'roll up my sleeves' attitude

Dean of Culture 

Position Overview/Responsibilities: 
The Dean of Culture helps lead the efforts to build and maintain a strong, positive achievement-oriented 
school culture. The Dean of Culture works under the guidance of the Director of Student Affairs to 

manage student leadership priorities for the school and models how to establish strong, mutually 
respectful relationships with students and families. This position has a visible presence in all areas of the 
school and is responsible for all issues relating to student well-being and leadership during their time at 
the school. 

Key Competencies: 
• Passion and commitment to the mission of The Leadership School
• Histo1y of strong results in previous roles
• History of effectively working with elementary and middle school students 
• Strong instructional, classroom management and discipline skills
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• ExceUent oral and written communication skills
• Excellent relationship buildi.ng skills
• Excellent problem solving and negotiation skills
• Ability to exercise excellent judgment and decision making
• Ability to work independently with diverse constituents while maintain high professional

standards
• Thrives in a very collaborative environment
• Humility, strong work ethic, and 'roll up my sleeves' attitude

Founding Teachers 
Position Overview/Responsibilities: 

Foundi.ng Teachers provide high expectations, structure and accountability to ensure that all students meet 
or exceed learning and leadership goals. Our teachers must believe that every child deserves access to a 
high-quality education, and are committed to improving thei.r practice in order to provide the best possible 
educational experience for all students. Our teachers must be committed to continual learning, constant 
reflection and feedback. 

Key Competencies: 
• Passion and commitment to the mission of The Leadership School
• Expert knowledge of and enthusiasm for academic subjects
• Valid Missouri Teaching Certification
• Proven record of success in the classroom
• Excitement to learn and grow as a teacher and a leader
• Strong instructional, classroom management and discipline skills
• Excellent oral and written communication skiJls
• Ability to effectively analyze data to improve student achievement
• Ability to create a positive, structured environment for students to observe, understand, and

exemplify leadership
• Ability to work independently with diverse constituents while maintain high professional

standards
• Ability to connect with students and respond to their changing academic and personal needs
• Ability and eagerness to give and receive thoughtful, constructive feedback
• Thrives in a ve1y collaborative environment
• Humility, strong work ethic, and 'roll up my sleeves' attitude

Special Education Coordinator 
Position Overview/Responsibilities: 
The Special Education Coordinator wilJ oversee the entire Special Education program at The Leadership 
School. It is imperative that our Special Education Coordinator share our vision that all students can 

achieve at the highest levels. The Special Education Coordinator is responsible for coordinating and 
assuring full state and federal compliance with alJ aspects of programmi.ng (identification, review, 
dismissal) for students with disabilities per the IDEA, Section 504 and the ADA. They will also provide 
direct special education services, as needed, and supervise external service providers. 

Key Competencies: 
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• Passion and commitment to the mission of The Leadership School
• Knowledge of essential strategies to support diverse learners, and thorough knowledge of current

disability law (IDEA, Section 504)
• Valid Missouri Teaching Certification
• Proven record of success in special education classrooms
• History of effectively preparing and reporting accurate and timely data for internal and ex'ternal

regulatory purposes
• Experience in case management or building-level program administration is preferred
• Ability to facilitate the development and implementation of informal academic and behavioral

intervention programs for individual students
• Excitement to learn and grow as a teacher and a leader
• Strong instructional, classroom management and discipline skills
• Ability to perfo1m tasks with precision (attention to detail, adherence to timelines)
• Excellent oral and written communication skills
• Ability to effectively analyze data to improve student achievement
• Ability to work independently with diverse constituents while maintain high professional

standards
• Ability to connect with students and respond to their changing academic and personal needs
• Ability and eagerness to give and receive thoughtful, constructive feedback
• Thrives in a very collaborative environment
• Humility, strong work ethic, and 'roll up my sleeves' attitude

Social Worker· 

Position Overview/Responsibilities: 
The Social Worker will perform specialized social work in an educational setting to enable our students to 
achieve optimal learning and leadership goals. The Social Worker will collect, interpret, and synthesize 
information about a student's social history, community environment, family dynamics, economic 
differences, and significant crises that influence academic and behavioral functioning. Working in 
collaboration with the Student Success Team, the Social Worker will provide services and devise an 
appropriate service plan for referred students and their families. At The Leadership School, our Social 
Worker will also build strong partnerships with local organizations and daycares, plan events to engage
students and families, act as a liaison with other team members to set and meet recruitment targets and 
manage related paperwork for incoming families. 

Key Competencies: 
• Passion and commitment to the mission of The Leadership School
• Must possess a Master's Degree in Social Work, and meet the Missouri Department of Education

Licensure Requirements
• Must possess ability to collect, interpret, and synthesize information about a student's social

history, community environment, family dynamics, economic differences, and significant crises
that influence academic and behavioral functioning

• Must have demonstrated ability to work cooperatively as an interdisciplina1y team member and
devise an appropriate service plan for referred students and their families

• Must possess the ability to synthesize and interpret diagnostic and assessment data
• Must possess excellent communication and time management skills
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• Must possess the ability to establish and maintain effective working relationships with
community agencies, students, families, team members, and others

• Ability to work independently with diverse constituents while maintain high professional
standards

• Ability to connect with students and respond to their changing academic and personal needs
• Ability and eagerness to give and receive thoughtful, constructive feedback
• Thrives in a very collaborative environment
• Humility, strong work ethic, and 'roll up rny sleeves' attitude

- -- ----------------------------------

School Nurse 
Position Overview/Responsibilities: 

The School Nurse is charged with the direct responsibilities of meeting the health and care needs 

for students. In consultation with teachers, school administrators and other school staff, the 
Scbool Nurse will provide quality care during school hours. In addition to administering 
medication, treating students and staff (as needed), they will also perform hearing, vision and 
other health screenings. When necessary, the Scbool Nurse will partner with the Student Success 

Team to develop care plans for students with ongoing conditions 

Key Competencies: 
• Passion and commitment to the mission of The Leadership School
• Has Registered Nurse (RN) License
• BLS/CPR ce1tification
• Knowledge of many areas of health, including mental health
• Knowledge of school laws and policies related to health
• Knowledge of state health regulations
• Experience monitoring student immunization records
• Ability to work independently or with others
• Ability to communicate well with others
• Ability to assess situations and act quickly
• Ability to multitask
• Thrives in a very collaborative environment
• Humility, strong work ethic, and 'roll up my sleeves' attitude

Receptionist 
Position Overview/Responsibilities: 
The Receptionist will provide suppo1t services to the school's students, families, faculty and staff in order 
to meet the mission of the school. ln this role, the Receptionist is primarily responsible for welcoming 
visitors, assisting parents and teachers and performing clerical tasks in the school office. Their location in 
the school puts them in a position to be a significant contributor to a positive school culture through the 
provision of high levels of customer service. 

Key Competencies: 
• Passion ru1d commitment to the mission of The Leadership School
• Experience with children is preferred
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• Skills include proficiency in Microsoft Word
• Excellent oral and written communication skills
• Excellent relationship building skills
• Abil.ity to work independently with diverse constituents wnile maintain high professional

standards
• Ability to communicate well with others
• Ability to assess situations and act quickly
• Ability to multitask
• Tlu·ives in a very collaborative environment
• Humility, strong work ethic, and 'roll up my sleeves' attitude

School Operations Manager 
Position Overview/Responsibilities: 

The School Operations Manager will work under the guidance of the Director of Finance & Operations to 
provide operational support for the school-based staff. As a result, they will take direction from all 
members of the School Leadership Team. The School Operations Manager will perform tasks related to 
student data collection, parent-school communication, student-office communication. They will work 
with the instructional team to schedule meetings between teachers and parents during assigned 
teacher/parent hours, as well as organize, maintain and update student records (including collection of 
records from student previous schools and immunization records). They will also coordinate curriculum 
and assessment processes. 

Key Competencies: 
• Passion and commitment to the mission ofThe Leadership School
• Experience with children and families preferred
• Experience managing chruter school operations preferred, but not required

• Be an expe1t for school operations, including responsibilities to successfully execute systems,
processes and policies in all non-instructional areas

• Excellent oral and written communication skills
• Ability to exercise excellent judgment and decision making
• Ability to manage multiple projects simultaneously, adjust priorities and work autonomously

• Ability to build strong interpersonal relationships and work effectively in a collaborative
environment

• Ability to work independently with diverse constituents while maintain high professional
standards

• Ability to think strategically, anticipating future outcomes and events, then incorporate them into

thoughtful solutions

• Thrives in a very collaborative environment
• Humility, strong work ethic, and 'roll up my sleeves' attitude

474



Appendix V - Founder Resume 

Kimberly D. Townsend 

3802 Kentucky Derby Drive Florissant, MO 63034 314-368-1067 ktownsend@tlsstl.org 

Summary of Qualifications 
Possesses sixteen years of experience teaching and leading teams to impact academic growth and social 

development of K-12 students primarily in St. Louis, MO 

Pursues ambitious outcomes for individual students as a teacher, classes of students as a coach, and school-wide 

as a school leader 
Builds effective, action-centered relationships based on collaboration, mutual responsibility and collective vision 

Skilled in data-driven instruction and data-based decision-making in a variety of contexts 

Flexible leader, with an entrepreneurial spirit, focused on learning and developing others 

Education 
Vanderbilt University; Nashville, TN 

Doctor of Educatio11: K-12 Educational Leadership mu/ Policy fapected May 2022 

Webster University; St. Louis, MO 

Master of Arts in Teaching: Multidisciplinary Studies 

University of Illinois at Urbana-Champaign; Urbana, IL 

Bachelor of Science in Huma11 Development mu/ Family Studies: Child and Adolescent Development 

Instructional and School Leadership Experience 
The Opportunity Trust; St. Louis, MO 

Jl1Jay 2007 

May2003 

E11trepreneur-l11-Resitle11ce August 2018- present 

Develop strategic plan and manage progress towards the goal of launching a new school 

Leveraging coach, cabinet of advisors, and The Opportunity Trust staff in support of my goal 

Refine the core concept of the school 

Seek inspiration from other models and small scale pilots 

Plan and execute pilots to revamp design, and prepare for launch 

Steward petition approval process by bui !ding out detailed model components and building a pipeline of fami I ies, 

staff, and pattners 
Secure founding families and future staff 

Raise fonds to support school operations during growth years 

Crossroads College Preparatory School, 7th-12th Independent School; St. Louis, MO 
School Director July 2015 - July 2018 

Managed the comprehensive day-to-day operation of the school as it relates both to student and faculty 

supervision 

Provided leadership and suppott for all student concerns related to achievement, attendance, and behavior. 
Provided leadership and suppo1t for teachers via observations, feedback, and evaluation; departmental and 

curricular goals; and the academic program overall 

Jamaa Learning Center, K-8 Charter Public School; St. Louis, MO 

Founding Head of School June 2011 - May 2013 

Developed and implemented foundational systems and structures for all aspects of the school design, in 

collaboration with and management of our founding staff members 

Served as the school's instructional leader including the monitoring of instructional planning and delivery, the 

development and implementation of curriculum and assessments, and the analysis of student achievement data 
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Led improvements in overall student outcomes on state assessment: Communication Arts ( 11 % proficient or 
advanced in 2012 to 25.8% in 2013); Mathematics (16% proficient/advanced in 2012 to 31.8% in 2013) 
Built and maintained positive and supportive relationships with parents, community members, board members 
and community organizations 

University of Missouri - St. Louis; St. Louis, MO 
Adjunct Faculty: College of Education January 2011 -May 2011 

Designed and implemented two courses for new middle school mathematics teachers 
o Instructional methods course focused around highly effective tools and strategies for teaching

mathematics

o Internship supervision course focused around application of foundational teacher habits within the
classroom

Fostered a collaborative class environment through the use of consultancy protocols and constant reflection 

Teach For America; Various Locations 
STEM Content Specialist: 2014 St. Louis Summer Institute March 2014 - July 2014 

Set vision for effective instructional practices that ensure STEM learners were actively involved and engaged with 
rigorous content 

Delivered approximately 20 high-impact core training sessions designed specifically for STEM teachers 
Designed and facilitated differentiated follow-up support to provide additional coaching, practice, reflection, and 
instruction for teachers 
Collaborated with School Directors, Teacher Leadership Coaches, and other Content Specialists to analyze 
student and teacher performance in order to identify and address critical areas of need 

Program Director: St. Louis Regional Team July 2008 -June 2011 

Managed approximately 30-35 first- and second-year teachers (MS/HS Math, Science, Special Education and 
Upper Elementary) each year to establish ambitious goals and engage in data-based problem solving 
Led improvements in teacher efficacy by analyzing quantitative and qualitative student achievement data, and 
designing and executing individual and group learning experiences to address areas of concern 
Built and maintained external relationships and networks by effectively communicating and aligning priorities 

School Director: 2010 Chicago Summer Institute -Percy L. Julian High School March 2010 - July 2010 

Set vision for and maintained a culture of achievement, such that 91 % of beginning teachers and 100% of 
school-based staff reported positive, student-centered relationships with Teach For America staff during five week 
summer training program 
Managed six staff members to exceed goals for development of foundational teacher habits of 36 new teachers in 
5 out of 7 areas 
Led execution of rigorous summer instruction in Math, English, Science and Spanish courses, resulting in students 

meeting or exceeding growth goals in 8 out of 9 classes, and performing above the overall institute average 
growth in 7 out of 9 classes 

Teacher Leadership Experience 
Crossroads College Preparatory School; St. Louis, MO 
Secondary Mathematics Teacher; 8th Grade Advisor 

Normandy Middle School - Normandy School District; St. Louis, MO 
Seventh-Grade Mathematics Teacher 

Mel Carnahan Middle School - St. Louis Public Schools; St. Louis, MO 
Sixth-Grade Mathematics Teacher and Team Leader; Eighth-Grade Algebra Teacher 

2006 

August 2013 - June 2015 

August 2006 -May 2008 

August 2003 - July 
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Staffing Schedule

Position Year 1
2021-2022

Year 2
2022-2023

Year 3
2023-2024

Year 4
2024-2025

Year 5
2025-2026

School 
Leadership 

Team 

Executive Director (School Leader) 1 1 1 1 1

Director of Student Affairs 0 1 1 1 1

Director of Operations 1 1 1 1 1

Director of Teaching + Learning 0 0 1 1 1

Core 
Instructional 

Team

Instructional Coaches 0 1 1 2 2

Kindergarten Teachers 2 2 2 2 2

1st Grade Teachers 2 2 2 2 2

2nd Grade Teachers 1 2 2 2 2

3rd Grade Teachers - 1 2 2 2

4th Grade Teachers - - 1 2 2

5th Grade Teachers - - - 1 2

6th Grade Teachers - - - - 1

Middle School Teachers - - - - -

Special Education Teachers 1 1 1 1 2

Elective Teacher - Music 1 (PT) 1 (PT) 1 (PT) 1 1

Elective Teacher - Art 1 (PT) 1 (PT) 1 (PT) 1 1

Elective Teacher - P.E.1 1 (PT) 1 (PT) 1 (PT) 1 1

Student 
Support Team

Social Worker 1 1 1 1 1

Guidance Counselor 1 (PT) 1 (PT) 1 1 1

SPED Coordinator 0 0 0 1 1

Nurse 1 (PT) 1 1 1 1

Operations 
Team

School Operations Manager 0 0 1 1 1
Receptionist 1 1 1 1 1

Staff Totals: 15 19 23 27 30
Student Totals: 125 173 220 263 283

Staff to Student Ratio: 1 to 8.3 1 to 9.1 1 to 9.5 1 to 9.7 1 to 9.4

Appendix  W - Staffing Schedule
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Appendix X - Letters of Support
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February 4, 2020 

Missouri State Board of Education 

P.O. Box480 

Jefferson City, MO 651 02 

Dear Members of the Board: 

On behalf of EdHub STL, I am writing this letter in support of The Leadership School's proposed launch 

of a new K-8 charter public school within the boundaries of the Normandy Schools Collaborative. The 

Leadership School aims to support the specific needs reflected by current students, while also responding 

to insights gathered through significant engagement with families and organizations in Normandy and 

surrounding municipalities. 

EdHub STL is a dedicated physical space where educators work creatively to solve our region's most 

entrenched educational issues. Through programs, events and scholarship, we facilitate convening and 

connections that lead to the collaborative work of dismantling education inequity, We serve and support 

students, families and educators in the Normandy School District as well as its surrounding communities, 

The Leadership School couples a sense of belonging with a rigorous academic experience to lay the 

foundation for authentic student leadership. Their mission to grow students' leadership capacity is 

exciting to me and the community not only because of the option for success it will provide for the 

community, but also because of the path that it will lay for other schools and education support 

organizations to do in Normandy in the future, 

I believe the launch of The Leadership School will greatly benefit students, families and the broader 

community, It will provide an innovative, high-quality educational option for families in our community 

and give students the opportunity to grow as leaders, EdHub STL looks forward to partnering with The 

Leadership School by supporting the organizing efforts necessary for community voice and by in, by 

offering our free space for meetings//convenings necessary and by being a thought partner in the work 

that will lie ahead as they plan for launch. 

Sincerely, 

Sherita M. Love 

Director, EdHub STL 
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February 20, 2020 

Missouri State Board of Education 

P.O. Box480 

Jefferson City, MO 65102 

Dear Members of the Board: 

AFRICAN DIASPORA 

c@uncil 

On behalf of the African Diaspora Council, I am writing this letter in support of The Leadership School's 

proposed launch of a new K-8 charter public school within the boundaries of the Normandy Schools 

Collaborative. The Leadership School aims to support the specific needs reflected by current students, 

while also responding to insights gathered through significant engagement with families and 

organizations in Nonnandy and surrounding municipalities. 

The African Diaspora Council Inc. is a social advocacy institution, it offers educational, financial, and 

social advocacy services. We foster and nurture positive image and identity through the presentation of 

Cultural and Artistic projects that instill pride in the African diaspora communities. Through media 

development programs we are the voice on sociaL sustainable economic, and development issues both 

nationalJy and internationally. We wholeheartedly support The Leadership School's mission. We believe 

this school will be impactful to our community because of its focus on student leadership and academic 

success. 

We believe the launch of The Leadership School will greatly benefit students, families and the broader 

community. It will provide an innovative, high-quality educational option for families in our community 

and give students the opportunity to grow as leaders. The African Diaspora Council believes in the 

mission of The Leadership School and will partner with them in the leasing of space for their school. We 

recognize the power of service to strengthen communities and feel united with their purpose of educating 

children and leadership development. As a business established in the city ofNonnandy Missouri we are 

excited about the educational experience and support The Leadership Schoo] will offer our children and 

families. 

Best Regards, 

Micha Jo 

CEO, ncan 1aspora ouncil 

Phone: + 314 399 7470 or Toll free: +1 800. 811 1022 I 1425 Ferguson Avenue, Saint Louis, MO 63133 
Visit: www.africandiasporacouncil.org or Email: info@africandiasporacouncil.org 

482



One day, all children in chis nation will have che opporcunicy co attain an excellent education. 

February 18, 2020 

Missouri State Board of Education 

P.O. Box480 

Jefferson City, MO, 65102 

Dear Members of the Board: 

TEACHFORAMERICA 

I am writing to enthusiastically support the opening ofThe Leadership School. As the Executive Director for Teach For America 

in St. Louis, I am certain opening this quality school choice within North County will make a positive difference in academic 

outcomes for its students, serve as a strong partner for our mission (striving to end educational inequity), and have a lasting 

impact on our community. 

I strongly believe in The Leadership School's mission, goal, and academic approach. It aligns with the work and mission we do 

here at Teach For America- St. Louis. At Teach For America- St. Louis we believe -beyond any doubt -that every child is capable 

of excellence. Students must be affirmed, valued, and empowered learners and leaders. They must master rigorous content 

and build on their own critical consciousness. Our role is to support our students by providing them opportunities that will have 

a profound impact on their academic achievement and personal growth. Together, with students, parents, partners, and 

community stakeholders, we set ambitious goals for your students' attainment, work urgently toward these goals daily, 

collaborate to overcome obstacles, and persist in the face of immense challenges. 

Like Teach For America, The Leadership School believes that education is the window to life's opportunities and the failure to 

provide a quality education can disqualify students from reaching their fullest potential. In order to provide an equitable, 

rigorous education, The Leadership School aims to support the specific needs reflected by current students, while also 

responding to insights gathered through significant engagement with families and organizations in Normandy and surrounding 

municipalities. The Leadership School couples a sense of belonging with a rigorous academic experience to lay the foundation 

for authentic student leadership. 

Finally, a strong school model must have strong leadership to ensure student achievement occurs. I have complete confidence 

in the leadership skills of this school's founder. Kim Townsend is a Teach For America alumnus and who not only served as an 

instructional coach for Teach For America but also as a school leader in St. Louis. She has organizational skills that enable her to 

be a strategic and visionary leader. As a school leader, she is always looking for advice to improve her leadership and practice. 

She implements feedback which has allowed her leadership to become sharper and more focused, especially in the areas of 

building relationships, instructional leadership, and organizational leadership. What impresses me most is her vision for 

teaching and learning and her ability to organize her work to lead and develop a hard working team into a transformative body 

with a collective commitment to each other and to the students they serve. She is committed to helping teachers and students 

alike raise their standards and put processes in place to ensure that every student wins. 

The Normandy community emphasizes relationships, passion, commitment, and diversity- all traits demonstrated by The 

Leadership School. I believe this school will be successful in their mission to provide a rigorous education for all students. North 

County will benefit from the school's ability to attract talented teachers, and the entire education community will be pushed to 

new heights by the presence ofThe Leadership School. Above all, our students will benefit the most from having a quality 

public school choice in their community. As such, I strongly support The Leadership School. 

... , .... ,e.q1co�PS PAOQQA,•,• 

Sincerely, 

f?✓�ffel&iJC-
Dr. Warren G. Morgan II 

Executive Director 

Teach For America- St. Louis 

Warren.Morgan@teachforamerica.org 

1204 Washington Avenue, Suite 300 • St. Lou.is, MO 63103 • www.teachforamerica.org 
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MO Charter Public School Commission 

20 South Sarah Street 

St. Louis, MO 63110 

To Whom It May Concern: 

O
THE 
OPPORTUNITY 
TRUST 

January 13, 2020 

I am writing to express my confidence in the model proposed by The Leadership School to educate 

students in grades K-8 in the 24: 1 Normandy footprint starting in 2021. The Leadership School exists to grow 

students' leadership capacity through earnest engagement in an academically rigorous, culturally relevant, and 

relationship-oriented environment. The school provides an innovative approach to learning where students are 

challenged with a rigorous academic experience and opportunities to display authentic student leadership. The 

Leadership School will launch in fall 2021 with 180 kindergarten, first and second grade students, adding a 

grade each year to serve approximately 540 students in kindergarten through eighth grade at full growth. 

The Opportunity Trust exists to ensure every child born in St. Louis is prepared to lead a life of choice 

and dignity as an adult. It pursues this mission by examining barriers to economic mobility in the St. Louis 

region, developing research-based theories of system-level change, and building national and local funds 

dedicated to eliminating these barriers over time. One of the most urgent barriers to opportunity in St. Louis 

today is the changing nature of work and our increasingly outdated and ineffective public education system. Our 

first focus, Reimagining School, aims to catalyze a fundamental transformation of our public education system 

so that it can prepare children for the jobs of today and tomorrow, personal fulfilment and a life of active 

citizenship. 

The Leadership School is one of our first and largest investments- we believe investing in promising 

leaders with a track record of excellence is a key part of our plan to improve the number of students attending 

high-performing schools. Kim Townsend is currently working with The Opportunity Trust as an 

Entrepreneur-in-Residence to launch The Leadership School. Kimberly began her teaching career as a middle 

school mathematics teacher with Teach For America in St. Louis. With over 16 years of experience teaching 

and leading school teams in public and private schools, Kimberly is a flexible leader, with an entrepreneurial 

spirit and unwavering focus on student learning and leadership. Most recently, Kimberly led her team at 

Crossroads Prep to target student needs more closely, develop personalized interventions and close 

achievement gaps for students of color and students with learning differences. Kimberly earned a Bachelor of 

Science in Human Development and Family Studies from The University of Illinois at Urbana-Champaign and a 

Master of Arts in Teaching - Multidisciplinary Studies from Webster University. She is pursuing a Doctor of 

Education in K-12 Educational Leadership and Policy from Vanderbilt University. 

The Opportunity Trust has invested $190,000 in The Leadership School to-date, to support the 

personnel and planning costs of incubation and to connect The Leadership School to best-in-class leadership 

development provided by Attuned Education Partners for aspiring school founders. Attuned will provide 
three-years of launch and follow-on support in the areas of: academic vision and instructional systems, talent 

strategy, and developing model clarity. Once the school launches, we will continue to support the school's 

growth with financial, strategic, and operational support. 

At The Leadership School, graduates will enter high school with a strong network of personal and 

professional relationship, a track record of excelling academically, and with the will and capacity to lead in the 

various communities they serve. 

4220 Duncan Avenue· Suite 201 · St. Louis, MO I 63no 
theopportuilltytrUst.org 
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I have the highest confidence that The Leadership School will realize this vision for every student. 
Please do not hesitate to reach out to me if you have any questions or would like to hear more about why I 
believe The Leadership School should be part of the St. Louis education landscape. 

Sincerely, 

Mia Howard 
Partner 

2 
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February 4, 2020 

Missouri State Boord of Education 
P.O. Box 480 
Jefferson City, MO 65102 

To whom it may concern: 

newscl1ools 
venture fund 

NewSchools Venture Fund (NewSchools) submits this letter in support of the application of The Leadership School, a 

proposed new K-8 charter public school within the boundaries of the Normandy Schools Collaborative for charter 

authorization. 

As a notional nonprofit, NewSchools uses the charitable donations we receive to support education entrepreneurs 

who ore reimogining public education to create great results for all students. NewSchools is known for identifying 

and supporting some of the highest impact education entrepreneurs in the field over the lost twenty years. 

Through our current strategy, we provide funding and support for teams of educators with ambitious plans to open 

new innovative public schools. These schools reimogine the learning experience for students, particularly those who 

hove been traditionally underserved. We are impressed by Kimberly Townsend's experience and passion to serve 

the Normandy community and ore compelled by her plans to build a K-8 school focused on advancing a sense of 

belonging with a rigorous academic experience to lay the foundation for authentic student leadership in 

Normandy. As such, we have provided The Leadership School with a $215,000 planning grant to support the 

design and development of their school. The Leadership School will be eligible for a larger, multi-year grant in 

2021 when they have - amongst other requirements - secured a charter and a facility, developed an instructional 

program that personalizes student learning, and hired key staff members. NewSchools believes in The Leadership's 

School leadership and ability to meet these requirements. 

We highly recommend The Leadership School team for approval and hope you will authorize them to create a 

great school for the students in Normandy and the surrounding municipalities. 

Sincerely, 

//<M=--1/� 
Frances Messano 
Senior Managing Partner 

NewSchools Venture Fund I 1616 Franklin Street, 2nd Floor I Oakland, CA 94612 

t: 415.615.6860 I f:415.615.6861 I www.newschools.org 
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February 4, 2020 

Missouri State Board of Education 

P.O. Box 480 

Jefferson City, MO 65102 

Dear Members of the Board: 

CAMELBACK 
ventures 

On behalf ofCamelback Ventures, I am writing this letter in support of The Leadership School's 

proposed launch of a new K-8 charter public school within the boundaries of the Normandy Schools 

Collaborative. The Leadership School aims to support the specific needs reflected by current students, 

while also responding to insights gathered through significant engagement with families and 

organizations in Normandy and surrounding municipalities. 

Camelback Ventures vision is to help leaders build the resources they need to be guardians in their 

communities, and by doing so they are contributors to the establishment and sustainability of livable 

communities where students and families can engage with and in schools that foster a stellar education. 

We invested in The Leadership School because it couples a sense of belonging with a rigorous academic 

experience to lay the foundation for authentic student leadership. Their mission to grow students' 

leadership capacity fits perfectly into our mission as well as we see the vast potential of working with a 

fervent educational leader such as Kimberly Townsend, a leader dedicated to creating equitable spaces for 

all children to learn. 

I believe the launch of The Leadership School will greatly benefit students, families and the broader 

community, It will provide an innovative, high-quality educational option for families in the community 

and give students the opportunity to grow as leaders, Camelback Ventures looks forward to our long-term 

partnership with The Leadership School in these ways, being an early monetary investor in Kimberly 

Townsend's vision, supporting her growth and development as a leader through our fellowship, and 

providing her and her team fruitful connections in the education ecosystem that will benefit the success of 

the school. 

Sincerely, 

Charles S. Corprew, Ph.D. 

Director, Education and Conscious Tech Fellowship 

Camelback Ventures 
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Appendix Y - The Leadership School Enrollment Playbook 
Adapted from The Bloomwell Group 

Effective student recruitment and enrollment is crucial to the success of a school. The goal of 

this playbook is to provide guidance to the process of investing, recruiting and enrolling students 

and families in The Leadership School. The ultimate goal is to have a healthy thriving school 

enrollment. To have this there has to be a system in place to ensure that it happens. 

Optimal success depends on the time invested in the planning of the school. Our founder has had 

two years for planning, research and writing of the charter. This will be followed by a year of 

planning, developing leadership skills, hiring of the founding team and crystallization of the 

vision of the school. During this time, we have focused on engaging individuals and 

organizations through the 24:l footprint, as well as building effective pa11nerships rooted in 

shared goals for our community. 

Once these foundational skills are in place, a new school has to be able to tell the story of the 

school in a compelling way to the targeted families. Once they have been identified it should be 

easy for them to engage with the school to ultimately earn the families enrollment. 

When planning an enrollment plan, it is imperative that the skills needed for recruitment are in 

place. Skills such as marketing, applicant tracking, sales experience and persistence are 

extremely helpful. 

Once these things are in place, a school will be in a position to inquire, apply, enroll and show 

up. These four steps serve as the bases of our enrollment plan. 

Phase 1: For parents and families to Inquire, we must employ strategies to Attract them. 

The primary goal of this phase is to generate awareness and interest in The Leadership School. 

Before you begin soliciting, your marketing tools should already be in place. lt's one thing to 

develop your story for your charter application but then you need to reset it for recruitment 

purposes. Filling the top level of your student recruitment funnel will ensure you have enough 

inquiries to conve11 into enrollment. 
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Your Website 

Your website has to be a living and breathing source of information. It can not be a cut and paste 

from your charter application. It needs to be a living and breathing document. It has to be 

appealing and engaging and designed for your targeted audience. One they meet you or receive 

literature about your school chances are the first thing they will do is visit your website and it has 

to be in sync with their previous interaction. 

Digital Ads 

A "commercial" stating why you think your school is relevant, what it will bring to the 

community and why families should consider enrolling in your school. Seeing you personally 

express your sentiments about the school is always beneficial. 

Social Media fj 'f# @ DJ a 
Social Media accounts should be consistent in their messaging and actively engage the families 

in relevant ways. There should be regularly or automated scheduled posts to keep families 

informed and connected. Keep followers updated with the progress of the school's journey. 

Impo1tantly keep track of who is following you on your social media sites and keep them 

engaged so that they can enlarge your following by inviting their followers. 

Community Events 

Community Events are a great way to engage with your community. This is where sales and 

marketing skills come into play. Knowing how to make connections and capture connecting 

information during the first contact and placing the information in a tracker is essential. 

Attending events are for marketing purposes and partnership building. It is just as important to 

build relationships with the businesses and organizations in the community, so that they can 

partner with you in spreading the word. Not all community events will be beneficial for you to 

attend. Three questions can help you in choosing the right events: 

I. Is it local? Does the event reach your target populations?

2. Is it established? Will the families be familiar enough with the presenter to trust the

venue?

3. Is there a give-away? Families love give-aways.
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Stay prepared 

Keep a box in your car with all of the things you need for an event: branded tablecloth, pop-up 

banner, photos, brochures, giveaways, and interest cards or a system for collecting families' 

contact info. 

Have a 30 seconds pitch, a short description of the school and have questions to turn the 

interaction into a conversation about The Leadership School. 

The ultimate goal 

The most important metric in the success of an event is how many prospective families give you 

their contact infonnation.You must capture every name and get legible contact information. 

Have a good way of tracking and be sure to follow-up with families within a day or two of the 

event. 

Friends & Families 

It is important to understand your families perspective through the use of surveys and focus 

groups. Your biggest advantages are the solid family and friend connections that you have 

already built into the community. They can support you in making connections with people and 

partnerships you will need to be successful. These connections know you and can honestly 

speak on your behalf. Having their public support will be a great benefit. 
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Phase 2: For parents and families to Apply, we must employ strategies to Educate them. 

The primary goal of this phase is to grow and educate your support base. The challenge to 

growing your support is finding a place to start. Connecting with organizations with access to 

families in the community is a good start. They can be a place of introduction to families or an 

even greater contribution would be to provide family contacts. 

Phone Calls 

Cold calls can be challenging for the simple reason you do not know what type of response you 

may receive. Luckily, 4 out of 5 calls will be ve1y receptive with the fifth call being lukewarm at 

best. This is where marketing and sales experience come in. Receiving a lukewann response is 

not the end of the world. When making phone calls to gain support for your school one must 

understand that none of the responses are personal. Phones calls are a means to an end. You have 

to put yourself out there in order to gain family support. 

The Call List 

Here is where sales experience can work to your advantage. Gaining access to numbers for a call 

list can be challenging. Challenging or not it must be done. There are organizations that have 

already done the hard work so if you are lucky you can connect with them (although finding 

them can be a challenge as well). The contacts (if you have done a good job at tracking) from 

your events are crucial along with finding an organization with a list of contacts as well. The 

Leadership School has partnered with these organizations to get parent contact information. 

lt

(i

imunity 
, ��pact 
1�twork ceam� 

Reimagining Education. ,Pi)\ 
St. C.ou1s 

Your Goal 

Simply put your goal is to double and triple the amount of contacts. This is hard work but will 

pay off in the long run. Getting families to sign up on your social media and to have families 

willing to suppo1t the school and become a part of an adviso1y group. This may have to be done 

through avenues such as canvasaing. Once you have begun to generate a list, personalized 
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marketing tools like Google my Business or Bomb Bomb may be critical in helping to sell the 

vision to skeptical families. 

The Call 

Know why you are calling, the call must be warm and informative. How many unsolicited calls 

have you cut short or hung up on? You are asking people for unscheduled valuable time. So your 

approach is important. Having a script is important so that you are not searching for words and 

so that your confidence comes through. Be prepared for additional questions that may come 

through and always prepare them that there will be future class and invite them to suggest others 

who might be interested in hearing about the school. 

Emails 

It's challenging coming up with a list. Your goal is to grow the list. The same as calls, no one 

likes having unsolicited emails. So be specific in the subject line and concise with the message 

that you want to convey. 

Mailings 

The goal of your call and email list is to create relationships with your targeted families. Once 

that relationshlp has been established the families will welcome you to become more personal 

(by providing their personal addresses). Mailings are hands-on advertising that families can see, 

reference, and share. They can reveal so much more information than a phone call. Make them 

personal and engaging. 

Re-Targeted Digital Ads 

As your base is growing it is important to keep the personal ads fresh and updated. This is crucial 

to keeping the momentum of support from your newly found support base. 

Phase 3: For parents and families to Enroll, we must effectively Close. 

The goal of this phase is to establish relationships with families and recruit for enrollment. What 

is the sto,y of The Leadership School? Why should families trust you with their most precious 

possession? This is your closer, telling the story. The "story" in essence is giving parents a pitch 

to spread and share giving their family and friends a reason to support The Leadership School. 

492



The Leadership School 
STUDENT LEADERSHIP AT THE CENTER OF LEARNING 

Phone CalJs 

At this point of the process your base has been established and you have built relationships with 

families. You have your advocacy group and the c01mnunity has rolled out the red carpet. Your 

phone calls are now being done by the staff and family volunteers. The message is now more 

personal and informative about enrolling in the school. 

Emails 

Emails are even more important now because now they are a source of school to home and borne 

to school communications. It is also the system used for student communication. 

School Events 

School events can be exciting as they represent celebratory times in your journey. When 

planning events you have to be careful of common pitfalls that can occur which are they do not 

draw enough people , they do not draw the right people and they do not create the results you 

needed therefore being a waste of time and resources. To ensure a successful school event Be 

very selective, have a game plan and have the information of the targeted people. 

Home Visits 

Pwpose 

Home visits should be done to establish positive relationships and collaborate for the well being 

of the student with enrolled families. There are many reasons home visits are beneficial for the 

school, improved student achievement, decreased disciplinary issues and improved relationships 

between home to school and school to home communications. 

Preparation 

All school training on the purpose and how to conduct in-home visits. Families should be 

prepped on the purpose and expectations of home visits. Visits should be scheduled weeks in 

advance with a confirmation call the day before. The staff should be informed with as much 

info1mation as the school has prior to the visits. Have staff that may not be comfortable to 

rehearse with more confident staff if needed. 

The Visit 

The visits should be done by teams and should last anywhere from 20-30 minutes. The focus 

should be to gain knowledge about the family and student(s). They should be casual and the staff 

should not be taking notes and is not the time to have families to complete missing paperwork. 
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The family should be encouraged to ask questions and state needs they may have from the 

school. 

Differentiated Visits 

Visits can take on many forms to meet the varied needs of the families. They can be formal 

and/or informal visits, a formal conversation on the couch,a meal together,a guided tour of the 

home, walking the family dog or an agreed upon meeting spot at a nearby restaurant . 

Post Visit 

Once the visit is over it should be documented with notes from the visits and any information 

that needs to be shared with other school departments. Follow up with any resources needed that 

came up during the visit. Finally make a phone call or send a text or note thanking the families 

for the meeting. 

Phase 4: For enrolled students to Show up, we must Delight them.

The goal of this phase is to buiJd relationships with established families that have committed 

their children for enrollment. Parent groups should be formed to assist with school opening and 

recruitment. Please refer to the TLS Familv Pa1tnership document. 
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Appendix Z - Admissions and Enrollment Policy 

The Leadership School is a free, open enrollment public school for students residing in the 24:1 

footprint, within the Normandy Schools Collaborative district boundaries, in which it will 

operate. This policy covers admission procedures, lottery, waitlist, registration process, including 

age requirements. 

I. Admissions
The Leadership School will not administer any qualifying enrollment tests or

assessments prior to acceptance and enrollment. We will not limit enrollment on the

basis of race, religion, national origin, native language, intellectual ability or special

needs in accordance with Missouri statute 160.410.3.

II. Application and Lottery
The Leadership School will publicly advertise open enrollment for applicants to apply 
to enroll for the following school year. If, at the end of the initial application period,
the number of students exceeds the school capacity, or the capacity of a grade level,
then enrollment will be determined on the basis of a lottery to be conducted within
seven calendar days of the close of the initial application period. During the lottery, the 
following preferences shall apply:

1. Siblings of students already enrolled
2. Children of The Leadership School staff members not

to exceed LO%.

III. Waitlist
At the conclusion of the Lottery Drawing, The Leadership School will notify families 
of all applicants to inform them of their status. All students who were not granted
admission due to capacity will be given the option to have their name placed on a wait 
list in the order according to their lottery draw. The Leadership School will admit 
students from the waitlist if there is an opening during the school
year. Once on the waitlist the student will remain until offered a spot or the family
submits in writing to the school that they are no longer i11terested. The waitlist will be 
active for six months into the school year. Families must accept an open position
within two weeks of being notified of an opening. If the family cannot be contacted the 
student will be moved to the bottom of the waitlist. If the family declines the student 
will be removed from the waitlist.

IV. Enrollment

The Leadership School applicants are expected to provide documentation that correctly

identifies their child's age and grade level in both the current and upcoming school
year. Once documentation has been verified students will be enrolled in the next

consecutive grade level that follows their current grade level. Kindergarten and first
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grade students will be admitted only in accordance with the statutory age requirements 
described in section V below. Any unilateral retention or promotion decisions will not 
be made during the admissions process but can be revisited after the first week of 
school. Consideration for a student that has been expelled from a previous school will 
be addressed on a case by case basis. 

V. Registration Process
Once a student has been accepted the family must present the following documents:

• Current Immunization and Shot records
• Completion ofEmergency Medical Information Form
• Family Contact information
• Birth Certificate

VT. 

VIL 

VIIl. 

Family 
The Leadership School values family participation and believes that it is vital to our 
success. We believe that the success of its students requires a commitment, from 
school, students and families to our mission and vision. During the registration 
process, families (parents/guardians) will be orientated to our school program and 
asked to sign a Commitment Letter indicating that they understand The Leadership 
School's pl1ilosophy and programs and the value they bring to it. 

VII. Age Requirements
According to Missouri law to be eligible to attend Kindergarten a student must have 
turned age 5 before August 1 of that same school year. Compulsory age in Missouri is 
age 7.

Notification of Special Needs Students 
In accordance with MO 160.415, l The Leadership School will request information 
about special education services on the enrollment form. Within two business days of 
enrollment, The Leadership School will request academic, special needs, and 
discipline records from all schools the student has attended in the last twelve months. 
To determine the number of at-risk students in each enrolling class, The Leadership 
School will download direct certification forms and distribute applications for free-or
reduced-priced lunch. The Leadership School will report tall required data, including 
but not limited to he average daily attendance data, free- and reduced-price lunch 
count, special education pupil count, and limited English proficiency pupil count to the 
state department of elementary and secondary education. 
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Appendix AA - The Leadership School Lottery Process 

The Leadership School is a free, open enrollment public school for students residing in the 24: l 

footprint, within the Normandy Schools Collaborative district boundaries, in which it will 

operate. Our school will hold space for fifty students per grade level. In the event that we fill all 

fifty spaces in any grade and still have family interest in enrolling their child, we will have a 

school lottery. Students will be selected from the lottery on a first-come, first-serve basis with 

the exception of students who receive preferential admission according to RS Mo I 60.0410. 

Eligible Students 

The Leadership School's lottery is open to all students residing in the Normandy School 

Collaborative boundaries, as well as non-resident students who transfer from unaccredited 

districts. 

The Leadership School will accept applicants tlu·ough the Missouri Charter Public School 

Association's Central Application, from which families can sign up to receive updates via text or 

email. Parents can access this application portal through MCPSA's website, The Leadership 

School's website, and in the school's front office. Upon receiving an application, The Leadership 

School will follow up with parents to explain our enrollment process and timeline. Applications 

must be complete and include release records and required supporting documentation (e.g., proof 

of residency, and immunizations.) 

Incomplete Applications 

Applications received on time but incomplete due to circumstances beyond the applicant's 

control may be included in the lottery at the discretion of the Executive Director. Applicants may 

always appeal the Executive Director's decision to The Leadership School's Board of Directors. 

Enrollment/Lottery Exceptions 

The Leadership School wiJI hold a specified number of spaces (not to exceed I 0%) for 

enrollment for students in the following order: 1) siblings (within the district) of students 

currently enrolled, and 2) children of faculty, and staff. 

If applicants do not exceed seat capacity, a lottery will not be held. Should a lottery be held, all 

completed and accepted applications submitted during the enrollment period will be publicly 

drawn in random order until capacity is reached. Lotteries will be randomized and ce1iifted by a 
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third-party public official to attest to the lottery's fairness. 

Waitlist 

At the conclusion of the lottery drawing, The Leadership School will notify families of all 

applicants to inform them of their status. All students who were not granted admission due to 

capacity will be given the option to have their name placed on a wait list in the order according 

to their lottery draw. The Leadership School will admit students from the waitlist if there is an 

opening during the school year. Once on the waitlist the student will remain until offered a 

spot or the family submits in writing to the school that they are no longer 

interested. The waitlist will be active for six months into the school year. Families must accept 

an open position within two weeks of being notified of an opening. If the family can not be 

contacted, the student wi II be moved to the bottom of the waitiist. If the family declines, the 

student will be removed from the waitlist. 
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Appendix BB - Student and Parent Grievance Procedure 
Adapted from bes.buncombeschools.org >parents> grievance_policy 

The Leadership School prides itself on community and family partnership. [n any community, concerns 

will arise. The Leadership School believes that all concerns will be addressed in a matter that is gracious 

to and supportive of all. 

I. OPTIONS FOR RESOL YING COMPLAINTS

The board strives to resolve concerns and complaints of students and parents whenever possible.

To this end, the board has provided opportunities for students and parents to express their

concerns. Responding to Complaints, identifies these different processes, including a mechanism

for resolving complaints in an infonnal manner. While the board encourages resolutions of

complaints through informal means, it recognizes that, at times, a formal process may be

necessary for certain types of complaints or if the informal process did not produce satisfactory

results. This policy provides a complaint procedure that may be used as described below. Any

parent or student who has questions about the options for proceeding with a complaint or

concern may contact the Director of Student Affairs for further information and copies of all

applicable board policies.

II. DEFINITIONS

A. Days

Days are working days, exclusive of Saturdays, Sundays, vacation days, or holidays, as

set forth in the school calendar. In counting days, the first day will be the first full

working day following the receipt of the grievance. After May l, time limits will consist

of all weekdays (Monday - Friday) so that the matter may be resolved before the close of

the school term or as soon thereafter as possible.

B. Final Administrative Decision

A final administrative decision is a decision of a school employee from which no further

appeal to a school administrator is available.

C. Grievance

A grievance is a formal complaint regarding specific decisions made by school personnel

that alleges that such decisions have adversely affected the person making the complaint.

A grievance includes, but is not limited to, circumstances such as when a student or

parent believes that board policy or law has been misapplied, misinterpreted or violated.
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The term "grievance" does not include any matter for which the method of review is 

prescribed by law or upon which the board is without authority to act. 

D. Grievant

The grievant is the parent, student or group of parents or students submitting the

grievance.

E. Official

The official is tbe school system employee hearing and responding to the grievant.

ill. TIMELINESS OF PROCESS 

A. The number of days indicated at each step of the grievance process should be considered

a maximum, and every effort should be made to expedite the process.

B. Failure by the official at any step to communicate a decision within the specified time

limit will permit the grievant to appeal the grievance to the next step unless the official

has notified the grievant of the delay and the reason for the delay, such as the complexity

of the investigation or report. The official shall make reasonable efforts to keep the

grievant apprised of progress being made during any period of delay. Delays that

interfere with the exercise of the grievant's legal rights are not permitted.

C. Failure by the grievant at any step of the process to appeal a grievance to the next step

within the specified time limit will be considered acceptance of tbe decision at the current

step, unless the grievant has notified the official of a delay and the reason for the delay

and the official has consented in writing to the delay.

IV. GENERAL REQUIREMENTS

A. No reprisals of any kind will be taken by the board or by an employee of the school

system against any grievant or other student or employee because of his or her

participation in a grievance filed and decided pursuant to this policy.

B. All meetings and hearings conducted pursuant to this policy will be private.

C. The board and school system officials will consider requests to hear grievances from a

group of grievants, but the board and officials have the discretion to hear and respond to

grievants individually.

500



g !I The Leadership School
�,. STUDENT LEADERSHIP AT THE CENTER OF LEARNING 

D. The grievant may have a representative, including an attorney, at any stage of the

grievance. However, if the grievant intends to be represented by legal counsel, he or she

must notify the appropriate school official in advance so that school personnel also will

have the opportunity to be represented by legal counsel.

V. PROCESS FOR GRIEVANCE

A. Filing a Grievance

1. Whenever a student or parent or guardian believes that he or she has been

adversely affected by a decision of a school employee, the student or parent or

guardian may file a grievance as provided in this policy.

2. A grievance must be filed as soon as possible but no later than 30 days after

disclosure or discovery of the facts giving rise to the grievance. For a grievance

submitted after the 30 day period that claims a violation, misapplication or

misinterpretation of state or federal law, the Executive Director or designee shall

determine whether the grievance will be investigated after considering factors

such. As the reason for the delay; the extent of the delay; the effect of the delay on

the ability of the school system to investigate and respond to the complaint; and

whether the investigation of the complaint is necessary to meet any legal

obligations. However, students, parents and guardians should recognize that

delays in filing a grievance may significantly impair the ability of the school

system to investigate and respond effectively to such complaints.

3. A student or parent or guardian who has a grievance must provide the following

information in writing to the Director of Student Affairs:

a) the name of the school system employee or other individual whose

decision or action is at issue;

b) the specific decision(s) or action(s) at issue;

c) any board policy, state or federal law, state or federal regulation, or State

Board of Education policy or procedure that the parent or guardian or

student believes has been misapplied, misinterpreted or violated; and

d) the specific resolution desired. If there is not a specific decision or action

at issue and no concern that state or federal law has been misapplied,

misinterpreted or violated, and the Director of Student Affairs shall

address the concern following that policy.
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4. If the Director of Student Affairs is the employee whose decision or action is at

issue, the parent or guardian must provide the infonnation above in writing to the

Executive Director.

5. If a student wants to initiate a formal grievance regarding a decision by the

Executive Director that directly and specifically affects the sh1dent, the general

process described in this policy will be used (i.e. submission to the Director of

Student Affairs).

B. Investigation

1. The Director of Sh1dent Affairs shall schedule and hold a meeting with the

student and/or parent or guardian within five school days after the grievance has

been filed with the Director of Student Affairs. The student may be accompanied

by a parent, legal guardian or other person who is in a position of loco parentis to

the student.

2. The Director of Student Affairs shall conduct any investigation of the facts

necessary before rendering a decision.

C. Response by Director of Student Affairs

I. The Director of Student Affairs shall provide a written response to the written

grievance within 10 days of the meeting. The response will include the Director of

Student Affairs' decision regarding resolution of the grievance and the basis for

the decision. fn responding, the Director of Student Affairs may not disclose

information about other students or employees that are considered confidential by

law.

2. A copy of the grievance and the Director of Student A ff airs' response wi II be filed

with the Executive Director.

D. Response by Executive Director

I. If the grievant is dissatisfied with the Director of Student Affairs' decision, the

grievant may appeal the decision to the Executive Director. The appeal must be

made in writing within five days of receiving the Director of Student Affairs'

decision.
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2. The Executive Director may review the written documents and respond or the

Executive Director may schedule and hold a conference with the grievant,

Director of Student Affairs and any other individuals the Executive Director

determines to be appropriate within five school days after receiving the appeal.

The student may be accompanied by a parent, legal guardian or other person who

is in a position of loco parentis to the student.

3. The Executive Director shall provide a written response within 10 days after

receiving the appeal. In responding, the Executive Director may not disclose

information about other students or employees that is considered confidential by

law.

E. Appeal to the Board

If the grievant has alleged a violation of a specified federal or state law, federal or state

regulation, the grievant will have the right to appeal a final administrative decision to the

Board of Directors. If a grievant has not alleged such specific violations, he or she may

request a board hearing, which the board may grant at its discretion

F. Mandatory Appeals

1. If the grievant is dissatisfied with the Executive Director's response to his or her

grievance and has alleged a violation of a specified federal or state law, federal or

state regulation, State Board of Education policy or procedure, or local board of

education policy or procedure, the grievant may appeal the decision to the board

within five days of receiving the Executive Director response.

2. A hearing will be conducted, Hearings Before the Board.

3. The board will provide a final written decision within 30 days of receiving the

appeal unless further investigation is necessary or the hearing necessitates that

more time be taken to respond.

G. Discretionary Appeals

1. If the grievant is dissatisfied with the Executive Director's response to his or her

grievance but has not alleged a violation of a specified federal or state law, federal

or state regulation, State Board of Education policy or procedure, or local board

of education pol icy or procedure, then within five days of receiving the Executive

Director's response, the grievant may submit to the Executive Director a written
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VI. NOTICE

• � The Leadership School
�,. STUDENT LEADERSHIP AT THE CENTER OF LEARNING 

request for a hearing before the Board of Directors. 

2. lf the full board will be meeting within two weeks of the request for a hearing, the

board will decide at that time whether to grant a hearing. Otherwise, the board

chairperson will appoint a three person panel to Review the request and

detennine if a hearing should be granted. The Panel will report the decision to the

board. The board may modify the decision of the panel upon majority vote at a

board meeting.

3. If the board decides to grant a hearing, the hearing will be conducted.

4. The board will provide a final written decision within 30 days of the decision to

grant a hearing, unless fu1ther investigation or the hearing necessitates that more

time be taken to respond.

The Executive Director designee is responsible for providing effective notice to students, parents

and school system employees of the procedures for reporting and investigating grievances.

VII. G. RECORDS

Appropriate records shall be maintained in accordance with state and federal law.
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Year 1 Cash Flow Forecast-Summary Object Level
7/1/21 8/1/21 9/1/21 10/1/21 11/1/21 12/1/21 1/1/22 2/1/22 3/1/22

Beginning Cash Balance 125,000.00  $152,546 $125,041 $100,036 $101,024 $95,412 $152,300 $153,288 $147,676

REVENUES
Local $125,000 $0 $0 $0 $0 $62,500 $0 $0 $0
State $0 $99,715 $99,715 $99,715 $99,715 $99,715 $99,715 $99,715 $99,715
Federal $0 $0 $0 $25,993 $19,393 $19,393 $25,993 $19,393 $19,393
TOTAL REVENUES $125,000 $99,715 $99,715 $125,708 $119,108 $181,608 $125,708 $119,108 $119,108

EXPENDITURES
6100 Salaries $9,167 $52,167 $52,167 $52,167 $52,167 $52,167 $52,167 $52,167 $52,167
6200 Benefits $3,022 $14,148 $14,148 $14,148 $14,148 $14,148 $14,148 $14,148 $14,148
6300 Purchased Services $32,123 $49,362 $46,862 $46,862 $46,862 $46,862 $46,862 $46,862 $46,862
6400 Supplies & Materials $642 $11,543 $11,543 $11,543 $11,543 $11,543 $11,543 $11,543 $11,543
6500 Equipment $52,500 $0 $0 $0 $0 $0 $0 $0 $0
TOTAL EXPENDITURES $97,454 $127,220 $124,720 $124,720 $124,720 $124,720 $124,720 $124,720 $124,720

SURPLUS $27,546 -$27,505 -$25,005 $988 -$5,612 $56,888 $988 -$5,612 -$5,612

Ending Cash Balance $152,546 $125,041 $100,036 $101,024 $95,412 $152,300 $153,288 $147,676 $142,063
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Year 1 Cash Flow Forecast-Summary Object Level
4/1/22 5/1/22 6/1/22 Check

$142,063 $136,451 $136,639

$0 $0 $62,500
$99,715 $99,715 $99,715
$19,393 $26,193 $19,393

$119,108 $125,908 $181,608 1,541,400$  

$52,167 $52,167 $52,167
$14,148 $14,148 $14,148
$46,862 $47,862 $47,862
$11,543 $11,543 $11,543

$0 $0 $0
$124,720 $125,720 $125,720 1,473,873$  

-$5,612 $188 $55,888 67,527$   

$136,451 $136,639 $192,527
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Year 1 Year 2 Year 3 Year 4 Year 5
Budget Projected Budget Budget Budget

Enrollment 125 173 220 263 283
Revenues

5100 Local Revenue 250,000     223,547       286,179       248,447        301,465        
5300 State Revenue 1,096,864  1,660,289    2,158,704    2,634,284     2,890,169     
5400 Federal Revenue 194,536     279,077       353,591       423,715        459,575        

5899 GRAND TOTAL REVENUES 1,541,400  2,162,913    2,798,474    3,306,445     3,651,209     

Expenditures
1100 Regular Programs 458,828     689,615       875,075       1,138,760     1,321,863     
1200 Special Programs -             -               -               -                -                
1999 TOTAL INSTRUCTION (K-12 Only) 458,828     689,615       875,075       1,138,760     1,321,863     

2100 Support Services - Pupils 114,840     140,751       173,165       181,624        184,745        
2200 Support Services - Instructional Staff 10,000       20,000         30,000         40,000          50,000          
2300 Support Services - General Administration 133,220     232,455       248,346       267,117        275,263        
2331 Technology 18,750       25,950         33,000         39,450          42,450          
2400 Support Services - School Administration 1,500         2,000           94,980         97,530          107,541        
2500 Business and Operation of Plant Services 519,947     620,856       793,085       885,015        953,322        
2551 Transportation Services 110,000     165,000       275,000       330,000        330,000        
2560 Food Services 96,788       135,459       174,174       210,505        227,744        
2642 Recruitment and Placement 10,000       10,000         10,000         10,000          10,000          
2998 TOTAL SUPPORT SERVICES 1,015,044  1,352,471    1,831,749    2,061,241     2,181,065     

9998 TOTAL NON-INSTRUCTIONAL AND SUPPORT 1,473,872  2,042,086    2,706,825    3,200,000     3,502,928     

9999 GRAND TOTAL EXPENDITURES 1,473,872  2,042,086    2,706,825    3,200,000     3,502,928     

Total Revenue Over/(Under) Total Expenses 67,527       120,826       91,649         106,445        148,281        

Beginning Balance, July 1 125,000     192,527       313,354       405,003        511,448        

Ending Balance, June 30 192,527$   313,354$     405,003$     511,448$      659,729$      

opening balance 7/1 125,000$   192,527$     313,354$     405,003$      511,448$      
operating income 67,527$     120,826$     91,649$       106,445$      148,281$      
year end balance 192,527$   313,354$     405,003$     511,448$      659,729$      

dese fund balance 13.06% 15.34% 14.96% 15.98% 18.83%

FIVE-YEAR OPERATIONAL BUDGET

The Leadership School
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Restricted for Closure 25,000$     25,000$       25,000$       
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Year 1 Year 2 Year 3 Year 4 Year 5
Projected Projected Projected Projected Projected

6100 Salaries 288,000         474,810         610,057         808,780         948,878         
6200 Benefits 77,328           125,370         159,969         209,870         245,225         
6300 Purchased Services 17,875           25,530           32,450           39,555           43,505           
6400 Supplies & Materials 23,125           32,005           40,700           48,655           52,355           
6500 Equipment 52,500           31,900           31,900           31,900           31,900           

1111 Total Classroom Instruction 458,828         689,615         875,075         1,138,760      1,321,863      

6100 Salaries -                     -                     -                     -                     -                     
6200 Benefits -                     -                     -                     -                     -                     
6300 Purchased Services -                     -                     -                     -                     -                     
6400 Supplies & Materials -                     -                     -                     -                     -                     
6500 Equipment -                     -                     -                     -                     -                     

1221 Total Special Programs -                     -                     -                     -                     -                     

6100 Salaries 67,500           68,850           93,636           95,400           97,200           
6200 Benefits 18,630           18,841           25,407           25,682           25,963           
6300 Purchased Services
6400 Supplies & Materials
6500 Equipment

2113 Total Support Services-Counseling/Guidance 86,130           87,691           119,043         121,082         123,163         

6100 Salaries 22,500           45,900           46,818           47,700           48,600           
6200 Benefits 6,210             7,160             7,304             12,841           12,982           
6300 Purchased Services
6400 Supplies & Materials
6500 Equipment

2134 Total Support Services-Nursing Services 28,710           53,060           54,122           60,541           61,582           

6100 Salaries -                     -                     -                     -                     -                     

The Leadership School

509



6200 Benefits -                     -                     -                     -                     -                     
6300 Purchased Services 10,000           20,000           30,000           40,000           50,000           
6400 Supplies & Materials
6500 Equipment -                     -                     -                     -                     -                     

2213 Total Professional Development 10,000           20,000           30,000           40,000           50,000           

6100 Salaries
6200 Benefits
6300 Purchased Services 18,000           32,500           44,500           54,000           63,500           
6400 Supplies & Materials
6500 Equipment -                     -                     -                     -                     -                     

2311 Total Board Services 18,000           32,500           44,500           54,000           63,500           

6100 Salaries 95,000           168,300         171,666         175,015         178,515         
6200 Benefits 20,220           31,655           32,180           38,102           33,248           
6300 Purchased Services -                     -                     -                     -                     -                     
6400 Supplies & Materials -                     -                     -                     -                     -                     
6500 Equipment -                     -                     -                     -                     -                     

2321 Total Executive Admin Services 115,220         199,955         203,846         213,117         211,763         

6100 Salaries -                     -                     -                     -                     -                     
6200 Benefits -                     -                     -                     -                     -                     
6300 Purchased Services 18,750           25,950           33,000           39,450           42,450           
6400 Supplies & Materials -                     -                     -                     -                     -                     
6500 Equipment -                     -                     -                     -                     -                     

2331 Total Technology 18,750           25,950           33,000           39,450           42,450           

6100 Salaries -                     -                     80,000           81,600           84,897           
6200 Benefits -                     -                     12,480           12,730           18,644           
6300 Purchased Services 1,000             1,500             2,000             2,500             3,000             
6400 Supplies & Materials 500                500                500                700                1,000             
6500 Equipment -                     -                     -                     -                     -                     

2411 Total Building Principal Services 1,500             2,000             94,980           97,530           107,541         

6100 Salaries
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6200 Benefits
6300 Purchased Services 68,800           75,800           90,980           97,200           121,550         
6400 Supplies & Materials -                     -                     -                     -                     -                     
6500 Equipment -                     -                     -                     -                     -                     

2511 Total Business Support Services 68,800           75,800           90,980           97,200           121,550         

6100 Salaries 110,000         112,200         162,828         166,085         170,922         
6200 Benefits 36,265           36,774           53,895           54,649           55,768           
6300 Purchased Services 297,682         388,882         478,182         559,882         597,882         
6400 Supplies & Materials 7,200             7,200             7,200             7,200             7,200             
6500 Equipment -                     -                     -                     -                     -                     
6600 Debt Service

2541 Total Operation of Plant Services 451,147         545,056         702,105         787,815         831,772         

6100 Salaries -                     -                     -                     -                     -                     
6200 Benefits -                     -                     -                     -                     -                     
6300 Purchased Services 110,000         165,000         275,000         330,000         330,000         
6400 Supplies & Materials -                     -                     -                     -                     -                     
6500 Equipment -                     -                     -                     -                     -                     
6600 Debt Service

2551 Total Transportation Services 110,000         165,000         275,000         330,000         330,000         

6100 Salaries
6200 Benefits
6300 Purchased Services
6400 Supplies & Materials 96,788           135,459         174,174         210,505         227,744         
6500 Equipment -                     -                     -                     -                     -                     

2563 Total Food Services 96,788           135,459         174,174         210,505         227,744         

6100 Salaries
6200 Benefits -                     -                     
6300 Purchased Services 10,000           10,000           10,000           10,000           10,000           
6400 Supplies & Materials -                     -                     -                     -                     -                     
6500 Equipment

2642 Total Recruitment and Placement 10,000           10,000           10,000           10,000           10,000           
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6100 Salaries
6200 Benefits
6300 Purchased Services
6400 Supplies & Materials
6500 Equipment

3812 Before/After Care -                     -                     -                     -                     -                     

GRAND TOTAL EXPENDITURES 1,473,872      2,042,086      2,706,825      3,200,000      3,502,928      
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Year 1 Year 2 Year 3 Year 4 Year 5
100 sq ft/student
square footage allocation of facility 12,500          17,300     22,000     26,300     28,300     
operating costs allocation at $7/sf 87,500          121,100   154,000   184,100   198,100   
Rent at $12/sf 150,000        207,600   264,000   315,600   339,600   

Debt Service for 750K leasehold improvements 60,182          60,182     60,182     60,182     60,182     

Total Facility Costs 297,682        388,882   478,182   559,882   597,882   

Leadership Facilities Cost Projection Table
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YEAR 1 2 3 4 5

K 50 50 50 50 50
1 50 50 50 50 50
2 25 50 50 50 50
3 23 47 47 47
4 23 45 45
5 21 21
6 20

TOTAL 125 173 220 263 283

Overview of Enrollment model
Target class size is 25 - opening with 2 sections of K and 1, and 1 section of 2

.

The Leadership School

Every effort will be made to retain families, but for conservative budgeting purposes, 
have included a 5 % attrition in 3rd grade and beyond.
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WADA calculation
Enrollm
ent (K-

5)

Attend
ance % ADA FRL WEIGHT LEP WEIGHT

Remedial 
ADA

Summer 
ADA WADA

per WADA 
payment

Year 1 125 89.0% 111.3       16.94 0.00 0.00 0.00 128.19 8,687        
Year 2 173 90.0% 155.7       23.71 0.00 0.00 13.74 193.14 8,727        
Year 3 220 91.0% 200.2       30.48 0.00 0.00 19.02 249.70 8,777        
Year 4 263 92.0% 242.0       36.84 0.00 0.00 24.18 302.98 8,827        
Year 5 283 92.5% 261.8       39.86 0.00 0.00 28.91 330.54 8,877        

frl lep frl lep frl lep
Expected % 90% 2% 90% 2% 90% 2%
count 100.13 2.23 140.13 3.11 180.18 4.00
threshold % 29.1% 2.5% 29.1% 2.5% 29.1% 2.5%
threshhold count 32.37 2.78 45.31 3.89 58.26 5.01
for weighting 67.75 0.00 94.82 0.00 121.92 0.00
weight 0.25 0.6 0.25 0.6 0.25 0.6
wada 16.94 0.00 23.71 0.00 30.48 0.00

$/Student Year 1 Year 2 Year 3 Year 4 Year 5
TITLE 1 700 100 140 180 218 236
TITLE 2 100 125 173 220 263 283
SPED Part B 0 125 173 220 263 283 ***all sped part b rev will go to SSD
Food Service 783 111 156 200 242 262

Year 1 Year 2 Year 3 Year 4 Year 5
TITLE 1 70,088     98,091         126,126       152,435    164,918     
TITLE 2 12,500     17,300         22,000         26,300      28,300       
TITLE 4 -               10,000         10,000         10,000      10,000       
SPED Part B -               -                   -                   -                -                 

Year 1 Year 2 Year 3
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STAFF SALARY WORKSHEET
125 173 220 263 283

Base Salary No. Year 1 No. Year 2 No. Year 3 No. Year 4 No. Year 5
Emp. Budget Emp. Budget Emp. Budget Emp. Budget Emp. Budget

Administrators
Executive Director 95,000      1 95,000         1      96,900         1      98,838         1      100,815       1      102,831        
Director of Teaching and 
Learning 80,000      -                   -       -                   1      80,000         1      81,600         1      84,897          
Director of Operations 70,000      1 70,000         1      71,400         1      72,828         1      74,285         1      77,286          
Director of Student Affairs 70,000      -                   1      71,400         1      72,828         1      74,200         1      75,684          

2 165,000       3 239,700       4 324,494       4 330,899       4 340,697        

Core Instructional Staff
Kinder 48,000      2 96,000         2      97,920         2      99,878         2      101,760       2      103,680        
1st 48,000      2 96,000         2      97,920         2      99,878         2      101,760       2      103,680        
2nd 48,000      1 48,000         2      97,920         2      99,878         2      101,760       2      103,680        
3rd 48,000      0 -                   1      48,960         2      101,760       2      103,680       2      103,680        
4th 48,000      0 -                   -       -                   1      48,960         2      101,760       2      103,680        
5th 48,000      0 -                   -       -                   -       -                   1      48,960         2      99,878          
6th 48,000      0 -                   -       -                   -       -                   -       -                   1      50,880          
Instructional Coach 57,500      0 -                   1      58,650         1      59,823         2      121,900       2      124,200        
SPED Coordinator 55,000      0 -                   -       -                   -       -                   -       -                   -       -                   

5 240,000       8 401,370       10 510,178       13 681,580       15 793,358        
Enrichment Staff

Specials 1 48,000      0.5 24,000         1      48,960         1      49,939         1      50,880         1      51,840          
Specials 2 48,000      0.5 24,000         0.5   24,480         1      49,939         1      50,880         1      51,840          
Specials 3 48,000      0 -                   -     -                   -                   0.5   25,440         1      51,840          

1 48,000         1.5 73,440         2 99,878         2.5 127,200       3 155,520        
Support Staff

Nurse 45,000      0.5 22,500         1 45,900         1 46,818         1 47,700         1 48,600          
Social Worker 45,000      1 45,000         1 45,900         1 46,818         1 47,700         1 48,600          
Guidance Counselor 45,000      0.5 22,500         0.5 22,950         1 46,818         1 47,700         1 48,600          

0 -                   0 -                   0 -                   0 -                   0 -                   
Operations Staff 2 90,000         3 114,750       3 140,454       3 143,100       3 145,800        

Receptionist 40,000      1 40,000         1      40,800         1 40,000         1 40,800         1 41,616          
School Ops Manager 50,000      0 -                   -       -                   1 50,000         1 51,000         1 52,020          

1 40,000         1 40,800         2 90,000         2 91,800         2 93,636          

Total Salaries 11.0 583,000       16.0 870,060       21.0 1,165,005    24.5 1,374,579    27.0 1,529,012     

Position

SALARIES

Leadership Staffing Model

ENROLLMENT
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Budget Item Year 1 Year 2 Year 3 Year 4 Year 5
Curriculum 12,500           17,300          22,000      26,300        28,300        
Specialist Materials 3,125             4,325            5,500        6,575          7,075          
SUBS 3,125             5,000            6,250        8,125          9,375          
Classroom Paper and Supplies 3,125             4,325            5,500        6,575          7,075          
Computers/Tablets 30,000           20,000          20,000      20,000        20,000        

Software 6,250             8,650            11,000      13,150        14,150        
Instructional Equipment/Technology 10,000           6,000            6,000        6,000          6,000          
CLASSROOM equipment 1,500             900               900           900             900             
Library and Media Center 1,250             1,730            2,200        2,630          2,830          
Assessment 3,125             4,325            5,500        6,575          7,075          
teacher laptops 11,000           5,000            5,000        5,000          5,000          
Field Trips 7,500             10,380          13,200      15,780        16,980        
SPED OT, PT, SLP -                    -                    -                -                  -                 
SPED SUPPLIES -                    -                    -                -                  -                 
SOFTWARE_SIS 5,000             5,000            5,000        5,000          5,000          
Professional Development 10,000           20,000          30,000      40,000        50,000        
INSURANCE-D and O 3,000             4,000            5,000        6,000          7,000          
INSURANCE-Workman's Comp 5,000             7,500            10,000      12,500        15,000        
INSURANCE - Property and Liability 7,500             10,000          12,500      15,000        17,500        
Legal 2,500             5,000            10,000      12,500        15,000        
Audit -                    6,000            7,000        8,000          9,000          
 DUES & SUBSCRIPTIONS 1,000             1,500            2,000        2,500          3,000          
Principal DISCRETIONARY 500                500               500           700             1,000          
 BANK FEES 1,800             1,800            1,800        1,800          1,800          
SOFTWARE_SUI 5,000             6,000            6,180        6,400          6,750          
Backoffice Support 48,000           54,000          60,000      66,000        72,000        
Copier 9,000             9,000            18,000      18,000        36,000        
OFFICE SUPPLIES 7,200             7,200            7,200        7,200          7,200          
Trash -                    -                    -                -                  -                 
Phone/Internet
rent
 REPAIRS & MAINTENANCE -                    -                    -                -                  -                 
janitorial -                    -                    -                -                  -                 
 UTILITIES-gas/electric -                    -                    -                -                  -                 
maitenance supplies -                    -                    -                -                  -                 
food service costs 96,788           135,459        174,174    210,505      227,744      
student recruitment expense 5,000             5,000            5,000        5,000          5,000          
faculty recruitment expense 5,000             5,000            5,000        5,000          5,000          
IT Support Services 18,750           25,950          33,000      39,450        42,450        
Parent Involvement 1,000             1,500            2,000        2,500          3,000          

LEADERSHIP SCHOOL PURCHASED SERVICES AND SUPPLIES DETAIL
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Assumption
100/student
25/student
5 sub days per core staff @125/day
25/student
Assume 1 tablet cart for every grade level, 25 Surface tablets per cart

50/student
2000/new classroom
300/new classrom
10/student
25/student
1000/new instructional staff
60/student/fieldtrip
***Note this assumption predicated on SSD providing outsourced services
***Note this assumption predicated on SSD providing outsourced services

paid with title funds

150/month

750/copier/month
600/month
incorporated into operation of plant projection
incorporated into operation of plant projection
incorporated into operation of plant projection
incorporated into operation of plant projection
incorporated into operation of plant projection
incorporated into operation of plant projection
incorporated into operation of plant projection
5/day/student

150/student
funded by title 1
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Year 1 Year 2 Year 3 Year 4 Year 5
Budget Projected Projected Projected Projected

Administration
Principal
Office

Total Administration $0 $0 $0 $0 $0

Professional Services
Legal 2,500       5,000       10,000     12,500     15,000     
Backoffice 48,000     52,000     60,000     65,000     72,000     
Audit 6,000       7,000       8,000       9,000       

Total Professional Services 50,500     63,000     77,000     85,500     96,000     

Education
Substitutes 3,125       5,000       6,250       8,125       9,375       
SPED OT, PT, SLP -               -               -               -               -               

Total Education Services 3,125       5,000       6,250       8,125       9,375       

Technology
IT Support Services 18,750     25,950     33,000     39,450     42,450     

Other
Janitorial 36,000     42,000     48,000     54,000     60,000     
Copier 9,000       9,000       18,000     18,000     36,000     
Transportion 110,000   165,000   275,000   330,000   330,000   
Trash 6,000       6,000       6,000       6,000       6,000       

Total Other Services 161,000   222,000   347,000   408,000   432,000   

Total Contractual Services 233,375$ 315,950$ 463,250$ 541,075$ 579,825$ 

CONTRACTUAL SERVICES

The Leadership School
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FICA 1.45%
STLPSRS 14.15%

Total 15.60%

Health/Dental 5400

Benefits
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WADA used to calculate Prop c 128 193 250 303 283

LOCAL REVENUE WORKSHEET Year 1 Year 2 Year 3 Year 4 Year 5
Code Detail Projected Projected Projected Projected Projected

5113 Prop c 127,547          192,179          248,447      301,465       
5140 Earnings on Investments

5141 Earnings from Temporary Deposits
5150 Food Service - Pupils

5151 Sales to Pupils
5160 Food Service - Adults

5161 Sales to Adults
5165 Food Services - Non-Program

5170 Enterprise Sources
5171 Admissions
5172 Bookstore Sales
5173 Student Organization Membership Dues and Fees
5179 Other Pupil Activity Income

5180 Community Services
5181 Community Services

5190 Other Revenue from Local Sources
5191 Rentals
5192 Gifts 250,000      96,000            94,000            
5195 Prior Period Adjustment
5196 Net Receipts from Clearing Accounts
5198 Miscellaneous Local Revenue

5199 Local Revenue - Subtotal 250,000$    223,547$        286,179$        248,447$    301,465$    

The Leadership School

521



This page has been intentionally left blank. 

522



Appendix DD Financial Commitment Letter 

Kimberly Townsend 

Founder/Executive Director 

The Leadership School 

3802 Kentucky Derby Dr 

St. Louis, MO 63034 

To whom it may concern: 

THE 
OPPORTUNITY 
TRUST 

August 17, 2020 

This letter is a confirmation of The Opportunity Trust's partnership with The Leadership School (TLS) and our 

financial commitment supporting TLS in its efforts to launch a K-8 school. Both The Opportunity Trust and TLS seek 

to: 

• Create schools that prepare children to thrive in the 21st century. 

• Prioritize areas of St. Louis that have a history of disinvestment. 

• Knowledge share with other schools to promote mutual improvement and innovation.
• Create a pipeline of new teachers and future school leaders.

In support of TLS and the goals outlined in its charter application, The Opportunity Trust has committed to 

contribute $2000 per seat over 3 years contingent upon annual progress toward growth and student outcome 

targets. 

2021- 180 new seats 

2022- 60 new seats 

2023- 60 new seats 

$ 360,000 

$ 120,000 

$ 120,000 

Total- $ 600,000 

We have tremendous optimism about the potential impact of this effort and confidence in the 

organization's leadership. We look forward to continuing to partner to transform access to quality public 

education in our community. 

Sincerely, 

Eric Scroggins 

Founder and CEO 

4220 Duncan Avenue· Suite 201 •St.Louis, MO I 63uo 
theqpportunit:ytr�1st.nrg 
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The Glatfelter Public Practice Educational Institutions program is designed specifically for public school 
systems K-12 and community/junior colleges, as well as independent schools, select religious private 
schools and charter schools. We offer a broad range of coverages, specialized underwriters and 
industry-focused risk management services. 

TARGETS 

• Public school systems from pre-kindergarten through grade 12, community and junior colleges

(without dormitory exposures) and vocational schools in all states except AK, HI, KY, LA & WV.

• Private schools and select religious private schools located countrywide, except: AK, HI, KY, OK, &

TX and charter schools located countrywide, except AK, HI, IA, KS, KY, MT, ND, NE, OK, SD, TX, VA,

VT & WV.
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PROPERTY 

Proprietary Forms 

Broadened Definitions of Real and Personal Property 

Coverage Extensions 

• $250,000 Accounts Receivable, higher limits available
to $1,000,000

, Ordinance or Law Coverage 

+ Coverage A - Loss to Undamaged Portion of the 
Building: Included in the Building Limit 

+ Coverage B - Demolition Cost and Coverage C
- Increased Cost of Construction: Greater of 100% 
of the amount paid for initial direct physical loss or 
$1,000,000

• Equipment Breakdown

+ $100,000 Expediting Expense•

+ $250,000 Hazardous Substance• 

+ $100,000 Spoilage* 

+ $500,000 Data Restoration

+ Loss of Income and Extra Expense Included 

+ $100,000 Green Coverage

• $1,000,000 Newly Acquired or Constructed Property,
Each Building

• $1,00,000 Newly Acquired or Constructed Business
Personal Property, Each Building

• $250,000 Business Income and Extra Expense, Per
Occurrence• 

+ $100,000 Utility Service T ime Element 

+ Period of Restoration - Increased Period to
Comply with Ordinance or Law

+ $100,000 Food Contamination

+ $100,000 Newly Acquired Locations

+ Supplementary Provisions apply for 
fundraising activities

• $250,000 Musical Instruments, Band Uniforms, Athletic
Equipment, Portable Audio Visual and Communication
Equipment and Theatrical Equipment Off Premises, Per
Occurrence: $500 Deductible (Higher Limits Available) 

• $250,000 Valuable Papers and Records, Each 
Described Premises; $500 Deductible (Higher 
Limits Available) 

• $100,000 Property Off Premises, Including Transit,
Per Occurrence

• $250,000 Pollutant Remediation Expense
Annual Aggregate at Each Described Premises

• $500,000 Software - Covered Cause, Computer Virus or 
Intentional Destruction by an Employee

• Utility Services Direct Damage - Subject to the
Blanket Limit

, $250,000 Debris Removal, Per Location, 
Per Occurrence• 

• $50,000 Spoilage due to off-Premises Electrical Service
Interruption, Per Occurrence 

• $25,000 Personal Effects and Property of Others,
Each Described Premises

• $50,000 Fine Arts, Per Loss; $500 Deductible•

• $150,000 Outdoor Property, Per Location,
Per Occurrence (Higher Limits Available)

+ $25,000 Sublimit - Trees, Plants & Shrubs, Per
Location, Per Occurrence 

+ $5,000 Sublimit Per Tree, Plant or Shrub 

, $50,000 Fire Department Service Charge 

• Fire Protective Device Recharge, Necessary and 
Reasonable Costs to Recharge/Refill 

• $25,000 Arson, Theft or Vandalism Information
Reward, Per Loss 

, $25,000 Lock Replacement, Per Occurrence 

• $50,000 Non-owned Detached Trailers

• Foundations, Underground Pipes, Flues or Drains 
Included in Building Limit 

• Building Glass - Tenant 

• $25,000 Water Contamination Notification Expense
Coverage - no deductible

• $250,000 Crisis Incident and Violent Event Coverage•

• Sewer Backup, Per Occurrence - Subject to
Blanket Limit

• Signs on Premises Included in Building Limit 

• Personal Property Extended to Within 1,000' of Premise

• Preservation of Property Coverage Extended to
90 Days

• $20,000 Inventory Cost, Preparation of Claim,
Per Occurrence
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• Commandeered Property - Replacement Cost plus
Loss of use

• $100,000 Damage to Building from Theft

Not Assessable 

Single Deductible waiver for Auto and/or Inland Marine 

• Higher limits available

INLAND MARINE 

Proprietary Form 

Coverage A - Blanket Tools and Equipment 

• Definition includes Construction Equipment

Pays Up to Blanket limit with maximum of $10,000 for 
any single item (Higher Limits Available)

• Replacement Cost

Minimum Deductible is $250

Coverage B - Scheduled Equipment 

Replacement Cost or Actual Cash Value 

Pays Up to the limit Shown in Schedule 

• Minimum Deductible is $250

Coverage Extensions 

• $15,000 Debris Removal Expenses

Emergency Services and Law Enforcement Personal
Effects (Actual Replacement Cost)

$25,000 Employee-Owned Tools & Equipment

$10,000 Non-Owned Tools & Equipment

• $10,000 Rented or Borrowed Emergency Equipment*

Newly Acquired Scheduled Equipment (30 Days)

• $100,000 Rented or Borrowed Equipment (Can Increase
to $500,000)

• $25,000 Drones or Unmanned Aircraft

$1,000 Fire Department Charges
(No Deductible Applies)

Watercraft and Personal Watercraft
($25,000 per Occurrence)

Coverage Extensions - Flood & Earthquake 

• Deductible Options Available

Not Assessable 

Single Deductible waiver for Property and/or Auto 

• Higher limits available

--=--====--==::=-3::-.::Ea
-==== =-�= 

------· ----■■--·=-- ·---!!!
-=--==--=== ---:.
-----------=------

--■"9------��--:..= --------------.....____ _. __________ _
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AUTOMOBILE 

ISO Based Forms 

$1,000 Combined Single Limit 

Coverage Extensions 

Who is an Insured 
+ Elected or Appointed Officials
+ Employees and Volunteers
+ Additional Insureds as Required by Contract

Agreement or Permit; Primary and Non-Contributory
+ Commissions, Authorities, Boards or Agencies and 

their Officers and Members
+ Owners of Commandeered Autos

Substitute Teachers Expanded Definition 

Employee Hired Autos - Physical Damage 

• Hired Auto Liability Expanded to Include Liability 
Coverage for Autos Hired
+ Employees
+ Elected or Appointed Officials
+ Commissioners, Officers and Members 

$3,000 Rental Reimbursement 

$5,000 Towing Per Disablement 

Physical Damage: 
+ $1,500 Transportation Expense Coverage Maximum 
+ $100/Day Loss of Use Expenses; $3,000 Maximum 

$1,000 Personal Effects 

Physical Damage Comprehensive Coverage; $5,000 
Deductible Per Any One Cause (may vary by risk). 

Airbag Coverage Extension - Actual cash value 

Bus Rodeos - Actual cash value 

• Supplementary Payments:
+ Bail Bonds $5,000, Per Accident 
+ Reasonable Expenses Incurred by Insured $500/Day 

Knowledge of Accident

Replacement Cost for Owned School Buses 
+ In the event of a "total loss" of an owned school bus 

which is 10 years old or newer, we will pay the cost,
less the deductible, to replace the damaged owned
school bus with a new bus of like kind and quality. 

$10,000 Electronic Equipment 

Commandeered Auto - Replacement Cost Plus Loss 
of Use 

Includes Expected or Intended Injury Resulting from 
the use of Reasonable Force to Protect Persons or 
Property 

Lease or Loan Gap Coverage Included 

$500 Tapes, Records and Discs Limit 

• Temporary Substitute Auto Coverage Included

Physical Damage Deductible Coverage for Employees
or Volunteers

10% to Max of $2,500 Replacement of a Private 
Passenger Auto with a Hybrid or Alternative Fuel 
Source Auto 

Waiver of Transfer of Rights of Recovery 

Unintentional Failure to Disclose 

Expanded Definition of Bodily Injury

Not Assessable 

Single waiver for Property and/or Inland Marine 
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GENERAL LIABILITY 

Proprietary Form 

$1,000,000 Occurrence I $3,000,000 Aggregate Limit 
of Liability 

, Broadened Definition of "Who Is an Insured" 

+ Substitute Teacher Coverage Extension

+ Volunteer Worker Coverage Extension

Additional Insured Employees 

+ Designated Healthcare and Personal Care Professionals

Students as Insured 

+ Designated Healthcare and Personal Care Professional 
Education Programs

Expanded Bl Definition includes mental anguish, mental 
injury and more resulting from 81 

School Broadcasting and Publication 

Drone Coverage - up to 15 pounds 

$100,000 Violent Expense Coverage 

Abuse and Molestation Liability - $1,000,000 
Occurrence/$1,000,000 Aggregate (Higher Limits Available 
to $1,000,000/$3,000,000) 

+ $250,000 Occurrence/$500,000 Aggregate -
Alleged Participant Coverage (Higher Limits Available 
to $1,000,000/$3,000,000)

EXCESS LIABILITY 

Limits up to $10,000,000 Available 

Underlying Coverages 

General Liability 

+ Unmanned Aircraft Liability Sublimited to $1,000,000

+ Abusive Acts Liability (No Alleged
Participants Coverage)

+ Cyber Liability Sublimited to $1,000,000

School Resource/Security Officers 

Incidental First Aid or Emergency Medical 

Amendment of Coverage for Property Rented to You 

Non-Owned Watercraft Without Length Limitations 

Owned Watercraft up to 100 hp 

Pollution Exceptions • Application and Storage of: 

+ Swimming Pool Chemicals

+ Classroom and Lab Chemicals

+ Pesticides and Herbicides 

+ Road Salt 

Notice of Error in Claim Reporting 

Supplementary Payments 

+ $5,000 Bail Bonds Limit 

+ $500/Day Reasonable Expenses Incurred by Insured 

Representations Condition Coverage Extension 

Not Assessable 

Automobile 

Educators' Legal Liability (Coverages A and C) 
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EDUCATORS LEGAL LIABILITY 

CYBER LIABILITY 

PRIVACY CRISIS MANAGEMENT EXPENSE 

Claims Made 

Coverage A - Educators Legal Libility for 
Monetary Damages 

$1,000,000 Occurrence Wrongful Acts 

• $1,000,000 Occurrence Employment Practices

$3,000,000 Shared Aggregate
($6,000,000 Optional Aggregate)

Defense Costs Outside the Limit

Coverage B - Defense Expense for Injunctive or 
Declaratory Relief 

• $100,000 Occurrence/$300,000 Aggregate
(Higher Limits Available to $400,000
Occurrence/$600,000 Aggregate)

Deductible Options from $5,000 to $100,000 

Coverage C - Cyber Liability .. 

$1,000,000 Each Occurence I $3,000,000 Aggregate 
Limit of Liability 

• Shared Aggregate with Coverage A

Coverage D - Privacy Crisis Management Expense•• 

• Limits from $50,000 to $500,000

Coverage E - Cyber Extortion Expense .. 

$20,000 Limit 

• Shared Aggregate Limit - Coverages D and E

Employment Related Administrative Hearings Before 
EEOC or State or Local Equivalent 

Not Assessable 

•• By Endoresement

·--.
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888.855.4782 I glatfelterpublicpractice.com 

690 Stockton Drive, Suite 110 I Exton PA 19341 

Full Excess Student Accident Coverage 

Traditional K-12 Public, Private and Select 
Religious Schools 

100% Usual and Customary 

$25,000 Medical/Dental Expense Benefit (higher limits 
available up to $1,000,000) 

No Deductible (deductible options available 
upon request) 

• $5,000 Death Benefit

• $10,000 Dismemberment Benefit

Two Year Benefit Period

Football coverage at separate rate

• Foreign Travel Coverage included at
no extra charge

Online access to Claim Form (Student Accident Claims
handled by TPA Administrative Concepts)

CA License 0B17046. This document provides a brief description of our program. It is not a contract of Insurance. Refer to the actual insurance policy for a descrip!lon of coverage, exclusions 

and conditions. Specimen policies are available far your review. Coverage may not be filed and/or available in all states. Exclusions may oat oe available In all states. 
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Appendix FF - Facility Letter of Intent to Lease 

March 23, 2020 

African Diaspora Council, Inc. 
1425 Ferguson Ave 
St. Louis, MO 63133 

RE: Letter of intent for the lease of the current building and future site 
improvements thereon located at 1425 Ferguson Avenue, Saint Louis, MO. 63133, 
commonly known as African Diaspora Council (Formerly Crace Lutheran Church) 

The purpose of this letter of intent (LOI) is to propose the terms and conditions under 
which the African Diaspora Council, Inc. would enter into a lease agreement ("Lease") 
with The Leadership School (hereinafter "The Leadership School") for the premise 
described below. 

The Leadership School is seeking authorization as a public charter school from the 
Missouri State Department of Elementary and Secondary Education in accordance 
with RS.Mo 160.400. Commitment to lease the property is subject to The Leadership 
School getting authorization from the state, and approval from the City of Pagedale 
to utilize this facility as a school. 

I. The Lessee: The Leadership School (the "Lessee").

II. The Lessor: African Diaspora Council, Inc. (the "Lessor").

Ill. Address of Premises: 1425 Ferguson Avenue, Saint Louis, MO 63133 (the
"Premises").

IV. Lease Term: The term of the lease shall be for a period oflO years
commencing on the 1st day of June, 2021 and expiring on the 30th day of
June, 2031.

V. Use of Leased Premises: The Premises consists of certain real property that is
approximately 7.2 acres. Lessee desires to lease the existing building
consisting of approximately 27,000 sq ft, the parking lot, green space between
Ferguson Ave and the existing building, and other improvements located

thereon including additional buildings constructed for the purpose of The
Leadership School.

The Lessee intends to use the Premises for the following purpose: The
premises shall be used solely for the operation of a public charter school
established in accordance with Revised Missouri Statutes 760.400 through
160.425, to include kindergarten through eighth-grade programs and related
administrative uses.
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The Lessor intends to improve the Premises in the following manner: To 
make improvements and additions to the Premises based on the needs of the 
Lessee in order to accommodate the total number of students enrolled. Th"1s 
includes, but is not limited to, dedicated cafeteria space, all-purpose meeting 
space, student and staff bathrooms and administrative space. 

VI. Delivery of Premises: After completion of agreed upon renovations and
repairs (including but not limited to roof, HVAC, renovations), to be delivered
at the Lease Commencement Date.

VII. Rent Commencement Date: The Rent Commencement Date for the Lease is
the Lease Commencement Date.

VIII. Lease Term: Ten (70) years beginning on the Lease Commencement Date (as
the same may be renewed, the Term). There will be optional term renewal. The
lessee is not in default of the Lease beyond any applicable notice and cure
periods at the time of such exercise and at the commencement of such
renewal term.

IX. Annual Base Rent: Commencing Date, the "Annual Base Rent" shall be in the
amount of two hundred forty-three thousand dollars ($243,000/$9 per sq ft)
per annum for the existing Premises. Annual Base Rent shall be payable in
equal monthly installments and subject to adjustments and credits
hereinafter provided. On the 1st of each month with the first payment due
upon the commencement of the lease (the"Base Rent).

X. Expenses: In addition to the Annual Base Rent, the Lessee shall be required to
pay the following monthly expenses: Common Area Maintenance (CAM). All
costs, expenses and obligations of every kind and nature whatsoever relating
to the premises shall be paid by lessee, (including without limitation, water,
and sewer use fees, insurance premiums, utility expenses, and any and all
costs of operating, repairing and maintaining all or any portion the premises,
except as otherwise expressly set forth herein).

XI. Security Deposit: A security deposit in the amount ofThirtY thousand three
hundred seventy-five dollars ($30,375) shall be due prior to or upon the
signing ofa lease.

XII. Lease Renewal: Lessee has the right to renew the lease a total of two (2)
renewal periods which may be exercised by giving written notice to the Lessor
no less than 90 days prior to the expiration of the lease. Lessee also has the
right to exit the lease at the one-half point of the Term (5 years). This right may
be exercised by giving a written notice to the Lessor no less than 90 days prior
to the halfvvay point.
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XIII. Rent Increase: Upon a lease renewal, the Base Rent shall increase by an 
agreed upon percentage determined prior to signing the lease.

XIV. Subletting: The Lessee may not sublet the Premises without first obtaining
the prior written consent of the Lessor.

'>N. Binding Effect: Notwithstanding any other provision contained herein, this 
LOI constitutes a general, non-binding letter of intent and is not intended to, 
and does not create a legal, binding commitment or obligation on the parties 
or any of their affiliates to pursue the transaction contemplated by this LOI or 
any other transaction. This Letter of Intent shall be considered non-binding. 
Therefore, the parties acknowledge that this Letter of Intent is not enforceable 
by any Party. The terms outlined herein are solely for the purposes of reaching 
a later agreement in the future, of which, the Lessee and Lessor are not 
bound. 

XVI. Additional Provisions: None.

XVII. Ooverning Law. This Letter of Intent shall be governed under the laws of the
State of M issou rl.

LESSEE i 

-�Lessee's Signature 11wJ� � 
\! 

Printed Name kw\f\beAl � TOJv:Y)SetAd 
Title fi;v.l'-4r (@eettbYt,, Dwteh:\'Z. 

LESSOR 

Lessor's Signature 

Print Name ---/-----".'1£tl[\U'...L-.:..._�=�-=----

Title <f?-, 

Date �,,is/ )uiI,o
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Appendix GG - Food Service Quote 

Food Seruice Consultants, Inc. 

Mrs. Gina Watkins 

The Leadership School 

1425 Ferguson 

St. Louis, Mo. 63133 

Mrs. Watkins, 

Quality Food • Personalized Service • Locally-Owned 

April 3, 2020 

Thank you for your interest in contracting with Food Service Consultants, Inc. for your Charter School 

needs. Food Service Consultants is a local food service management company, which specializes in 

serving some 70 schools in the greater St. Louis Metropolitan area. Our primary goal is to offer a high 

quality and fiscally sound food service program that will meet the ever-changing needs of the accounts 

we so proudly serve. Our unique experience comes from a diversified staff of caring professionals. There 

is simply no other food service company that is more dedicated to the mission of service our client's 

needs to the very best of our ability. We are very excited to have the opportunity to work with you while 

you develop your program here in St. Louis, Mo. 

Based on your preliminary questions, we have come up with an estimated price for your inaugural year 

of operations. Please remember that this is a loose cost assumption given that we don't have defined 

menus or staffing needs yet. Based on your information we are in the following range. I understand that 
you are adding an additional grade level each year, so please note that pricing may fluctuate from year 

to year. 

• Breakfast for 180 students
• Lunch for 180 students
• Snacks for 180 students
• Total for 180 students

= $1.54 per day 

= $3.10 per day 

= S .46 per day 

= $5.10 per day or $918.00 total 

• Estimated total of $151,470.00, for the first year of service, based on 165 school service days

We can also develop pricing for special events as needed if you are interested. 

I look forward to working with you as we develop this relationship. Please feel free to reach out to me 

for any further information. 

Sincerely, 

Michael G. Kumpf 

President 

8534 Watson Road I Saint Louis, Missouri 63119-5219 
(314) 569-3663 I Fax (314) 569-2357 535



Appendix HH - Transportation Quote 

First 'i Student 
Caring for students today, tomorrow, together: 

April 3, 2020 

Mrs. Watkins, 

Thank you for contacting First Student to discuss future transportation needs for "The 

Leadership School" charter school in the 2021-2022 school year. First Student is the 

market leader in North America for home to school transportation and have vast 

experience in charter school programs. Below I have provided some rough pricing 

based off preliminary discussions today. Please keep in mind that these are just rough 

estimates as we do not have any specific route detail such as distance and route data. 

The prices below are subject to change once actual data is provided at time of setup: 

Bus Tvoe 2021-2022 

$350.00-$370.00 
65-72 Passen�er Bus (based off 5-hour min) 

$360. 00-$380. 00 
Handicap Accessible Bus (based off 5-hour min) 

$95.00-105.00 Per day 
Bus Monitor Rate (based off 5-hour min) 

First Student also provides charter and field trip rates if you are interested in looking at 

pricing when that time comes. 

We look forward to working with you in the future and creating a successful partnership 

forward. 

Sincerely, 

Lucas Terando 

St Louis Sr. Location Manager 
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THOMECZEK:. 
&BRINK,LLC

Attorneys at Law 

David T. Willard, Ph.D. 

Educational Consultant 

Brandi N. Sabourin 

Legal Assistant 

1120 Olivette Executive Parkway, Suite 210 • St. Louis, Missouri 63132 • 314.997.7733 • 314.997.4888 fax 

3606 Gillham, Unit 21 • Kansas City, Missouri 64114 • 816.874.8700 (by appointment only) 
www.TBlawfirm.com 

December 9, 2020 

By United States Mail and E-mail (margaret.landwehr@dese.mo.gov) 

Ms. Margaret Landwehr 
Chief Counsel 
Missouri Department of Elementary 

and Secondary Education 
P.O. Box 480 

Jefferson City, Missouri 

Re: The Provision of Special Education and Related Services 

in Charter Schools Located in St. Louis County 

Dear Ms. Landwehr: 

This letter follows our meeting on Wednesday, November 25, 2020, that came on the heels of the 

announcement that backers of a charter school to be located within the boundaries of the Nonnandy 
Schools Collaborative were on the cusp of submitting - or had already submitted - their application to the 

Missouri State Board of Education for approval. Nonnandy is a component district of the Special School 
District of St. Louis County and a question had come up with respect to whether SSD would be responsible 
for making a free appropriate public education available to children with disabilities who choose to attend 

the charter school in lieu of attending a school operated by Nonnandy. 

Because of the uniqueness of S SD, and because the charter school at issue would be the first charter 
school in St. Louis County, this seemingly simple question is not so easily answered - at least at first 
blush. However, SSD has considered the question and believes that existing law provides a basis for the 

answer. 

At the outset, SSD does not believe that the answer lies in§ 162.700.4, RSMo., as suggested by 
some during our meeting. That section, at one time codified as § 162. 700.3, and re-codified following the 

passage of the ECSE provisions in the IDEA, P.L. 99-457, is designed to permit component school districts 
in St. Louis County to operate ECSE programs. 

SSD believes that the voters of St. Louis County entrusted the education of children with disabilities 
who reside in St. Louis County and who attend public schools within the County to SSD. That trust has 
been reaffirmed by subsequent votes on tax levies and bond issues. 

SSD also believes that it has lived up to that trust. SSD offers innovative and dynamic programming 
for children with disabilities. SSD is respected in the State of Missouri and across the country as a leader 
in special education. Along with that, SSD has maintained its accreditation. Thus, there is no statutory 

James G. Thomeczek, Mo. 

Robert J. Thomeczek, Mo., Ill., 
Ks. 
John F. Brink, Mo., Ill. 
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basis for removing SSD from its role as the provider of special education to children with disabilities who 
reside in St. Louis County. 

Similarly, there is no basis for imposing new burdens on SSD, such as educating non-St. Louis 
County resident children or dive1iing federal funding, state aid, or local tax revenues away from SSD to 
supp01i a charter school. SSD notes that under SSD's analysis and under the suggested "162.700.4 
analysis"- and notwithstanding any provision in Sections 160.400-160.425 - SSD's providing special 
education and related services to children with disabilities attending a charter school that is located in St. 
Louis County, is limited to children with disabilities who actually reside in St. Louis County. 

Moving forward, it will be incumbent upon the charter school to provide adequate and appropriate 
space for SSD to carry out its mission of making a free appropriate public education available to St. Louis 
County-resident children with disabilities. It is also SSD's understanding and expectation that any such 
charter school would become a signatory to the General Assurances Document and abide by said 
document and other similar documents, including the Local Plan for Compliance with State Regulations. 

Along those lines, the expectation is that should a child need more intensive services than are 
available in a charter school classroom, that student may access services in a special education classroom, 
a public separate day facility, or some other appropriate placement across the continuum of placements, 
under the same tenns and conditions as are children with disabilities who currently reside in one of SSD' s 
component districts. 

SSD's educating children with disabilities who reside in St. Louis County should not result in a 
change to the unique form of governance in place at SSD. Parents of children with disabilities attending 
a charter school in St. Louis County would continue to be represented by a member of their local school 
district's board of education on SSD's Governing Council. We see no statutory provision that suggests 
otherwise. 

In short, following the establishment of one or more charter schools in St. Louis County, SSD would 
continue to operate and to be funded as it is currently- other than SSD's providing special education and 
related services to St. Louis County resident children with disabilities attending those charter schools. 

Because SSD's analysis is based on existing statutory provisions - as was the analysis suggested 
during our meeting - SSD did not see the need to have its Board of Education formally act on the issue. 

Within the foregoing parameters and understandings, and reserving all rights should the foregoing 
not be the understanding of the any charter school applicant or the Department of Elementary and 
Secondary Education/State Board of Education, SSD will provide special education and related services 
to children with disabilities who achrnlly reside in St. Louis County and who attend a public charter school 
located within the boundaries of one of SSD' s component districts. 

Very truly yours, 

�Thomeczek 

Page 2 
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Page 3 

Dr. Elizabeth Keenan ( ekeenan@ssdmo.org) 
Mr. Charles Hatfield ( chuck.hatfield@stinson.com) 
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Wahby, Robbyn

From: Kimberly Townsend <ktownsend@tlsstl.org>
Sent: Thursday, October 22, 2020 4:37 PM
To: sfoster@normandysc.org; Marcus Robinson
Cc: aneal@normandysc.org; sgwilliams@normandysc.org; kpierre@normandysc.org; 

rlroberts@normandysc.org; Wahby, Robbyn
Subject: Charter Application for The Leadership School
Attachments: 07. TLS Appendix CC.Budget Model_20201020.pdf; 06. TLS REVISED BYLAWS - October 

21, 2020 - signed.pdf; 08. TLS.AppendicesDD-HH.pdf; October 20, 2020 TLS Submission 
to NSC.pdf

Dear, Mrs. Foster, 

In compliance with Missouri statute (RSMo 160.405.1), I have attached a copy of our full charter 
application and supporting documents that The Leadership School submitted to the Missouri 
Charter Public School Commission this afternoon, October 22, 2020. We look forward to future 
conversations regarding our plans to open a public charter school within the boundaries of the 
Normandy Schools Collaborative.  
 
I respectfully request a reply confirming receipt of our charter application. 
 
Sincerely, 
Kimberly Townsend   
 
--  
Kimberly Townsend 
Founder/Executive Director 
The Leadership School  
(314) 227-1777 
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From: Kimberly Townsend
To: State Board of Education
Cc: Uptergrove, Rachel; Wahby, Robbyn
Subject: Charter Application from The Leadership School
Date: Thursday, October 22, 2020 6:32:42 PM
Attachments: icon.png

Good evening, Mr. Shields,

As you can see below, the email that I sent with attachments of our charter application
materials could not be received because the files were too large. 

Therefore, I have mailed a flash drive with our application materials to your offices in
Jefferson City. I have attached photo documentation to this email. We submitted our
application to the Missouri Charter Public School Commission today and your copy of the
files should be delivered Monday, October 26, 2020.

Sincerely,
Kimberly 

---------- Forwarded message ---------
From: Mail Delivery Subsystem <mailer-daemon@googlemail.com>
Date: Thu, Oct 22, 2020, 4:57 PM
Subject: Delivery Status Notification (Failure)
To: <ktownsend@tlsstl.org>

Message too large

Your message couldn't be delivered to sbe@dese.mo.gov because it
exceeds the size limit. Try reducing the message size and resending.

The response from the remote server was:

550 5.7.0 Message Size Violation - The message you sent to sbe@dese.mo.gov is too
large and cannot be delivered.

---------- Forwarded message ----------
From: Kimberly Townsend <ktownsend@tlsstl.org>
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To: sbe@dese.mo.gov, "Uptergrove, Rachel" <Rachel.Uptergrove@dese.mo.gov>
Cc: "Wahby, Robbyn" <Robbyn.Wahby@mcpsc.mo.gov>
Bcc: 
Date: Thu, 22 Oct 2020 16:55:28 -0500
Subject: Charter Application from The Leadership School
----- Message truncated -----
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